PPORTING

‘Who, Where, What, and How?
“In effective classrooms, teachers consistantly
attend to at least four elements:
whom they teach (students),
where they tzach (learning environment),
what they teach (curricalom),
and how they teach (instruction).”

E
- Tornlinzon and MIcTighe
1 (2006}

Where on the confinuum do
vou consider yourself to be?...

Never met f
a gifted kid | All my k
are gifted

WHAT MAKES GOTIDNESS

DABROWSKI's Theory

of Emotional Development
Overexcitabilities
Higher thon averoge respansiveness ko sfimuli.. in infersiy,
frequency and durdfion... [having] the effect of moking
concrete sfimuli more complex, enhancing emafional
confent, ond ampifying svery experience.

Descbed s

GIFTED & TALENTED -
WHERE ARE OUR KIDS?

Truths of Giftedness: .Del"SO.f’.‘G.l"."fy

*Inzightfulness * Arute self-awareness

* Intensity * Need for mental

* Sensitivity/Empathy stimulation

*Mesd to understand  * Excellent sense of humor
* Non-conformity * Meed for precision of logic
« Perfectionism * Questioning/chzllenging

authorf
* Persaverence i

STANLEY & BENBOW's Talent
Search Conceptualization

Stucy of Mathemadcaly
recociouws Youth

= Began ot Johns Hapking University
in 13?'

= SAT o THE comrationd definifion
= gitednes

DABROWSKD's
Theory of Emotional Development
Overexcitabilities
Psychomotor
Sensval
Imaginaticnal
Intellectual
Emofional

THEIR WORLD TODAY:
EDUCATION POLICY AND
CONTEXT

GIFTED & TALENTED -
WHO ARE OUR KIDS?

Truths of Giftedness: Intellectual

* Capacity for reflection * Divergent thinking,

*Passion for lsaming creativity

*Early maral concern *Analytical thinking

* Complex thaught * Facility with abstraction
processes * Intellectual curiosity

*Exceptional reasoning *Rapid learning rate
akility * Vivid imagination

Missouri State Legislation

Those who “exhibit precocious
development of mental capacity
and leaming potential as
determined by competent
professional evaluation to the
extent that continued
educational growth and
stimulation could best be seved
by an academic envircnment
beyond that offered through a
standard grade level
curriculum.”

The Columbusz Group

“Giftedness is asynchronous
development in which
advanced cognitive abilities
and heightened intensity
combine to create inner
experences and awareness
that are gualitatively different
fram the norm__.

WE'RE DOING A GREAT JOB OF
PREPARING OUR STUDENTS FOR THE
20TH CENTURY...

Myths of Giftedness STEPHEN COLBERT

Confirmation Bias... UOHANINEES G
: the fendency fo What you want the facts to be,
: asz opposed to what the facts
are.

What feelc like the right
answer,

az opposed to what
reality will support.

Stafiztical Definition

= lewis
Terman

[ Policy and Programs :l
C 1

DABROWSKI's Theory

of Emaficnal Development
Three Factors:

Factor I: Heredify / Constifutional

DABROWSKI's Theory
of Emofional Development
Developmental Potential:

Owerexcitobilifes

Factor 2: Environmental / Social Special obifies or folents

Facfor 3: Self-directed / Autonomous

GIFTED & TALENTED —

T 2
The Columbusz Group WHO ARE OUR KIDS]

-..This asynchrony increases

with higher intellectual capacity.
The uniquenass of the gifted
renders them particularly
vulnerable and requires
maodifications in parenting.
teaching and counseling in order
for them to develop optimally.”

“GIFTEDNESS 1S
A GREATER AWARENESS,
A GREATER SENSITIVITY, AND
A GREATER ABILITY TO
TUNDERSTAND AND TRANSFORM
PERCEPTIONS INTO INTELLECTUAL
AND EMOTIONAL EXPERIENCES.”

-- Annemaris Rosper

The goal of education is not to increase
the amount of knowledge
but to create possibilities for a child
to invent and discover, to create people
who are capable of doing new things.

~Jean Pager




ANTI-INTELLECTUALISM IN

The Society’s Need for Gifted and Talented The Society’s Need for Gifted and Talented The Society’s Need for Gifted and Talented AMERICA
Performance / Productivity Performance / Productivity Performance / Productivity ~ =
“NO ¢
Th d t The changing nature of Transitioning of the giobal NO COURSE
€ advancemen work economy from the SHOULD BE
(preservation?) *Gifted/talented students’ “Information Age” to the TAUGHT AT A
of our culture. traditional career choices “Conceptuol Age™ in which : s
2 were “Knowledge Workers” our children’s livelihoods will UNIVERSITY
i — [p=ople who get paid for be increasingly dependent on
1 FTIEdman putting to work what one The Werld Is Flat their ability ?oyma?rer skills THAT L
* Pink o achoot: | homas L Fiedman that enhance creativity; DOESN'T
* Drucker S “volue added” is the new LEADTOA
watch word. JOB.”

