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QuEesTiOoN #1: How Do You DEvVELOP
AND IMPLEMENT AN INITIAL PDS?

A New Partnership With Great Promise:
Eclectic Elementary/Auburn University
Montgomery

Lynne Mills and Michelle Tharpe, Auburn University Montgomery
Paula Flowers, Eclectic Elementary School

EclecticElementary isinitsfirstyear asaProfessiona Development
School with Auburn University Montgomery. Thisrural school, whichis
locatedin Eclectic, Alabama, ispart of the EImore County School System
and has been in existence for many years. However, the partnership with
the university is new. The presenters wish to share the trials and tribula-
tions of the first year of partnership with conference participants. The
primary focus of thefirst year has been to establish trust and begin work
with afew classroom teachers who have shown support for this project.
A PDScommittee hasbeenformedintheschool and aninstructor isgiven
releasetimeat theuniversity to hel p theteacherswithliteracy instruction.
Questions and participation from conference attendees will be encour-
aged. Bring your own stories to share with the presenters and others.

A Sure Bet — A Partnership That HasA
Winning Streak
Bruce Johnson and JoNancy Warren, Illinois State University

Mary Lange, Washington Intermediate School
Carolyn Riley, Elgin School District 46

The*HOW TQO"’ of beginningapartnership canbeanoverwhelming
task. lllinois State University hasbeen devel oping Professional Devel op-
ment School sfor the past fourteen years. The partnershipshave sustained
themselves and have been growing to “Capacity.” The inception of a
Professional Development School is one that takes perseverance from
both worlds of education: the public schoolsand the university. The ISU
PDSshave provento be exceptional partnerships. Thepartnershipsbegin
with avision and a passion from both sides of the table. Relationships
build, communication improves, and a partnership develops.

I SU hassix elementary PDSs, from urbanto suburban, anurban high
school partnership, early childhood and amiddle school partnership. The
settings all have different needs, but their mission and focus are all the
same. Going back and reflecting on thelessonslearned can help othersas
they venture into the PDS world.

The Illinois State partnerships will share with their audience their
specific program development, the challenges they have encountered
from both sides, and the accomplishment that hastransformed theway we
teach our next generation of teachers.
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Adding Cards To The Deck: Expanding A Well-
Established Elementary PDS Into Middle
School

Jim Nolan, Pennsylvania State University

Terry Ceschini and Carrie Kauffman, Mount Nittany Middle School
Kristen Hall, Amy Hawbaker, and Karen Wiser, Park Forest Middle School
Mardi McDonough, Park Forest Elementary School

Theelementary PD Spartnership between Penn StateUniversity and
State College School District is enjoying its 9th year as a partnership.
During thelifetime of our PDS effort, there have been various expansion
efforts involving a number of schools, mentors, interns, and university
faculty members. Asaresult, we havelearned that expanding an existing
PDSissimilartoinitiatinganew PDScommunity. Wearecurrently inthe
process of initiating aPDSin 6th grade sel f-contained classroomsin two
middle school settings (grades 6-8). The presentation will focus on the
stepstakento preparethe 6th grade staff and administration, aswell asthe
existing K-5 settings, for PDS work. It will also describe the readiness
strategies used, including partner classrooms, sharing interns across
elementary and middle school settings, mentor visitations, and team
meetings. Participants will be asked to work actively with presentersto
discusshow other partnershipshavebeenformed or expanded and to help
work through thevariousissuesof initiatinganew community inthe PDS.

An Initial Partnership “Rolls” A PDS Success

Bruce B. Rachild, Leonard Soroka, and Roger Gee, Holy Family University

Holy Family University isthethirdlargest provider of new teachers
tothe School District of Philadelphia. Philip Sheridan Elementary isaK-
4 school located in the Central East Region of the School District of
Philadelphia. Currently there are 922 students. 52% are Latino, 39%
African-American, 4% Asian, 4% Caucasian, and 1% other. 85%arefrom
low-incomefamilies, 8% are special education, and 20% are ELL . Onthe
PSSA (State Standardized Assessment), 84% of third-gradersperform at
basi cor below inreading, andinmathemati cs68% scored at basi cor below.

Inthefall of 2003, at theinvitation of Sheridan’ sRegional Superin-
tendent, Holy Family began offering on-site courses leading to Pennsyl-
vania Reading Specialist Certification. A request was made to send
practicum and student teachers, but the university’s Field Placement
Director did not believethat Sheridanwoul d providethetypeof experience
needed by the university’ s students. Over thelast three yearsthe univer-
sity hasworked with Sheridan’ s administration and staff. We' ve offered
observationand coachingfor classroomteachers, hel ped organizeliteracy
events for students and parents, and offered a Spanish language and
Puerto Rican culture course that took some faculty to Puerto Rico.

Holy Family and Sheridan have athree-year relationship in which
mutual trust and cooperation have been devel oped; approximately one-
third of the teachers are in the reading specialist program, and Sheridan
made AY Pfor thefirst time. The climate and organization hasimproved,
and student teachers arc now being assigned. Sheridan teachers have
participated in workshops to develop their mentoring skills, summer
session planning experiencesto all eviate misconceptions about teaching

13
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inaninner city school, and school-year activitiesthat makeall pre-service
teachersfeel areal part of Sheridan Elementary School. M ost recently, Holy
Family hosted the Sheridan staff for their professional development day,
and additional activities are scheduled to strengthen Holy Family and
Sheridan students’ accomplishments.

Baby Seps To PDS

14

Corine Meredith and Martha Viator, Rowan University

Join two novice university PDS Liaisons aswe share our journeys
inour initial development of Professional Development School partner-
shipsinoneelementary and onemiddleschool. Thesetwo schoolsarepart
of alarger Professional Devel opment District onthe East Coast committed
to working with our local university in establishing and maintaining an
effective school-university partnership. Although the district has been a
PDD for several years, thisisour firstyear of organizingandimplementing
our individual school plans, andwewill exploretheflow of startingaPDS
fromtheground up. Wewill addresstheuniquedistinctionswediscovered
between the elementary and middle school sites, in particular issues
concerning teachers at each school asthey participatein the partnership.
One critical element in developing an initial PDS, irrespective of grade
levels, isforming rel ationships with the teachers and administrators, and
wewill describethetrust-building strategiesweutilized. Thissessionwill
behighly interactive, and weinviteyouto makecomments, ask questions,
and push us in our own thoughts and actions as we examine our steps
toward success, aswell asfallingonour faces, aswe*“walk thetalk” of PDS.

Bottoms Up: Designing And Building A PDS
From The Elementary School Perspective

Kathy Church, Pepperdine University

Jennifer Boone, Yolanda Fitzgerald, Jennifer Kremser, Jessica Moore, Laura
Pewe, Kelly Prophete, Christine Steigelman, Darra Wilcox, Cathy Lewis, and
Debbie Lamme, Manzanita Elementary School

Thispresentation looksat the stepstakento designand buildaPDS
which originated at the elementary school level. Manzanita Elementary
School, aTitle 1 school in a suburban setting, was uniquely prepared to
explorearelationship with Pepperdine University asapotential partnerin
educational reform. In order to meet the needs of arising population of
English Language Learners, the school staff sought innovative and
research-based programs. The school’s changing demographics and
challenges were instrumental in shaping the focus taken by the school to
develop aworking relationship with the university. Given the latitude to
developorganically, the PDSbeganto grow and devel opfromthe” ground
up” rather than from the “university down.”

The step by step process for developing the structures to meet the
needs of elementary students, student teachers, and master teacherswill
be shared. Particular emphasis will be given to supporting elementary
studentsthrough creativeexpl oration of university courseformats, devel-
oping in-depth educational processesfor student teachers while promot-
ing school ownership, and the ongoing work of developing a master
teacher cadre. Theparticipantswill learn about thestrategiesthat were put
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into placetofacilitate astrong start to aPD Srel ationship from the bottom
up.

Building Effective Professional Development
School Partnerships

Sharon E. Green and C. Matthew Seimears, Emporia State University

This presentation addresses the how-to aspect of building an
effective Professional Development School partnership. Professional
Development School partnerships can be both beneficial and demanding
for everyoneinvolved in the process. These partnerships can be wonder-
ful opportunities to bridge the gap between research and practice. How-
ever, unless the partnership has an equal balance, the relationship be-
comesdifficulttomaintain and ultimately fails.

Thepresenterswill describetheimpact of Professional Devel opment
School partnerships. Primarily, they will focuson 2+2 programs (univer-
sity, community college, K-12) and theimpact these partnershipshaveon
both pre-service and in-service teachers. Further, the presenters will
outline asix-step approach found to be effectivein these af orementioned
partnerships. These steps are useful to universities, community colleges,
and K-12 schools as they build long-lasting, prosperous relationships
together. By focusing on this six-step foundation, Professional Devel op-
ment School partnerships will promote an educational continuum of
teacher development to successfully create acommunity of learners.

Cirg De Sole: What It Takes To Be An
Effective P-8 Teacher Leader In A PDS
Partner ship

Sharon Damore, DePaul University

Sara Duffy, Donna Kaufman, and Cheryl Gold, Louisa May Alcott
Elementary School

Teachers are busy professionals, multi-tasking among teaching
children, communicating with parents and colleagues and completing
numerous administrative tasks. This progressive group of P-8 teacher
leaders, known asthe PDS School Core Team, usesan action planto help
them stay on task with their commitment to addressthree salient areas of
impact by the Professional Development School network: improvement of
(1) student learning, (2) teacher practice, and (3) pre-service teacher
training.

In their second year of implementation partnering with DePaul
University, they will talk about asite-based infrastructure that makesthe
PDSefficient and mutually beneficial to theschool and theuniversity and
givesthe teachers a script to justify PDS to their constituents. The team
utilizes structuresto organize their work: core team meetings; study and
inquiry teams, communication vehicles for board, parents, and other
faculty; budgeting; and the use of university faculty for professiona
development. The teachers also serve as guest speakers in an on-site
student teacher seminar (co-taught by the principal and the university
liaison) and arebeing trained to becomeadjunct faculty. Theteachershave
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evaluation measures built into their action plan and also participate
actively in university assessment and research.

Theaudience will also learn about the extensive opportunities that
have emerged from this PDS, such as Parent Breakfasts with university
guest speakers, grade level curriculum overviews, teacher presentations
and attendance at national conferences, enhanced professional devel op-
ment, enhanced training of student teachers, and increased numbers of
DePaul studentsto help in the P-8 classes.

Coming Together In A PDS Environment To
Improve Teaching And I ncrease Student
L earning

16

Lila Carrick, New Jersey City University
Christine Rizzo, Jefferson Elementary School

This presentation will focus on three major topics.

First, the professor-in-residence will compare and contrast the
devel opment, implementation, and resultsof three Professional Devel op-
ment SchoolswithintheNew Y ork City metropolitan areawhichinclude:
(2) anurban pre-K to 6 school funded by aReading First Grant; (2) anurban
pre-K to 8 school funded by an Improving Teacher Quality Partnership
Grant and centered onimproving math and science; and (3) asuburban K -
5 school funded by the university.

Second, theprofessor-in-residencewill describeher first year of the
PDS experience that is funded by the university and its impact on the
students, teachers, administration, parents, and university. An in-depth
descriptionwill begivenonhow thepartnershipwasformed, includingthe
devel opment of therel ationshipwith thestudents, teachers, principal , and
superintendent, the work done in the classrooms to improve student
learning, and assessing the role of the PIR and student learning.

Third, theclassroomteacher will describeher roleinthePDSand how
she implemented various strategies and lessons to improve student
learning in her classroom.

Creating A Comprehensive Professional
Development High School (PDHYS)

Jewell E. Cooper, Carl Lashley, and Stephanie Kurtts, University of North
Carolina at Greensboro

Joseph Yeager and Christine Ricci, Northern Guilford High School

The purpose of this presentation is to describe the beginning
planning stages of a comprehensive Professional Development High
School (PDHS) site at Northern Guilford High School (NGHS). More
specifically, thissessionrespondsto Question#1 of the2007 PDSNational
Conference Call for Proposals: How do you devel op and/or implement an
initial PDS and Question #5: What are the unique aspects of your
specialized PDS?

Researchislacking concerning theparticularsof creatingand using

a PDS partnership to prepare high school students for the 21st century
AND as an environment for the enhancement of the purposes of a PDS.
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Furthermore, research isalso scant regarding the formation of acompre-
hensive Professional Development High School site where not only the
School of Educationisactively involved and val uesthepreparation of pre-
service teachers and the continuing professional education of in-service
teachers, but al so thefaculty and administratorsinthe Collegeof Artsand
Sciences (teacher-licensure content areas), the School of Music, and the
School of Health and Human Performance publicly recognize theimpor-
tance of such professional preparation. Additionally, through the struc-
ture of a Professional Development High School, the strength of the
collaborationwould betwo-fold. Therewould beacollaborativeprocesses
occurring between UNC-G faculty, public school administrators, faculty,
students, parents, and community members. There would also be a
collaborative process between and among UNC-G faculty within and
outside the School of Education.

Participantsin this presentation will chronicle the steps/activities
completedinthefirstyear of collaborativeplanningfor theimplementation
of the comprehensive PDHS.

Dancing With The “PDS’ Sars. The
Partnership’s Infrastructure And Impact On
Educating Future Teachers

Sharon Damore and Katherine Kapustka, DePaul University

Marisa Keim, Christine O’ Leary, and David Domovic, Louisa May Alcott
Elementary School

When it comes to the education of future teachers, PDS national
expertsand advocatesareadamant that P-12 educatorsbeequal and active
partnerswith the university (Holmes Group, 1997; Levine, 1992). Inthis
session, the presenters share the details of the infrastructure of an urban
PDSnetwork inwhichuniversity and P-12 educatorscol laboratetoensure
quality educational experiencesfor pre-service educators.

The presenters, both university and P- 12 educators, have entered
uncharted territory as they develop and assume progressive roles as
partners in educating and mentoring student teachers. As the P-12
teachers devel op an unprecedented opportunity for avoicein the design
of teacher education, theseteachersengageininquiry about best practices
in pre-serviceteaching preparation. In one school, auniversity professor
and principal are co-teaching student teacher seminars. All PDS partici-
pantsarebeginning to comprehend thebenefitsof unitingasacommunity
of professional sdedicatedto collectively supporting thestudent teacher’ s
learning continuum. PDS teams are engaging in inquiry and dialogue in
their faculty and team meetingsabout the expectationsof mentor teachers.

Thesessionwill bepractical innature, withthe presentersdescribing
the use of action plans and a coherent research agenda to keep network
and school |eadership teams focused and productive. The audience will
leavewith knowledgeof structuresfor devel oping and sustaining thegoal
of true collaborative partnerships between P-12 schools and universities
in order to ensure high quality teacher education.
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Developing Professional Development Schools
In The First Sate College of Nevada

18

Francine Mayfield, Lori Navarrete, Kevin Graziano, Rho Hudson, Lawrence
Rudd, Elizabeth Duncombe, and Clairin DeMartini, Nevada State College

This session will explore how one devel ops and/or implements an
initial PDS. Specifically, how Nevada State College (NSC), thefirst state
collegein Nevada, met the challenge of not only starting anew institution
of higher education but also a Professional Development School with an
elementary, middle, and high school in Clark County School District
(CCSD), the 6th largest school district in the country. In thisinteractive
session, we will discuss the guiding principles used to begin these
partnerships and the anticipation of and ways hurdles were addressed.
The sessionwill include practical examples, handouts, and opportunities
for questions and answers.

Nevada State College openeditsdoorsto 175 studentsin thefall of
2001. Asthe first state college in Nevada, there were many hurdles to
overcometo beaccepted by thecommunity, theNevadaSystem of Higher
Education, anditssister schools. Four yearsand 2000 studentslater, NSC
ismeeting the vision to prepare future teachersin Professional Develop-
ment Schools benefiting all partners.

The School of Education, the second largest school in NSC, is
grounded in a context based on Charlotte Danielson’s Framework for
Teaching, used by Clark County School District as its teacher appraisal
system. Students learn about and apply these tenets in each of their
courseson campus, aswell as meeting the requirement for 10-30 hours of
guided observation and small group lessonsin CCSD classrooms before
the completion of their student teaching. Learn how this is brought
together within a PDS setting.

Differentiated School-Based Experiences For
Pre-Service Teachers

Richard Pysch and Barbara Cornibe, Hance Elementary School
Erika Brown, Slippery Rock University

Hance Elementary pridesitself on providing exemplary differenti-
atedteamingfor our students. Thisphilosophy islabor intensiveand often
overwhelming to teachers. Realizing that it is difficult to meet these
demands, we are continually searching for additional support for our
classroomteachersandtheir students. Presently, aSlippery Rock Univer-
sity pre-service teacher’ s assignment is with one teacher for a period of
sixteenweeks. Whilethismodel hascertainbenefits, wefelt that therewere
limitationswith onestudent, oneteacher for thislength of time. Beginning
with Fall of 2006, we devel oped amodel to better meet the diverse needs
of our student population and provide amore customized | earning expe-
riencefor our pre-service teachers.

Thisisour thirdyear in our partnership with Slippery Rock Univer-
sity asaProfessional Development School. Our learningisonaconti nuum.
Thismodel provided much needed assistancein the classroomand greater
opportunities for our pre-service teachers. Hance Elementary values all
learners: students, pre-service teachers, and teachers. Through ongoing
reflectionand practice, westriveto meet theuniquelearning needsof each
of these groups.
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Elementary Education-Special Education:
Winning Strategies For Initiating Dual
Certification PDS Success

Roberta Strosnider, Ken Evans, and Debi Gartland, Towson University

This session answers Question #1: How do you develop and/or
implement aninitial PDS? Wewill provide specific strategies about how
onegetsaninitial PDS started, including the steps and hurdles. We have
experiencedevel oping eight different Professional Devel opment Schools
across four different Maryland school systems.

Our panel consists of aformer elementary school principal, now a
full-timehigher educationfaculty member whoseteaching loadisentirely
PDS-based, alocal school system staff developer who wasinstrumental
inthe development of the Elementary Education-Special Education PDS,
and two professors of Special Education who together have almost 20
years of experiencein initiating and sustaining Special Education PDSs.

This session will specifically address PDSs that prepare dually
certified undergraduates seeking Elementary Education and Special Edu-
cationcertification. Wewill describe our winning strategiesinaddressing
key questions, including: How do university faculty membersseek permis-
sion from their institution to approach alocal school system? How do
faculty members decide which school systems and which schools to
approach?How do local school systems decide which of their schoolsto
approach? What agreements should be detailed in memoranda of under-
standings? How do you get school faculty to buy into the PDS model and
faculty members to agree to serve as mentors? What are the benefits for
all the stakeholders (e.g., untenured university faculty members, school
faculty members serving as mentors, children at the PDS schools)?

Evaluating Our Placement Partnership For A
Pilot Mentoring Project

Corrie Orthober, University of Louisville

Inthe spirit of collaboration and to devel op site supervisors’ skills,
the College of Education and Human Development, University of Louis-
ville, and Jefferson County Public Schools have devel oped a mentoring
professional development session as a component of a pilot project for
cooperating teacherswhowork withteacher candidates. Weplaceteacher
candidatesin classroomswith cooperating teachers who have compl eted
the mentoring professional development.

Wejointly piloted placementswith thiscadre of cooperating teach-
ers for EDTP 201, The Teaching Profession. EDTP 201 is a general
education coursefor freshmen and sophomores. Candidatesrotatethrough
threeplacements(elementary, middleand high school) for six hoursat each
level inavariety of geographicand otherwisediversesites. DuringtheFall
2006 semester, 150teacher candidatesand 80 cooperating teacherspartici-
pated.

This session presentsthe eval uation processto gain feedback from
participating teacher candidates, cooperating teachers, and principals
about placements procedures. The evaluative feedback informs place-
ments procedures for future placements. The presentation addresses the

19



CONFERENCE PROCEEDINGS

20

first question, the project isdevel oping. Placementswith mentor teachers
are intentional to support teacher candidates’ growth and development.
Together we are creating a highly skilled cadre of mentors. As their
experience grows and as our project develops we can grow cooperating
teachers who are leaders and appropriate site supervisors for aspiring
teacher candidates. We believe thisrel ationship contributesto the teach-
ing profession. We also believe the eval uation and change of placement
procedures based on feedback will develop better rapport among the
teacher candidates and cooperating teachers.

History: Our Past Relations Are Assets

Van Dempsey, Barbara Owens, and Sharon Smith, Fairmont State University
Tina Peterman and Cathy Rogers, Jayenne Elementary School

While most partnerships begin their work by developing relation-
ships and getting to know one another professionally, the Fairmont State
University Partnership comesto thetablewith awealth of experienceand
former professional bondsin PDSwork. Thedirector of the FSU Partner-
ship, thenew Dean of Educationat FSU, oneof thecurrent PDSprincipal s,
aswell as one of the university professorsall wereinvolved in past PDS
work at another university partnership. Positive past experiencesprovide
a basis and a springboard for deeper experiences while forming a new
partnership at a different institution.

For effectiveand|asting school -university work to begin, establish-
ing working relationships and a mutual respect must be present. In this
case, those connections have already been made, but it is now up to this
core PDS educated group to include othersin the discussions and make
them part of theimportant initial work fromthe beginning. Itisimportant
that all roles are established and that there are focused linkages between
thosecritical roles.

This presentation will focus on the roles and experiencesthat each
of thepeoplebringtothetable. [twill exploretheexpertise, aswell assome
challengesthat each participant bringsin sharing with the other members
of thepartnership. Itwill beginby givingahistory of workingrelationships
and using that information to form new bonds and begin thejourney once
againinanew setting and with different schools, students, university, and
public school faculty in charting the course for new partnership work.

How Can We Help Each Other: Srategic Plan
For Building A New PDS Partner ship

Diane Davis, College of Notre Dame of Maryland

Maggie Madden and Cheri Wittmann, Maryland State Department of
Education

Nancy Neilson, Baltimore City Public Schools
Sheila Hale, Sarah M. Roach Elementary School
Wendy Leishear, Thomas Jefferson Elementary School

Building a successful Professional Development School requires
that a workable protocol be in place to ensure full involvement by all
stakeholders. The College of Notre Dame of Maryland recently collabo-
rated with Baltimore City to establish two new elementary PDSsto assist
in providing a diverse internship experience. It is the purpose of the
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presentation to walk the audience through the established protocol for
initiating anew PDSwithin Baltimore City Public Schoolsand to discuss
theimportanceof each stepintheprocess. Each presenter will describeher
roleaspart of thePDSteamin establishinganew PDS. Theroleof effective
communication among all stakeholderswill be discussed. Key elements
such as the Memorandum of Understanding (MOU), the Power Point
presentation to the school faculty, selecting asite-coordinator, establish-
ing aworking site-based Coordinating Council, and compl eting ateacher
survey will be shared with the audience. Examples of planned initiatives
suchasmentor trai ning and courseofferingsfor teacherswill be presented.

Two key elementsin establishing anew PDSarefor all partnersto
understand their roles and responsibilities and the importance of the
Maryland PDS Standards in establishing a standards-based PDS that
providesdatafor analysisand assessment of thePDS. TheMaryland PDS
I mplementation Manual, theMaryland PDS A ssessment Framework, and
theBaltimore City MOU will beusedtoillustrate how thesekey elements
are strategically embedded in the process of establishing aPDSthat uses
avariety of performancedatato determinetheeffectivenessof thePDSin
meeting the needs of all stakeholders.

How To Begin A Successful PDS Partnership

Program

Greg Kaiser, Cloetta Veney, lvy Yee-Sakamoto, and Sally Alonzo Bell, Azusa
PacificUniversity

Jennifer Root, Hodge Elementary School

This presentation will share the successful launching of a Profes-
sional Development School partnership, beginning with a vague under-
standing of the PDS paradigm through the successful completion of two
yearsof implementation. Visitstotwo successful PDSprogramsduringthe
planning phase informed the district/university planning team of the
challenging realitiesof creating an elementary school/university partner-
ship. Dialogue between thedistrict and university and between numerous
university faculty membersidentified the elementary school and univer-
sity faculty chosento implement the program, but thiscollaborativework
stopped short of establishingtheoverall purposeof thePDSprogram. The
identification of the purposeand goal sof the PD S partnershipwasthework
of thefirstyear. It wasimmediately apparent totheteachers, principal , and
university faculty that the eleven credential students would quickly
assumeaval uablerolein promoting student achievement. Theelementary
students received richer academic experiences, and the PDS students
experienced amorecomprehensiveimmersioninto thereal work of teach-
ing with an emphasis on student achievement as the primary goal of
schooling and the PDS program. Y earstwo and three have continued this
focus on improving student academic achievement through the teacher/
university student teaching partnership and the continuing search for
waysto enhancethiscollaborative work. Thispresentation will sharethe
journey from planning andimplementation primarily focused on practical
startup realitiestotheidentification of student achievement astheprimary
purposeof thisPDSpartnership. Promising strategiesidentified duringthe
first two years of integrating university credential studentsinto elemen-
tary school classrooms as authentic participantsin the teaching/learning
processwill be shared.
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Joliet Professional Development School
Partnership: A Comprehensive Model Of
Establishing A PDS

Barbara S. Ingold, University of . Francis

This presentation will address Question # 1: How do you develop
aninitial PDS? Specific strategiesusedfor establishingaPDSand hurdles
that have to be overcomein order to move forward.

The University of St. Francis has established two Professional
Devel opment School swith elementary school sfrom Joliet Public School
District 86 (Farragut Elementary and A. O. Marshall Elementary), under the
umbrellaof theJoliet Professional Devel opment School Partnership (JPDSP).
The JPD SP rel ationshi ps were begun in 2003 and 2004 respectively and
have been maturing and flourishing through the past four years.

The JPDSP is dedicated to supporting a diverse community of
learnersat all levelsof educational devel opment through shared decision
making, vision, goals, and trust. The partnership hasstrived to createand
maintai n ateacher education program that preparesteacher candidatesto
effectively work with the diverse popul ationswithin today’ s school sand
to enhance the professional development of all members. Our current
partners, both high need schools, have realized numerous successes
through theinitiatives of the JPDSP. This presentation will outline steps
taken during theinitial establishment of the Joliet Professional Devel op-
ment School Partnership and theinitial difficultiesfaced by the partners.
The JPDSP is based on the NCATE PDS Standards and discussion will
focusontheestablishment of the PDSrel ationshi ps, the corevaluesof the
partnership, the organizational structure within the partnership, and the
strategic planning process utilized by the JPDSP.

Just Do It! Overcoming Institutional Obstacles
To The Professional Development School
M odel

Bonnie Fisher and Bonnie LaDuca, College of St. Catherine

Addressing Question #1, the presentation will describe the devel-
opment at The Collegeof St. Catherine, asmall private Catholicwomen’s
college, fromateacher education programwith atraditional model for field
experiencetotheestablishment of apartner-school rel ationshipfollowing
a Professional Development School model. The older model allowed
studentsto* putintheir hours” at any school, inany classroom, at any time.
Therewaslittleor no contact between P-12 school sand collegefaculty and
little connection between the field experience and the college classroom.
The current model involves college and partner-school faculty working
together with pre-service teachers at Professional Development Schools
in an intense theory-to-practice-to-theory cycle that all involved find
effectiveand energizing.

The Education Department was awarefor several yearsof the need
for change from the old model to the new, but efforts were stymied by
concerns about issues such as course structures, compensation, and
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finding compatible partners, until several faculty took a “just do it”
attitude. These faculty found teachers who would work with them, per-
suaded students to join voluntarily, and got started. Success built upon
success, developing momentum until resistance fell away and the first
partnership using a PDS model was formed. All involved rave about the
benefitsfor pre-service teachers, P-6 students, and faculty at the college
and partner schools.

This presentation will describethe “Just Do It” process, including
itstrialsand errors. It will focus on what faculty at St. Catherine and her
partner schools learned about overcoming obstacles and resistance as
they moved successfully to the powerful PDS way of preparing future
teachers.

Moving Forward With Success. The
Development And Implementation Of One PDS

Janeen Volsey, California State Polytechnic University Pomona
Susan Brown and Linda Freedman, Collegewood Elementary School

Recent educational reform initiatives urge teacher education pro-
gramsto offer pre-servicecandidatesexemplary fiel d-based experiences.
Numerous teacher education institutions are forming partnerships with
local K-12 schools to implement Professional Development Schools to
ensure effective field-based experiences that demonstrate theory into
practice. Pre-service teachers participating in the PDS at Collegewood
Elementary School are exposed to and are challenged to emul ate the best
practices modeled at the university and implemented in the elementary
classroom.

Implementing, maintaining, and sustainingaPDSisalabor-intensive
process both for the university and school faculty. This presentation will
outlinethe specific strategies that were utilized to form the collaboration
between apublic elementary school and a state university. Currently the
PDSisinitsthird year of implementation. Three university courses are
presently offered ontheelementary campus, fourteen student teachersare
graduates of the PDS, and one research project isbeing implemented that
involves university faculty from three colleges and school site faculty.

Participantsinthis concurrent session will be given the framework
that led to the positive collaboration that formed the PDS. Theframework
involves: how to begin school-university collaborations as voluntary
endeavors; how to build trust among parties involved; how to develop
consensus and shared goals; the importance of ongoing, open communi-
cation; and the roles of the site committee, site coordinator, university
liaison and the site administrator.
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Our Light Through The PDS Prism: Launching
And Sustaining PDS In A Rural, Suburban And
Urban Setting

Claudia Balach, Erika Brown, Emily Burchfield, Gerri Jenny, Pam Soeder,
Lee Williams, Sherry DuPont, and Marilyn Yensick, Siippery Rock University

Jean Allen, Moraine Elementary School

Barbara Cornibe and Richard Pysch, Hance Elementary School

Terri Lombardo, Sippery Rock Area Elementary School

David Tomko, Case Avenue Elementary School

Richard Sternberg and Karen Zaborowski, Grandview Elementary School
Lee Beaton, Slippery Rock School District

The prism breakswhite light into light of many colors. Inasimilar
mode, Slippery Rock University takesthelight of PDSand, with contribu-
tionsfrom surrounding school districts, meetsthe needs of K-16 students
in rural, suburban and urban school districtsin western Pennsylvania.

