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[EDU 9002 with Dr. Susie Brigham, MSVU] 

 

Competency Area 

General Knowledge 

 

Competency Area Outcomes 

[Broader Competency] 

 Students will be required to demonstrate a broad understanding of prominent social scien�fic and educa�onal 

theore�cal tradi�ons and trends. Students will include ar�facts that demonstrate their wide-ranging familiarity 

with theories related to educa�onal studies. 

 

Statement on how the ar�fact meets the five competency areas; is it individual or mul�authored?  

 

Prior to conduc�ng educa�onal research, my en�re discipline was steeped within a quan�ta�ve lens. As a physics 

educator, I once believed that the posi�vist tradi�on, which the quan�ta�ve paradigm exists in, was the gold standard 

for research (Denzin & Lincoln, 2011). However, over �me and through personal revela�ons, I realized that 

quan�ta�ve and qualita�ve approaches have different merits for answering different ques�ons. If researchers are 

a5emp�ng to ascertain sta�s�cal trends and pa5erns, such researchers would lean on hypothesis tes�ng and 

sta�s�cal treatments for data analysis. However, as these scholars have iden�fied, if one wants to understand the how 

and why ques�ons, qualita�ve methods best answer these ques�ons.  

 

In order to establish why this ar�fact is a chosen item for considera�on, I draw upon two course readings from the 

EDU 9005 course with Dr. Corinne Haigh (Acadia). In Dr. Haigh’s course, she introduced us to two important readings. 

The first reading was from Clarke and Visser’s (2019) ar�cle on the pragma�c research methodology in educa�on. 

Secondly, Dr. Haigh introduced us to Finlay’s (2002) journal on personal reflexivity. Clarke and Visser use the analogy of 

the swamp from Finlay’s journal to describe the methodological mire �ed to novice researchers. Due to the 

inexperience of novice researchers, such beginning inves�gators may opt to favouring the well-worn, tried and true 

methodological approaches.  

 

Prior to star�ng my Master-thesis, my methodological toolbox only contained quan�ta�ve approaches. While I had a 

rudimentary understanding of qualita�ve methodologies, as I explored further, I realized I could adopt both 

methodologies. Ul�mately, I chose a mixed-methods approach. When the COVID-19 pandemic occurred in March of 

2020, my research was put on hold and, it was only in June of 2020 that I decided to pivot. Fortunately, I was 

introduced to autoethnography. That monumental decision opened a whole new world of different epistemological 

ways of thinking. Consequently, while the ‘ghost of posi�vism’— a euphemism used by Thomas and Corbe5 (2018) to 

explain the “analy�c habits and tradi�ons that mark and reflect the posi�vist legacy” (p. 173) within social sciences—

quan�ta�ve approaches s�ll influenced my thought processes. However, due to the enormous amount of �me I had 

available due to the pandemic, it provided the necessary opportunity for me to explore something new. Because of 

this, I came into the PhD program with an open-mind to learn new things. 

 

In one of the major assignments from Dr. Brigham’s EDU 9002 course, students were asked to inves�gate a research 

construct that we were not familiar with. Having already chosen my PhD disserta�on topic, I chose to inves�gate 

Afrocentricity as an alterna�ve research methodology. Although I already knew about Colonialism and how it 

con�nues to have significant ramifica�ons within our society, I knew li5le about methodological approaches that 

challenges the Eurocentric viewpoint around objec�vity, reliability and validity within the research process. Because of 

this powerful learning opportunity, I chose to embed facets of Afrocentricity within my pending disserta�on. As I will 

show in another ar�fact, this learning opportunity was pivotal in plan�ng the seeds, which blossomed later on into my 

methodological chapter. 

 

 

 

 



Doctoral Student Outcome(s) Met 

• (K): A sophis�cated [emerging/proficient] theore�cal grasp of the history and 

philosophy of inquiry in the social sciences and educa�on. 

• (K): A substan�ve [excellent] knowledge of a wide range of methodological 

approaches to research and a5endant methods for data collec�on and analysis. 

• (A): A keen sense of self-awareness leading to engagement in meaningful reflec�on 

about their place in the discipline. 

• (S): Demonstrate full exper�se in one or more specific research methods. 

• (S): Demonstrate excellent wri�ng and research skills essen�al in contemporary 

scholarly contexts. 

• (S): Communicate effec�vely, concisely and correctly in wri5en, spoken and visual 

forms to a variety of audiences using a variety of media. 

• (S): Apply crea�ve and divergent thinking leading to the concep�on of new ideas 

and prac�ces with the inten�on to improve and advance current knowledge (they 

will be intellectually curious and will value interdisciplinary inquiry). 

 

Program Objec�ve(s) Met 

• Ensure Integrity and 

Academic Excellence: 

Provide a rigorous 

learning context that 

develops the research 

and intellectual 

capaci�es of doctoral 

candidates to ensure 

academic excellence 

and program 

comple�on. 

Reflec�ve statement about the process and how the item addresses the students’ research and/or professional 

development goals. 

 

In addressing two of the Doctoral Program Objec�ves around the knowledge outcomes, I choose to subs�tute the 

terms ‘sophis�cated’ and ‘substan�ve’ to that of ‘emerging’ and ‘excellent’ respec�vely. I believe that if I choose the 

original terms, in essence, I may purposely adopt a mindset which closes off future opportuni�es for new learning and 

experiences. Consequently, choosing such terms enables me to have a degree of maneuverability as I academically 

progress.  

 

Knowledge is power. As I have described within my narra�ve introduc�on, a major influence in my life has been 

around learning and embracing new ideas. While I may not directly u�lize Afrocentricity as my chosen methodology 

for my pending disserta�on, understanding different methodological approaches may help me support future 

aspira�onal researchers on their own journeys. Professionally, it also allows me to not only appreciate how individuals 

make sense of the world but, it also allows me to challenge the colonialized and tradi�onal Eurocentric posi�vis�c 

prac�ces which are oKen dominated within research and society. Finally, as a prac�cing educator in a challenging 

subject area, the art of teaching requires me to communicate difficult ideas so that it becomes accessible for others. 

This has been a cornerstone of my teaching prac�ce as I a5empt to make physics more accessible for all learners. 

Therefore, I am proud of this ar�fact as it was made with the inten�on to introduce others to a whole new 

methodology by drawing on broader understandings. That way, individuals do not need to undertake a substan�ve 

amount of reading and inves�ga�on to understand the general underpinnings.  
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