Wﬁtnsnotcovemdbvthe

2Inent levels of

we' atw‘zanexvl SPties, needs, =
.=a'm rates O =
sudect@ rﬁ fv=n classroom.

/COMMON CORE
_.__‘;.._é;._‘.:_‘-
_5

America’s Love-Hate = ; What &0t covered by the
Relationship with the Gifted o : Standatds!
COMMON CORE v *The Standards set grade-specific stapdards
z H but do not define themt.-t\a‘ k
S —r T o methods or mats Ayto
i SUDPEA '@de s '~:: are well belaw or =
6 Shifts in the Learning Standards e Simncers: do rot defee the nature of scvances \ YOve grade, h jchl. No e
7 & 1 werk foraugents who mees the Standars: prior o tne setof grad wards can fully ——
0
"

@
@

JAMES 1. ol
Vhat was educationally GALLAGHER GIFTED & TALENTED -
significant and Aard to measure “Failure to help the handicapped child e
Aas 5‘2911 replaced by what is ncialis apersanl faiure [ % ‘WHAT Do OUR KIDS
educationally insignificant and Failure t0 help the gifted chd reach his NEED?
easy to measure. potential is o societal tragedy, the extent - 7 ,
N i . A -~ 2 of is difficult to measure but e : “nthar ik 3 teach me ammorm, £ weutt
e Wiy do we feach READING & LireRAcy - SR
Toc hGn ge | Wes... curgtive drug undiscovered, the absence e S S0 e ahen E-Ir"glswﬁwsr!mrggxm;i%

sometfiing that sn't
worth learning.”

P fm!s:nelzmdlmownns. Eut| hed starmd st ther =l the eyemings In my
of political insight? They are the mEmary, IStening 19 iE NEWS Cf e JaY. g ATEUS happened 1o5e
difference between what we are ond resding whes | crawied Inby his 180 every might. Undl | fearsd | woukd lose it |
-dosepn RENZul, what we could be o5 @ soci e fave i readl Gne doms et e araning”
Lvwalty o Comnmsiz -

—-Art Gosta

G Rowling PLATO 429-347 B.C.E. SOCRATES 470-399 B.C.E.
. _ *Student of Socrates *Ugly, potbellied, with
[To understand something]... is to +Teacher of Aristotle, who bulging 2yes and a snub
see it in its relations to other things: in turn taught Alexander nose
to note how it operates or functions, the Graat *Teacher of Plato
what consequences follow from it, *Tells of Socrates and the * Unconventional, tactiess,
and what causes it. Oracle 2t Delphi and assumed rough and

vulgar mannerisms.

S ey *Provoked the “Sophists”

W S

“Teachers no longer are the sole keepers pmmc NORTHWEST
of knowledge to impart to their TREEOCTORUS
students...Children today can find
information on any subject within seconds
via the Internet. A teacher's job now is to
teach students how to find primary
sources, critically analyze the vast
amounts of information out there and
then apply their new learning to useful,
real-world problems.”

Socraies:




ESSENTIAL QUESTIONS...

* _.inquire about key problems,
issues, themes, concerns, or
interests relevant to our
students and our community

= _.are open-ended—why, how,
what if, questions

= ..Socratic, non-judgmental,
neutral, inviting exploration of
ideas

215T CENTURY LEARNING...

A master teaches essence.
Whan the essence is
percsived, |s/ flhe teaches
what is necessary to expand
the perception.

The Wu Li master does not
spezk of gravity until the

ESSENTIAL QUESTIONS

+_spark discussion

*_.ask for interpretations, claims,
argument

v _require evidence gathering

*lead to Eszentiz| Understandings
[thesis of the moment)

*..lead to products and
performances

THE NEW PARADIGM

* Every day, teachers
coaching students in skill
practice, in answer to 2
driving question...

*What will your students

ESSENTIAL QUESTIONS

-Emphasizes the production of

solutions to real world problems in

the manner of the practicing

expert/specialist.

GIFTED KIDS CAN HANDLE
“THE BIG IDEAS™...

*Can be coached to
ask the tough

guestions

=..to tackle the big

e

THEMES, OR ESSENTIAL
UNDERSTANDINGS OF 215T

CENTURY LEARNING
+Just-in-time Essential
content instead of Question:
just-in-case “What
content p
*Big problems need probiem
conceptual must we
thinkers solve today?

Four Core ELEMENTS OF
INSTRUCTIONAL DE

* Knowledze objectives (know
* kil objectives |da}
* Essential Understandings (u

215T CENTURY LEARNING...

*._posesthe
problem, dilemma,
or creative project
FIRST.