Slippery Rock University found support for PDS through school
administrations. Thisenabled both to be ableto set goal sthat would meet
the needs of pre-service teachers as well as the academic needs of the
public school students. Research has stressed that if change startsin the
classroom it has a better chance of survival. As classroom teachers
embrace the PDS philosophy and pre-service teachers are mentored,
change begins to take place.

Each school district, because of their unique characteristics, devel-
opedasaPDSinadifferent light. The prism of Slippery Rock University
kept the PDS philosophy centralized while giving the opportunity to
expand as needed at each site.The urban school districts chose to
implement PDSasasupport for attaining NCL B mandates. The suburban
PDSdistrict structured PDSasameansof furthering“ customized” learning
for al of its students and teachers. The rural school district chose to
implement PDSwhilesupportingthedistrict’ sgoal for small groupinstruc-
tion. The university nurtured each PDS relationship by structuring the
work so that it promoted mutual benefit for all participants.

Thispresentationwill bedelivered by district administrators, build-
ing principals, university faculty, K-12 teachers, and teacher candidates.

PATRIOT Initiative: The Birth Of A Public
School/University Partnership In A New Town

Lynne Mills and Nancy Land, Auburn University Montgomery

Join usto discover how to implement a Professional Development
School fromtheground up. The Pike Road community isbecoming atown
and hasthe desire to form a Professional Development School with five
universitieslocated withina60-mileradiusof itsproposed new city limits.
The PATRIOT Initiativeisaplan that will be used to establish Alabama
Schools of Excellence in Teaching, which is a part of the public school
system, in Pike Road, Alabama. This rural community has the goal of
implementing innovative and outstanding teaching by partnering with
neighboring School sof Educationtoformatruly great school system. The
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first elementary school in thisnew school systemisinitsplanning stage,
and the parti cipants have something to share about how to begin such an
initiative.

PDS Development In Rural Areas

Becky Duprey and Amy Guiney, SUNY Potsdam

Developing a Professional Development School isadifficult pro-
cess, especialy for universitieshoused in rural communities. Thetypical
public schoolsin these rural areas employ only one to three teachers per
gradelevel. Thiscritically limitsthenumber of placementsavailableat any
giventime.

At SUNY Potsdam, we have taken a more creative approach in
addressing thisissue. Rather than devel oping a partnership between the
university and a single district, we have begun developing clusters of
Professional Development Schoolsin conjunction with our programs.

Tofurther makethisprocesspossible, aclinical faculty linehasbeen
added to the staff at the college. These faculty members all come to the
collegewith recent public school teaching experience. Their connections
to the public schools aid SUNY Potsdam in building the bridge to the
surrounding public schoals.

Theroleof aclinical faculty member variesdependingontheprogram
connection. For example, the clinical faculty membersin the Childhood
Education Program are directly connected to one of the two pre-student
teaching experiences. These clinical faculty memberswork closely with
two to four districts to develop a professional development model that
benefits the public school partners, the students in those districts, the
college, and the interns enrolled at the college.

As adirect result of this partnership, students are performing at
higher levelsand SUNY interns are gaining valuable experiences, often
returning to the Professional Development School to student teach.

PDS Sudy Groups On Differentiated
Instruction: A Winning Strategy For Meeting
All Learners’ Needs

Katherine M. Kapustka, DePaul University

Educators in urban schools know the complexities of meeting
diverselearner needs. Studentsin their classrooms have different ability
levels and interest in the content and skills presented to them, diverse
cultural and linguistic backgrounds, and arange of labelsthat attempt to
characterize them as learners. In one Professional Development School
network including a large, urban university and six public and private
schools in the same urban area, P-12 teachers and university professors
identified a study group on differentiated instruction as one method for
enhancing this young (second-year) network while at the same time
devel oping the knowledge, skills, and dispositions necessary to meet the
needs of all students.
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This study group is one component of alarger attempt within this
PDS network to rethink and re-envision professional development for
teachers at all stages of career development, including pre-service, resi-
dency, induction, andin-service. The presenter will articulatethe place of
thisstudy group withinthelarger network emphasisoninquiry asamodel
for addressing the uni que contexts and needs of each parti cipating school
aswell as explain both the theory and practice of study groups as a path
toward differentiated instruction.

Participants will leave this session understanding the impact this
study group ondifferentiation had ontheteachersand professor involved,
how its presence enhanced this young PDS network, and ideas for using
study groups within an inquiry model as part of the process of re-
envisioning teacher education and professional developmentin universi-
ties and partner schools.

PDS: Sanding With And Delivering Success

To Partners

Dee Taylor, Gwen Benson, Bill Curlette, Susan Ogletree, Patsy Terry, and
Joseph Feinberg, Georgia State University

William Bradley and Vivian Randolph, Woodland Middle School

Carolyn Hall, L.O. Kimberly Elementary School

Andrew Foster, Meadowcreek High School

After theaward of thefundsisgranted, the current implementation
efforts expand. The community of partners stand ready to make good on
their promises and answer that motivating question, “What’sin this for
me?’ See how one PDS design team and school-based partners met the
year-two challenges of delivering onthe PDS promises (lessons learned
during year one). UNIVERSITY FACULTY asked, “How do we access
schools for possible research?” SCHOOL ADMINISTRATORS asked,
“How will PDS trandlate into increased student achievement? How will
PDSbeapresenceinmy school without beinginvasiveto school routine?’
P-12 SCHOOL FACULTY asked, “How will PDSsupport my professional
devel opment and funding of my university classes?Will | becompensated
for my work?’ The STATE asked, “How will PDSensurethetrainingand
retention of teachers dedicated to urban education?” THE FEDERAL
FUNDERS asked, “How will you show thefunds are rendering results?’
Learn practical approachesto start-up issues. Finally, the PDS DESIGN
TEAM asked, “ How dowekeep stakehol dersonboard and motivated while
turning that PDS passion into action?”’

Answers to these questions will include PDS? steps (results) to:
* assess student achievement

o clarifyalroles

» negotiate conditions for university and school-based needs

* build relationships/plan for personnel changes

 deliver on goals of grant expectations

e find ways to sustain

e incorporateCritical FriendsInduction

 align interventions to schools' improvement plans; standards
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PDS In 3D: Designing, Developing, And

Documenting
Jill Miels and Ruth Swetnam, Ball State University

Ball StateUniversity hasaten-year history of working successfully
inestablishing and maintaining Professional Devel opment Schools. Each
year, approximately 700 pre-service candidates student teach in schools
withina75-mileradiusof theinstitution. Twenty-oneof thesesites, aswell
asanationally recognized children’smuseum and alocal cultural center,
have enteredinto aformal Professional Development School partnership
with the university. Among the twenty-one school sites are three pre-
schools, eleven elementary schools (including a parochia school), two
middle schools, and five high schools. The PDSsites provide placements
for student teachers (approximately 25% of the total number) and for
practicum students in both pedagogical and content methods.

TheBall StateUniversity PDSNetwork isuniqueinsize, membership,
communication, and accountability practices. Using a standardized pro-
cessfor designing, devel oping, maintaining, and documenting progress,
each PDS creates individual structures to meet its unique needs while
conformingtotheNCATE Standardsfor Professional Devel opment Schools.
The successfully implemented PDS devel opment process has been refer-
enced asaguide for the launching of PDS networks at other institutions.

This interactive session will allow participants to learn about the
processes, roles and responsibilities, governing system, and results
involved in beginning and maintaining a strong PDS network. Lessons
learned and hurdles overcome over the past decade will serve as a
foundation for audience discussion.

Pioneering Pathways For PDS Success. A
Reflective Analysis Of Interview Data With
Teacher-Leaders From The Original Benedum
Collaborative PDS Sites

Emily K. Milleson, West Virginia University

Thisproposal will addresstwo of the conference questions: How do
you develop and/or implement an initial PDS? and What have you done
to sustain the viability of your PDS?

The Benedum PDS Collaborative at West VirginiaUniversity has
been in place since 1990 and is one of the oldest and most successful
school-university partnershipsin the United States. At the foundation of
the initiative, six schools were selected as the initial PDS sites. This
presentationwill featureresearch conducted with teacher-leadersat these
initial PDS locations. Interview data exploring the perspectives of the
classroomteacherswhohadacritical roleindevel oping and sustainingthe
initial PDSsiteswill beshared. Thepresentationwill explorethefollowing
research themes as they are demonstrated in the interview data:

1 Developmental Process/Lessons Learned: A comprehensive
examination of the beginning phase of the development of the
Benedum Collaborative PDS sitesat West VirginiaUniversity.
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Examining the process through the eyes of individuals at the
schools.

2 Teachers as Leaders: An examination of the effects of the
devel opment of thePDS program at anindividual level. Looking
at how participationinthedevel opment processimpacted class-
room teachers. Reflections on how involvement in the program
influenced teachers’ perceptions of themselves in relation to
school power structures.

3. Looking Back: Reflections on the significance of the devel op-
mental phase in the program’s history. Thoughts on decision-
making in the public school climate and considerationsof inter-
view datain the context of the program today.

This presentation hasmuch to offer in connection to the conference
theme, asit providesin-depth examination considering the foundation of
a successful PDS collaborative from the perspectives of the classroom
teachers involved.

Professional Development School Partnerships:
Delivering Intentional Results

Bill Curlette, Dee Taylor, Gwen Benson, and Susan Ogletree, Georgia State
University

Thereisaneed in the Professional Development School arenafor
presentations and discussions of large scale multi-site evaluation and
research programs. This presentation addresses this need by presenting
acomprehensiveeval uation plan at the beginning of thefive-year process
as amodel which can be viewed and reacted to by leadersin the field.
Second, thereisaneed for anaternativeto themultiplechoiceassessment
used on the state-wide achievement test in Georgia. This presentation
addresses this need through a discussion of constructed response exer-
cises (performance assessment) as indicators of student achievement.

Thissession providesclear examplesand theresearch conductedin
this project that link how to strengthen PDS programs and enhance their
capacity. The outcomes of the PDS partnership will include building and
sustaining the capacity to prepare/develop/retain educators who can
teach every child effectively, making animpact on urban school improve-
ment initiatives and impacting student achievement. The link between
practice, intervention, and achievement will be shared (logic model and
findings to datein the five year project).

Sarting A New PDS: A Multi-L evel
I mplementation Model

28

Michele M. Fragnito, Farmersville Elementary School
Judith A Duffield, Lehigh University

This proposal addresses Question #1 and describes the develop-
ment and implementation of aninitial PDS. Alsoincluded arethehurdles
that had to be overcome in order to make meaningful progress.

Theapproach taken to devel op the L ehigh University/Farmersville
Elementary PDSwastwo- pronged. It began with arelationship between
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the university and the school district and then moved into arelationship
withthespecific elementary school. District talkstook placeover atwoto
threeyear period. Graduate|evel technol ogy-based workshopswereheld
at several potential sitesduring the2005-2006 school year. Based ontalks
with building leadership, as well as staff initiatives, the Farmersville
Elementary site was selected. On-going communication, staff develop-
ment, and regular feedback have allowed this partnership to develop into
ameaningful relationship.

WhiletheL ehigh/FarmersvillePDSismovingintheright direction,
it has not been without its challenges. Anticipating staff questions and
needswhilerespondingto concernslike“ What hasthePDSdonefor me?’
are on-going hurdles. Asthis particular partnership headsinto its second
semester, weare better ableto defineour processand set coursefor where
we are headed. Each small step, couched in clear communication, brings
thestakeholdersthat much closer tofeeling apart of theL ehigh/Farmersville
PDS.

This presentation describesthe model that we used, the specifics of
how it was implemented, and our successes and challenges.

Srategies For Developing A Comprehensive P-
16 Partnership Through A Collaborative
Planning Process

Joseph S. Micheller, Cleveland Heights-University Heights City Schools

Mark Storz, Carol Paull, Amy Hoffman, and Kathleen Manning, John Carroll
University

In2004 John Carroll University and the Cleveland Heights-Univer-
sity HeightsCity School District enteredintoaformal partnershipfocusing
on Strengthening P-16 Teaching and L earning. Theguiding principal of the
partnership is that both institutions have a shared responsibility for
fostering powerful teaching and learning and are committed toincreasing
and sustai ning the capacity of oneanother for educational excellence. Two
years later we have student teacher cohorts, undergraduate courses
taught in an elementary and middle school, and graduate courses co-
taught by collegeanddistrict faculty. Gearity Elementary isthepartnership’s
first Professional Devel opment School; Gearity PDSwill servemuchlike
a university teaching hospital for training physicians.

We believe that the key to our successful partnership is planning.
A steering committeeidentified acommonvisiontoframethepartnership
withinthemissionof bothinstitutions. Thecommitteea soidentifiedfocus
areas - student achievement, teacher preparation, continued professional
development, inquiry, research, and reflection - to facilitate effective
linkages across the district and university and concurrently established
organizational structures to ensure initiatives are grounded within the
partnership’s focus areas.

This session will describe the process, methodol ogies, challenges,
and tangible results of our work. Participants attending this session will
leave with an understanding of how asuccessful P-16 partnership can be
created by addressing planning and organization before embarking on
individual initiatives.
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Wagering On Success: Initiating Collaboration
And Cooperation For Increased Learning

Phillip Ginnetti, Mary Lou DiPillo, Regina Rees, and Tiffany Chrisman,
Youngstown State University

Gail Saunders-Smith, E. J. Blott Elementary School

Developingandimplementinganinitial PDSrequirescollaboration
and cooperation. In northeastern Ohio, apartnership between the College
of Education at Y oungstown State University and anearby demographi-
cally diverseschool district, Liberty L ocal Schools, grew fromthecommon
needfor trainingin-serviceand pre-serviceteachersinthesametheoretical
and pedagogical elements.

The need to increase student test scores served as the impetus for
our collaboration. Increasing teacher expertiseindifferentiated instruction
increases student learning. Liberty Local Schools engaged alocal staff
developer to train teachers in differentiated instruction, while Y oung-
stown State University field candidates placed in the district participated
alongside their cooperating teachers. This job-imbedded professional
development accelerated teacher learning, teacher-candidate learning,
student learning, and initiative implementation.

A summer institute launched the school-based effort. Grade-level
content area meetings and clinical classroom demonstrations ensued
throughout the following school year. Discussions among the building
principal, staff devel oper, and university leaders considered the potential
for increasing the effectiveness of both training teachers and teacher
training through thiseffort. This presentation will inform participants of:

 elements of collaboration
e university and school staff cooperation

« theoretical and pedagogical alignments between university and
P-12 education

« opportunitiesfor problem-solving concerning staffing and sched-
uling issues
Join us to learn about our early effortsto establish aPDS site.

Year Three — Challenges And Successes Of A
Professional Development School Partnership
Between Alabama A&M University And The
Huntsville City Schools — How Did We Sart It
And How Have We Sustained 1t?

Karen Foster, Alabama A&M University
Kreslyn McGinnis, Montview Elementary School

This presentation addresses the collaborative partnership between
an HBCU and an urban school district. The session will address how the
partnership began, the steps involved, and the successes and challenges
encountered in expanding and developing the partnership.

Thepartnership began threeyearsago inan attempt to establishand
maintain morediversepracticumandinternship sitesfor studentsenrolled
in the School of Education programs at AlabamaA&M University. The



2007 ProressioNAaL DevELOPMENT ScHooLs NaTionaL CONFERENCE

university received NCL B fundingto devel op aProfessional Devel opment
School collaborationwiththeHuntsvilleCity Schools. Initial fundingwas
received during the 2004-2005 school year.

Y ear oneof thepartnershipbeganwith oneTitle1 elementary schoal.
The focus of the partnership was the improvement of reading and math-
ematics. Y ear two of the project began with no additional funding. Two
major challenges were presented: How do we expand to include schools
at the middle school level and how do we continue and expand the
partnership at the elementary level ? Analysisof test scoresindicated that
the emphasis for year two should be to increase student achievement in
the special education population. University instructors in reading and
special education met classes at the schools and co-taught along with the
classroom teachers. Y ear three continuesto focus on reading and special
education at the elementary and middle school sites. A high school PDS
siteis currently in the devel opment stages.

The presentation will elaborate on the stepsinvolved at each stage
and how the strategic plans were devel oped.
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QuEsTION #2: WHAT HAVE You DoNE
To SustaiN THE ViaBiLiTy OF YOUR
PDS?

21 Strategies In 21 Minutes: Hands-On |deas
For Co-Teaching In PDS Internships

Stacie E. Sers, Keith J. Conners, and Paul L. Gasior, Salisbury University
Jennifer Johnson, Snow Hill Middle School

Jackie Brown, Snow Hill Elementary School

Cindy Houghtaling, Choptank Elementary School

Karen Lutz, Mardella Middle and High School

In the face of massive accountability pressures and high-stakes
testing, PDS partners are turning increasingly to co-teaching arrange-
ments between interns and mentors in order to enhance P-12 student
achievement. Someinstitutionsuse co-teaching asadevel opmental phase
leading up to stand-al oneteaching. Othersask mentorsto remain engaged
ininstruction throughout theinternship by co-teachingwith their interns.
After years of program development and extensive mentor training,
Salisbury University hasincluded acommitment toaco-teachingmodel in
all of its memoranda of understanding with 36 partner schools.

Much of the literature on co-teaching builds on practices and
strategies honed in inclusion settings between special educators and
classroom teachers. L eading experts (Friend, 2004; Villa, 2005) identify
several broad strategies for co-teaching: supportive teaching, parallel
instruction, complementary instruction, and team-teaching. Stakehol ders
inSalisbury’ sPDS partnership have devel oped many colorful and engag-
ing variations on these themesfor use in elementary, middle, secondary,
and special subject settings.

Even experienced co-teachersmay not befamiliar with“ Graze-and-
tag” ... "“Eavesdropping” ... or “The Sandy Blake” . . . but this session
will supply someclues. Itwill featurearapid-firedemonstrationof 21intern/
mentor co-teaching strategies in 21 minutes, using props, costumes,
technol ogy, and audience participation. Followingthedemonstration, the
presenters will review the rationale for co-teaching internships, discuss
challenges and obstacles, and describe successes attributabl e to collabo-
rative internships.

A Family Affair: Multi-Faceted Strategies For

Continuing Success

Judith Cheek, Millie Ferris, Vickie Williams, and Sue Small, University of
Maryland Baltimore County

Thispresentation will chronicleeight effective strategiesthat have
been employed by the UM BC-Baltimore County multi-site PDSto sustain
theviability and momentum of thepartnership. WhilethePDSprogramhas
beenin existencefor fiveyears, it has continued to evolve and strengthen
into aprogressively more successful and viable partnership for all stake-
holders. The momentum of our PDS continues to grow even though
unexpected changes do occur. Thissuccessisat least in part attributable
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totheimplementation of eight strategies. Inadditiontotheproximity of the
schools, another strategy that promotescommunicationand interactionis
monthly meetingsat alternating school sitesattended by several represen-
tativesfromeach partner school. A newly implemented strategy istoinvite
the administrators from the host school to attend the meetings. Other
viablestrategiesare: cooperativee-portfolioreviews, thesharing of human
resources and facilities, needs assessments and evaluations of partners,
perceptions of the PDS, and a collaboratively revised mentor handbook.
Another powerful strategy that sustains our PDS is the “family affair”
concept. The presenters will each share storiesillustrating the personal
connectionsthat strengthen the partnership. These biographical sketches
will substantiate the roles and relationships of professionalsin the PDS.
Asaresult of theseval ued rel ationships, PDSmentor teachershavemoved
into roles of site coordinators, university supervisors, and university
liaisons. Similarly, anumber of UMBC internshavebeen hiredtoteachin
these PDS school sites and in turn have become mentors and site
coordinators after tenure.

A PDS Sustainability Strategy That Works:
Going From A Losing Streak To Betting On A
Winner!

Joan Maier and Harriet P. Sturgeon, University of Houston at Clear Lake
Linda Nix, Pearland Independent School District

After several successful yearsof implementingaPDSprogramat the
University of Houston-Clear Lake, everything that could go wrong was
going wrong. Interns were in an uproar, school district and university
partner rel ationshi pswerespent, the curriculumwasbecoming fragmented
and ineffective, and amajor technol ogical blunder was about to explode.
Presenters will briefly share details of our losing streak years. How we
positively changed course and placed our betson anew strategic plan for
sustainability, a newly formed Teacher Education Advisory Committee
(TEAC), and focused our energy on devel oping strategiesto rebuild trust
among all constituents. Presenters will engage participants as we share
these winning strategies, step-by-step implementations procedures, and
lessons|earned about how to turn an organization around toward positive
changefor PDS success. Participantswill also have an opportunity to ask
guestions of current TEAC members, which include the TEAC Chair,
Director of the Center for Professional Devel opment of Teachers, Univer-
sity Supervisors, and District Supervisors.

A Royal Flush: How To Maintain A Successful
PDS Partnership

Jane Veditz and Alison Dunn, North Salisbury Elementary School
John Bing, Salisbury University
Tracy Ennis, Princess Anne Elementary School

In Fall 2000, planning started for a PDS partnership between two
paired-site elementary schoolsand a4-year, comprehensive state univer-
sity. In Summer 2001, a 3-day continuing professional development
conference was held for veteran mentor teachers. Since Fall 2001 to the
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present, prospective teacher candidates enrolled in foundations courses
and teacher candidates enrolled in methods courses and the student
teaching internship have been placed at the elementary schools.

This presentation describes the strategiesimplemented to keep the
partnership movinginapositivedirection. Amongthestrategiesexamined
are the impact of initial planning, the relationship of the paired-site
partnership to aregional PDS, the role of communication in establishing
and maintaining the relationship between school-based and campus-
based PDS educators, collaborative team-teaching between mentorsand
interns, and planning for a national/state continual accreditation visit.

A Win, Win Renewal For UsAll!

Parthenia Satterwhite, Tracee Walker, and Mary Jade Haney, Horrell Hill
Elementary School
Erin Miller, University of South Carolina

Our PDSisrolling“high” with anew statusasaPDS 2 partnership.
Applying and being one of eleven schoolsin our rural area selected asa
PDS 2 partnership promoted change with an intense level of current
research and theory in practice. This new status, along with our sixteen-
year stewardship between our school and theUniversity of South Carolina
has broadened as well as deepened this collaboration. The PDS 2 status
has al so enhanced our on-going effortsto integrate the National Network
for Educational Renewal’ smissioninto our school culture. It sawin, win
renewal for usall!

Our researchimplementationteamwill sharecomponentsof athree-
year collaborative PDS2 research project: Building Communities, Oppor-
tunitiesand V oice. Theguiding question that our school identified tolead
this three-year collaborative research project is, “When faculty view
themselves as writers, does student performance increase?’ With this
guestioninmind, thefaculty and staff at our school createdan“On, Grow,
Show” approach to guide the three year involvement with the PDS 2
Network and the NNER. Our school is currently in the second year of
implementing and reflecting ontheoretical pedagogy of writing acrossthe
curriculum with content integration and social democracy.

The presenters will focus on successes and challenges within the
past two years of their research project which involves: faculty, interns,
on-site classes, staff development with university faculty, professional
study groups, and “best practices’ staff meetings.

Adjusting To PDS Growing Pains. One Early
Childhood Program’s Journey

Linda K. Huber, Ball State University

An emphasison continuing professional development isseenasan
important aspect of educational reformat all level sof education. Inthefield
of early childhood education, however, efforts to address professional
development are complicated by issues such as inconsistencies in state
requirements for pre-kindergarten teachers (Doherty, 2002) and high
turnover ratesinthefield (Whitebook & Bellm, 1999). What can an early
childhood program do to address professional development without
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requiring additional time on the part of the staff? In an effort to find new
waysto conduct professional development, one early childhood program
inIndianainstituted anew format where professional development could
takeplaceduringtheworkday. Utilizing four teachers, theprogramdirector
and the university liaison, professional development classes were held
throughout the school year. At the end of the year, al staff had the
opportunity to acquire 32 clock hoursof professional development, afeat
seldom heard of in early childhood environments. Data collection docu-
mented the process and was used in planning the next year’ s professional
development.

ThePDSrelationship betweenthisearly childhood programandthe
university has been in existence since 1998 and this new venture was
instituted in part asaway to keep the PDSrelationship fromjust being the
samething fromyear toyear. Thisformat for professional developmentis
initssecond year of implementation.

Also addressed will be adaptations made when auniversity liaison
takes asemester away to participatein other responsibilities assigned by
the university.

Betting On Boundary Spanners
Keith J. Conners and Stacie E. Sers, Salisbury University

Susan N. Travetto, Donna McPartland, and Gay Jewell Love, McDaniel
College

Amanda Senter, Belin Intermediate School
Susan Jones, Fruitland Primary School
Rhonda Ellis, Salisbury Middle School

PDS partnerships involve complex relationships between institu-
tionswith inherent differences. Whilethe stated goalsof the LEA and the
IHE may be similar, there are often critical dissimilaritiesin protocol,
communication, and organizational culture that inhibit the partnership’s
ability to accomplish itscommon mission. “Boundary spanner” isaterm
that has been employed for many yearsin theliterature of organizational
development to describe those individual s with one foot in each organi-
zation of the partnershipwho are ableto operateeffectively in both camps
(Leifer and Delbecq, 1978). More recently, PDS partnerships have at-
tempted to identify and utilize boundary spanners to help advance their
shared missions(M SDE, 2004).

Thissessionwill focusontherol esthat boundary spannerscan play
and the obstacles that they may encounter as they attempt to navigate in
the contrasting cultures of higher education and public schools. In
addition to addressing the challenges of differing institutional cultures,
the panel will examinewaysthat IHEsand LEAsfund boundary spanner
positionsin an age of limited budgets.

A panel of boundary spanners with experience in two contrasting
PDS environments (asmall private college and arural mid-sized public
university) will respond to prompts about their recruitment, induction,
acculturation, compensation, and professional growth in the boundary
spanner role. Current and woul d-beboundary spannersin attendance will
be encouraged to contribute to the discussion.
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Betting On Distributive L eader ship: Going All

In For Simultaneous Renewal

Angela Gregory, University of Florida
Lacy Redd, Newberry Elementary School

PD Sshave beenwidely recogni zed asameansto enhance prospec-
tive teacher learning, although little is known about how Professional
Development Schools can be organized to impact experienced teachers
knowledge, beliefs, and practices (Putnam & Borko, 2000). Addressing
adult learning needsisacrucial aspect of sustaining theviability of PDS
partnershipsin order toimproveinstruction and meet theneedsof diverse
children. Thepremisethat underpinsdistributed |eadershipisrecognizing
and activating resources to enhance adult learning within an institution,
extending and engaging expertise wherever it exists rather than through
formal positionor role(Bennett et. a ., 2003; Copland, 2003; Harris, 2004).
Thus, administratorshaveanew challenge, their need to provideteachers
with the resources necessary to improve instruction and student perfor-
mance.

Theprincipal at Newberry Elementary School, arural Titlel school,
hasutilizedtheir PDSpartnershipwiththeUniversity of Floridatoidentify
and enableresourcesfor teacher |earning to improve writing instruction.
This presentation will shareamodel for how |eadership roles are distrib-
uted within our PDS to utilize school and university resources, which
sustains the viability of the partnership and enhances learning by all
educators in the process. Key individuals will share their perspectives,
datafrom key activities, and providelearning outcomesthat facilitate the
viability of this model within the organization. This presentation isin-
tended for university faculty, supervisors, K-12 educators, and adminis-
tratorsinterestedincollaboratively positioningtheir PDSwork toachieve
new levelsof learning for all stakeholders.

Betting On The Future In Sustaining Winning
Partnerships

Patsy F. Washington and Ocie Watson-Thompson, Towson University

Towson University has maintained successful Professional Devel-
opment School partnershipsfor eight years. Thispresentationwill outline
the partnership between two school districtsin Maryland and the univer-
sity. Though the profiles of the schools differ, the challenges faced in
sustaining the successful partnerships are similar. The presentersin this
session will be the university faculty members and mentor teacherswho
worked collaboratively in maintaining and sustaining the partnership.
Attention will be given to providing a description of the model used in
creatingthe Professional Devel opment School, aswell ashow thepartner-
ships have been sustained. During the session, the presenters will share:

1 Challengesencountered whileworking at the Professional Devel-
opment School

a. Finding committed mentors

b. Encouraging mentor teacherstoremaindedicatedtothe
Professional Development School vision
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C. Addressing student interns’ attitudes and beliefs re-
garding Professional Development School placements
in diverse settings

d. Providing professional development opportunitiesfor
mentor teachers

e. Providingcollaborativeopportunitiesfor theuniversity
faculty membersand Professional Devel opment School
faculty

f.  Addressing needs of university faculty members for
promotion and tenure

2. Strategiesthat have worked in maintaining and sustaining posi-
tive Professional Development School relationships

a.  Providing outreach service learning activities that the
presentershaveimplementedintheProfessional Devel-
opment Schools

b. Conducting orientation and workshops that introduce
new memberstothe PDS model and rejuvenateveteran
members

c. Addressingtheschool improvement plansof the stake-
holders

d. Being sensitive and cognizant of the dynamics of the
Professional Development Schools

Challenges And Successes In Developing New
Roles: The School-University Liaison Model
After One Year

Irma J. Van Scoy, Sandra Euster, Erin Miller, Jean Sternberg, Renee
Connelly, and Carol George, University of South Carolina

This session will describe the challenges and successes related to
implementing anew PDSroleinwhichliaisonswork fifteenhhoursper week
at aschool insupport of teacher education candidates, in-serviceteachers,
and overall school devel opment. Liaisonsarejointly funded by theschool
district and university. They work in collaboration with school- and
university-based faculty in relation to both pre-service teacher education
and professional development for in-serviceteachers. Themodel wasfirst
implementedin Fall 2005torejuvenateal ong-standing PDSNetwork that
was searching for new avenuesto support and enhance school -university
collaboration. Thesessionwill describetheroleof theliaisons, including
thevariety of waystheir work scopes have evolved in diverse school and
professional contexts. | nterview and survey datawill bepresented, includ-
ing the perspectives of liaisons and school- and university-based stake-
holdersassessing thefirst year and ahalf of implementation of theliaison
model. Recommendati onsand possibilitiesfor thefuturewill beexplored.
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Closing The Communication Gap: Building
Sronger Relationships Between Mentors And
Internsin A PDS

Mardi McDonough, Park Forest Elementary School
Patricia Begg, Gray's Woods Elementary School
Lynne Sanders, Pennsylvania State University

Thissessionwill includethefindingsof ateacher inquiry project that
examined recurring communi cationissuesbetween mentorsandinternsin
amaturePDSover atwo-year period. Using survey andinterview data, the
inquiry was able to address questions such as. How can mentors and
interns prevent small communications problems from becoming large
ones? How can mentors and interns be empowered to communicate more
easily asthey work closely together over the course of afull year? How
can mentors and interns rely less often on a third party to solve their
communications problems? Addressing these and other critically impor-
tant questions, the session presenterswill engage their audiencein using
an effective “Weekly Check In” which was developed as a result of the
research. Thissessionwill behighly interactiveasparticipantswill discuss
theinquiry resultsaswell asthebenefitsof teacher researchwithinaPDS.
Participantswill also beasked for commentsand feedback concerningthe
“Weekly Check In” tool.