*.BEFORE the
mastary of facts
begins

CONCEPTS ORGANIZE OUR LIVES.

*They make the content
objectives—all the bits and
bytes of data—matter.

*Thay prompt us to ask the
Big Questions of Life.

student stands in wonder at Juestion today? Discuss? roblems . i 2t . it
e e petal faling 1o the :esea e Degm? -pto find the cures Fsenti Cussron: (20 I:ii\lr(ir:ga';;”: tﬁiéluilﬁe
ground.” Create? g -..organized by an overarching concept ; i e
Gary Zukay *..to see the hidden A Big Questions of Life.
themes
“The concepts fundamental to the human CONCEPTS:
condition [family, authority, faith, love, ABSTRACT. BIG, OPEN! ‘WHEN BEGINNING A UNIT: Students do not get excited
change, causality, truth, and wisdom] are ' ! raaze about focts GIFTED & TALENTED -
also fundamental to human learning—to > : :
our understanding of the world around us - Camzepes are ususlly ane ward: mm I-e;!Il:r1l>=;!I" Learners get excited and WHAT Do Our Kips
and within us. Consequently, such ideas _Zh“"“' infinite, 3né vague. about? ,IFE"* *Relevance assionate about ideas N 2
can and should be fundamental to the c::x el quere e «Connection P : EED.
educational process.” Simineai, ant a Shes «Meaning
= Concepts laad t= gerarafizations, - -
e, angihe o Which concepts DIFFERENTIATION!
argumentation. matter o your
Students?
DIFFERENTIATION FOR GIFTED/ : G/ = q CURFICULUML& INSTRUCTION DIFFERENTIATION 1N
THREE COLUMN DIAGRAM TEACHING / LEARNING OUTCOMES IN
ADVANCED LEARNERS: THE THE THREE COLUMN DIAGRAM HETHREE COLTANDLAGRAM
KEY QUESTIONS DIDACTIC COACHING | MAIEUTIC or
_ SOCRATIC DIDACTIC COACHING MAIEUTIC or DIDACTIC COACHING MAIEUTIC or
= Would all children/students SOCRATIC SOCRATIC
want to do this?
i Lesture and EE;"“"' i Knowled Skill
= Could cll children/students N erises Socrati owledge Skills Understandi - .
do this? : Todoools | Quesioning P g nderstanding Content |Process | Product
in Language, - ;
= Should cll children/students Literature, Math ;m;;';lgﬁqlgg abDIrL:tnl.ld:ES

expect to succeesd in doing

. Scienceand | critical thinking, | discussion of
this?

Social Studies | oo mication | books, arts. .

COGNITION IN THE THREE QUESTIONING IN THE ROLES IN THE THREE COLUMN me'u\c ENVIRONMENT MODIFICATION LE..-\K\'I]\G ENVIRONMENT MODIFICATION
COLUMN DIAGRAM THREE COLUMN DIAGRAM DIAGRAM THE THREE COLUMN DIAGRAM THE THREE COLUMN DIAGRAM

DIDACTIC COACHING | MAIEUTIC or DIDACTIC COACHING | MAIEUTIC or DIDACTIC

DIDACTIC | COACHING | MAIEUTIC or _ SOCRATIC DIDACTIC | COACHING | MAIEUTIC or ~ SOCRATIC TEACHER

o e e et e B L - -
WHO -
WHY
Knowladge Application Synthesis WHAT HOW . HOW SHOULD THE
Comprehemsion | Analysis Evalmation WHEN WHAT IF Teacher |Instructor | Educator LEARNING ENVIRONMENT

WHERE BE|MODIFIED?




LEARNING ENVIRONMENT MODIFICATION
INTHE THEEE COLUMN DIAGERAM

COACHING
INSTRUCTOR

LEARNING ENVIRONMENT MODIFICATION
IN THE THREE COLUMN DIAGRAM

MAIEUTIC or SOCRATIC
EDUCATOR

I —

The mystery boils down to this.
Knowing is a state of possession,
and I easily n,
students have the whether
qrer Thinking s d,msed =
and T.earning f07
hvery U hild knowledge

But understanding somehow goes
bevond possession. The person who
understands is capable of
‘going beyond the information given,”
in Jerome Bruner’s eloguent phrase.
So let us view understanding not
as a state of possession, but one of
enablement.

about something, but are enabled to
do certain things with that
Imowledge.

- David Peviins

‘When you understand,
what happens is
your heart lights up.

— Michasi Clay Thompson

Understanding by Differentisted Design -

“But in the end, education is about lea
Learning hoppens within students, not to
them. Learning is a process of making
meaning that happens one student at a
time... We have to acknowledge that
however impressive our curricular design, it
will have to be implemented in diverse ways
according to diverse timetables and in
response to diverse learmer neeads.”

The Iéflerrnemmed Chearman
ool dan Tl
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