Collaborative Professional Development:
Conversation As Inquiry Groups

Ellen Ballock, Pennsylvania State University
Patricia Begg, Gray's Woods Elementary School
Marion Wheland, Park Forest Elementary School

Creating and sustaining professional learning communities that
support student learning, pre-serviceteacher learning, and veteran teacher
learning isthe heart of the Professional Development School movement.
Our PDSisuniqueinthat weattempt to createand sustainoneunified PDS
community acrossten elementary school buildings. Wefirmly believethat
developing collaborative relationships across the entire community is
critical for sustaining our PDSover time. Onestructurewehaveemployed
to help support the devel opment of theserel ationshipsis Conversation as
Inquiry Groups(CIGs).

Based on the National School Reform Faculty’s Critical Friends
Groups, our CIGs are one of several professional growth opportunities
available to veteran teachers and teacher educatorsin the context of our
PDS. Sincetheinitial training sessioninthespring of 2004, districtteachers
(mentors and non-mentors), curriculum support teachers, counselors,
learning support teachers, administrators, university faculty, and doctoral
students have been involved in CIGs. The purpose of thispresentationis
to address the ways CIGs deepen professional community and support
professional development in our PDS.

This session will provide an overview of the philosophy and
structure of CIGs as a means for teachers to inquire deeply and
collaboratively into their teaching practice through discussing dilemmas
of teacher practi ce, examining student work sampl es, and using text-based
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discussion protocols. Then we will offer anecdotes of how CIGs have
impacted participants. After thisorientation, session participantswill have
the opportunity to actually engagein theinquiry processwith usthrough
the use of amodified protocol.

Collaborative Urban Tutoring Project:
Professional Partnership, Edinboro University
Of Pennsylvania And The School District Of
The City Of Erie

Jean C. Faieta, Virginia McGinnis, and Brooke Irwin, Edinboro University of
Pennsylvania

Patricia Shea, Rosemary Sheridan, and Patricia Joint-Lipchick, Pfeiffer-
Burleigh Elementary School

Edinboro University of Pennsylvaniaand the School District of the
City of Eriehavejoinedinasuccessful Professional Devel opment School
relationship. Three schools have been targeted as professional sites:
Pfeiffer-Burleigh Elementary School, Roosevelt Middle School, and Strong
Vincent High School. A PDS Steering Committeecomprised of faculty from
four departmentsat EUP, teachersfromthethreeschool sites, and graduate
assistants, serves as the governance and support group for all initiatives.

This presentation will share the program development at Pfeiffer-
Burleigh Elementary School. The initial, faculty-selected goal for the
school was to increase clinical site experiences for students majoringin
elementary and specia education at Edinboro University. Pre-service
teachers were assigned clinical placements to expand culturaly and
economically diverse experiences. With the positive implementation of
these experiences, the areas of reading and social work have been added.

Thisyear an after-school tutoring programisbeing offeredto 47 1st
and 2nd graders. Twenty student tutors from EUP work directly with 2-3
students each on aweekly basis. Data collection addresses the areas of
math and reading. Dr. VirginiaM cGinnis, Elementary Education Depart-
ment, and Dr. Jean C. Faieta, Special Education and School Psychology,
serveasliaisonsfrom Edinboro University, and Mrs. Patty Sheaand Mrs.
Patty Joint-Lipchik serve as school district contacts.

Thesessionwill display thefaculty-devel opedtutoringmanual, data
collection methodol ogies, and student work sampl es. Graduate assi stants
Sherlanda Thomas and Brooke Irwin will discuss their roles as assistant
researchers.

Community College Offers Valuable Resources
To School/University Partner ship

Diane Kuehl, Rock Valley College
Pam Hilgert, Rockford Public School District
Portia Downey, Northern Illinois University

This session will describe the school-university collaboration of
Rock Valley CollegewithNorthern|llinoisUniversity and Rockford Public
School District #205through Project REAL . Recruitment of teachersfrom
diverse backgrounds into the teacher preparation program, Two- plus-
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Two degrees, seamless transitions from the community college to the
university, Future Educator’ s Society, the Success Center, professional
development, team teaching with public school teachers, and career
exploration for 4th and 5th graders will be a few of the projects to be
highlighted.

Participants will be provided with handouts, explaining in detail
activitiesand projects. A visual organizer will bedisplayed of theinvolve-
ment of thecommunity college, alongwith an opportunity for participants
to ask questions and share details of similar projects.

This proposal addresses Question #1 and #2 by detailing steps of
devel oping a partnership between acommunity college, an urban public
school district, and a university to meet the needs of al three large
institutions and improve student achievement at all levels.

Creating A Winning Strategy For Long Term
Success Of A Rural, Secondary PDS

40

Missy M. Bennett, Georgia Southern University

Successful Professional Devel opment Schoolsareabit likesuccess-
ful marriages - they require initial collaborative design in order to be
sustained over thelong term. Inaddition, like successful marriages, PDSs
must adapt and change over time to meet the needs of each participant.

Thispresentationwill sharestrategiesof initial designthat included
successful collaboration between school faculty, university faculty, and
school administration. Inaddition, sustainability relieson sharedrolesand
decision-making as school and university faculty unitein their effortsto
preparenew teachersinarural, secondary PDS. Projects, which sustainthe
interest of all participants, arealsoimportant totheviability of aPDS. This
becomes particularly challenging during times of administrative and
faculty change at the school and university and as university faculty
teaching loads change.

Wewill also share strategies and activitieswhich have taken place
withinarural, secondary PDSover thepast seven yearsand the successful
ways the PDS has weathered the storms of change through those years.
Initialy, this PDS began as a site where school faculty worked with
university faculty to prepare pre-serviceteachers. Asschool faculty needs
became apparent, small research grants allowed projects such as the
establishment of acollaborative, |earning community. Anoutgrowth of the
faculty learning community led to the examination of student test data. As
student needs were examined, another grant allowed for faculty profes-
sional development designed to specifically meet the needs of both
students and faculty.
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Don’'t Forget The Counselor: Inclusion Of
School Counseling Faculty In The Ongoing
Collaboration Between University And PDS
Settings

Wendy J. Hoskins, Randall L. Astramovich, Lisa D. Bendixen, and Patricia A.
Markos, University of Nevada Las Vegas

This presentation was devel oped to highlight the ongoing collabo-
ration betweentheUniversity of Nevada, L asV egasand Paradise Elemen-
tary School in Las Vegas, Nevada. Specifically, this presentation will
highlight the unique perspective of including school counseling as an
important function in PDS schools. Presenters will address the structure
initiated by stakeholders to develop a stronger ongoing partnership
between the university setting and the PDS elementary school as de-
scribed in three parts:

1 formation of and sustainability of the stakeholders committee,
membership development, the functionality of the committee,
and positive growth;

2 inclusion of university school counseling faculty and graduate
students and a description of servicesthat can be maintained at
the PDS through ongoing collaboration, including counseling
internship and outreach to parents; and

3. proposed utilization of aprogram eval uation model implemented
by school counseling faculty and graduate students. Question
#3 will be addressed in this section through a step by step guide
of program evaluation, including the following: strategic plan
devel opment, needs assessment, program objectives, collection
of data regarding delivery of services, and reporting results of
data to stakeholders.

Specific examples will be offered in each of the three parts of the
presentation.

Fish Philosophy And School Culture

Sherrie Pardieck, Bradley University
Ann Bond, Valeska Hinton Education Center

Inthefall of 2004, VVa eskaHinton Early Childhood Education Center
experienced aperiod of transition resulting from asignificant turnover in
administration and staff. Seeking strategies to improve and sustain a
positive school culture, anewly formed Leadership Team looked to the
busi nesscommunity for improvement strategies. The Teamimplemented
the well proven Fish Philosophy as abasis for the improvement project.

Va eskaHinton Center serveschildrenfrombirthtosix yearsof age.
The school provides quality learning opportunitiesfor children and their
families and professional development for educators. It isacommunity-
based school comprised of integrated villages operationalizing thenotion
of: It takes a village to raise a child.

The L eadership Team brainstormed about the new school year and
ways to improve the school’ s culture. The Team implemented the Fish
Philosophy, based onthebook, Fish! A RemarkableWayto Boost Morale
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and Improve Results by Lundin, Paul, and Christensen (2000). This
business philosophy utilizesthe areas of Play, Choose Y our Attitude, Be
Present, and Make Their Day. The Team tailored these areas to fit the
educational setting.

This presentation will identify how the Leadership Team, faculty,
and staff moved swimmingly through this transition period with the
adaptation and implementation of thefour areasof the Fish Philosophy as
thefoundation of their school environment. It will identify how successful
incorporation and continued use of the philosophy hasimproved school
culture.

Full Court Press For PDS Success — Pre-K-12

42

Paula Gordon, Claire Kondig, and Tom Bogar, Judy Sherman, John George,
Ellen Koitz, Martha Bauer, and Sierra Bair, Hood College

Tracey Lucas and Lori Saylor, Windsor Knolls Middle School

“Teamwork” is al too often the missing ingredient in PDS-IHE
partnerships, while at the same time defending the viability of those
partnershipsagainst financial constraintsand the demandsof high-stakes
testing has become a national necessity. Capitalizing on the enthusiasm
generated by NCAA basketball’s “March Madness,” Hood College has
devel oped awinning gameplanto keepteamwork aliveinatruly collabo-
rativePDSmodel, withall of thekey players—PDSstaff, interns, mentors,
collegefaculty, and our local school system—reading each others’ signals
properly and (ideally) never dropping the ball.

Our presentationiscomposed of two parts: afocuson collaborative
practices to ensure successful program implementation and a plan for
sharing collaborative instructional activities that promote student suc-
Cess.

Collaborative practicesto be shared will include:

¢ Mentor Advisory Committee

e Mentor Training Orientation and Seminars

« Field Placements - Suggestions for Success

« DataCollection and Accountability
Collaborativeinstructional activitiesto be shared will include:

 Trainer of TrainersModel

 College Courses Taught on Site at PDSs

* Intervention Projects for Teacher Candidates

Following the formal presentation, participants will engage in an
interactiveactivity to devel op andimplement their ownwinning strategies
andwill receivea“ Play Book” of presentationinformationandtemplates.
A Q& A sessionwill concludethisinteractivepresentation, without going
intoovertime.
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Getting The Odds On Our Side: Co-Planning,
Co-Teaching And Co-Owning A Classroom
L earning Environments Methods Course

Bernard Badiali and Lynne Sanders, Pennsylvania State University
Patricia Begg, Gray's Woods Elementary School

A Professional Devel opment School should bethelaboratory where
theory meetspractice. Itisasettingwherethewisdom of practicecombines
with the wisdom of practitioners. A partnership means many things,
including taking equal responsibility for the design and delivery of
learning experiences. This session reports on the devel opment and deliv-
ery of what used to be a methods course in classroom management. It is
an account of how classroom teachers and university professors rede-
signed amethods courseto their mutual satisfaction. The sessionisabout
aprocessof closecollaborationandthetruespirit of PDSwork. Presenters
will describe the process for collaboration, share the co-constructed
course syllabus, and report on two years of student feedback data.
Instructorsfromthecoursewill sharetheir experiencesal ong with course
materials, readinglist, and classroomactivities. Student internsreport that
this course is one of the best they have ever taken. Come to this highly
participatory session and find out why.

Hedging Your Bets. Matching Habits Of Mind
In Reading And Science

Mary Beth Allen and Alison Rutter, East Stroudsburg University

Each discipline hasits own “Habits of Mind,” itsown way to help
individuals make sense of the knowledge contained withinit. In science
these habits of mind are known as the process skills by which scientists
strive to understand the natural world. In reading, they are known as
comprehension strategies - the thinking processes that readers use to
construct meaning whilethey read. Although disciplineseach defineaset
of skillsusing their own lexicons, the purposes are essentially the same -
to provide constructs for that subject area to be integrated into an
individual’s overall understanding of themselves and their world. For
instance, observation skills become another way of looking for context
clues; readers and scientists both make predictions and inferences from
findings. We have sought out these crossover points and more global
definitions to help design integrated lessons that can assist learners in
their construction of meaning using higher order thinking.

In our PDS methods classes, we are experimenting with ways in
which we can help our students integrate these concepts, identifying
habits of mindintheir lessons, and using inquiry techniquesto help them
recognize the crossover points and make connections across subject
areas. These lessons are designed to use higher order thinking skillsthat
allow learnersto analyze, apply, and synthesi ze the information. Partici-
pantsin this session will be introduced to these methods and challenged
to discover their own connections for various subject areas.
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Hit The Jackpot: Principal Leadership Finds
Sustainability Through The PDS Network

David Domovic, Louisa May Alcott Elementary School
Barbara Rieckhoff, DePaul University

Sustai nableleadership requiresdepth of learning, length of impact,
and breadth of influence (Hargreaves& Fink, 2006). Thedemandingjob of
aprincipal issupported by the collaboration of university partnersandthe
varying roles of leadershipin aPDS network.

Thissessionwill focusonthevaryingrolesof urbanelementary and
high school administratorsinaPDSnetwork. New and veteran principals
work together to implement school-wide action plans while supporting
cross network goals and projects. Together they find new meaning and
support from aPDS network. From leading student teaching seminarsto
implementing anindividualized building assessment plan, school leaders
find thenecessary support, resources, and tool sfor sustainability fromthe
network. PDS school leaders are becoming partners in the university
setting and aretrying on new rolesjust astheir teachersare collaborating
and steppinginto new roles. Thiscollaboration makesfor amoremeaning-
ful impact ontheir own commitment toleadershipand ultimately to student
learning and achievement.

Audienceparticipantswill learn about the leadership component of
a PDS network and how to incorporate school action plans and school
goalsinto the leadership conversation. New and veteran principals will
share how the network has supported their individual and collective
buildinggoals. Theaudiencewill leavewithagreater understanding of the
varying roles that principals can play within the network and how this
impacts on their overall sustainability as building |eaders.

How One PDS Partnership Got Its Groove
Back

Donna J. Jackson and Vickie Witt, Bluefield Middle School
Brian D. Perkins, Bluewell Elementary School
Elisabeth M. Steenken, Bluefield State College

Four membersof asmall (five public schoolsand onecollege) PDS
partnership share their experiences reigniting the flame that originally
fostered the initiative in 2002. Over the years, due largely to change of
|eadership at both the college and public school levels, enthusiasm waned
as evidenced by unused grant money carried over from year to year and
alack of any new initiativesand programs. Theproblemsseemed to center
around alack of communication and poor understanding of the Profes-
sional Development School concept.

New leadershipdirected at making themost of PDSopportunitiesled
to networking and increased attendance at meetings and seminars. After
a team of partners attended the 2006 PDS National Conference, new
awarenessof thepossibilitiesbrought back enthusiasm, alongwith energy
and new ideas. Proposals and new initiatives followed. Communication
and understanding between the college and public school partnersied to
exciting new directives and to aunified mission dedicated to developing
quality educators. This partnership got its groove back, and its members
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will detail the steps that led to their newfound energy and laid the
cornerstone for their continued success.

| Learn Best By Doing!

Christina Flynn, Mary Lebron, and Nina Wasserman, William B. Cruise
Memorial School #11

Dorothy Feola, Marie Donnantuono, and Julie Rosenthal, William Paterson
University

In 2001, we began a pilot project teaching one section of our
beginningliteracy courseon-siteat our PDS, School #11, in Passaic, New
Jersey. Since Spring 2006, all sections of the course are taught almost
exclusively on-siteat several of our PDS partners, adding significantly to
the viability of these partnerships. The first few class sessions meet on
campus to build background in literacy development and introduce
assessment and instructional methods. Candidates are then brought into
aprimary classroom each week for three hours, where they work directly
with beginning readers. They work with thewhol e classand small groups
duringtheschool day, andwithindividual at-risk readersinan after-school
setting. Candidates learn how to assess an array of developing literacy
skills, including comprehension, word analysis, writing, and oral reading
fluency, using formal assessment tools and ongoing observations. They
learn how assessment informsinstruction by planning lessonsto address
the needs of learners with whom they work. Specifically, candidates
implement best practices reading instruction, including read alouds,
shared reading, prompted reader responses, and skillsteaching. Through-
out thecourse, candidatesreflect upontheir experiencesand actively make
connections between their growing content and pedagogical knowledge
andtheapplication of thisknowledgetotheir work with children. Our PDS
partnerships have been strengthened by providing classroom teachers as
co-instructors for this course, by providing support for at-risk readers
withinthese schoolsand earlier field experiencesfor our candidates, and
by providing our university faculty with moretimein classroom settings.

Keep The Fire Burning: Winds Of Change Can
Fan The Flames Or Blow The Fire Out

Candace Roberts, Carolyn Schoultz, and Carol McLeish, Saint Leo University
Ellen Martin and Kimberly Poe, San Antonio Elementary School

Educatorsinvolvedin Professional Devel opment School sknow the
challengesof sustai ning viable, productiverelationshipsover many years.
Over time, theblazing fires of enthusiasm and commitment may diminish
tosmall flames, vulnerabletothewindsof change. Neverthel ess, PDSscan
usethesewindsof changeto fantheflamesof professional practice. “PDS
partnersshareacommonvision of teachingandlearning ... . . believe]ing]
that adults and children learn best in the context of practice.” (NCATE,
2001) OnePDSinits8thyear will shareover 20 strategiesand activitiesthat
have helped it enhance the professional practice of teachers, teacher
candidates, and college professors. These strategies include university
sponsored activities that fully support PDS faculty to attend and co-
present at conferences and to attend summer educational trips abroad for
university faculty and students. Other events fostering renewal and
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energy includeaPDSretreat (3days), numerousservicelearning projects,
achildren’ sfestival, elementary students having pen palswith university
basketball team members, and professional devel opment workshopsand
conferences sponsored by the university to which cooperating teachers
attend for free. School-led activities in which university faculty and
students participate include teachers guest speaking in university class-
rooms and teaching university courses; cooperating teachers hosting 12-
20 practicum students and final interns each semester; PDS teachers co-
developing the Practicum and Internship Guidelines for Cooperating
Teachers; and PDSteachersserving onthe University Advisory Council.
These and many more strategieswill be explored.

Keys To Sustaining 20-Plus Years Of A
University-School Partnership

Richard Young and Steven Baugh, Brigham Young University

Brigham Y oung University and five school districts have enjoyed
more than 20 years of joint effort focused on the continual renewal of
educator preparation and schooling. Most individuals involved in the
partnership would agree that it has improved over time and, in fact, has
flourished. Thisprogress hastaken placein aclimate of bothinternal and
external change. Internally, leadership changes on the Partnership Gov-
erning Board have involved nineteen different superintendents and five
BYU education deans. Externally, our U.S. education system has also
experienced many changesin theory, practice, and public perception.

Our presentationwill focusonbrief explanationsandillustrationsof
ten “keys’ to sustaining the Partnership:

1 A common understanding of and commitment to founding
principles, including the moral dimensions of teaching and a
common purpose shared by all.

2. Effectiveorganizationand communication.

3. Theinclusion of the university colleges of arts and sciences,
alongwith the school of education and the school s (tripartite).

4. A high degree of collaboration and participation of tripartite
membersinall activities.

5. Equal and active participation by |eaders(chief decision mak-
ers) at the highest levelsin each of the tripartite institutions.

6. Effective education and socialization of new |leaders.

7. Strong relationships of understanding, trust, and mutual re-
spect between tripartite members.

8 Sharingtime, funding, and intellectual resources.

9. The involvement of the tripartite in two critical, ongoing
programs: Associates and L eaders Associates programs.

10. A focus on growth and progress and celebrating both.



2007 ProressioNAaL DevELOPMENT ScHooLs NaTionaL CONFERENCE

L earning Communities Working Together For
The Success of ALL Sudents

Dan Ezell and Colleen Klein-Ezell, University of Central Florida
David Smith, Enterprise Elementary School

This presentation focuses on the true spirit of school partnerships.
Itisextremely important to devel op apartnershipthat allowsfor each party
to learn from each other: schools, universities, and the community. This
presentation showcases specific activities of our partnership of learning
communitiesand how wehave sustained and expanded thepositivevision
of our PDS. We will share innovative ideas and projects that have been
instrumental in enhancing our PDS partnership, and benefitsexperienced
as aresult of the partnership are highlighted. The ultimate result of the
partnership is that everyone involved in the partnership has worked
together for the success of ALL students!

Inorder to stay abreast with current pedagogy, instructional |eaders
need to take advantage of all available resources. We feel a valuable
resource that should be considered is the development of an intense
relationship among public schools, collegesof education, and community
resources. Thistype of partnership holds wonderful professional devel-
opment opportunities for the classroom teacher and also provides an
important opportunity for university faculty to stay knowledgeable with
current practicesinthepublic schools. Itisextremely important to devel op
apartnership that allowsfor each party to learn from each other. We will
sharespecificactivitiesof our partnership, whichwill highlight thebenefits
experienced. Overall, when everyoneinvol vedinthelearning community
has a common goal to create optimal learning environments for ALL
children, everyone benefits from working together.

Life After A PDS Mid-Life Crisis: Betting On
The Future With Continued Collaboration And
Compromise

Donna Keenan, University of North Florida

Kathleen Witsell, Zachary Champagne, and Timothy Kinney, West
Jacksonville Elementary School

Afteraspirited debatefor thelast year of our transitionfromonePDS
designto another, our Urban Professional Development Schools(UPDS)
teamhascometotherealizationthat thereislifeafteramid-lifePDScrisis.
Our original design (jointly funded by the university and school district)
had beenin existencefor nineyearsandinvol ved threeelementary schools
and one university. Increased P-5 student achievement, increased reten-
tion of beginning teachers in urban schools, and increased use of best
practicesby in-serviceteachershave all been documented throughout the
project. Two years ago, the model won the Association of Teacher
Educators' Distinguished Program in Teacher Education Award.

Our new design involves expanding into two new elementary
schoolsand onemiddle school whilephasing out oneoriginal elementary
school. Our sticking points were over the phasing out of a popular
elementary school inthe original model and the restructuring of theroles
and responsibilities of the professors-in-residence and clinical faculty at
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the schools. Questionnaires were given to arepresentative sample of all
participants concerning these controversial issues. Once these results
were studied by the UPDS team, compromises were attained and pilot
studies were designed to be implemented next year. This session will
discuss the process that allowed compromises to be reached and will
describethe pilot studiesinvolving therestructured role of the not-quite-
phased out elementary school, as well as the redesigned roles of both
professors-in-residence and clinical faculty aswe continue to bet on the
future together.

Maintaining M omentum When Key Figures
Move On

Jean Morrow and Fred A. LeMaster, Emporia State University
Jim Ochs, Lebo Elementary School

This presentation will specifically address question two in the
context of rural and distance sites. We will share with participants our
experiences and strategies we have developed in maintaining positive
momentum inPDSpartnershipswhenkey figuresretire, changepositions,
or leave the system. Our oldest partnership has been in existence for
fourteen years; our newest partnership was begun just three years ago.

Math Methods Teacher + Classroom Teacher
= PDS Math That Matters

Joyce Meier, Clarke College
Nancy Spalla, St. Anthony’s School

“What timeis PDS math today, Mrs. Spalla?’

“Would you please re-teach perimeter with these four students
tomorrow?”’

“We arethinking about this multiplication review game and would
like someinput fromyou.”

“Nancy, when would be a good time for you to teach the PDS
students your division cheer?’

We have the math formulas for awin/win/win/ solution:

Winner #1- The elementary students: one on one tutoring, small
groupenrichment, differentiatedinstructiontomeet their individual needs,
and Math Pen Pals.

Winner #2- ThePDSClarke College students: practical application
of math content, standards- based lessons, persona connections with
studentsand classroom teachers, math strategies notebook, and exposure
to master teachers sharing curriculum planning and instruction.

Winner #3- The collaboration of math methods and classroom
instructors: support in meeting theindividual needs of students, collabo-
ration of background knowledge to create meaningful teaching experi-
ences, and brainstorming new and innovative ideas to improve the
program.

Want to know the answers?
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Navigating Change: Building And Sustaining
Momentum In School-University Partnerships

Cathy A. Pohan and Carmen Boatright, Texas A & M University-Corpus
Christi

Carol Adams and Maria Perales, Zavala Elementary School

Large numbers of Colleges of Education and public schools have
failed to sustain meaningful, collaborative partnerships after initial start-
upfundsgo away. Faculty who dedi catethemsel vesto thetimeand labor-
intensive work of school-university partnerships often do so at the cost
of personal and professional expectationsand obligations. Many in PDS
work havesimply left because of burnout (Campoy, 2000; Linda-Darling-
Hammond, 1994; Houston, Holis, Clay, Ligons& Roff, 1999). But of all the
challenges associated with PDS work, navigating through changes that
occur withinthepartnershipisoften most taxing, physically, mentally and
emotionaly.

ZavalaElementaryisaTitlel school that servesastudent popul ation
that is predominantly low-income and Mexican American. In addition, a
large percentage of the student body is classified as English language
learners. Variousschool and university personnel will sharestrategiesthat
have helped to not only sustain this partnership but to continue to build
and strengthen it aswell. What makes this partnership unique and how it
isimpacting both K-5 students and future teacherswill al so be discussed.

While we know that teachers prepared in a Professional Develop-
ment School are by and large better qualified than those prepared in
traditional programs(Linda-Darling-Hammond, 1994), theseprogramsare
extremely costly and requireal ong-termcommitment fromall stakehol ders.
Inthetimeof much public criticism of teacher education and budget cuts,
itisimperativethat thoseworkingin successful andlong-term PDSsshare
strategies for navigating through such changes.

New Roles, New Challenges. Revitalizing A
PDS

Patricia deBarros, Magothy River Middle School
Elizabeth Krissoff, Broadneck High School

Areyou“stuck” inthe PDS process? Need to revitalize your school
staff ontheimportanceof beingaPDSsite?Or, perhapsyour veteran staff
may need some“updating” on their supervisory skills. Also, how do you
motivatethosewho offer resistance? Twoyearsago, PDS elementary and
secondary educators from Anne Arundel County, Maryland, met at the
PDS National Conference and began to share some insights with one
another. The “first-effort” result had been the establishment of a “net-
work” of ideasthat produced amentoring course, continued collaboration,
communication, intern orientations, and handbooks. The second-effort
expanded the mentoring courseto focuson “all interested staff’ and their
professional responsibility in educating the interns. Emphasis has been
placed upon the INTASC standards and Maryland’s PDS Standards as
guideposts and the alignment of action research to the School Improve-
ment Process.

The purpose of thispresentation isto present amotivational model
for trai ning teacher mentorswhile emphasi zing the col laborative support
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needed for interns. Presenterswill sharetheir experiencesand materialsin
the networking of effective practices through a variety of activities. To
date, these efforts are creating a strong link between elementary and
secondary school sites. The overall goal isto put forth the school site as
a“total professional learning community” for teachersandinterns. Survey
information that supportsthisgoal will be presented. Handouts highlight-
ing the up-to-date model will be available; comments arewel comed.

No Sprinting ... Preparing For The Marathon:
Sustaining PDS Partner ships Over Time

Kezia McNeal, Georgia State University
Pamela Valri and, Luevenia Holloway, Lilburn Middle School

This session addresses aframework for sustainability proposed by
thePDSteamat Lilburn MiddleSchool thatispart of thelarger GeorgiaState
University PDS partnership. Using aproposed timelinefor thetrajectory
of preparingteachers, wehaveestablished aplanfor continuing thestrong
partnership initiated by the five-year federally funded PDS grant by
integrating it into the already existing Title | status of the school. The
trgjectory includesthreecritical pointsof timefor preparing educatorswho
are effective with diverse popul ations:

1 K-12 opportunitiesto be exposed to the teaching profession via
Future Educatorsof America(FEA)

2. pre-service preparation (traditional and alternate)
3. in-service professional development and support.

Due to the combination of recent national focus on preparing high
quality teachers and thelocal challenge of not meeting AY P, these three
critical areasemerged asabasisfor sustaining the partnership beyond the
formal grant. Our plan includes capitalizing on the relationships and
initiatives established by the PDSthat foster high quality teacher prepa-
ration and establishing best practicesfor achieving academic excellence.
Wewill discussthefactorsthat have proven successful for the past three
years and the factorsthat are in place that will promote sustainability. A
detailed graphic representation of the trajectory for teacher education
timelinewill be provided as support for othersinvolved in PDSwork and
will bethe catalyst for furthering the discussion of keeping PDS partner-
ships viable.

One University, Many Partners. Sustaining
Momentum Through Sharing

Marcia Bromfield, Harriet Deane, and Barbara Govendo, Lesley University
Jennifer Ford, Andrew Peabody Elementary School

For over 30 years, Lesley University has collaborated with schools
to develop avariety of partnership models, such as Collaborative Intern-
ship Programs, site-based master’ s programs, (which were aprecursor to
PDSs) and, since 1992, PDSs. These partnerships have survived and
thrived in spite of changesin significant stakeholders. Different models
serveto inform and inspire each other. Cross-pollination of ideas among
partnerships has hel ped to sustain individual partnershipsand to develop
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new ones. We adapt common elements to meet different needs. For
example, the role of the liaison/coordinator is pivotal: in the PDSs the
liaisonisal esley faculty member who spendsaquarter-timeintheschool,
whileinthe Collaborativesthe coordinator isaschool employeewhoisan
adjunct faculty member at Lesley and teaches on-site courses.

Structures such asmonthly liai son/coordinator meetings and meet-
ings in schools facilitate ongoing communication among key players,
encouraging crucial conversations about change, excellence, and mutual
benefits. As ideas surface, we work together to implement them; for
example, devel opingyear-long paidinternships, school-based book groups,
and literacy and mentoring initiatives.

Clustering of student teachersand interns hasled to hiring of many
Lesley students, and Lesley hires PDS teachers as adjunct faculty; all
continue to be committed to the partnerships. We will share how these
connections, as well as structures for communication, openness to gen-
erating and implementing new ideas, key roles which span both the
university and the schools, and long-term commitment have served to
sustain our partnerships and move them forward.

Ongoing Mentor Support And Communication:
A Model Of Sustained Partnerships

Nancy Smith, Connie Briggs, and Amy Welch, Emporia State University

To build a strong PDS program, it is crucial to recruit, train, and
maintain quality mentor teachers who will support the vision and the
mission of theuniversity in devel oping successful student interns. Empo-
ria State University is a nationally recognized Teachers College with a
fourteen-year history of experiencewith Professional Devel opment School
partnerships.

In this session, we will share how to develop and maintain good
communication and good working rel ationshi pswith mentor teachersina
PDSprogram. Wewill describe some of the strategieswehaveusedinthe
partnership between Emporia State University and the Olathe School
district in Olathe, Kansas. Many of the mentorsin this partnership have
servedinthisrolefor several yearsand have devel oped astrong commit-
ment to our program. We will share examples of communication tools,
forms, and programswehaveused to enhancethispartnership. Topicswill
include: training sessions for new and veteran mentors, support from the
Coordinator, helping the struggling intern, problem solving in difficult
situations, matching personalities of mentorsand interns, helpinginterns
and mentors get to know each other and devel op agood working rapport,
and maintenance of good working relationships.
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Overcoming Challenges To Sustain Growth
And Increase PDS Participation To Achieve
The Collaborative Goal To Promote Effective

Teaching And Maximize Student Achievement

Justin Enright, Danielle Mahoney, and Dan Witmer, Hannibal High School
Donna Matteson, State University of New York at Oswego

Our unique high school partnership includes a rural high school
which has been ranked among the most economically disadvantaged
within New York. Working in collaboration with SUNY Oswego, the
partnershipteamhasovercomemany challengestosustainthePDS. Atthe
end of thesecondyear, aveteranteacher, instrumental inthedevel opment
of the partnership, moved to another school. Fortunately, the team was
abletorecruitanoviceteacher, whichaddedimmensevaluetotheprogram,
providing anew perspective andinsight into the responsibilities of anew
teacher. This year's challenge was to effectively communicate the
partnership’s goals to anew principal. The goal of our partnership isto
build alearning community and collaborate on authentic taskstoincrease
student teacher skills and enhance high school student achievement.

Theteam will discussthe partnershipinitiative and ongoing efforts
to sustain partnership viability and momentum through assessment,
reflection, and modification. This year’s focus was to have methods
students prepare and present lessons with activities to teach problem-
solving. High school studentsexperienced asystemsapproachto problem
solving and learned how to objectively analyze and weigh contributing
factors and then pose, test, and justify possible solutions. Students from
this economically disadvantaged rural school benefit from this lifelong
skill, which may be applied when facing future decisions.

The team will discuss the unique aspects of the partnership initia-
tive, challenges, and effortsthat |ed to growth andincreased participation.
Authentic classroom projects and the problem-solving | esson and activi-
tieswill be shared.

Parallel Goals + Parallel Professional
Development = Positive Outcomes For All

Wayne Fetter, Mary Howe, and Gayle Pearce, McNeese State University
Sabrah Kingham, St. John Elementary School

Originating in fall 2003, the PDS collaborative between McNeese
State University and St. John Elementary School has actively involved
three departments within the Burton College of Education, plus the
departmentsof Mathemati csand L anguageArts, working withthefaculty
and administration of its' P-5 PDS, St. John Elementary. A Teacher
Education Advisory Council, composed of representativesfromNCATE
unit faculty, faculty and administration from the university’ stwo PDSs,
and other local school representatives, meetsregularly toanalyzeoutcome
dataand to provide feedback on curriculum devel opment and field expe-
rienceswithintheuniversity’ steacher education program. Parallel profes-
sional development activitiesinwhichuniversity faculty, PDSfaculty, and
M SU teacher education candidatesall receivesimilar knowledgeand skills
are based on needs assessments, related to P-5 student and MSU candi-
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date learning and implemented with both university and public school
faculty involvement. Currently, four methods courses (technology, read-
ing, language arts, and social studies) in elementary and early childhood
education are assigned to meet regularly at the PDS campusinstead of at
the university. Course assignmentsfor MSU candidatesinclude collabo-
rationwith public school faculty toimplement desired teaching strategies,
attending grade level meetings, and assisting with Family Nights. One
teacher education candidate works as a research assistant to aid in the
collection and interpretation of datarelated to P-5 student learning.

Recent initiativeshaveincludedimplementation of palm handhelds,
Universal Design for Learning, literature circles, and math institutes.
McNeese and St. John representativeswill describe how therelationship
evolved and provide examples of theintegrative nature of the curriculum
implementation and professional development activities that have oc-
curred.

Partnering With Families. A Winning Strategy
In PDS

Pamela Kramer, East Stroudsburg University
Dora Tartar, Pleasant Valley School District

Many beginning educators lack the adequate preparation to de-
velop productive, effectiverel ationshipswith the families of the students
intheir classrooms. Thereisampl eevidenceto suggest that strong family-
school partnerships have a positive impact on the success of the child.
Many accreditation agencies (including NCATE) are seeking evidence
that teacher preparation programs are including family-school relation-
shipsasasignificant component in the curriculum for pre-service educa-
tors.

This presentation will describe winning strategies that are used in
our Professional Devel opment School program to prepare our beginning
educators to develop significant relationships with the families of their
students. We will share the strategies that are used throughout all levels
of our elementary teacher education program through coursework, field-
work assignments, and serviceprojects. Thedevel opment of thesesignifi-
cant rel ationshi ps has hel ped to sustain the viability of our PDS program,
asour PDSsitestruly becomeaplacewhere“ everyoneisalearner.” This
development of family-school partnerships is a new direction we have
recently taken in our PDS, and each new venture such as this has helped
to strengthen our partnerships, as well as the overall quality of our

program.

PDS Professional Development: A Full House!
Craig Downey, Lincoln Elementary School

Patrick Smith, Eldred Elementary School

Jodi Sponchiado, Governor Wolf Elementary School

Pat Pinciotti, Katherine DiSimoni, and Margaret Benson, East Stroudsburg
University

One of thefour functions of a Professional Development School is
continuousprofessional devel opment withinvariouslayersof thepartner-
ship. ESU-Elementary “Liaison Meetings’ areoneof thewayswedeliver
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quality, individualized professional development to each PDS learning
community. This model involves our school partners in delivering and
receiving professional development within each teaching layer. Every
semester PDSliaisons plan aprofessional development seriesto address
the needs of new Apprentice students, Resident Student Teachers, new
teachers, and veteran teachers. All members of the PDS community are
awareof thebi-weekly after-school offerings. Theseriescoversarangeof
introductory and in-depth topics consistent with building and district
goals. Apprentice and Resident Student Teachers are required to attend,
whilefaculty usetheseworkshopsasnew teacher induction, PD flex hours,
or continuing education. Liaisonsand university faculty have devel oped
asystemfor tracking professional devel opment leadership, topics, partici-
pation, and usefulness through a consistent evaluation tool across
eighteen PDS sites. Delivering some of our professional development in
this venue provides a more responsive, agile, and site-specific dialogue
across topics of importance to the PDS learning community. Teacher
candidates are connected quickly to a community of learners and see
school faculty asknowledgeableleadersinthefield. Principalsvaluethis
shared expertise as a way to acquaint and engage the entire teaching
faculty with building initiatives. Full house professional development
utilizesthe PDS site and district expertise, while providing opportunities
for devel oping leadership and a dynamic |earning community.

PDS Survival And Leadership Changesin A
Large, Urban School District

Michael Green, University of North Carolina at Charlotte
Victoria Hicks, Thomasboro Elementary School

After the school district superintendent announced his retirement
atyear’ send, theschool principal followed suit but decidedtoretireinmid-
year. A new first-year principal wasappointed to take her place, whilethe
district conducted a national search for a new superintendent. With the
loss of such critical administrative support, continued existence of the
Thomasboro - UNC Charlotte PDSwas in serious doubt.

Inasituationlikethis, survival of aPDSwill require somedegreeof
starting over. In this presentation, we discuss “ barriers’ to PDS continu-
ation when schools undergo administrative change. These barriers in-
cludemost notably: (1) theabsence of professional relationshipsbetween
thenew principal and university faculty, (2) old patternsof doing business,
(3) inadequate evidence of PDS effectiveness, and (4) the widespread
pressurefor principal stoquickly raisestudent test scoresintheNCLB era.

Wewill aso describe how the Thomasboro - UNC Charlotte PDS
overcame these barriers. Over a series of meetings, university faculty,
school administrators, and district of ficedeci sion-makersexaminedcritical
information about the partnership. Key elements of these meetingswere
honest and open communication, relevant data about PDS effectiveness,
apolling of teachersabout the PDS, and flexibility among stakehol ders. Led
by the novice principal, a convergence of minds and wills produced an
even stronger, more effective professional devel opment partnership than
existed before.
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PDS Sustainability Through Masters
Certification

Linda Symcox, Felipe Golez, and Catherine DuCharme, California State
University Long Beach

In an effort to build anew model for the sustained and meaningful
professional devel opment of in-serviceteachers, the Department of Teacher
Educationat CaliforniaStateUniversity LongBeach (CSULB) haslaunched
three separate school-based M asters programsat our Professional Devel-
opment School inLongBeachUnified School District (LBUSD). Asaresult
of thesethree graduate programs, fifty teachersat Bret Harte Elementary
havecompletedtheir Mastersdegreesinaperiod of just 3years, anunusual
accomplishment for any school, let alone an urban one. Our panel will
describe our Masters Degree Professional Development School program
anditslastingimpact on theteachersand school community at Bret Harte
Elementary School. Usingempirical evidencegenerated over thepast four
years, in the form of focus group interviews, field notes, teacher autobi-
ographies, action research projects, teacher journals, and quantitative
data, we will describe the reform process and the lasting changes it has
effected. Although our Masters program evolved serendipitously out of
grass-rootsdemand by PDS master teacherswho wereworking with PDS
pre-serviceteachers, webelievewehavedevel oped areplicablemodel for
sustaining the work of Professional Development Schools in lasting
school change. We now have compelling evidence that the entire school
culture has changed as aresult of these school-based Masters programs,
andthat theinitial PDSrel ationship that wasforged between 2000 and 2003
at Bret Harte Elementary livesoninanew incarnationandwithout funding
because of deep-rooted whole-school change.

PDS — Then And Now

Cynthia B. Francis, Hood Street Elementary School

Over the course of amost twenty years we have benefited from
having arelationship with the University of South Carolina as a Profes-
sional Development School. Whiletherearealwayschallengesassociated
with any worthwhile project, in the end it is obvious the benefits far
outweigh the challenges. Through the partnership, we were able to
develop working relationships with members of the university faculty,
such as Dr. Irma VanScoy, Dr. David Whiten, and Dr. Susi Long, who
enabled us to actively participate as teacher researchers within our
classrooms; bring inquiry based teaching and learning to the forefront in
our schools; participatein effectiveand meaningful professional develop-
ment that is authentic; and develop relationships with our interns that
incorporate best practices throughout the teaching and learning pro-
cesses. The benefits of thisrelationship still exist today.

Getting in on the“ground floor” of such aninnovativeideawasan
instrumental part of our own successin achieving our goals of providing
quality education to become afirst-class placeto learn. We are fortunate
to be active participants of a PDS - a growing and ever-changing atmo-
sphere created for the betterment of our profession. An atmosphere
intended to be a safe place for education professionals to grow, take
learning risks and challenges, and moveforward to enablethe profession
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to continually stay on the cutting edge of best practices. It isimperative
that our PDS sites continue to remain cohesive and ready to face the
challenges of tomorrow. Our future learners depend on it.

Record Of Revitalizing And Preserving A PDS

Charissa Marrah and Kimberly Davis, University of Central Florida

In 2005, the partnership between Discovery Middle School (DMS)
and the University of Central Florida (UCF) was solidified through a
mentoring program calledthe Academy of Excellence(AOE). Asauniver-
sity-school collaborativeeffort, administratorsat DM Sinducted AOE with
doctoral students from the university. Through small group sessionsled
by doctoral students, speaker exposhighlighting community rolemodels,
and operative career experiences, the AOE strives to increase the self-
efficacy of students with academic and behavior challenges. Partnering
with agenciesin the community, AOE provides themed experiences that
will enrich and highlight community services to the students and their
families. However, leading AOE key personnel moved onintheir careers
and threats to continuing the program became a major concern.

To maintain the viability of AOE and the DM S/UCF partnership,
doctoral students took an initiative to develop and maintain a written
record of theprogram’ soperation, expenses, grant funding, and outcomes.
These documents were used to recruit first-year doctoral studentsinter-
ested in the program to share the leadership responsibilitiesof AOE. The
records were also used to share the vision, purpose, and significance of
AOE with other Discovery administrators, teachers, and staff who were
interested inmaintai ning the PD Spartnership betweentheir school andthe
university. More importantly, the documentation of AOE was vital to
preserving program funding for the subsequent year. Subsequently, the
devel opment and mai ntenance of the AOE recordsand documents estab-
lished aprotocol for futurestakeholderstofollow inorder to continueand
maintain AOE and the DM S/UCF partnership.

Sixteen Years Of Professional Development
Schools At The University Of South Carolina:
The Ebb And Flow Of A Partnership

Angela Baum, Megan Burton, Paul Chaplin, Bruce Field, Les Sternberg, and
Irma Van Scoy, University of South Carolina

In 1990, a partnership between local schools and the University of
South Carolina began. Over the years, the vision of this partnership has
been refined. With changesin leadership and staff at both the school and
university level, there have been timesthat thework hasbeen unbalanced
and communication has struggled. However, through these changes has
come amore defined and substantive partnership that can support future
growthforall involved. Currently teachers, university faculty, administra-
tion, and system support are all essential elements in the evolving
partnership between these institutions. At the heart of this partnershipis
increased student achievement through hands-on teacher education,
implementation of theNational Network for Educational Renewal’ sAgenda
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for EducationinaDemocracy by local schools, professional development
for in-service teachers, and teacher generated action research.

This session will provide an overview of the history of the Profes-
sional Development School partnership between USC and local schools.
The panel will share varying perspectives on how the history has hel ped
shape the current strengths and areas of focusin the program. Thevision
forthefuturewill alsobediscussed. Thispresentationwill provideaforum
for all participantsto sharetheir strugglesaswell assuccessesand support
each other in strengthening current partnerships.

Supporting Pre-Service Teacher Development
Through Service Learning In A PDS

Chrystal Dean and Wanda Calvert, Clemson University

To address Question #2, one of the goals of our PDS partnershipis
sustaining the reciprocal relationship between the university and the
Professional Development Schools. Interactions should be based on
situations where both the university and the PDS benefit. One such
example has occurred with two elementary Professional Development
Schools and the pre-service teachers enrolled in the Elementary Math-
ematics Methods Course. Until spring 2008, there is no field placement
experiencewiththe Elementary MathematicsM ethodscourse. Therefore,
the only exposure pre-service teachers had to students’ mathematical
reasoning wasthrough videosand readings. Asaresult, apartnershipwith
two Professional Devel opment School swasdevel opedtoimplement anew
class requirement. During the mathematics methods course, each pre-
serviceelementary teacher wasrequiredto participateinaten-hour service
learning project which involved helping children develop skills and
knowledge in mathematics. These projects were coordinated through a
Scholarin ServiceL earning andincluded, but werenot limitedto: tutoring,
assisting in classrooms, providing help at homework centers or after
school programs, and working with special programs. The overarching
goal wasto create a shared | earning environment that combined commu-
nity serviceand academic goals. Inour presentation, wewill explicatethe
coordinator’ srole, expectationsof thepre-serviceteachers, benefitsfrom
the pre-service teachers and professor’ s perspective, and challenges of
using aservicelearning project in Professional Development Schoolsto
support pre-service teacher development.

Sustaining A PDS Partnership Through A
Literacy Portfolio Initiative

Susan Wray, Montclair State University

ThePDSpartnership between Warren Point Elementary School and
Montclair State University has undergone numerous changes in recent
years. In 2003 Warren Point got a new principal and Montclair State
University assigned anew faculty PDSliaison. Thefocusof the2004-2005
school year was to develop new relationships between school faculty/
staff and the university while nurturing the existing university/school
partnership established 1999.
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During the 2005-2006 school year, focusing on implementing a
district wide K-2 literacy portfolio initiative reinforced the partnership.
With portfoliosaprimary interest of the principal and the PDSliaison, the
twomet regularly withdistrict literacy specialists. Thesemeetingsfocused
on clarifying the portfolio’s purpose, outlining specific grade level con-
tents, thedevel opment of additional guidelinesand examples, and outlin-
ing aplan for implementing the portfolio in classrooms. The 2006-2007
school year’ sfocusisonimplementingtheK-2literacy portfolioattending
to teacher professional development, in-class support, and documenting
student learning.

This presentation will focus on the following: issues discussed
during the planning meetings, theteacher professional devel opment plan,
promotion of student learning via portfolios, and initial findings of the
literacy portfolioproject todate. Successes, including acollaborativespirit
among the members of the planning team, alignment of the portfolio and
instructional goals, and arenewed purposefor thePDSpartnership overall
will be discussed. Challenges including scheduling regular planning
meetings, navigating district challenges, and promoting portfoliosamong
the school faculty will also be shared.

Sustaining A Twenty-Year Partnership
Donna Cole and Ronald McDermott, Wright State University
Barb McDermott, Fairborn City Schools

Thispresentation highlightsacollaboration effort between a select
mid-sizeuniversity anditstwenty-year partner district. Thecentral project
being addressed isacurrent endeavor to enhance the partnering school’ s
student learning outcomes. One could use the foundational base of
sustainability (Fullan, 2005) to analyze capacity building, both short term
andlongtermresultswithinteacher education programs. All partnersmust
addressthemoral commitment of public serviceand avisionaligned with
changing contexts at all levels. Key factors used to continue momentum
within a seasoned partnership will be analyzed. A brief overview of
changes of significant stakeholders (from lead administrators to educa-
tors) will be presented. Thestrategiesimplemented to sustainthe partner-
ship will be the focus of the interactive dial ogue between presenters and
the participants. The backgrounds of the presentersis a major factor in
tellingthestory: A full professor (now Field Director), alead administrator
from the select district (now Partnership Coordinator) and a classroom
educator (now District Gifted Coordinator) will explainthevariouslevels
of sustainability necessary to insure a viable continuing partnership.

Buildingaconcreteplanfor sustai nability through personnel changes,
program changes, and accountability changesisthe goal for thispartner-
ship endeavor. Being ableto share current successes and challenges will
impact similar partnerships throughout the county. A major goal is to
explain how apolicy for promoting aculture of sustainability in Colleges
of Education and their partners (Arts and Sciences and pK-12 schools)
increases student achievement in both cultures.
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Sustaining Partnerships. Leading Educational
Advancements And Developing Strategies For
Success (Mississippi LEADS)

Teresa B. Jayroe, Mississippi State University

In the senior year of study at Mississippi State University, teacher
candidates enroll in the Elementary Methods Block. The methods block,
which is a collaborative partnership between the university and a rural
school district, provides opportunities for teacher candidates to work in
classrooms with K-8 students, classroom teachers, and administrators.
Many of the students in this rural district are deemed at-risk of school
failure. Inthispresentation, auniversity professor, two master teachersin
residence, a federal programs coordinator, a principal, and a teacher
discuss what makes this partnership successful.

As university and school district faculty within the five schools
collaborate for the fourth year, a true partnership has evolved. This
partnership, with the goal of becoming a Professional Development
School, hasshown enormousbenefitsfor all participants. Over 470teacher
candidates have interned with over 50 teachers in the school district.
Through these experiences, the Elementary Methods Block has made
changes to meet the needs of teachers, teacher candidates, and elemen-
tary/middleschool students. Withinput fromtheschool district principals
and teachers, teacher candidates have devel oped and implemented inter-
active learning environments focusing on reading, math, social studies,
and science. Theselearning environments, which are assessed during and
after implementation by university faculty, teacher candidates, and school
district personnel for effectiveness, are planned utilizing the state frame-
worksand benchmarks. Thisreflectivepracticeby all participantsleadsto
the development of strategies for success for elementary/middle school
students and teacher candidates.

Sustaining The Heart Beat Of A PDS In An
Urban School

Brian Williams, Georgia State University

Carolyn Hall, Karen Ross, Theresa Cojoe-Julien, Kameca Loyd, and Kimberly
Parks, L. O. Kimberly Elementary School

The heartbeat of the Professional Devel opment School isaliveand
beatingat L.O. Kimberly Elementary School in Atlanta, Georgia. Kimberly
hasbeenaffiliated with GeorgiaStateUniversity (GSU) since2001. Initially
apartner school, Kimberly officially becameaPDSschool threeyearsago.
Thekey factor to sustaining the PDSrelationship hasbeen the cultivation
of thesymbi otic rel ationshi p between the urban school and theuniversity.
Over the years, the faculty at Kimberly has benefited from professional
development, connections to university resources, and GSU’s strong
venue for research and pre-service teacher training.

There are four factors that have contributed to sustaining the
heartbeat of this healthy PDS: (1) Kimberly provides a nurturing and
practical learning environment for the GSU pre-service teachers. (2)
Kimberly implementsboth Cross Career L earning Communities (CCLC)
with the support of a grant from Wachovia and the partnership with the
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National Commissionon Teachingand America’ sFuture. Our University
Liaison facilitates collaborative lesson planning aimed at supporting the
growth of new and veteran teachers. (3) The school participates in
university joint action research projectstoimprove student achievement.
(4) Kimberly leverages the knowledge and resources of its university
coordinator/ partners to support the school’s mathematics and science
focus.

This presentation will provide an overview of these four factorsas
they interfacewith Kimberly’ sPyramid of Comprehensivelnterventions.
Thepyramidtiestogether thedata-driven school achievement planandthe
PDS standardsto form acollaborative professional learning community.

Sustaining Viability In A Secondary PDS
Collaboration: Maximizing Pre-Service
Education Field Experiences And
Revolutionizing In-Service Teacher

Professional Development

Cathy J. Siebert, Ball State University
Aaron Ayres, Highland High School

Thehistory of thiseight-year collaboration between Highland High
School and Ball StateUniversity providesinsightinto how initiativesmay
be developed that draw on the resources and interests of both partners.
We' ve accomplished much, but we continueto faceimmense challenges.
Thispresentation exploreshow wesustain viability for our partnership by
focusing on the needs of all stakeholders.

A primary objectivefor our PDScollaborationhasbeento strengthen
opportunities available to help pre-service teachers transl ate theory into
practice during field experiences. Faculty and staff have worked closely
with the university professor/PDS liaison to develop and implement
curricula and activities to push pre-service teachers' knowledge, skills,
and dispositions in a variety of domains or dimensions of teaching.
Initiatives highlighted include: Learning Assessment Model Project,
Special Educationfor General Education Pre-Service Teachers, and Man-
aging Anti-Social Behavior.

WEe' veal sodesigned adifferent model of professional devel opment
forin-serviceteachers. Breaking fromthetraditional top-down model that
arbitrarily definescorporation-wideprofessional devel opment topics, the
HHS PDS initiated a teacher-driven model in which teachersidentified
topics for their professional development and designed projects that
spoke to their specific needs in increasing student achievement. Tem-
plates for proposals and progress reports will be shared.

This presentation shares our successful strategiesin preparing pre-
serviceteachersto teach in waysthat enable all studentsto be successful
and overviewsour effortsin designing professional devel opment oppor-
tunities for in-service teachers that revolutionized the way teachers
thought of professional devel opment. Wewill also sharerecent challenges
to our model.
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The Conflict Resolution In Teacher Education
(CRETE) Project: A Classroom Management
Srategy For Success

Karen Boyle and Jim Harmon, Euclid High School

Diane G. Corrigan, Kristien Marquez-Zenkov, and Sandranette Sellers,
Cleveland State University

TheConflict Resolutionin Teacher Education (CRETE) projectisa
national pilot project at Cleveland State and Temple Universities in
collaboration with the Ohio Commission for Dispute Resolution and
Conflict Management in responseto lack of adequate pre-serviceteacher
preparation in classroom management, student conflict, and behavior
management. Thisproject provides pre-serviceteachersand P-12 mentor
teacherswith Conflict Resolution Education (CRE) and classroom man-
agement skillsnecessary for cultivating constructive P-12 learning envi-
ronments, enhancing student learning, and bolstering teacher retention.

CRETE's goals include the following: 1) help higher education
faculty infuse conflict resolution education into their pre-service educa-
tion courses; 2) educate school -based mentor teachersto preparethem to
support new teachers’ useof conflict resol ution techniquesin classrooms
and schools; and 3) provide P-12 studentswith critical skillsfor coopera-
tively managing conflicts with peers and adults.

This presentation primarily addresses Question #2. The CRETE
program has sustained the viability and momentum of the PDSs by
institutionalizing a program that provides a proactive and immediate
responseto the ongoing concerns of teachers, parents, and administrators
regarding classroom management. This program has contributed to suc-
cess in the classroom by teachers, interns, and students.

Thissessionwill present an overview of CRETE accomplishments:
training agendas, exercises, and handouts have been devel oped and fiel d-
tested with better than 700 pre-and in-service teachersin Cleveland and
Philadel phia. These components will be summarized in the session and
examplesof theinstructional materialswill be presented.

The PDS Work Continues With Winning
Strategies

Joseph Malak and Sally Winterton, West Chester University
Bernard McGee, Temple University

Steve Shapiro, School District of Philadelphia - East Region
Bruce Rachild and Leonard Soroka, Holy Family University

Since1999the Greater Philadel phiaP-16 Council hasdevel oped and
sustained partnerships with schools in the East and Southwest Regions
of the School District of Philadel phia. The Council hasoffered avariety of
initiatives developed through a variety of funding sources. Someinitia-
tivesinclude on-site professional development where university/school
district personnel co-taught graduate coursesin literacy, math, science,
and technol ogy with school curriculum coaches; offering on-sitereading
specialist certification programs; devel oping Family/Parent Workshops;
Spring teacher symposia; and establishing PDSs, to name afew.
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The P-16 Council began with several small grants and a goa to
improve mathematicsinstruction and to integrate technol ogy within two
intercity partner schools. This success and the solid relationships which
devel oped compelled ustowriteamuchlarger Teacher Quality Enhance-
ment grant that was secured through September 2006. New programsand
new schools have resulted in significant improvementsin teacher perfor-
mance and K-12 student achievement within our partner schools. The
Council is currently building on our successes and the strong relation-
ships we have developed with teachers to utilize existing professional
devel opment funds and to incorporate previously grant-funded activities
into existing routinefunding streams. Inaddition, new grantsand contract
activities are discussed and proposal s reviewed at every meeting. Those
involved withthe processand programsarc committedto (1) continuethe
positive initiatives it has accomplished and (2) bring other inspired
“newcomers’ on board. Though the Council has experienced aturnover
of personnel among its partners and internal staff, it remains vital and
strong. These changes have not deterred the spirit or the strong relation-
ships that have been the backbone of the Council.

ThoughtheCouncil iswithout funding, there’ sagreat deal of human
capital. The stakehol ders acknowledge the importance of providing pro-
fessional development toin-service and pre-serviceteachersinthe Phila-
delphiaarea. They striveto create new and resourceful waysto continue
to present innovative approachesto teacher preparation, to align curricu-
lum with Pennsylvania' s Academic Standards, and to integrate literacy,
math, science, and technology into all instruction. We'll tell our story of
sustainability, cooperation, and collaboration in this on-going endeavor.

The PK-16 “Cycle’ Of Science Instruction
Utilizing PDS Partner ships Between Texas
A& M University-Corpus Christi And A South

Texas Elementary School
Denise Hill, Texas A & M University-Corpus Christi

Utilizing the PDS partnership between Texas A&M University-
Corpus Christi and an elementary school in South Texas, one teacher
education university professor presented twelve hands-on science labs
involving experimentsand/or hands-on activitiesto approximately 75fifth
graders during the Spring semesters of 2005 and 2006. The intent of the
science labs was to improve the scores on the science portion of TAKS
(TexasAssessment of Knowledgeand Skills) in Grade5 andto exposeboth
currentteachersand pre-serviceteacherstothecritical necessity of hands-
on science activities.

The need for this project grew from the fact that the elementary
school had beenranked an“exemplary” school campusbased onitsTAKS
scoresfor fiveconsecutiveyears(1998-2002). In 2003, thescienceportion
of TAK Swasimplemented and thecampusdroppedto“ recognized” status
due to the results of this portion of the assessment.

This project represented a complete PK-16 “cycle” of science
instruction. It involved students in a PK-5 grade elementary school,
university pre-serviceteachers, grade 5 teachers, and a college professor
with eighteen years of previous experience in the Texas public schools.
Utilizing pre-service teachers as facilitators, the professor presented
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hands-onexperiential lessonsinvolvingtheGrade5science TEK S (Texas
Essential Knowledge and Skills) strandsto three Grade 5 studentswhile
the current in-service teachers observed.

Grade 5 student achievement improved from 78% passing the
science TAK Sin 2003-2004 to 86% passing in 2004-2005t093%in 2005-
2006. Thepercentageof Hispanic studentspassingincreased from 68%in
2003-2004t082%in2004-2005.

The Principal’s Role In Preparing Future

Educators. Maintaining The Momentum

Robert E. Kladifko, California State University, Northridge
Barbara Charness, Sepulveda Middle School

Oneof the biggest challengesto the successful implementation and
devel opment of any teacher preparation program isthe positiveinvolve-
ment and cooperation of the principal s and teachers at the schoolswhere
practiceteaching will take place.

The Los Angeles Unified School District/California State Univer-
sity, Northridge Teachersfor aNew EraProject (TNE) implemented the
“SchoolsasClinics’ principle as part of their Professional Development
Schoolsprogramin2003. The TNE programidentified threeLosAngeles
Unified District sitesasclinical schoolsfor practiceteaching: an elemen-
tary, middle, and high school, all within the same feeder pattern. The
principalsof themiddle and high school s served asmembersof theinitial
committee to conceptualize the school-university partnership and were
instrumental ininitiating thepartnership. All principalsremainintegrally
involved in sustaining the partnership effort.

In an effort to determine the successful strategies and the progress
of the TNE project, in-depth, open-ended personal interviews were con-
ducted with the principals and teacher site directors at the three clinical
sitesduring the 2006 school year. Thispresentationwill discusstheresults
of the findings from the personal interviews and how the partnership
addressed the differing concernsand challenges at each site. The presen-
tation will focus on specific ideasfor the success of the practiceteaching
experienceat theclinical sitesand how the principal sand teacher-leaders
were able to sustain the momentum of the TNE program at their schools.

The Quest For Successful Partnerships. A
Seven-year Journey

Nancy D. Turner and MaryAnn Traxler, Saint Mary’s College

The professional development journey began at Saint Mary’s
College, Notre Dame, Indiana in 1999 when a grant proposal was co-
authored by two professors and three public school teachers. This grant,
afoundationfor the beginningsof on-siteteaching and summer institutes,
marked the commencement of asimilar relationship between the college
and other public schools; withinthreeyears, alargegrant fromthelndiana
Department of Education afforded eight schools and the college the
opportunity to collaborate onindividual goalsand to benefit from regular
interaction between professors and teachers. A benefit for Saint Mary’s
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wasthe consistent field placement opportunitiesfor pre-serviceteachers
at the elementary, middle, and high school levels.

Many course assignments were re-conceptualized around the per-
formance standards of theten INTASC principles. The ultimate goal was
that all students would be proficient in al ten standards, as evidenced
through artifactsin aseriesof portfolios. Professorshave made concerted
efforts over the years to refine their course-field connections, and al-
though professional development funding has ceased, students' learning
experiences in the field remain an invaluable part of the program. One
aspect of these experiences that has grown and will continueto do so is
pre-serviceteachers' interaction with studentswith disabilities, an ever-
growing challengein light of theinclusion movement. Development of a
specia education component isanew direction for the college.

Thepresenterswill describetheprofessional development paradigm
at Saint Mary’s College from itsinception to the present time. Learning
experiencesfor pre-service teacherswill be highlighted and exampl es of
student work will be shown. Past and future challenges will be shared as
thejourney continues, evolving and changing to meet the dynamic needs
of classrooms and students.

The Three M's: How We Have Sustained Our
Professional Development School For Over A
Decade

64

Jo Murphy, University of North Texas

The“ThreeM’s” stand for measuring, mentoring, and make-over.
The University of North Texas is situated just north of the Dallas-Fort
Worth Metroplex on the edge of a*“fast growth corridor” in North Texas
where several public school districts have made national headlines for
having double-digit growth percentagesin thelast twelve years. Several
of themember schoolsinour Professional Devel opment SchoolsProgram
areexperiencing theexcitement and the painsof thisgrowth. IntheCollege
of Educationat UNT wehavefeltthat sameexcitement and pain, aswehave
approximately 400 studentsin our PDS each school year from September
through May.

However, we feel that we have in place an important philosophy,
clear vision and mission statements, and a viable plan for sustaining
momentum inour PDS. Thefirst M for Measurement is demonstrated by
on-going evaluation and action research within our PDS cadres that
answer questionsuniqueto each cadre or school district. Mentoringisthe
second of thethree M’s, and we have aplan for mentoring at every level
of the PDS. Thefinal M standsfor “make-overs’ because we have had to
do that in afew districts where the stakeholders have moved on in their
careers. How wemeasure, our mentoring package, and our sharedfacilita-
tion of these" make-overs’ will be presented, described, andillustratedin
the presentation.
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Ties That Bind: Collaborative Sructures AsA
Key Ingredient In Maintaining A PDS
Community

Jim Nolan and Doris Grove, Pennsylvania State University
Amy Warner, Radio Park Elementary School
Donnan Stoicovy, Park Forest Elementary School

Our elementary PD S partnership consistsof oneuniversity working
with ten elementary schools within a single school district. What is
somewhat uniqueabout our PDSisthat, unlikemost PDSpartnerships, we
donot consider eachbuildingtobeaseparate PDS. Weconsider ourselves
to be one community of mind geographically dispersed across the ten
buildings rather than a community of place. Creating and maintaining a
single community across ten buildings, however, is no easy task. It
requires the creation of opportunities for interaction and collaboration
across the buildings, as well as events that recognize and celebrate our
collectivePDSidentity.

Thispresentationwill describeand explainawidevariety of collabo-
rative structures that we have developed over time to sustain our PDS
community. Each of the structures allowsfor interaction across avariety
of role groups, as well as collaboration across elementary buildings and
theuniversity. Four typesof collaborativestructureswill bedescribed: 1)
those structures that primarily sustain our current work (e.g. mentor
meetings, intern meetings, and principal meetings); 2) thosestructuresthat
provide vision for future work (e.g. course planning teams, steering
committee, and mentor retreats); 3) those structures that celebrate and
ritualize our work (e.g., PDS opening ceremony and cul minating pinning
ceremony), and finally, 4) those structures that support mutual renewal
(e.g., annual teacher inquiry conference and critical friends groups).

Two Sides Of The Same Coin: Advancing A
“Developing” PDS — Voices, Research And

Per spectives

Linda A. Catelli, Clyde Payne, Kathleen Green-Batt, Grace Cantillo, and
Theresa Starke, Dowling College

Traci Goldsborough and Valerie Jackson, Belmont Elementary School

The proposed interactive session focuses on concerns, research,
and issues of a“ developing” Professional Development School from the
perspective of participating administrators, cooperating teachers, teacher
candidates, professors, and researchers. The constituent members of the
PDSpartnership cometogether inthissessionto present their commonand
differing concerns, challenges, and strategiesfor sustaining apartnership
over sevenyears. Also, findingsfrom two sets of the partnership’ saction
research studies that have impacted the partnership favorably are pre-
sented by PDS researchers and teachers. During the second half of the
interactive session, the audience, aswell aseach presenter from hisor her
respective position, isasked to respond to a sel ected issue that isrelevant
totoday’ s PDSsand applicableto similar partnership arrangements. The
session isintended to facilitate dialogue among the different constituent
groups and provide the audience with successful strategies and research
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findings that were used to advance and sustain the partnership over the
sevenyearsof itsexistence. Sinceitsinception, membersof thepartnership
have produced over nineteen action research studies, fourteen research
paper-presentationsat national and international conferences, three sym-
posiumsat national andinternational conferences, threepublished articles
in refereed journals, and one published chapter in a book on teacher
education. The sessionisdirected at all thoseinvolved in aPDS: deans,
principals, teachers, supervisors, professors, teacher candidates, and
action researchers. A key feature of the session is the inclusion of the
voices of teacher candidates and student researchers alongside of those
of administrators, teachers, and professors.

Using Inquiry Groups To Enhance And Sustain
PDS Partnerships

Eva Garin, Bowie State University
Mya Harper, Oaklands Elementary School

Bowie State University and our PDS partners have used inquiry
groups to enhance and sustain our partnership. This presentation will
review the definition of an inquiry group and where inquiry groups are
situated in the continuum of collaborative inquiry. We will then demon-
strate how we establish our site-based inquiry groupswhose membership
includesPD Steachers, year-longinterns, and university faculty. Selecting
atopic of inquiry has become afavorite discussion at our PDS sites, and
we will fish bowl how thisis done. We will talk about how we receive
financial support for our inquiry groups and offer suggestions and
strategies for participants to get started. We will share how our inquiry
group process offers an opportunity for dialogue between year-long
interns and university faculty and mentor teachers by using professional
books that span between PDS sites and literacy methods courses. PDS
stakeholders come together each school year and participate in a PDS
research showcase where presenters represent all PDS stakeholders. We
will talk about this process and close this presentation with alist of ten
suggestions for growing an inquiry group at your PDS site.

Viability And Momentum: Responding To
Change In A Large Partnership

66

Dan Lowry and Deborah Carr, University of Missouri

The"“MU Partnership for Educational Renewal” (MPER) wasiniti-
ated in 1994. One of the most distinguishing characteristics of this
partnershipisthat thetwenty-onepublic school member districtscomprise
thelargest geographical areaof al partnerships nationwide. At thistime,
our twenty-oneschool districtsarecomprised of 381 buildingsand 179,710
students. Distinguishing characteristics of our partnership include:

e The state of Missouri Department of Elementary & Secondary
Education isacontributing member.

e A formal governing structure that ensures the voice of all
stakeholders with regular meeting times throughout the year.

 Continuous evaluation of MPER programs to ensure quality.
L ong-standing programsinclude:
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Pre-ServiceField Experiences

MU Teaching Fellowship Program
Teacher ReleaseProgram

4. Reciprocal Educational Fee Agreement

Tomaintainsuchalargepartnership system, weevolvedintermsof
administrative structure and governance. Momentum and viability are
maintained by continuously developing new structures and programs to
meet the needs of our stakeholders. These include:

 Reaching and offering partnership opportunities to community
colleges.

« Two Co-Executive Directors who enhance the communication
and collaboration between the public school and higher educa-
tion partners.

* Innovative programs to prepare educational professionals and
increase opportunities for collaborative research:

1 Expansionof our Teaching FellowsProgramtoMiddle
School and Secondary settings

2 Study Proposal Awards
3. Collaborative Grant Support

w NP

Video On Demand For Improving Writing
Skills

Kevin G. Cain, Glenville State College
Nasia Butcher, Gilmer County High School

GlenvilleStateCollegeand oneof itspartner schools, Gilmer County
High School, will illustrate how we have maintained the viability of our
program through the presentation of one of the many programs that we
have interwoven among our schools. This program involves the use of
video-on-demand. Thenameof theprogramisWest VirginiaCha kwaves.
WV Chakwavesisarichmediaserver delivering curriculum-basedinstruc-
tional video using no internet connection. The hard drive housing the
video library may be connected to the school’ s existing LAN, used in a
computer lab, or onasingleclassroom computer. Each hard drivecontains
1200 videosand up to 12,000 learning modul es. Content is searchable by
subject, keyword, grade/age, and WV Content Standards and Objectives
(CSOs). GlenvilleState Collegehasprovidedtrai ningtomany of thepartner
schoolsaswell asto its own teacher candidates. One successful applica-
tion of this program has been in a high school English/Language Arts
classroom. Thehighschool teacher hasbeenabletoutilizethe Chalkswaves
videofor useinprovidingwriting promptsfor thefour typesof writing. This
presentationwill describethe Chalkwavesprogramanditspractical usein
the public school system.
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Winning Strategies For Literacy Instruction:
Using All Partners To Teach Reading In
Multiple Contexts

Mary Beth Allen, East Stroudsburg University
Stacey Bardonnex, Arlington Elementary School

Teaching reading has always been amajor focusin the elementary
years, and it hasbecome even morevisibl e because of the mandates of the
No Child Left Behindlegislation. Smith (2005) has posited that thekey to
hel ping studentsbecomesuccessful readersitto givethemthingsthey can
read and want to read. This implies that readers continually have wide
access to books at their instructional and independent reading levels.
Allington (2005) adds that one key to successful literacy organizationis
theneedfor small group or one-on-onetutoring. Inorder toimplement this
within the daily classroom setting, a combination of whole group, small
group, and individual instruction is necessary to meet the needs of all
learners.

In our PDS reading methods classes, we structure each field expe-
rienceto allow studentsto have opportunitiesto teach reading skillsand
strategies in whole group, small group, and individual contexts. This
session will describe these experiences, demonstrate the management
structures necessary for implementing instruction in multiple contexts,
and sharetheimpact thishason all constituents- the elementary students,
teacher candidates, classroom teachers, and university faculty.
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QuEsTIiON #3: WHAT RoLEs Do
ReEseaArRcH AND ASSeEsSSMENT PLAY IN
Your PDSs?

A Celebration Of Teaching: Keeping School-
Wide Ownership Alive In A PDS

Denise Barth, Gena Brigman, Sally Catoe, and Pamela Powell, North Springs
Elementary

Our school wanted to send amessage within our faculty that weare
ALL model teachersfor the University of South Carolinateachinginterns
placed with us. We decided that such amessage could best be communi-
cated by having two daysin which teachers would showcase lessons for
theinterns and then provide an informal panel discourse with theinterns
after school the same day. Participation was voluntary, and interns were
allowed to choose from three model classes each hour; model lessons
included printed lesson plansfor theinterns. Inall, 38 model lessonswere
presented during the 2-day period. Interns were invited into classrooms
to observe morning meetings, reading/writing lessons, literacy circles,
scienceexperimentsand activities, avariety of math activitiesat different
grade levels, socia studies explorations, art at different grade levels
(coordinated with classroom studies at those levels), specific techniques
used in special servicesclasses, and awidevariety of computer, CPS, and
SmartBoard activities. Each Celebration of TeachingDay culminatedina
roundtable discussion at the end of the day. Participants (both teachers
and interns) were asked to reflect upon the experience, and those re-
sponses were used to plan a repeat of the activity a second year. This
presentationwill demonstrate how to design aschool -wide Cel ebration of
Teaching, createbuy-infromafaculty, and sustainthespirit of partnership
withinaschool. Wewill also show results of the project for both teachers
and student interns.

A Comparison Of PDS And Traditionally
Prepared Teachers. Their Principals

Per spectives
Linda Rogers and Jeffrey Scheetz, East Stroudsburg University

This presentation will summarize the results of a study that high-
lightstheprincipal’ sperceived differencesin performancebetweenteach-
erswho havebeentrainedinaProfessional Development School program
and their colleagues who graduated from traditional teacher preparation
schools. This presentation will addressissuesraised in Question #3 asit
seeks to document the success of PDS partners in preparing highly
qualified teachers for our schools.

The growing success of PDS programs throughout the country and
the resulting employment of their graduates would seem to indicate that
principalsrecognize the value of employing PDS-trained teachers. Little
research has been conducted to formally verify this phenomenon in
northeast Pennsylvania. Two established PDS programs exist at the
elementary and secondary levels at East Stroudsburg University which
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will serve asthelocus of this study. Electronic surveyswere sent to area
principals who have hired PDS graduates within the past three years.
Principal swere asked to evaluate PDS and traditionally trained teachers
infivemain areasof performance: classroominstruction; interactionwith
students; feedback to students; procedures, organization, and classroom
management; and leadership qualities.

By clearly documenting the principal’ s positive opinions of PDS-
trained teachers, this study will serve to convince other principals who
havehad |essexperiencein hiring our graduatesthat doing sowould have
great benefit for their schools. It would also serve as a rationale for
expanding the PDS program at the school site and the university.

A Formula For Success: How Teachers And
Sudents Assess Their PDS

Rosalyn Anstine Templeton, Marshall University
Celia E. Johnson, Bradley University
Carlos Hernandez, Thurgood Marshall Elementary School

Elementary and university individuals set out to study thelearning
environment in anew partnership school located at adistance. Formation
of thisschool wasabold move by aunified Californiaschool district. The
principal was given autonomy to assume total |eadership of the school’s
operations and programs, including naming the school. Yet, with au-
tonomy and |leadership came accountability for the successes or failures
of the school’ sprogramsand students’ achievement. Thisprincipal made
adecision to seek a partnership with auniversity and to begin his school
asaPDS.

After oneyear of collaborating, AY P and arecent visit showsthat
students are achieving and there appear to be many positive things
happening. However, to add validity to our observations, it was decided
toassessMarshall Elementary. Marshall hasapopulation of 782 students
who are 99% Spanish-speaking and 30 teachers. Teachers at Marshall
Elementary School completed the School-Level Environment Question-
naire (SLEQ) developed by Darrell Fisher and Barry Fraser (1991, 1998).
The SLEQ rates the teachers' perception of their actual school and
compares it to an ideal or preferred school in eight aspects of school
culture. Next, studentsin arandom sel ection of classroomscompleted the
My ClassInventory (MCI), which appraisesstudents’ perceptionsof their
school and classroom environments.

Results of the SLEQ and M CI were shared with teachersviavideo
conferencing, brainstorming occurred, and action plans were created.
Plansinclude allowing teacherstimefor professional interestsand affili-
ation with each other to create learning communities.

A Framework For Conducting PDS Research

Jeanne Tunks, University of North Texas
Jane Neapolitan, Towson University

Researchin Professional Devel opment Schoolsover thepast twenty
yearsevolved from theoretical discussionsto quasi-experimental design,
with the majority of research using case study method. A systematic
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analysis of four hundred fifty published articles on PDS work across
twenty years of research led to the development of a framework that
couplesNCATE PDS Standardsand AERA recommended research meth-
ods. The result, a book that chronicles the history of PDS research, the
supporting organizations that encourage research, educational research
methods, and developmental function of PDS programs, provides a
framework for PDSresearch decisions.

Both NCATE and AERA documentsunderwent careful scrutiny to
find points of connection. The four developmental levels of the NCATE
PDS Standards: Beginning, Developing, At Standard, and L eading, ana-
lyzedfor operativeverbsthat characterizethelevel, served asthebasisfor
selecting research methods. Research methods recommended by AERA
(historical, arts-based, case study, philosophical, survey, ethnographic,
quasi-experimental, and experimental) were examined for types of data
generated and the means by which to obtain these data. A framework that
tied the two constructs together considers the trust levels engendered at
each developmental level and the possibilitiesfor research, based on the
trust inherent at each level.

The purpose of thispresentation isto demonstrate theframework’s
potential for conducting research at various levels of PDS devel opment,
whileusing sanctioned approachesto research. Participantswill examine
their own PDS developmental level and ascertain appropriate research
methodology, based on current levels of trust within their PDS and
research expertise.

A Learning Community Beats A Pair Anytime:
Rethinking Traditional Student Teaching

Experiences
Alison Rutter, East Stroudsburg University
Lyn Krenz, Donegan Elementary School

In a pre-PDS world, teacher education programs concluded the
university-driven learning experience with an extended practical experi-
ence in the schools known as student teaching. This experience, in
contrast to the preceding university courses, was the domain of the
cooperating teacher. The student teacher was an apprentice to this
individual, learning directly on a daily basis the way teaching should,
according to this one individual, be conducted. Only minimal external
counsel and evaluationwastypically performed by auniversity supervisor
checking in on the student teacher’ s progress. While the student teacher
bonded with the cooperating teacher, the influence of the university
dissipated. Research has shown that student teachers mostly chose to
mirror the practices of their co-operating teachers versus the university
program upon receiving their own classrooms. Efforts by teacher educa-
tionprogramstoimproveteachingweremarginalized by thispractice. High
turnover of new teachersbrought thisto theforefront of goalsfor thePDS
movement.

This presentation addresses a study underway that looks at one
PDS's answer to this phenomenon. In our PDS, student teachers work
closely not only with a specific co-operating teacher, but also with a
learning community consisting of various school and university person-
nel and students. Interviews were conducted with cooperating teachers
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and university faculty in the pilot and are now being extended to student
teachersand recent graduates. Artifactsare being collected and analyzed
for signsof movement away fromthebest practicestaught intheuniversity
courses. Exampleswill begiven of different model swithin thisapproach
and ideas for creating the supportive learning communities necessary to
ensure the blended influence of best practice is integrated by student
teachersand carried with them into their future teaching careers. Partici-
pants will be encouraged to share their PDS models of student teaching.

A Nine Year Satewide PDS Network
Conference Providing A Catalyst For PDS
Data Collection And Action Research

Diane Davis, College of Notre Dame of Maryland
Karen Schafer, Towson University
Nancy Neilson, Baltimore City Public Schools

Maggie Madden and Cheri Wittmann, Maryland State Department of
Education

lan Chisholm and Susan Pillets, Chatsworth School

Since 1998, the Maryland Professional Development School Net-
work has provided an opportunity for PDS stakeholders to contribute to
the growing body of knowledge regarding the effectiveness of the PDS
model through an annual PDS Conference. Conference committee mem-
bers represent both local school systems and institutions of higher
education, along with the Maryland State Department of Education.
Originally, the conferences focused entirely on action research and
inquiry, then expanded toincludeother focusareasfor PreK-16 practitio-
ners.

Inquiry, data collection, and action research have been an integral
component of the state’ sPD S standards, and the conference providesthe
catalyst to share ideas and increase the competencies of PDS partnersto
develop effective site-based data analysis and action research.

Thepresenterswill describetheimplication of action research, how
intern-based classroom application has evolved, and the subsequent shift
in focus the conference has taken to provide timely, high quality profes-
sional development to PDS stakeholders. An analysis of the topics over
the past five years will demonstrate the increased presence of data
collection and action research as an integral part of the PDS operations.
Therewill be an opportunity for the audience to discuss the process used
by theMaryland PDSNetwork to devel op and implement the protocol used
each year to host the conference.

A Sure Bet: Using Email Exit SlipsAs
Assessment In An Onsite Methods Course

Wanda L. Calvert, Clemson University
Peggy Bodie, Clemson Elementary School

At the heart of a successful PDS network is the commitment to
enhance pre-service teacher preparation and the continued professional
devel opment of practicingteachers. Collaborationsbetween onsite meth-
ods course professors and classroom teachers at a PDS seem like an
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effectiveway to reach thesetwo goals. But isthisasurebet? How canthe
effectiveness of such collaborations be assessed? How do we know our
joint effortswill pay off?

Inthispresentation, wewill show how email exit slipscan bearich
datasourceto 1) assess pre-service candidates' learning from opportuni-
ties to observe and interact with classroom teachers and children, 2)
consider the impact these opportunities have on the classroom teachers
professional development, and 3) enhance pre-servicecandidates' reflec-
tions of PDS experiences.

Active Research And Active Engagement
Driven By The PDS Partnership

Mark Norman, C.E. Rieg Special Center

The Special Education program at Bowie State University has had
asuccessful professional devel opment partnershipwith C. Elizabeth Rieg,
aspecial center, for over five years. One of the primary reasons for the
success comes from the collegial relationship between an associate
professor at the local university and the principal of the specia center.
Along the way, the two PDS practitioners have engaged in two unique
research projects that have increased accountability of the teacher and
para-professional participants, as measured by goals mastered docu-
mented through quantifiable data collection, prepared university stu-
dents, and have succeeded in increasing the number of goals worked on
and mastered by the students with special needs. The success has been
evaluated by both qualitative and quantifiable data, aswell asthelongev-
ity of therelationship. The presentation will sharethe results of two data
driven research projects undertaken over the past two years, adiscussion
of the current book club-action research project, and a description and
handout of themodel utilized to achieveasuccessful workingrelationship
between theprincipal and the associate professor that successfully affects
the participating constituents: the university faculty and the members of
theProfessional Development School (thechildren, theentirestaff, andthe
parents).

AERA PDS Research Special Interest Group:
Benefits For The K-12 Educator

4

Claudia A. Balach, Sippery Rock University
Jane Neapolitan, Towson University

The American Educational Research Association (AERA) is the
premier research organization in the social sciences. The PDS Research
Special Interest Group, or PDS Research SIG, is an arm within AERA
dedicated to research about Professional Development Schools. Present-
ers at AERA traditionally are college professors. However, for Profes-
sional Development Schools, with their inherent focus on collaboration
between the P-12 and higher educationworlds, presentersat AERA could
and should also include P-12 educators.

This session will present a description of all PDS Research SIG
presentationsfromthepast threeyears. Theattendeeswill developasense
of appropriate scholarly approaches. Additionally, attendees will be
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introduced to the research protocols followed by the studies. Lastly,
attendeeswill beableto relate what they learn at thissession to their own
PDSwork, withthegoal of their being ableto submit aproposal next year.

An Alternative Certification PDS:
Understanding Structures, Roles, And
Research Within The Partnership

Lissa Dunn and Brooke Morgan, Duval County Public Schools

Katie Tricarico, Diane Yendol-Hoppey, and Lauren Gibbs, University of
Florida

This presentation will introduce a unique aternative certification
elementary Professional Devel opment School (Darling-Hammond, 1994;
Goodlad, 1990; Holmes, 1986; Holmes, 1990; L evine, 1992) devel oped by
the University of Florida and the Duval County Public Schools. The
Lastinger Apprenticeship Program is a one-year paid apprenticeship,
based within two partnership schools, designed to devel op the practices
needed to become a successful urban teacher. This paid apprenticeship
provides graduate certification coursework, tuition and books, and on-
the-job training with an experienced elementary teacher and auniversity-
based coach. Apprentices in this partnership commit to a three-year
service agreement with the Duval County Public Schoolsfor threeyears
inaTitlel school.

Prior to becoming a site for school-based teacher education, these
two PDSs began their efforts to enhance practicing teacher classroom
practiceby embeddingteacher inquiry (Cochran-Smith & Lytle, 1999) into
their professional development efforts. Teacher inquiry remainsastrong
thrust within the apprenticeship, asboth apprentices and mentorsinquire
into their own practice. Teacher inquiry serves as a tool for capturing
changes for teachers and children in the apprentices classrooms.

Withinthepresentation, school -based and university-based teacher
educatorswill provide an overview of the structuresthat helped to begin
and sustain as well as the challenges we have faced in developing this
unigue urban partnership focused on cultivating teachers committed to
teaching in low wealth schools. Additionally, the presentation will de-
scribe the role that research and assessment have played in the PDS by
sharingwiththeaudiencedatadrivenresearchand/or assessment projects.

Betting On Technology: Using Tk20 To

Support Communication And Assessment

Sally B. Bing, University of Maryland Eastern Shore
Abigail J.Goebel, Prince Street Elementary School

The purpose of this session is to provide an overview of how a
historically black, four-year, comprehensiveuniversity usesTk20 Campus
Tools Higher Education, atechnology support system, as an assessment
systemfor accreditation and asameansto facilitate ongoing communica-
tion with twenty PDSs.

The University of Maryland Eastern Shore has been working with
Tk20for ayear now and hasdiscoveredit to beapowerful tool in helping
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usmaintai nongoing communicationwithour PDSs. PDSmentorsgoonline
any time to use Tk20 features such as: 1) emails; 2) Today’s News,
information pertinent to interns and/or the education program; 3) access
Departmental Goal sand Objectivesthrough our Conceptual Framework;
and4) accessinterns’ lesson plansso mentorscan communicatewiththeir
interns about needed changes. Additional components alow the PDS
mentorsto evaluateinternsonlineaswell asallow internstoevaluatePDS
mentors and university supervisors.

Ontheuniversity side, Adequate Y early Progress(AY P) datacanbe
uploaded and stored, as can information on all PDS sites and mentors, as
well as academic and advisement data on teacher candidates, so that the
best placements can be made for interns based on sound data. Additional
ways Tk20 can be used for overall assessment will also be discussed.

Classroom Assessment Of Student Learning
(CASL) In An Urban PDS: The Role Of
Collaboration In Closing The Achievement
Gap

Muriel K. Rand, Jo-Anne Mecca, and Regina Adesanya, New Jersey City
University

Urban schools are inundated with assessment reforms, yet little of
the data on student learning is being used for improving teaching. At PS
38inJersey City, wehavemadethefocusof our PDSpartnershiponclosing
the achievement gap through the use of assessment to improve instruc-
tion.

Six years ago, faculty from PS 38 and New Jersey City University
began collaborating in a reflective group process to examine student
learning devel oped by the Education Trust. This process came out of the
Education Trust’s research showing lower teacher expectations were
associated with larger gaps between poor minorities and their affluent
white peers.

Aswelearned how toimprovethisprocess, thisyear webegan using
Classroom Assessment of Student Learning (CASL) as developed by
Stiggins (2005). This involves a collaborative learning team of school
faculty facilitated by the university’ s Professor In-Residence. The team
meets weekly to look at student work in P-3 language arts, to draw
conclusions about student performance, and to make recommendations
for improving teaching practice.

Although there have been steady gains, PS 38 is classified as a
School In Need of Improvement and has not met AY P goals for the past
two consecutive years. Last year, the passrate on the 4th grade language
arts test was 67.9% for African-American students and was 62.1% for
Hispanic students. During the session, wewill present detailed dataon the
improvement in student performance over the past five years, aswell as
steps in the collaborative assessment process.
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Collaborative Srategic Planning And The PDS
Sandards Project In The Benedum
Collaborative At West Virginia University

Carol Muniz, West Virginia University

Thissessionisasharing of how theBenedum Collaborativewasable
tofacilitatecollaborationbetweenWest VirginiaUniversity anditstwenty-
eight PDSsto engageinthe FI PSE eval uation processand then put thedata
to good use. The National Consortium of Professional Development
Schools, with Funds for the Improvement of Post Secondary Education
(FIPSE), devel oped atool to provide acomprehensive, easily accessible,
and practice-informed resourcethroughwhichinstitutionscoul d collabo-
rate by documenting PDS effectiveness. It uses nationally recognized
standards for PDSs to evaluate the effectiveness of the PDS and can be
used to conduct research. Wewill sharethe strategiesand tool sthat were
used for collaboration on this project, the data analysis that was con-
ducted, and the use of this datain planning for the Collaborative and for
planning at the site PDSs. The participants will be given a chart of the
standardsrevised by the Collaborativeasaworkingtool, accesstothewiki
that was created for the collaboration effort for artifacts, and theanalysis
sheet showing how the datawasinterpreted. Thiswill introduce what we
used to take our “next steps,” based on the data from the PDS's FIPSE
reports, in strategic planning for the Collaborative.

College Sudents Perspectives On The Shift
From A Traditional Ed. Program To A PDS-
Based Program

Suzanne Horn, Spring Hill College

Thisisaqualitative study of five students who spent part of their
programinatraditional teacher education programand partinaPDS-based
education program due to the shift in the college's philosophy toward
Professional Development Schools and the development of aPDS. The
survey examined seven questionsand gavethe college students’ opinions
about the two methods of experiencing school through their teacher
education program. The questions focused on:

» Thedifferencesbetweentraditional and PDS experiencesinthe
school

 Benefitsand drawbacksfrom both typesof |earning experiences

e What lessons from the PDS experience they thought would
benefit them in their future teaching

* What beinginvolvedinaPDS meant to them as college students

The session will review how the program was reorganized to allow

students to spend longer times in the PDS schedule given the restraints
of asmall liberal-arts college and students’ responses to the changes.
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Connecting Official Curriculum To Students
Out Of School Lives: Benefits, Challenges, And
Gaps To Teaching Diverse Sudents

Bruce Johnson, Illinois State University
Sally Stone, Wheeling School District 21
Jennifer Ramamoorthi, Hawthorne School

Teachers' cultural backgrounds influence their ability to teach
diverse students effectively. Parker Palmer notes, “Teaching is aways
done at the dangerous intersection of personal and public life” (1998, p.
17) —dangerousbecause* at every moment in our lives, whether wearein
classor not, our entirepersonisthere” (Connelly & Clandinin, 1994, p. 149).
PD Sspresent theopportunity to engageinyear-long self-inquiry andlearn
to become more conscious, effective teachers of diverse students.

Wheeling hostsadiversestudent popul ation, yet themajority of |SU
internsat our siteare Caucasian. Inquiringinto our interns' comfort level
to teach diverse students enabl es usto better preparethemto teachin our
own and other settings. In this session, we will discuss this inquiry
process, including excerpts from interns' reflections on their cultural
values, initial and devel oping beliefsabout working with diversestudents,
and initial and developing instruction for instructing diverse students.

Anexaminationof instructionwill includeexamplesof initial connec-
tions interns made between the official curriculum and students' out of
school livesin order to reach diverse students and better impact student
learning. We'll then discuss how interns expanded their instruction and
connections through additional readings, discussions, and investiga-
tionsthat facilitated their understanding of more comprehensive connec-
tionsto students’ livesusing linguistic, cultural, racial, social-emotional,
and personal interest information. In addition to addressing the benefits
to student learning when making these connections, we will look at gaps
and challenges.

Counting Our Chips. Assessing The Impact Of
PDS Involvement On Veteran Teachers

/8

Jim Nolan, Bernard Badiali, and Carla Zembal-Saul, Penn State University
Donnan Stoicovy, Park Forest Elementary School
Paije Davis, Corl Street Elementary School

Specifically, the presentation is intended to share the results of a
mixed-methods research study that focused on assessing the impact of
participating in the PDS on both the thinking and teaching practice of
veteranteachers. Part oneof thestudy consisted of asurvey that wasgiven
to sixty elementary teacherswho served as mentorsfor PDSinterns. The
survey asked the mentorsto report their level of involvement inavariety
of PDSactivities. In addition, mentorswere asked to assess theimpact of
the PDS involvement on their thinking, and their teaching practice in
general, aswell asthespecificimpactintheareasof science, mathematics,
social studies, language arts, technology, and classroom management.
Survey results indicate that the PDS involvement has had a significant
impact onteachers' practice; the greater thelevel of involvement in PDS
activities, the greater the impact.
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Based on the survey results, eleven mentors who reported signifi-
cant changesintheir practicein teaching scienceasinquiry wereaskedto
participatein aqualitative study designed to discover the specific factors
that had led to these changes. Follow-up interviews revealed that ten of
elevenmentorshad grown dramatically through PDSinvolvementintheir
useof inquiry-based scienceteaching. Based ontheinterviews, agrounded
theory of teacher change through the PDS hasbeen devel oped and will be
discussed in our presentation.

Critical Thinking Assessment: Improving
Teacher Candidate Instruction In PDSs

Heidi Henschel Pellett and Tracy L. Pellett, Minnesota State University
Mankato

Teachersconsistently need to apply acomplex set of thinking skills
and processesthat lead to fair and useful judgments (Paul, 2006). Recent
effortshavebeen madeto enhanceand eval uatecritical thinking of teacher
candidates. PDSs provide opportunities for teacher candidatesto apply,
analyze, synthesize, and/or eval uateinformation gathered from, or gener-
ated by, observation, experience, and reflection. These opportunitiescan
be created through individual lessons, field experiences, and student
teaching tasks and activities. The purpose of this presentation will be to
provideamodel (e.g., examplesand rubrics) for enhancing and evaluating
thecritical thinking of teacher candidates. |n addition, datawill be shared
from a variety of PDS tasks and activities that demonstrate teacher
candidatecritical thinking performance.

Data Driven And Technology Enhanced PDS

L earning Communities

John Spagnolo and Linda McCalister, Appalachian State University
Marc Gamble and Alex Rollins, Ashe High School

A major goa for PDS schools partnered with Appalachian State
University (ASU) is to involve teachers and student teachers in shared
inquiry into classroom practice. An ASU Reich College of Education
technology grant has provided an opportunity for PDSs to research
evidence-based improvement of instruction and the gains in student
achievement through the infusion of technology into teaching. Partici-
pants are engaged in a teacher research/action research processin order
to systematically completethistechnology integrated teaching and learn-
ing cycle. Participantsareinvolvedinthefollowing activities: (1) review
and discussion of baselinestudent feedback datafrom each siteon student
perceptions of the uses of technology in their classes; (2) review of EOC
assessment resultstoidentify specific achievement problem areasin each
content area; (3) expl oration of resourcessuch asSA SinSchool, wikis, and
blogs for enhancing instruction; (4) designing technology enhanced
instructional lessons/units and curriculum based assessments targeted at
low achievement points in EOC assessments and reflective of student
feedback; and (5) development of a systematic student and teacher
feedback systemtoinform, strengthen, and assessinstructional effective-
ness. Teachers are supported by online activities with opportunities to
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share student feedback, learn from each other, and change instructional
practices.

Thissessionwill focusontheprocessand outcomesof thegrant and
its affect on the sustainability of the PDS community in two PDS high
schools.

Designing An Assessment Model To Enhance

The Documentation Of PDD Outcomes
Cordelia D. Zinskie and Dorothy A. Battle, Georgia Southern University

Inquiry is at the core of the Professional Development School
concept. The Holmes Partnership, National Network for Educational
Renewa (NNER), and National Council for Accreditation of Teacher
Education (NCATE) haveall provided goalsand/or standards stating that
the establishment of a professional |earning organization involving uni-
versity teacher education programs and the K-12 community is not
sufficient, asitisalso equally important that the outcomes of these efforts
be assessed. However, as documented in the literature, limited attention
has been given to assessing the impact of PDSs on pre-service teachers,
in-service teachers and administrators, K-12 students, and university
personnel. Another issueisthat much of theresearch hasbeen traditional
innature, e.g., using surveysandtest scoresasmain datasources, initiated
by university researchers, etc.

Georgia Southern University has a partnership with a Professional
Development District (PDD) which includes five schools in Screven
County, Georgia, including anelementary, middl e, and high school, aswell
asanalternativeschool and aminimumsecurity juvenilefacility. Inaneffort
to assist stakeholders in documenting the outcomes of this partnership,
wearedesigning an assessment model that providesguidancein structur-
ing, implementing, and sustaining collaborative school-based inquiry
needed to transform educational practice. Emphasis is being placed on
incorporating multiple measures from both quantitative and qualitative
perspectives. Thismodel will allow individual sand school sto expand and
strengthen the inquiry aspect of this school-university partnership.

Developing A Research Protocol For A PDS:
Roles, Responsibilities, And Topic Reviews

Claire Tredwell, Paradise Professional Development School
Pamela Campbell, University of Nevada Las Vegas

Paradise Professional Development School and the University of
NevadalLasVegas (UNLV) consider research an essential component in
their strategic plan. Increasing collaborativeresearch between UNLV and
Paradise PDS expands the role of the classroom teacher, involves the
university faculty, and creates afield of study that directly relatesto the
student population at the school. Additionally, the research identifies
strategies and assessment tools that reflect growth and competency in
student learning and academic skill areas within the Paradise School
Improvement Plan.

A ParadisePDSResearch Review Committee(RRC) wasformedwith
membersfromthe PDSand UNLV. Its primary function isto ensure that
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research conducted at Paradise PDSisaligned with themission and needs
of the school. The RRC developed its specific protocol process for
implementing research at Paradise. Thissessionwill addressthefollowing
guestions. What are the required steps when requesting research? How
does the research benefit the school population? What are the roles and
responsibilities of university and school faculty in supporting continued
research studies? With those processes in place, the RRC evauates
proposal sand facilitatesthe generalization of completed research studies
to ongoing professional development at Paradise.

Participantswill receiveacompleteoutlinedelineating theresearch
protocol process at Paradise PDS. Collaborative research studies com-
pleted at Paradise PDS will be highlighted. In addition, strategies for
extending and generalizing positiveresearchfindingstoother gradelevels
and student popul ationswill be provided. Participantswill have opportu-
nities for questions and conversation with the presenters.

Do We Agree? Assessing Teacher Candidate
Dispositions At Multiple Times By Multiple
Raters. Teacher Candidates, Cooperating
Teachers, And University Supervisors.

Corrie Orthober, University of Louisville

Last year at the NAPDS conference, William Gile and John E.
vonEschenbach presented on professional dispositions. The presenta-
tion related to the development of constructs within a disposition assess-
ment that teacher education faculty and PDS classroom teachers agree
upon. | went back to campus wondering if our teacher candidates,
cooperating teachers, and university supervisors had some level of
agreement when assessing dispositions. Dispositions assessments play
arole in our partnership efforts with cooperating teachers, school, and
district partners. NCATE standards require us in teacher education to
assess the professional dispositions of our candidates.

Our college assesses teacher candidate dispositions on three con-
structs: inquiry, action, and advocacy. The constructsare linked with our
conceptual framework. Multiple raters (teacher candidates, cooperating
teachers, and university supervisors) assess dispositions of the same
teacher candidate at multipletimes during teacher preparation programs.
A validity matrix depicts the extent to which the raters agree or disagree
with each other when assessing ateacher candidate at three times: early
intheir program, mid program, and end program.

Thereseemtobesomebarriersto measuring students' dispositions.
Teacher candidates are assessing themselves differently than university
supervisors and cooperating teachers. Teacher candidates tend to assess
themselveslower than the university supervisors and cooperating teach-
ers. University supervisors and cooperating teachers do not seem to be
discriminating among assessed constructs: inquiry, action, and advocacy .
Cooperating teachers tend to assess higher than the others.
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Evaluating A PDS Partnership Concentrated
On Increasing Literacy Rates Of Children In
Low Income Neighborhoods

Bettina Baker, Neumann College
Penny Burrell and Nicole Hollinger, Chester Community Charter Schools

This PDS partnership involves 233 children in grades 3 through 8
served by 50 pre-service teachers enrolled in language arts methods and
special education certification classes, student teaching placements, and
internships in low-income schools in Pennsylvania. This ongoing study
isan integral part of this PDS partnership, which is designed to increase
reading scores of students in grades 3 through 8 who are not making
adequate yearly progressin reading. In addition to evaluating the effec-
tiveness of the partnership in relation to NCATE PDS standards, itsrole
inincreasing pre-serviceteachers competency and effectivenessand the
school’s progress in reading instruction is examined and discussed.

Twoanaysesareconductedinthisstudy. ThefirstlinkstheNCATE
PDS standardsto eval uating the partnership’ s progressin and adherence
to these standards in its implementation. Secondly, an evaluation of the
partnership’ seffectivenessinpreserviceteachers' competency inreading
instruction is measured through pre and post tests in reading skills
knowledgeat thebeginning, during, and after their field experiencesinthe
schools. Pre and post intervention testing was given to students in word
identification, decoding, fluency, and comprehension skills, and outcome
measures to be reported include gains in these skills, as well as overall
progress on the students’ Pennsylvania Assessment in reading. Effect
sizes and confidence intervals, as well as multiple regression analyses
analyzingtheinfluenceof several mitigating variableson student outcome
measures, will be conducted to determine the extent of the impact of the
PDS relationship on student learning.

Evaluating The Success Of A PDS Relationship
Through The Use Of Focus Group Research

Susan Curtin and Janet Baker, Edinboro University of Pennsylvania

Regularly scheduled focus groups serve asaval uable research tool
to gather meaningful feedback from those most deeply affected by the
Professional Development School partnership. This PDS collaboration
has used focus group data to identify beginning initiatives, evaluate
progress, set goals, foster positive communication, and promote the
establishment of a partnership in which all professionals and students
benefit. Focus groups of public school teachers and administrators were
conducted prior to implementation to establish prioritiesand adhereto a
faculty-driven philosophy. They werethen used halfway through thefirst
year to evaluate progress, address concerns, and monitor initiatives.
Teachers and administrators were also invited to participate in focus
groups at the end of the first year to evaluate first year initiatives,
relationships, and goals. After each session, the principal investigator,
university administration, teachers, and public school administratorswere
givenasummary of thefocusgroupstosharewithfaculty inthethreesites.
The moderators emphasized to all partners, verbally and in writing, that
datagathered from the focus groups must be shared with all participating
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partners to reinforce that initiatives were faculty-driven and ensure that
focus groups served as ameaningful tool for communication. Presenters
will sharetheir successwithfocusgroupsand offer specific stepsfor those
who wish to replicate the process.

Evaluating The Success Of A Professional
Development System: Assessing For Improving
P-12 Sudent Learning And Higher Order
Instructional Dispositions

Diana Mintz and Diane S. Calhoun, University of North Carolina at
Wilmington

TheUNC Wilmington Watson School of Education (WSE) Univer-
sity-School PDSutilizesal earning-Centered Cognitive Coaching M odel
to promote the devel opment of higher order instructional dispositionsin
teacher candidates focused on student learning. A study was conducted
to determinethe model’ simpact on student | earning and teacher prepara-
tion asperceived by P-12 intern supervisors and assessment project data.

The School of Education Professional Devel opment System Univer-
sity-School Partnership has designed a Learning-Centered Cognitive
Coaching Model to develop and sustain key capacities for increasing
teacher effectivenessfor career teachersandteacher candidates. ThePDS
programisbased on the Cognitive Coachingwork of Costaand Garmston
(2002). It requires consi stent leadership and trust between university and
P-12 partners. Thefocus of the model isto ensureteacher candidates and
career teachers have the knowledge, ability, skills, and dispositions to
makedata-driveninstructional decisionswhich support student learning.
These higher order instructional dispositions are required to increase
student achievement and to improve teacher effectiveness.

ThePDSUniversity-Partnership will shareresearch datafromover
100 P-12intern supervisorsfromtwenty-nineschool sassessing themodel
program. Teacher intern supervisorswere asked to identify and evaluate
theprogramimpact effectsonthefollowing: 1) improved student learning,
2) better preparation of prospective educators, 3) inquiry and assessment
practices, and 4) improved professional development. Results revealed
that amajority of P-12intern supervisorsindicated moderatetovery strong
positive impact effects on improved student learning, better preparation
of educators, inquiry and assessment practices, and improved profes-
sional development.

Examining The Role Of Research In PDSs

Irma Guadarrama and Janice Nath, University of Houston

This presentation focuses on the research studies of fifteen imple-
mentation designs of Professional Development Schools that address
change in the professional development of pre-service and in-service
teachers and in schooling practices. The studies were selected through a
refereed system as part of abook series project on Professional Develop-
ment Schools research. The focus in our presentation is to examine the
quality of the research on PDSs and, consequently, determine their
effectiveness and future directions.
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Thelist below summarizes most of the major themesin the studies:

« Theconnectednessof theory and practicein PDSsthat facilitates
reciprocity among educators in the sharing of information and
resources;

« Theinstitutionalization of school and university partnershipsas
enduring collaborative entities;

e PDSs as full-service interdependent institutions for increased
student achievement and the preparation of effective new teach-
ers,

e The PDS asasignificant trend in the teacher education reform
process;

e PDSsascrucial venuesinthecreation of an environment condu-
cive to collegiality that leads to teacher inquiry, reflection/
reflective dialogue, action research, and the development of
alternative ideas for education; and

e PDSsaslearning communitieswithinasystemicreformcontext.

Overall, theresearch studiesreiterated the seemingly innumerable
benefits of PDSs, especially when compared to the traditional teacher
preparation programs. Weinvitetheaudienceto analyzethesewith alens
by whichtoexaminehow thisresearch hasaided our effortsinthefieldand
to advance the dialogue in the directions based on the analysis.

Exploring The Impact Of A School/University/
Community Partnership On Student Learning
And Professional Development

Thomas S. Poetter, Miami University
Jean Eagle, Talawanda City Schools

TheTaawanda-Miami Partnership, officially formedin2001, ledto
thedevel opment of several layersof maturing partnershipwork. Onelayer
among many - the development of acomprehensive system to assessthe
effectiveness of our work together as school, university, and community
partners- isinitstoddler phase. Weknow that there are several key areas
of study that need to receive focus and we are beginning to collect data
and makemeaning fromthat dataregarding thefollowing areasof inquiry:
1) the impact on student learning and professional development of our
student teachinginternship program, whichinvolvesteacher inquiry, team
teaching, and on-sitesupervision; 2) theimpact of our legion of volunteers
program, supported by the university’s student affairs division and in
particul ar the Officeof Community Engagement and Service, which places
over 600 students per semester in tutoring situationsin the schools; 3) the
impact of structured educational interventions, based on funded research
projects conducted by school/university/community research teams; 4)
the impact of special programs for students such as The Talawanda
Teacher Academy, ahigh school coursedelivered asapartnership activity
for studentsinterestedin exploring teaching asacareer; 5) TheBook Study
Project, a series of book studies offered to teachers, staff, students, and
community membersexploring avariety of topicsfor professional devel-
opment; and 6) community learning events such as the annual Sandy
Hormell Book Celebration. This presentation will highlight key data
gathering activitiesand preliminary findingsregarding theimpact wethink
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the work is having on student learning, professional development, and
community engagement.

From The Eyes Of A 5th Grader: Awareness
Of Socio-Economic Classes - An Action
Research Project Conducted By An
Elementary Education Intern In A Professional
Development School

Marcia Bolton and Annie Pugh, Glenville State College
Nancy McVaney, Glenville Elementary School

Elementary education teacher internsinvolved in the Professional
Development School model have had the opportunity to develop strong
and effectiveworking rapportswith partner teachers, administrators, and
students. This particular elementary education intern has documented
positive impact of student learning through the implementation of an
action research project.

Thispresentation will focuson the positiveimpact and evidence of
student learning that was collected by acollege student while compl eting
the internship semester. An action research project targeting the aware-
ness of socio-economic classesamong fifth grade studentswill be shared.
The college intern, public school elementary teacher, and college super-
visor will sharethe devel opment of the action research project, aswell as
theresultsof initial and post assessments. Specific activities and lessons
that were implemented to develop an awareness of the characteristics of
socio-economic classes will aso be shared. The focus of the action
research project was not to point out differences among socio-economic
classes, but to provide the opportunities and understanding that differ-
ences in the way children respond and interact to situations is based on
their ownership and belonging to specific socio-economic classes. Data
gathered through the implementation of surveysand other related activi-
tieswill be shared.

Health Initiative Across Cultures: A Data-
Driven Sudy Conducted By Arbor Ridge
Elementary In Partnership With The University
Of Central Florida.

Laura Frey, Arbor Ridge Elementary School
Mayra Ruiz, BiYing Hu, and Evadne Ngazimbi, University of Central Florida

Thispresentationwill focusonaresearch study compl eted by Arbor
RidgeElementary andthreeHolmes ScholarsfromtheUniversity of Central
Florida. Each scholar isanative of acontinent outside North Americaand
represented acultural group in the classroom where the study took place.
Significant health and saf ety rel ated research conductedinLatin America,
Asia, and Africawill be reported and linked to the changing classroom
demographicsand cultural diversity inthe U.S.A. Presenterswill discuss
how culture might be a variable influencing students’ health and safety
choicesandwill report on the proceduresfollowed for datacollection and
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implementation of intervention across the classroom’s cultural groups.
Thestudy focused ontheareasof personal hygiene, nutrition, skin safety,
and car safety. Pre and Post questionnaires were completed by students
and their families. Classlessons, supporting activities, and presentations
were completed by thefirst grade students participating in the study. The
goal of the study was for participants and their families to gain a better
understanding of health and safety related issues based on research
evidence. Results from the study, as well as the ongoing assessment
conducted throughout the study, will be shared with theaudiencein order
to demonstrate participants’ |earning and how thislearning waslinked to
school district’s benchmarks.

Helping Sudent Achievement: How The Many
Components Of The Professional Development
School Assist In Raising Sudents' Learning.

Suzanne Horn, Spring Hill College
Lori Taylor and Robin Rualerson, Denton Middle School

Thissession examinesmethodsused by the Spring Hill Collegeand
DentonMiddle School PDSto addressraising student achievement. Inthe
past, students have performed below 50% in al academic areas. The
members of the partnership have used needs assessments completed by
teachers and student test scores to determine where the partnership
should spend their energy to help improve student achievement. The
following are areasin which we worked together:

« College students performing tutoring

Tutorsassisted middleschool childrenwhostruggled. They were
recruited three ways: through service-learning classes, through
service-project scholarships, and through schedule manipula-
tionsothat educati on studentsworked threehoursper week. The
session will review the recruitment and how work for the tutees
was organized.

« Staff Development Book Clubs

We will review how three books (Payne, A Framework for
Understanding Poverty; Tate, Worksheets Don’'t Grow Den-
drites; and Kohl, | Won't Learn From You) were chosen and
teachers’ discoveries during the book club meetings.

* In-serviceModeling

Professors from the college completed in-class modeling of
reading and study strategies.

e In-ServiceTraining
Anexpertininclusivepracticewasinvitedintoobserveandtrain
themiddleschool faculty oninclusivepracticesintheclassroom.
She worked with both general education and special education
students.

Score reports showing scores from thefirst year of involvement to
the most recent scores demonstrate that our PDSisacontinually respon-
sive partnership based on student needs which has contributed to higher
student achievement.
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Hitting The Jack Pot: A Unique PDS Model
Connected To P-5 Student Success!

Joan Maier, Harriet P. Sturgeon, and Wren Bump, University of Houston at
Clear Lake

Deani Quick, Clear Creek Independent School District

In 2001, the University of Houston-Clear Lake (UHCL ) and Clear
Creek Independent School District (CCISD) formed a partnership to
develop aunique PDS model with the primary goal to transform afailing
school intoasuccessful school for studentsandtheir families. The UHCL/
CCISD McWhirter Professional Devel opment Laboratory School (PDLS)
student population consists of 670 P-5th grade children who are 75% low
SES and 48% L atino. Presenters will share the partnership context for
school reformandtheunique PDL Smodel, whichincludesthethreemajor
initiatives that are transforming the McWhirter PDLS into a successful
school for learning. The research data of the past five years provides
evidence of significant improvement of student achievement with strong
connections to the implementation of the unique PDLS model. Lessons
learned will also be discussed with opportunity for participants to be
engaged throughout the presentation.

If Not “Dead Dog Sories,” What Should We
Recommend To Young, Adolescent Boys?

Pam Nelson, Northern Illinois University
Katie Wolff and Tammy Hooks, Rolling Green Elementary School

How can teachers encourage young boys to read? What kinds of
booksdo boyslike?What arethe characteristicsof popular “ guy books?’
These questions are central to research being conducted by Dr. Pam
Nelson, professor in the Literacy Department in the Northern Illinois
University Collegeof Education, and K atieWolff and Tammy Hooks, fifth
grade teachers from Rolling Green Elementary School, Rockford Public
School District. Their research project pairs boys from two 5th grade
classrooms with NIU studentsin LTLA 362: Children’s Literaturein a
Multicultural Society. The boyschoose from anew selection of books of
highinterest compiled fromthe GuysRead website. Eachboy and hisN1U
student partner read the same book and discuss it through email.

This project provided NIU pre-service teachers and 5th grade
teachers with the opportunity to become familiar with adolescent-male
reading interests, the characteristics of popular “guy books,” and strate-
giesthat promote reflective written responses to the books. Participants
will be provided with alist of “guy books.”

This proposal addresses Question #3 by detailing the research
conducted in a 5th grade classroom to address the needs of adolescent
boys to improve reading and writing achievement and simultaneously
improving pre-service teacher education.
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School On Pre-Service Teachers Performance
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Jane McKee, Marshall University

Standardsfor Professional Devel opment School sfromtheNational
Council for the Accreditation of Teacher Education (NCATE) stressthe
developmental nature of thework of the PDS and the assessment process
used to focus on stages of development (Handbook for the Assessment
of Professional Development Schools, 2001). At Marshall University
assessment has been akey piece of the Professional Devel opment School
partnership since the beginning of the program in 2001.

Assessment concerning teacher preparation began with interviews
and focus surveys regarding pre-service teachers' perceptions of prepa-
ration in a PDS. Pre-service teachers found many positives including
connectionswith professional teachers, moremeaningful reflections, and
motivation for professional growth. In spring 2006 arandom sel ection of
student teaching evaluation formsyielded information about the perfor-
mance of pre-serviceteachersin classroom settings. Thestudent teaching
experience has two teaching assignments for teachers during the student
teaching semester. Therandom sel ection of pre-serviceteachersincluded
those who were placed in two PDSs, those who were placed in one PDS,
and those who were placed in two schools that were not designated as
PDSs.

Resultsindicated no statistical differencesin scoresamongthepre-
service teachers except for those who were placed in a PDS for the first
teaching assignment. These pre-service teachers had higher evaluation
scores for the entire semester than othersin the study. This presentation
discussespossiblereasonsfor thefindings, plusexaminesareplication of
the study with pre-serviceteachersin fall 2006.

Intervention Program For At-Risk Readers:
Petersen Professional Development School

Hilary Jones, Kandi L. Jones, Brenda Anderson, Carol Douglas, Sharon
Goodfellow, and Mary Ann Ward, Petersen Professional Development School

Lisa D. Bendixen, Ralph E. Reynolds, Florian C. Haerle, and Katie Cardelli,
University of Nevada Las Vegas

Our presentationwill describethe purposeandresultsof anongoing
reading intervention program developed for at-risk readers at Petersen
Professional Development School inLasVegas, Nevada. Petersen PDSis
locatedinahigh-poverty urbanareaof thecity. Oneof themajor challenges
for Petersen is the high number of elementary students who are reading
significantly below gradelevel. Asreadingissuchakey toall learning, an
intervention program was devised, with the support of reading faculty in
the Department of Educational Psychology at UNLV, toimplement adata-
driven tutoring program for struggling readersin second and third grade.

Details of the intervention will be provided, such as the various
reading assessments used to sel ect the participating students. In addition,
the pre- and post-test reading measureswill be described that assessed the
effectiveness of the reading program.

Theinterventiontook placefor twelveweeksand wasconductedin
small groups of 2-3 students and one adult tutor. Each tutoring session
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took place4-5timesaweek, lasted approximately 45 minutes, and focused
on: guided reading, word study, easy reading, and reading to the child.
Students were continually assessed every two weeks based on their area
of greatest deficit.

Intervention results are currently being analyzed and will be pre-
sented at the conference, along with a discussion of the educational
implicationsof theprogramfor readinginstructionandtheuniquebenefits
of being aPDS has provided.

Just-In-Time E-Learning Modules Developed
By Project REAL For Improvement Of
Instruction Of In-service And Pre-service
Teachers

Portia Downey and Joe Smaldino, Northern Illinois University
Pam Hilgert, Roosevelt Education Center

E-learningmodul esweredevel oped by Project REAL, apartnership
betweenNorthernlllinoisUniversity, Rock Valley College, and Rockford
Public School District #205, asaunique strategy to addresstwo issuesin
educationtoday. First, providing quality professional development toin-
service teachers to enhance instruction without time constraints; and
second, providing acommon knowledge base of instructional strategies
for in-service and pre-service teachers to improve teacher preparation.

In-serviceteachershavedifficulty findingtimeintheir already busy
schedule to attend aworkshop. Quality professional development work-
shopsspecifically tailored to meet theneedsof theschool arealsodifficult
to provide. E-learning modules can overcome these two obstacles by
providing interactive professional development specifically designed to
meet the needs of the schools. These e-learning modulesare availableon-
line 24 hours aday, seven days aweek from any location or on aCD.

In methods classes at the university best practicesininstruction are
taught; however, when placedin the schoolsfor field experience, the pre-
serviceteachersfrequently do not observethe use of these strategies. The
link betweentheory and practiceisbroken. E-learning modul escompl eted
by both in-service and pre-service teachers establish a common knowl-
edge of best practicesof instructioninidentified, critical areas. Copiesof
the e-learning modules will be provided to participants.

Thissessionwill addressQuestion#2 and#3. To sustaintheviability
of the partnership, new avenues need to continually be considered. The
e-learning modules are a method of offering professional development
afterthegrantfundingisnolonger available. Thee-learning modul eswere
developed after analyzing the district data to enhance instruction in
identified areas.
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Know When To Fold Them: Why Interns
Sruggle For Success In The PDS

Lynne Sanders and Doris Grove, Pennsylvania State University
Jennifer Tranell, Panorama Village Elementary School

Despitethe best effortsof students, mentors, and supervisors, there
areinterns who do not successfully complete their PDS experience each
year. Thefocus of thissession will be on theresults of athree-year study
of struggling interns and what has been learned from interviewing them,
their mentors, and their supervisors. Thisresearch came about asaresult
of the expressed concerns of supervisors and mentors who care deeply
about thesuccessof every student intern. Thefindingsof thisinquiry held
many surprisesabout the nature and extent of interns’ strugglesand about
the varying perceptions mentors and interns held as to why those
struggles occurred. Theresults of thislongitudinal study have helped us
identify potential problems before they become serious and also have
helped us to refine and strengthen our program by providing early
interventions and better support for struggling interns and mentor teach-
ers. Thissessionwill inviteaudience participationin aconversation about
the research findings.

L ock Haven University’s Partnership With
Philadelphia Schools Yields Promising Results

Nathaniel S. Hosley and Jessica B. Hosley, Lock Haven University of
Pennsylvania

Lock Haven University’s partnership with schoolsin Philadel phia
isinthethirdyear of receivingacongressional award of 1.8 milliondollars
to provide professional development with the goal of increasing student
achievement. At theend of thethird year the project hasyielded promising
results.

Interviews, surveys, observation, school performance data, and
student achievement data were among the methods used in eval uation of
the project. Special attention was paid to producing both formative and
summative results. In the end, the data has helped us make several
important decisions.

Activities assessed were: graduate courses designed to fulfill the
requirementsfor teachersto obtaintheir instructional certification; teacher
mini-grants designed to address state standards, mentoring teachers,
principal sand students; curriculumimplementation aligned with thestate
standards; astate-of-theart library project; summer sciencecamp; student
teaching placements; computer integration across the curriculum; and
classroom management training.

Thissessionwill providean overview of ourimplementation efforts
and the ongoing assessment of results, highlighting test score resultsin
oneof our partner schoolsinwriting with 77.1% of eighth grade students
performing at proficient or advanced and 60.1% of 5th grade students
performing at proficient or advanced, up from 38%threeyearsago. Aswe
enter the fourth year of the project, our evaluation has also supported us
infinding waysto sustain afew components of the project. It isour hope
that these school improvement and professional development initiatives
will have lasting impact upon partner schools.
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Masterful Use Of Graphic Organizers: 7
Secrets To Unlock The Power Of Student
Thinking

James Lerman, Kean University

PDS peopleare constantly onthelookout for strategiesto empower
teachersandimprovestudent achievement. IntheNew Jersey Consortium
for Middle Schools, our work in PDSs has led us to graphic organizers.
Specifically, we haveidentified waysto combine the power of GOswith
other identified high--yield instructional approaches for the benefit of
students.

In their essential work, What Works in Classroom Instruction,
Marzano, Pickering, and Pollock identify thenineinstructional strategies
most effectiveinimproving student achievement acrossall content areas
andgradelevels. Theauthorssingleout GOsasacritical high-yieldfactor.
The strategies include:

1 Identifying similaritiesand differences

2. Summarizing and notetaking

3. Reinforcing effort and providing recognition

4. Homework and practice

5. Nonlinguistic representations

6. Cooperativelearning

7. Setting objectives and providing feedback

8. Generating and testing hypotheses

9. Cues, questions, and advance organizers
This fast-paced, high-impact presentation will equip participants

with 7 secretstolift their instructiona implementation of GOstowardamore

masterful level. Progressive movement toward independent student use
for higher order thinking isthe goal.

Building upon the highly successful ground-breaking work of
Hyerle, Novak, Ausubel, Col and others, you will be led through 7 key
considerations to unlock the power of GOs:

- Thetypes of GOs

- Matching the right GO to the intended task

- Linking GOsto the Marzano strategies

- Developing a consistent language for GOs

- Planning an effective sequence of instruction using GOs
- Thespecial case of Venn Diagrams

- Technology resources to support GO use
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Moving Toward Sandard — How Two Schools
Approached The Assessment Of An Effective
PDS

Donna Miller, Roye Williams Elementary School
Diane Davis, College of Notre Dame of Maryland

Maggie Madden and Cheri Wittmann, Maryland State Department of
Education

RoyeWilliamsElementary School and Kenwood School aretwoPDS
partnerswiththeCollegeof Notre Dame. Each maintainsaPD Sfilebox of
artifactsthat document the progresstoward asuccessful standards-based
PDS. As PDS Coordinator, Diane has worked with both schools' PDS
Councils to develop an assessment process using these artifacts. At the
end of each academic year, each school can conduct strategic planning
using data found in the artifacts to determine the strengths and weak-
nesses within the PDS and determine goalsfor the following year.

The presenterswill share the data obtained from the artifacts from
each school that demonstrate how the school is meeting each of the
Maryland PDS standards. One of the four components of the PDS
standards requires documentation related to student achievement. Each
of the presenters will describe the professional development, internship
activities, and student assessment activitiesthat influence student achieve-
ment.

Thediscussionalsowill includetheroleof the Teacher Preparation
Improvement Plan (an annual report to the Maryland State Department of
Education) andthePDS Overview askey elementsinthe PD S assessment
process. Two representatives from the Maryland State Department of
Educationwill discusstheroleof thestateinthe PD Sassessment process.
Each of the PDSs recently participated in the joint State/NCATE re-
accreditation visit to the College of Notre Dame. Within the state of
Maryland, the PDSs are asignificant aspect of the assessment in meeting
Standard 3: Field Experiences. Each presenter will share how she docu-
mented the PDS activities for the NCATE assessment process, and the
state representatives will describe the role they play in the state PDS
review.

No Longer A Silent Partner

Jane Ziebarth-Bovill and Ronald Bovill, University of Nebraska at Kearney

Utilizing the perspective of cooperating teachers, this study indi-
catesthat arenewed undergraduate teacher education program, whichis
dramatically more field-based, is resulting in better prepared student
teachers.

Creating the most effective and well-educated teachers possible
always has been the clear focus of the Teacher Education Department at
theUniversity of Nebraskaat K earney. During theacademicyear of 1999-
2000, the University of Nebraska at Kearney College of Education em-
barked on aprocess of self-evaluation and renewal of itsprogram for the
preparation of futureteachers. A tripartitetask forcewascreated toidentify
areasin need of revision or, in some cases, elimination from the existing
teacher education model. This tripartite consisted of equal humbers of
faculty members and administrators from the University of Nebraska at
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Kearney College of Education, the University of Nebraska at Kearney
College of Fine Arts, and the ranks of area K-12 schools. The tripartite
determinedthat fiveareaswereinneed of revisionand theexisting model,
although sound in many respects, needed renewal if it was to remain
effectiveand serveastheexemplary programit had beenfor solong. A final
model, which blended the strengths of many models, wasapproved by the
task forcein 1999.

The concept of requiring more pre-student field-based hours is
sound, but themanner inwhichtheexperienceislinked simultaneouswith
theory/coursework isavery central element of the expanded field experi-
enceprogram. Itisnot just more hoursof field experiencethat defined the
renewal, but morefocused field experiences.

Number Concept Assessment Project:
Examining Sudent Assessments

Michelle Adams, Paradise Professional Development School
Beatrice Babbitt, University of Nevada Las Vegas

Paradise Professional Development School conducts action re-
searchwiththesupport of theUniversity of NevadalL asVegas(UNLV) to
meet one of the PPDS/UNLYV strategic plan objectivesin creating assess-
ment tools that reflect al students' achievement in terms of growth,
competencies, and intelligences. Paradise PDS has been collecting and
analyzing dataon K-5 students’ thinking about numbersfor the past four
years. Withtheassi stanceof UNLV mathemati cstutorsand themathemat-
ics specialist, every Paradise student is interviewed using grade level
mathemati cs assessmentsthat reflect conceptual understandingsin num-
ber from counting to place value. These qualitative assessments provide
rich and meaningful datathat allow teachersto make purposeful instruc-
tional decisionsin their classrooms. The assessment responses not only
assist the classroom teacher, but are converted into quantitative datathat
is used to report patterns and trends in the students’ conceptual under-
standings of number to the school and university community. Thisyear
with the support from the Clark County School District, Paradise will
correlate the mathematics assessment data to the district interim number
assessment questionsand the second semester math gradeinnumber. The
following question will be addressed during the session: How does
mathematics performance on student interview assessments relate to
classroom mathemati csperformanceandinterim assessment performance?
This session will allow participants to examine K-5 student assessments
in number focusing on mathematical understandings through student
interviews. Thesummary of student needsandinstructional next stepswill
be addressed based on the three above mentioned data sources.

PDS:. An Investment In Improved Student
Achievement Through Quality Teaching

Thomas Proffitt and Karen Schafer, Towson University

Research and assessment dataconfirm that the Towson PDS model
is an investment, not an expenditure, resulting in improved student
achievement through quality teaching.
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The presentation will outline datafrom two research areas:

a) evidence-based, value-added components of the Towson Uni-
versity PDSmodel and their impact on student achievement and
quality teaching (e.g., datafocused “evidence of student learn-
ing,” action research, service learning projects)

b) thesummativefindingsof TowsonUniversity’ sjust-completed,
fiveyear longitudinal comparativestudy of theimpact of PDSand
traditional model sof preparation onteacher retention. Responses
tothedataincludefirst-timestatefunding of PDS, and data-based
programsfoci.

PDS Pre-Service Teacher Development — A
Sure Bet!
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Doris Grove, Dan Marshall, and Candace Head-Dylla, Pennsylvania State
University
Paije Davis, Corl Street Elementary School

Although Professional Development School partnerships have
beeninexistencefor morethanadecade, very littleresearch hasbeen done
toexaminewhether PDSprogramspreparepre-serviceteachersbetter than
more traditional ones. How do we know that PDS preparation resultsin
more effective teaching practices? This presentation is based on a study
that exploreshow former Professional Devel opment School internscom-
pare to other novice teachers from more traditional programs and the
justifications for those comparisons.

Surveysweresenttoformer PDSinternsand theprincipal sthat hired
them. For purposesof thisstudy, asingle, two-part item from each survey
was analyzed. The first part asked respondents to compare the perfor-
mance of the former interns as beginning teachers to that of other
beginning teachersusing a Likert-type scale. The second part of theitem
asked respondentsfor abrief written description explaining their ratings.

All principalsandthevast mgjority of theformer internsrated former
interns as performing far better than or better than other novice teachers.
Their reasonsfor theratings, however, differed. Inexaminingtherationale
for their ratings, we discovered that principals speak differently about
formerinterns(i.e., moreintermsof social interactionsand pedagogy) than
former interns speak about themselves (i.e., more personally and histori-
cdly).

We will share the findings of our study that beginsto address how
aPDS program produces novice teachers who engage in more effective
teaching practice.

PDS: Your Ace In The Hole For Science

Assessment
Alison Rutter and Katherine DiSimoni, East Stroudsburg University

Many states, having focused curriculum efforts solely on elemen-
tary reading and mathematics in the recent past, are now turning their
attention to science as a content area whose inquiry focus supports
learning in these core areas. As a PDS we recognized the benefits the
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university partners could offer school sites by assisting with on-going
professional development for teachers, extra human resources in class-
rooms via our teacher education candidates, and a future teacher work
force prepared to teach inquiry science effectively and enthusiastically.

This presentation reports on this pilot effort in which PDS faculty
work with elementary PDS sitesinterested ininvestigating approachesto
curriculum/programs for meeting state science standards and the related
success/impact of standardized assessments. Researchers are surveying
building principal sand curriculum coordinatorsinthe PDSdistri ctsabout
their practicesand interest in collaborating with PDSfaculty in engaging
students and teachersin inquiry science practices found in the standards
and on assessments. Initial work includesinterviewswith principals and
teachers about specific strategies to enhance their programs using PDS
students and student teachers participating in the elementary science
methods courses and on-going professional devel opment. Follow upwill
include enacting these strategiesin the selected sites. Evaluations of the
success of this effort will compare the state assessment scores from the
particular classroomswhich host the PDS students and teachersinvolved
intheprofessional development. Itwill alsoincludefollow upinterviews
withteachersand artifactsfromthelearner participants. Following abrief
Powerpoint highlighting the progress of this study, participants will be
involved in a discussion of various ways in which PDS partners can
support this effort.

Positive Impact On Preschool Children:
Physical Development Action Research Project
Conducted By Early Education Intern In A

Professional Development School

Connie Stout and Annie Pugh, Glenville State College
Annette Finley, Glenville Elementary School

Thispresentation will focuson the positiveimpact and evidence of
student learning that was collected by acollege student while compl eting
theinternship semester. An action research project targeting the devel op-
ment of large motor skills (physical development) in preschool-aged
children will be shared. The college intern, public school preschool
teacher, and college supervisor will share the development of the action
research project as well as the results of initial and post assessments.
Specificactivitiesand lessonsthat wereimplemented to enhancephysical
development will also be shared.

Early educationteacher internsinvolved inthe Professional Devel-
opment School model have had the opportunity to develop strong and
effective working rapports with partner teachers, administrators, and
students. This particular early education intern has documented positive
impact of student learning through the implementation of an action
research project.
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Project TEACH: Measuring The Success Of
Highly Qualified Teachers In South Texas And
The Achievement Of Their P-12 Sudents

96

Denise Hill and Margaret Bolick, Texas A& M University-Corpus Christi

Project TEACH (T eacher Education Assessment and CHallenge)
was created at Texas A&M University-Corpus Christi (TAMU-CC), a
Hispanic-serving university in South Texas, to establish a process in
whichto continuously draw upon research to determine best practicesfor
preparing pre-service teachers for certification and for program self-
evaluation of preparing highly qualified educators through Centers for
Professional Development and Teaching (CPDTS).

Anonlinesurvey based heavily ontheworksof Barton, Andrew, and
Schwab (1994) was utilized to determine the success, strengths, and
weaknessesof the Teacher Education departmentat TAMU-CCin prepar-
ing highly qualified educators. Thissurvey wasdistributed onlineamong
identified CPDT graduates, who had completed their first year of teaching
in 2005 and 2006, and their administrators. Analysisof theon-linesurvey
was conducted to recognize patterns of strengths and weaknesseswithin
the CPDTs.

Further researchwasconductedto analyzethe P-12 student achieve-
ment of the CPDT graduates based on the Texas Assessment of Knowl-
edgeand Skills(TAKS) stateassessment. Compari sonsweremadeamong
CPDT partnership schoolsand like school shased on overall passing rates
of al students, Hispanic students, and students of low-socio economic
status. Additional comparisons were made between the graduates' own
students’ passing rates and the overall passing rate of their P-12 campus.
Furthermore, these CPDT graduates' passing scoreson the Texas Exami-
nation of Educator Standards (TEXES) was compared to their own P-12
student achievement.

Replaying The Hand: Using Video-Analysis
Technology To Promote Reflective Practice

Carla Zembal-Saul, Candace Head-Dylla, and Cole Reilly, Pennsylvania
State University

Jennifer Tranell, Panorama Village Elementary School

Finding toolsto help pre-serviceteachersreflect oninstructionisa
critical component of the teacher education process. Videotaping hasthe
potential to engender reflection, but analysiscan be cumbersome. Weare
currently experimentingwiththeuseof innovativevideo-analysistechnol -
ogy (Studiocode™ ) to examineinstructional performances and interac-
tions between student teaching interns, mentor teachers, and studentsin
waysthat allow the efficient use of timeand that al so respect the different
abilities and knowledge bases of the various PDS stakeholders. By
videotaping classroom exchanges and then using this technology to
isolate particular examples of target behaviors, student teachers, mentor
teachers, and student teacher supervisors can work individualy and
collectively tounderstand andimproveinstruction. Thispresentationwill
demonstrate the technol ogy, show examplesof itsactual use, and present
preliminary findings of the PDS researchers involved in the project,
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including elementary student teachers, elementary classroom teachers,
and university professors and graduate students.

Representation And Voice In Professional
Development Schools: Sudents’ Contributions
To Data Collection

Kevin Graziano, Nevada State College

Pre-service teacher education students enrolled in Nevada State
College’ s(NSC) second language acquisition course study literacy strat-
egies for English language learners (ELL) and then become volunteer
readerswiththeClark County READSinitiative, aprogramwhich promotes
the importance of literacy by providing quality literacy programs to
children and familiesin Las Vegas. In addition to completing hours of
classroomobservationsfromaMaster ESL teacher at oneof twoLasVegas
schoolswithahigh EL L population, Brown Junior High School and Robert
Taylor Elementary School, NSC studentsarerequired to read one-on-one
with an English language learner.

NSC studentsthendevelopacasestudy ontheir EL L. Part of thecase
study allowstheEL L to photograph or draw imagesthat best represent his
or her educational experiences and everyday redlities as an English
language learner in the Clark County School District. As aresult, NSC
students and school administrators obtain valuable information on the
struggles and joys of being an English languagelearner in Clark County.

Thissessionwill highlight NSC’ srelationshipwiththe Clark County
Reads Initiative and our two ESL Professional Development Schools.
Additionally, participantswill learn how to usedocumentary photography
and storytelling as atool for data collection and needs assessment. Case
studies developed by NSC students, including photographs and stories
fromtheir ELL, will beshared with participants.

Research Findings: Impact On Learning
(Mississippi LEADYS)

Teresa B. Jayroe and Beth Coghlan, Mississippi State University

Teacher candidatesenroll inthe Elementary M ethodsBlock during
their senior year at Mississippi StateUniversity. Themethodsblock, which
is comprised of four methods courses with a field component, is a
partnership between theuniversity and arural school district. Sincemany
studentsin thisrural school district are deemed at-risk of school failure,
school personnel entered into this partnership because they believed it
would enhance student learning and teaching. In turn, this collaborative
partnership provides opportunities for teacher candidates to work in
classrooms with K-6 students, classroom teachers, and administrators.

Research and assessment validate this partnership for both the
university andtheschool district. Implicationsfromthisresearch confirm
how this professional partnership benefits K-6 students, teachers, and
teacher candidates. Frominterviewsand surveyswith administratorsand
teachers, thisresearch explains why they believe this coll aborative part-
nership has positively impacted student learning and teaching practices.
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Observationsin classrooms by university faculty and administrators, as
well asdocument analysisof |esson plansand reflections, explainhow this
partnership has impacted teacher candidates learning and teaching.
Triangulation of data lends credence to this quantitative/qualitative
research.

Shooting For Results In Mathematics

Classr ooms

Cynthia S. Kelley, Cynthia L. Gissy, and David Cumberledge, West Virginia
University at Parkersburg

Joseph Oliverio, Worthington Elementary School

Worthington Elementary School and West Virginia University at
Parkersburg have had an official Professional Development School part-
nership for five years. The partnership at this school focuses on the
mathematics needs of the students.

Worthington has 280 students and sitsin amiddle class neighbor-
hood. Teacher candidatesfrom WV U Parkersburgwork with studentswho
are at risk for math difficulties in grades K-6. In grades 3-6 teacher
candidates administer a pre-test at the beginning of the semester. Each
candidate uses data from the pre-test to develop atutoring plan to target
deficit skills and help students meet mastery. At the end of the semester,
the teacher candidates administer a post-test to check student progress.
Teacher candidatesal so devel op plansfor workingwithindividual, small
group, and whole classinstruction in K-2 grades. L ast year’ s state-wide
assessment showed an increase of 10% in the math scores of students
fallinginthelow socio-economicareas. Thesescoreshave been attributed
to the activities associated with the partnership between the college and
the school.

A record keeping system is being developed and field-tested by
honors candidates from the college. This system will assist partnersin
tracking the data and documenting achievement of the elementary stu-
dents. Textbook resources are used to document areas of need, provide
additional support, and guide individual instruction. This session will
share successes, challenges, and upcoming improvements in regards to
the program.

Srategies For Winning: Demonstrating
Teacher Candidate Success In A PDS

Nancy Brantner and Susan Mullins, Paul T. Wright Elementary School

Susan L'Allier, Lara Luetkehans, and Sharon Smaldino, Northern lllinois
University

TheDeKalb Community School Districtand NorthernlllinoisUni-
versity (NIU) created aProfessional Development School thatincludedin
its vision a place where “al students and educators thrive, and future
teachers are prepared in a learning environment of the very highest
quality.” In August 2004, Paul T. Wright Elementary School opened its
doorsto become alearning community for school and university faculty,
NIU elementary education teacher candidates, and DeKalb, lllinois, K-5
students. At thecoreof our learning and devel opment wastheintegration
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of theTriarchic Theory of Successful Intelligence(Sternberg, 2000), along
withthe Artsand Technology. Curriculaat both the school and university
were revised to integrate these focus areas.

Now, in year three, we are beginning to investigate the effects the
PDS initiatives have had on the teacher candidate experience. Using
Standard 1, Learning Community, of the NCATE PDS Developmental
Guidelines, our questionsaimto understand both theimpactsof theunique
elementsof thisschool aswell ascomparing theexperiencesof NIU teacher
candidates at Wright with NIU teacher candidates experiencesin other
clinical placements. Datainclude observations, focus group discussions
(faculty and student), and teacher candidate performance measures(class-
roomand clinical). Inthispresentation, participantsinthe PDSrepresent-
ing al levelswill sharetheresultsfrom the data collected during thefirst
two years of thisschool’ soperation. Preliminary analysisyields positive
differencesintheteacher candidates experienceswithtechnology, men-
tor relationships, and professional induction at the PDS as compared to
other candidates’ clinical placements.

Sress, Anxiety, And Topics Of Concern: What
Do PDS Interns Want And Need | mplemented
In Their Seminars And Coursework To
Address These |ssues?

Molly Mee, Towson University

The year-long PDS internship is a challenging time for teacher
interns. It is a time when many of our students step into the role of a
classroom teacher for thefirst time and are asked to apply what has been
taught in their teacher education coursesto real-life situations. It isoften
at thistime that teacher interns experience stress and anxiety over topics
of concern like classroom management, differentiation, and high-stakes
testing. Researchers (Pigge & Marso, 1994; Payne & Manning, 1990;
Linvelle& Belt, 1990) suggest that thereisarel ationship between student
teaching seminars and courses and level s of stressand anxiety of teacher
interns.

The purpose of this session is to present ongoing research that
examinesteacher interns' causesof stressand anxiety duringtheyear-long
internship. Data from three urban universities' teacher education pro-
gramswill be shared. Through qualitative methods, the research reveals
that teacher interns become stressed and anxious over avariety of topics
and that how and when the university addressesthese topicsis of critical
importance to a successful internship.

Thepresenter will sharethe methodol ogy and resultsof theresearch
and discuss specific ways that PDS programs can integrate these topics
into student seminars and coursework.
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Supporting ALL Learners And Seeing Real
Results . . . The Power Of PDS And
Collaboration

Gina R. Scala, East Stroudsburg University

Craig Downey, Michelle Bosak, and Nancy Hardter, Lincoln Elementary
School

Accountability is essential in meeting the needs of ALL students.
NCLB hasbeeninstrumental in requiring accountability through demon-
stration of Adequate Y early Progress (AY P) for students and schools. In
attempting to achieve and maintain these requirements, Lincoln Elemen-
tary School, a Title 1 school with a high minority status and low SES
population, could possibly struggle to meet these demands. Asthe PDS
has devel oped and flourished, it became apparent to extend the resources
of the partnership and develop apilot program at thethird grade, thefirst
level of therequired state assessment for all students. University person-
nel, administration, third gradefaculty (general and special education), and
support service personnel began to develop anew and novel approach to
meeting the needsof ALL studentsinacollaborativeway. Thispresenta-
tionwill illustrate how thisgroup engineered the environment to meet the
student needsrealistically, utilizeresourcesoften overlookedinextremely
creative ways, incorporate the curriculum resource personnel, and truly
createan environment wherelearning for ALL studentswould beaccom-
plished and successfor ALL involvedwould berealized. Asthisapproach
has continued to devel op, the ability to replicate across additional grades
hasbeen determined. Areasof concern (i.e. common planningtimefor the
number of professional s) will be highlighted aswell asother problematic
areaswhich have been dealt with effectively. Roadblocks were removed
and outcome data has been very positive.

Taking A Chance: Action Research

100

Cynthia S. Kelley and Cynthia L. Gissy, West Virginia University at
Parkersburg

Keith Enoch and Esther Lauderman, Williamstown Elementary School

Williamstown Elementary School and West VirginiaUniversity at
Parkershurg have had an official Professional Development School part-
nershipfor morethan fiveyears. Thisparticular partnershipisfocused on
curriculum and instruction in the general K-6 classrooms.

Williamstown is a middle class elementary school with approxi-
mately 480 students. Each semester, aspart of thecapstonecurriculumand
instruction course, pre-serviceteachersspend threehoursaweek working
inaclassroomat Williamstown. Aspart of thenew NCATE requirements,
it wasdecidedthat actionresearchwould bestartedinthiscourseasapil ot
project. Theironic thing isthat the teachers at the school werealso being
asked to implement action research in their own classrooms. They were
also being asked to participate in small learning communities. (Student
teachers placed at this school were also invited to attend and participate
inthesesmall learning communities.)

Teacher candidatesweregiven carteblancheindeciding their topic
to research. This topic was discussed and approved by their classroom
teacher and then shared with their instructor. Datawas gathered and then
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teacher candidates were asked to develop away to share the information
with their peers and the teachersfrom Williamstown. Because thiswasa
pilot project, teacher candidates, teachers, and collegefaculty shared their
ideas and suggestions to improve the action research.

Rationale, plans, examples, and end-products will be shared. Suc-
cesseswill bediscussed, obstacleswill be shared, and improvements and
upcoming changeswill be mentioned.

The Collaborative Action Research Process:
The Joliet Professional Development School
Partner ship

Lisa White-McNulty and Catherine J. Nelson, University of &. Francis

TheUniversity of St. Francisandtwo elementary school sfrom Joliet
Public School District 86 havecreated the Joliet Professional Devel opment
School Partnership (JPDSP). The JPDSPisbased onthefour cornerstones
of the Professional Development School model: student achievement,
actionresearch, teacher candidate preparation, and professional devel op-
ment. The purpose of the JPDSP is to strengthen the collaborative
relationships between the university and the P-12 schools it serves. Our
goals are (1) to create and maintain a teacher education program that
prepares teacher candidates to effectively work with the diverse popula-
tionswithin today’ sschoolsand (2) to enhance the professional devel op-
ment of all members. Our work focuses on high need schools.

Inthe 2005-2006 academicyear, webegan coll aborating withteach-
ers from our partnership schools to conduct voluntary classroom-based
inquiry on projects of the teachers' choosing. Throughout the inquiry
process, teachers identify a problem, read relevant research, design an
intervention to address the problem, collect student data, analyzeit, and
come to a conclusion about the effectiveness of the intervention.

The presentation will include an overview of the Collaborative
Action Research Process as developed by our partnership, descriptions
of action research projects, and lessons learned from our experiences.
Preliminary findingsfrom our own actionresearch study, whether partici-
pation in the Collaborative Research Process influences teachers' self-
efficacy and sense of empowerment toimpact student outcomes, will also
be discussed.

The National Consortium Of Professional
Development Schools: A Web-Based Project
For PDS Self-Assessment And I mprovement

Jane E. Neapolitan, Towson University
Mona S. Wineburg, American Association of State Colleges and Universities

The National Consortium of Professional Development Schools
(NCPDS) isacollaborativeproject that currently involvesforty colleges/
universitiesin partnership with more than 300 PDSsin all regions of the
country. Funded by the U.S. Department of Education’s Fund for the
Improvement of Post Secondary Education (FIPSE), theprojectisnowin
itsthirdyear. Thepurposeof NCPDSisto establishacomprehensive, web-

101



CONFERENCE PROCEEDINGS

102

based, and practice-informed resource through which partnerships can
contribute to and learn from each other’ s experiences within the highly
contextualized and complex work of PDS.

In this presentation, participants will “visit” the NCPDS website.
Also, information will be shared about new developmentsin the project,
including an el ectronic tutorial and handbook for using the site, improve-
ments to the PDS Impact Profile/self-assessment tool, and how the
database can beused for collaborativeresearch within states, regions, and
the country. Partnerships interested in participating in the pilot are
encouraged to attend.

The Selection Of Field Placement Sites: Not A

Game Of Chance
Martin Ward and Cathy A. Pohan, Texas A & M University-Corpus Christi

Morethanany other typeof personal information, beliefsarestrong
predi ctorsof behavior (Bandura, 1982; Nespor, 1987; Pgjares, 1992; Pohan,
1996). Infact, astatistically significant rel ationship existsbetween cross-
cultural lifeexperiencesand one’ spersonal and professional beliefs(Cook
& VanCleaf, 2000; Katz, 2000; Pohan, 1996; Pohan& Aguilar, 2001). Asour
school -aged population continuesto becomemorediverse, itisimperative
that future teachersbe prepared to work effectively with diverse students
andfamilies. LindaDarling-Hammond (1994) hasargued that graduatesof
Professional Development School sarebetter qualified thantheir counter-
partstrained in traditional teacher preparation programs. But what types
of school settings and/or experiences make the difference?

In an effort to identify “particular elements” in teacher education
programsthat are related to cultural awareness and responsive practices,
as measured by the Personal and Professional Beliefs About Diversity
Scales(Pohan & Aguilar, 2001), theauthorssurveyed over 100 pre-service
teachersparticipatingintwodistinctly different field settings. Theauthors
alsoidentify anumber of cross-cultural experiencesthat aresignificantly
correlated to personal and professional beliefsabout diversity and diverse
others.

If colleges of education areto better prepare teachersto respond to
the changing demographics of our student population and close the
achievement gap, then we need to more fully understand the types of
experiences that positively impact pre-service teachers' beliefs and atti-
tudes about diversity and working in high need schools.

Using Action Research To Solve School
Problems - Session |

Bessie L. Gage and Phyllis W. Dawkins, Johnson C. Smith University
Stan Frazier, Merry Oaks International Academy of Learning

In our Professional Development School partnership over the past
two yearswe have cooperatively devel oped avariety of activitiesheld at
either the elementary school or on the university campus (e.g. Literacy
Nights, Saturday Family School, conference presentations, end of year
celebrations, Open Houses, and presentations to university classes by
Merry Oaksfaculty). Thesehavebeenbeneficial toall partiesinvolved, but
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we wanted to make surethat PDS activities met the needs of members of
the school community. The partners decided to use action research as a
tool to solve problems and focus our work. Over the summer we hired a
research specialistto provideprofessional developmentinactionresearch
for university and public school faculty. A two day workshop washeldin
the summer and a one day follow-up workshop in the fall. The partners
decided to focus on specific issues that prevented Merry Oaks from
achievingtheir Annual Y early Progress (AY P).

University and public school faculty were paired to devel op action
research projects based on the specific needs of Merry Oaks students. In
addressing question 3, wewill sharethe progress and results of the action
research projectsin two sessions. In Session 1, we will focus on:

1 providing an overview of the process of preparing teachers and
faculty to do action research;

2. assessing attitudesof African Americanand L atino malestoward
school; and

3. using repeated readings to assess fluency.

Using Action Research To Solve School
Problems - Session |1

Jeff Ford and Deborah Bailey, Johnson C. Smith University

Marty Metius, Kathryn Swett, and Veronica Kodzai, Merry Oaks International
Academy of Learning

In our Professional Development School partnership over the past
two yearswe have cooperatively devel oped avariety of activitiesheld at
either the elementary school or on the university campus (e.g. Literacy
Nights, Saturday Family School, conference presentations, end of year
celebrations, Open Houses, and presentations to university classes by
Merry Oaksfaculty). Thesehavebeenbeneficial toall partiesinvolved, but
we wanted to make sure that PDS activities met the needs of members of
the school community. The partners decided to use action research as a
tool to solve problems and focus our work. Over the summer we hired a
research specialistto provideprofessional developmentinactionresearch
for university and public school faculty. A two day workshopwasheldin
the summer and a one day follow-up workshop in the fall. The partners
decided to focus on specific issues that prevented Merry Oaks from
achievingtheir Annual Y early Progress (AY P).

University and public school faculty were paired to devel op action
research projects based on the specific needs of Merry Oaks students. In
addressing question 3, wewill sharethe progress and results of the action
research projectsin two sessions. In Session |1, we will focus on:

1 using repeated taped readings to increase reading fluency with
Latinofirst graders;

2. implementing acharacter education programfocused on minority
at-risk males; and

3. training parentsin the classroom to use gamesand other instruc-
tional techniquesto reinforce classroom learning at home.
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Using Evidence To Refine A Partnership

Debra Patterson, Sandy Ritter, and Robert E. Kladifko, California State
University Northridge

Todetermineprogressof thePDSeffort of theL osAngelesUnified
Schoolsand CaliforniaState University Northridge, multipledata-gather-
ing measures have been developed and utilized for the two years of this
new network. The results of these measures are being used to refine the
partnershipat all threeclinical sites(el ementary, middle, and high school).

Datawas gathered from several groups of stakeholders as aneces-
sary part of the year--end process: 1) Using the NCATE Standards for
Professional Development Schools, each sitedirector and the siteleader-
shipteamtook theresponsibility of rating the partnershipimplementation
on the standards by gathering qualitative data indicators related to the
specific elements of each standard. 2) Student teachers placed on-sitein
acohort completed journal entries and a questionnaire that examine the
elementsof theon-siteexperiences. 3) Mentor teachersand membersof the
site leadership team responded to an open-ended survey about their
experiencesinthepartnership. 4) Siteadministratorsparticipatedinanin-
depth personal interview.

Findings demonstrate the richness of the developing partnership,
the differences among the three school sites/levels, and areas requiring
further development. Asanext step, the partnership determined specific
areas that were well developed and others that were areas requiring
modificationthrough refinement. Theseareasarebeing addressed through
aprocess of annual goal setting at each clinical site. The data-gathering
tool sand specific examplesdemonstrating progressmade during year two
of the PDS will be shared during this session.

What Every PDS Sakeholder Should Know
About Action Research

Eva Garin, Bowie State University

Thispresentationwill addressquestion#3 by determiningwhat role
action research plays in our PDS network. | developed a 20-question
survey consisting of questions with a 5-point Likert scale followed by
open-ended questions. The questions were designed to |earn about what
facilitates and or hinders the action research process in our PDS sites.
Included in the survey are questions formulated to ascertain how action
research has impacted teaching and student learning. The questions also
explore how action research has changed school and/or district policies
aswell asthe career pathsof PDSteachers. Thissurvey wascompl eted by
54 PDSteachersand 37 year-longinterns, aswell as56 non-PD Steachers.
This presentation will offer insight into the role of action research in the
devel oping and sustaining of PDS partnerships. The voice of PDS stake-
holders will be heard through their answers to open-ended questions. It
will be of interest to present and dial ogue about the survey resultsand the
comparison between PDS teachers and year-long interns and their expe-
rienceswith actionresearch. Using descriptive statistics, the presentation
will also examine whether the 91 PD S stakehol ders have anything to say
that differsfrom the 56 non-PD Steacherswho al so completed the survey.
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What'sIn It For Us. How Can Using Data
Improve The PDS Experience For Universities,
Teachers, And, Most Importantly, The Students
We Serve?

Deborah Piper, Towson University

Jon Appelt, North County High School

Laura Kinnamon and Robert Mauro, Lindale Middle School
Susan Sergeant, Brooklyn Park Middle School

The questions that drive our teaching and our work as a PDS
partnership will beexploredinthisinteractive session: What isit wewant
our pre-serviceteacher education candidates and P-12 studentsto know?
How will we know if they know it? What does evidence of pre-service
candidateand P-12 student learninglook like?What dowedoif pre-service
candidatesand P-12 studentsdo not meet the standards?How dowecreate
positive relationships between mentors and interns?

PDS partnerswill share strategies used to prove and improve P-12
student learning, PDS pre-service teacher candidates’ experiences, and
the PDS partnership. An intern will present his evidence of student
learning project, discuss how interns are proving their impact on P-12
student learning, and describe the impact of this experience on his
preparation to become aspecial educator. Site coordinators and amentor
teacher will sharestrategiesfor building successful mentor-internrel ation-
shipsand providing effectivementoring and feedback. ThelHE liaisonwill
share the results and programs initiated by the partnership through self-
study for an upcoming NCATE accreditation, including aPDS sel f-study
that explicates state and national PDS standards.

Participantswill comeaway withthetool snecessary toimprovetheir
useof dataasaPDS. Includedinthehandoutswill be: PDSstatestandards,
power point notes, assessment instruments, and scoring tools.

Win Big With Your Assessment: Using
Handheld Computers For Quantitative
Evaluation Of The PDS Student’s Entire Senior

Year
Andrew R. Whitehead, East Stroudsburg University

Objectively evaluating Professional Development School students
over thecourse of an academicyear can beadifficult task. However, such
evaluation can truly measure growth of teaching behaviors as the pre-
serviceteacherstransition frominexperienced apprenti ceteaching candi-
datesto morefully experienced student teachers. Thistype of evaluation
can also provide insight to areas needing improvement. The assessment
canthenbeusedto providespecific pinpoint feedback for the PDSstudent
in an effort to improve teaching behaviors. This presentation is about
using a specific, locally designed handheld computer evaluation tool to
assessthe PD S student during the course of the entire senior year, first as
an apprentice student and then as a student teacher. The use of the
handheld computer eval uation was compl eted by both the mentor teacher
and the university supervisor during the first semester of the senior year
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and during student teaching in the second semester. These evaluations
were compared for consistency between mentor teacher and university
supervisor to ensure that each evaluator was addressing the same teach-
ing behaviorsinthe samemanner. Quantitative scoring of specific behav-
iors allowed for easy comparison of evaluation scores. The handheld
device allowed for immediate feedback to be provided to the student
teacher, and datawas al so recorded for printing later as areport that was
given to the student. The data can also be used later for reporting to
national accreditation agencies, suchastheNational Council for Accredi-
tation of Teacher Education (NCATE).
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QUESTION #4: SupPPORTING YoOurR PDS
BeEvyonD YOUR ScHooL AND/OR
UNIVERSITY?

A Unique PDS: Three Partners With Three
Funding Sources And Major Palitical Backing!

J. Ronald Groseclose, Tennessee State University

Aspiringteachersemergefrom collegewoefully unpreparedfor their
jobs according to most national research. This presentation will discuss
indetail athree-way PDSpartnershipmodel which createsaframework for
teacher preparation that embraces the long held notion that novice
teachers become more competent teachers by practicing under the guid-
anceof master teachers. InthisPDSmodel, master teachersbecomeequal
partnersalongwith university faculty and politically el ected | ocal teacher
union officialsin the decision making and eval uation process.

Funded jointly by the university, the public school system, and the
local teachers’ union(theprogramreceived aNational Education Associa-
tion grant) the model was designed as a seamless two-year program to
better preparenoviceteachersfor “real world” teaching situations. Exem-
plary teacherswereidentified through aportfolioprocessandwereinvited
tobecomementors. Studentswereidentified and compl eted acomparable
process before being selected by the team. All teachers and students
participated in an intensive 3-day planning retreat co-designed by all
members of the partner group.

This presentation will discuss in detail how the PDS model was
designed. It will include acomplete outline of thefollowing:

1 “Direct learning” approach to teaching

2 Mentor teacher benefits/incentives

3. Pre-service student benefits/incentives

4. University benefits/promotion/tenure/incentives
5. Detailedtimeline

6. Evaluation outcomes

An Award Winning Recruitment Program:
Successful STEPS For Diversifying The Future
Teaching Force

Harriet P. Sturgeon, University of Houston at Clear Lake

TheUniversity of Houston at Clear Lake' sCollaboration Program,
called Success Through Education Programs (STEP) is composed of
partnershipswithfour areaschool districts, four areacommunity colleges,
and fourteen Professional Development Schools. Building a seamless
transition from high school to community collegeto university to Profes-
sional Development School internshipsto certification isthe goal of the
collaborative community partnerships. Presenters will focus on recruit-
ment strategies, quality teacher preparation, retention of teachers, and
obtai ning support for the program through astrong coll aborati on between
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all the stakeholders. These partners work together to provide a seamless
step-by-step program to train future quality teachers with the goal that
they will return to their home school districts for their internship at a
Professional Development School and eventually ateaching position.

Coaching High School Content Area Teachers:

Every Teacher A Reading Teacher
Victoria A. Oglan and Deidre Clary, University of South Carolina

Presenterswill share how the University of South Carolinaand the
Arthur Vining DavisFoundation havejoined forcesto implement Project
RAISSE: Reading Assistancel nitiativefor Secondary School Educators.
The goal of this project is to enhance reading achievement and reading
instruction in high schools. The approach is to design and offer profes-
sional devel opment for teachersthat will helpthem understandthereading
process specific to content area reading, develop the knowledge base
needed to make informed and effective curricular and instructional deci-
sions about reading, and thereby positively affect student reading profi-
ciency and achievement.

Presenterswill outline how eight teachersfrom two high schoolsin
South Carolina are participating in such professional development pro-
gramsas: literacy graduate study, collegial study groups, and teachersas
professional leaders. Hear how thisinitiativeisimpacting teachersof math,
science, social studiesand English and how theseteachersaretransform-
ing their teaching and their students’ learning. A handout packet will be
provided.

Engaging Interaction With Communities
Beyond The Classroom

Dora Tartar, Pleasant Valley School District

Linda Rogers, Stephanie Romano, and Rhonda Sutton, East Stroudsburg
University

This presentation shares four avenues of engaging pre-service
teachers in learning about and serving the community at large. The
presentation addresses Question #4 as it identifies developing political
support for the PDS beyond the confines of the classroom and the
importance of involving pre-service teachersin the community.

The value of providing service learning is documented. East
Stroudsburg University elementary pre-serviceteachersparticipateinthe
Apprentice Il semester in a PDS site preceding their Student Teaching
semester. They areenrolledinfivecoursesoffered collaboratively by three
university departments. One of the coursework componentsis participa
tioninservicelearning projects. Theseexperiencesaffordthepre-service
teacher continued content acquisition, student devel opment, and problem
solving, asit encouragesthe pre-service teacher to meet identified social
needs of the community. The reciprocity of these projects has proven to
be beneficial and transforming for the pre-service teacher and the recipi-
ents of the service.

Servicelearning takesseveral forms. A partnership established and
maintai ned with thelocal historical association engagespre-serviceteach-
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ersinlearning about the local historic site and the resources available at
historical associations. Recently this partnership broadened to involve
the preparation of educational materialsfor local districts. Also, partner-
ships have been established within acommunity to reach out to families
in need, a preschool literacy initiative, and a university-sponsored after
school program that provides academic activitiesfor school agechildren.
These partnerships engage pre-service teachers in supporting and en-
couraging the literacy development of children.

Funding For PDS. Once We Have It, How Do
We Keep It?

Maggie Madden, Michelle Dunkle, and Cheri Wittmann, Maryland State
Department of Education

Dennis Pataniczek, Salisbury University

Diane Davis, College of Notre Dame of Maryland

Donna Culan, Howard County Public Schools

Nancy Neilson, Baltimore City Public Schools

Maryland’ sPreK-16 Partnershipfor Teachingand L earning (repre-
senting the Maryland State Department of Education, Maryland Higher
Education, andtheUniversity System of Maryland) hasengagedinamulti-
year effortto securePDSfundingfromtheMarylandlegid ature. Thiseffort
hasresulted in theinclusion of PDSfunding in the governor’ sbudget for
FY 2007. Presenters will share the process and challenges of securing
funding and the development of a PreK-16 PDS Funding Committee.
Presenterswill share the requirementsfor receiving the funding and how
the funding has allowed PDS partnerships to enhance and expand their
efforts. Parametersrequired for budgetary submission have created unin-
tended consequences: partnerships have more clearly discerned both the
institution of higher education (IHE) andlocal school system (L SS) in-kind
and specific supports in monies, materials, time, expertise, effort, joint
training, and other arenas. Thefunding processhasbecomeareality check,
helping to discern true existing collaboration and designs for moving
forward. Fundstargeted specifically to strategic planning and datacollec-
tion will help partnerships demonstrate the results of this additional
funding in order to support continuation of it.

Highly Confused Or Highly Qualified — How
Utilizing The PDS Helps With Clarifying And

Qualifying

110

Gina R. Scala, East Stroudsburg University
Tracey Jacobi, Bangor Area School District
Jamie Peters, Bangor High School

NCLB and IDEA have been very clear about the requirements of
Highly Qualified status for professionals. Asthe need for special educa-
torscontinuestobeat acrisislevel, many of thefederal requirementshave
created even larger voids in specific areas, such as some elementary
programs, middle school, and secondary levels. Higher education hasto
be responsive and unique in meeting these demands. New program
offeringshaveto bedevel oped, implemented, and eval uated. Creativeand



2007 ProressioNAaL DevELOPMENT ScHooLs NaTionaL CONFERENCE

collaborative grants have to be secured. Business as usual has to be
redefined. Programsthat areinnovativewill survive. Thispresentationwill
look at thesevery realisticissuesand how they have been anticipated and
resolved. Uniquegrantsfor secondary English, middleschool science, and
integrated programs with elementary education will be presented. The
impact on higher education will be discussed, and positive outcomes for
PDS partnershipswill be featured. As new and innovative programs are
developed, it becomes awin-win situation for students, schools, and the
university. These changes, however, are sometimes problematic in the
administrative structure of higher education because the configurations
look different and the status quo is disrupted. How to survive becomes a
critical outcome which will be addressed.

Off Campus Betting: A Win-Win For PDS
L earning Communities

Barbara Clark, Beverly German, Karen Grannas, and Karen Schafer, Towson
University

As Professional Development Schools develop their School 1m-
provement Plans using data to identify needsrelated to student achieve-
ment, a Towson University liaison works collaboratively to plan related
professional development. Oneprofessional development resourceisthe
Towson Learning Network. To usethis service, the Towson PDSliaison
plans with administrators and faculty to establish the logistics of on-site
graduate courses. Courses can be special topics, four course cohorts, and/
or master’ s program courses for reduced tuition to teachers.

Using the TLN supports university enrollment goals as well as
providing highquality, custom designed professional development for the
PDS faculties. This session will focus on how the university and school
system partners plan professional development to ensure the content,
convenience, and cost effectiveness to all involved as they prepare to
improve student achievement.

Professional Development Is Not A Dice
Throw: PDS Educators At The Summer
Learning Festival

Jon Wiles, University of West Georgia

Ann Marie Johnson and Elizabeth Patterson, Central Elementary School
Alison Lyle, Whitesburg Elementary School

This presentation will focus on the leadership of the West Georgia
PDSin helping areaschool sdiscover theteacher center concept. Over the
years, theCarroll County PDShasdevel oped avibrant programinrelation
with the University of West Georgia. In an attempt to disseminate this
“village” model, the university will hold a “learning festival” for area
teachersduring summer school. The Carroll County PDSwill befeatured
asasuccessful way totrain new teachersusing a“teacher center” concept.
PDS will provide a “learning model” for other interested schools and
districts during this event. Presentation segments include:

« old and new history of the Carrollton PDS
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* thevillage concept - University of West Georgiamodel
« the push to create teacher centers at UWG

« thelearning Festival

the PDS asthe “learning model” for teacher education

Recruiting And Supporting A More Diverse
Teaching Force In Partner Schools

112

Jane Zenger and Saudah Collins, University of South Carolina

TheSouth CarolinaDiversePathwaysin Teacher Preparation Project
is breaking new ground in the way two and four year institutions are
sharing support services for transfer students who choose teacher edu-
cation as a mgjor. Innovations include offering more education core
courses in two year institutions and strengthening articulation agree-
mentsfor transfer credits between institutions. In addition, twelve PK-12
grade schools across the state are participating in school enhancement
projects to expand clinical sites in high needs urban and rural school
settings. Tripartite teams in these schools involve innovative classroom
teachers, university and technical college faculty, and other content
specialists working in tandem to support inquiry-based instruction and
mentoring for both pre-service and induction year teachers. Two univer-
sity partners and three technical colleges share school sites where the
education majorsare placed for student teaching, practicum courses, and/
or servicelearning projects. Thispresentation will highlight how three of
the TQ initiatives in mentoring and university support are showing
promise for sustained teacher recruitment and retention. These include;

 School Based L eadership Teams: Empowering teachersthrough
mentoring and the design of instructional modelsin high needs
schools

e The Student Educators Club: Creating a club-based network to
support the needs of transfer students as they transition from
high school to technical schools and finally into the university
settings

 Creating Centers for Inquiry and Best Practices: Support from
higher educationfaculty asstudentsteamupwith pk-12 teachers,
scientists, artists, and other consultants to improve teaching
methods in high needs schools.

Rolling The Dice: Strategies For Gaining
Success With Community Support, Grants,

And Poaliticians

Randy M. Wood, Baylor University
Brandi R. Ray, Cesar Chavez Middle School

Have you ever felt that gaining external funding to support the
programs of your PDSislike “rolling the dice?’ Do you wonder who to
approach and how to approach them for funds that could really make a
difference onyour campus? Do you wonder how to get influential people
inyour community excited about theeducational programsyou havegoing
or want to have going in your PDS?
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These and other questionswill be answered in this session that will
highlight how the administrative team at Cesar Chavez Professional
Development School in Waco, Texas, has underwritten academic pro-
grams, a library expansion, and fostered parental involvement through
community support and local and national grants. Also, the session will
discuss how local political leaders can assist in developing a means for
securing support.

TheCommunity Support pieceof thispresentationwill discusshow
local groups and businesses can be brought in as supporters of different
programs and projectswithin the PDS. Building rel ationshipswith these
local partners, both businessand palitical, isextremely important asthey
beginto understand how they can makeadifferenceinaparticular school.

A second part of this presentation will be a discussion of how to
approach local foundations for support. Making a case for need in your
school isanimportant part of hel ping others seethe needsin your school.

Thefinal part of the presentation will focus onthewriting of grants
for national support. In this section wewill discussthe collaboration that
went into our receiving over $2 millioningrants, includinga$1.2 million
Department of Education grant. Again, collaborationisanimportant part
of thiswriting project. Working with othersto make something happenis
many times more eye-opening for grant funders.

Using Rockets And Music To Motivate
Sudents

Paul Chaplin, University of South Carolina
Barbara Dire and Sally Utley, Forest Heights Elementary School

Forest Heights Elementary School isbothaNASA Explorer school
and apartner school for the South CarolinaPathwaysproject. Teachersat
thisschool have devel oped exciting projectsthat give high needsstudents
new waystolook at science. The Rocket Project involveshaving students
learn about the physics of flying (lift, thrust, velocity) by designing their
own rockets and testing their design in a scientific experiment. Science,
mathematics, research, writing, andart play apartinhow 2™ and 5" graders
gain insight into the scientific method. Barbara Dire serves as the lead
teacher in this project, and she has been to training sessions at Goddard
Space Center in Maryland and has hel ped create | esson plans and teacher
direction formsthat are being posted on the NASA teacher website.

The second project in the presentation, created by music teacher
Sally Utley, involvesanall boys harmonicagroup. A variety of wonderful
books about harmonicaplayersand musicianswere used to reinforceand
motivate the students. Sally will show samples of the books used in the
project and a video presentation of the students performing.
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QuEsTION #5. WHAT ARE THE UNIQUE
AspEcTs OF Your SpeciALIizED PDS?

A Distinctive Middle/High School PDS
Relationship That Works

Sara Dallman and Kelton Lustig, Colorado Christian University
Mike Black, Pomona High School

Colorado Christian University (CCU) professors have built and
sustained a wonderful partnership with administrators and teachers at
Pomona High School and Bell Middle School (Jefferson County School
District, Colorado). Evaluated by Colorado Department of Education
leadership as a gold standard program and awarded three Improving
Teacher Quality grantsby the Colorado CommissiononHigher Education,
the CCU School of Education offersacreative, accountabl e, performance-
based teacher preparation program. The PDS relationship with thesetwo
public schools provides academic content in Teaching Theory and Prac-
tice (3 credits) along with seventy hours of practicum (2 credits) for
sophomore secondary education students with majorsin English, math-
ematics, history, science, and music. Two thirds of the total course
sequence, which takes place equally in the middle and high school
settings, is planned collaboratively with the principals and instructional
coacheswho add realistic, state-of-the art and profound views about what
our studentsasfutureeducatorswill face, need to know, and beableto do.
They passionately identify those teachers in their schools who are the
master teachers capabl e of impacting university students, and asynergis-
tic commitment to give back to the profession of teachingisignited. The
process includes multiple on-site seminar sessions led by school-based
professionals, class observation-participation opportunitiesaligned with
academic coursework, and shadowing. ThePDShasmatured over six years
because of intentional relationship strategies. Both the university and
public school presenterswill candidly share what they have learned and
the challenges overcome as they address Question #5.

A Full House

Fran Greb, Montclair State University
Naomi Kirkman, Bradford Elementary School

What makesthe Bradford Elementary School-Montclair State Uni-
versity (MSU) partnership unique? Firstly, our partnership is not atime
specific grant, but rather along-term commitment of resourcesfrom both
institutions. At the elementary school, a Magnet Coordinator plans and
facilitates|earning experiencesbetween Bradford and M SU. Itistheonly
such full-time paid faculty positionin Montclair. At the university level,
afaculty member’ swork is supported, allowing for her on-site presence.

Secondly, our partnership istruly atripartite. Faculty and students
fromM SU’ sCollegeof Education, Collegeof theArts, Collegeof Science
and Mathematics, and Bradford School collaborate to provide learning
experiences for students and faculty in both institutions. For example,
Bradford students participated in a“Me-Mask” project. A visiting artist
and studentsfromthe School of the Artsworked withthemto createmasks
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based on their individua cultural heritage. Professors and students from
theCollegeof Scienceand Mathematicsal sowork with Bradford students
and teachers on topics that enhance the science and math curriculum.
Opportunitiesfor professional development are readily available.

Thirdly, our partnershipiscommitted to nurturing pedagogy through
the ongoing presence of a cohort of student teachers both in the elemen-
tary classrooms and the related arts, including music, art, and physical
education.

Inadditiontoour full-timestudent teachers, practicumstudentsal so
spend two days per week in classrooms. Thisistruly a“full house.”

A Highly Contextualized PDS In Special
Education: Focus On On-Site Preparation

Pete Kelly and Bev Peters, Truman State University
Suzann Copeland, Kirksville Primary School

Accordingto Lee Teitel (1992), for real changeto occur withinthe
Professional Development School, theremust first beevidence of person-
nel preparation practicesthat are distinct from traditional teacher prepa-
ration practices. That is, a highly contextualized PDS should facilitate
teacher preparation practices that significantly differ from atraditional
program of teacher preparation. Based ontheinitial resultsof our PDS, the
most significant changes that resulted from on-site teacher preparation
include modificationsin the structure of teacher preparation curriculum,
shared |leadership/authority between university faculty, K-12 teachers,
and university studentsin the program, and amoreintense, extended, and
participatory process for supervision of clinical teaching experiences
withinthe PDS.

One unique feature of our partnership is the use of a“Faculty in
Residence” approach that enhancesthe congruence between clinical and
didactic elements of teacher preparation. That is, faculty members who
teach the applied coursework also supervise students during their PDS
clinical experiences. The primary objectiveof thispresentationwill beto
sharefiveyearsof program eval uation data, including teacher, faculty and
student perspectives on the power of the shared experience in teaching
andlearning. Presenterswill aimtosharetheir experiencesinleading efforts
to provide amore seamless and integrated teacher preparation program.
The project recently received a boost via the awarding of an OSERS
Personnel Preparation Grant fromthe USDOE.

A Multi-District Approach To The Professional
Development Site M odel

Anne Varian, Jerrilyn Saltz, and Margaret Kernen, University of Akron

IntheCollegeof Education at theUniversity of Akron, wehavebeen
utilizing a collaborative supervision model with classroom teachers and
student teachers across all grade levels and content areas in four local
school districtsfor approximately six years. Each semester, wegivepriority
to placing student teachers in these districts and have assigned faculty
members to serve as liaisons in each district. We believe our model is
unique in that we have established collaborative relationships with the
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elementary, middle, and secondary schoolsin several districts. Over the
years, we havetrained large numbersof classroomteachersin each of the
four districts in a Praxis |11 based supervision model. Student teachers
receiveprimary supervision, including weekly observationsand midterm
and final evaluationsfrom their classroom teachers. Classroom teachers
and student teachers also receive regular visits from university liaisons.
Thecollaborativemodel hascreated an atmosphereof collegiality ineach
of the districtsand has enhanced thelevel of communication on the parts
of the university liaisons, the classroom teachers, and the student teach-
ers. The model also encourages participation of building principals,
membersof central administration, and the Collegeof Educationadminis-
tration. Thisyear, we have begunto explorethe possibility of conducting
research across the four districts in order to bring another level of
collaborationand cohesivenessto our model. Itisalso our intentiontolook
for ways to implement initiatives in these districts that lead to positive
impact on student achievement.

A Pipéline To Success: How Temple University
Is Developing Cooper ative Partnerships With
Local School Districts

Bernard McGee and Patricia Louison, Temple University

TempleUniversity isalargeurbanuniversity locatedin Philadel phia
which hasestablished cooperative and coll aborativerel ationswith school
districts within the tri-county region of Philadelphia. We place approxi-
mately 250 practicum students and 225 student teachers every semester
and so provide the following field experience opportunities for students
enrolled in our education certification programs:

e Observationsin school for pre-practicum students;

* Practicum experiences for students in language arts, math/sci-
ence and special education (studentsin practicumsare assigned
to a classroom one day per week for three hours during a
semester); and

« Student Teaching (12 to 14 week experience).

This presentation will share how we have developed strategies to
support a symbiotic relationship that is beneficial to both institutions.
These strategies include how to:

» Develop aninitial dialogue with schools and school districts;

* Arrange scheduling for students so that full-time faculty are
teaching methods courses and serving as supervisors for both
practicum and student teaching;

» Assignacohort of studentsto the same school for the practicum
experience;

e Limit the number of schools where students in a particular
methods class are assigned, thus developing a pipeline where
students can be assigned for student teaching to one of the
schoolswherethey have had a previousfield placement assign-
ments;

« Facilitate dialogues with methods instructors/supervisors;
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» Encourage ongoing conversations with surrounding school
districtsthat address how to meet the needs of both institutions;

« Work closely with different departmentswithintheuniversity to
provide other services to schools —i.e. counseling and special
education evaluations; and

 Alignmath/scienceor languageartspracticum placementsinthe
same school as special education placements.

A Roll For Success. .. Common Goals,
Collective Action

Marie Toto, Rahway High School

The purpose of this presentation is to share the unique aspects of
an urban high school PDS by focusing on strategies we have used to
overcome the many challenges we faced, starting with initiating our
partnership to sustaining it over the past six years.

The presenter will focus on the various strategies we have used to
sustain the momentum of this dynamic partnership by overcoming such
hurdles as getting all stakeholdersto realize the value of having a cross-
institutional collaboration, to loss of significant stakeholders because of
administrative changes at the university, district, and high school levels.
The presenter will also touch on the strategies used to overcome the
financial hurdles it has met during the past six years. | plan to share the
collective actionswe have taken to achieve our common goal of creating
and sustaining ahigh functioning, vibrant PDSin adiverse economically
disadvantaged high school.

A Royal Flush Professional Development
School

Kitty Brant and Dana Moore, University of Central Missouri

Just as students need the support of fellow learners (Atwell, 1998),
pre-service teachers need a supportive community throughout their
learning experiences. By empowering teachersto be the leaders of their
own learning and customizing the nature and immediacy of training,
transfer and application of newly learned skillsinto classroom practiceis
far moreassured (Zepeda, 1999).

Our rural PDSisinitsthird year and has experienced much success
even with that school district being located twenty-five miles from the
university. Thegoal of thisPDSisto continueto provide PDS pre-service
teachers additional correspondence along with their weekly classroom
contact with PDS practitioners by networking via technology and to
validatethat what they arebeingtaughtisapplicableina“real” classroom.
Pre-serviceteachersand practitionerscontinuetheir growthin connecting
technology with teaching strategies and in participating on an ongoing
basis to reflect on their implementation of chosen strategies. They also
expand collegial conversations about instruction and share reflective
discussions about classroom practice and student results.

These practitioners continue to focus on improving two-way sym-
metrical mentoring in place of mentoring as simply giving pre-service
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teachersadvice. Creating communities of educatorswho are collectively
responsi bleand accountablefor student |earning, and who find collective
energy in the joy of working together to reach common ends, creates a
“Royal Flush” for education.

A School-University Partnership: Supporting,
Training And Retaining Teachers

Janice Holt and Ruth McCreary, Western Carolina University

The College of Education and Allied Professions (CEAP) at WCU
established aspecializedrural partnership programin 1996. CEAPrecog-
nized that effective support for beginning teachers must be provided in
order to improve retention rates and teacher quality. Seeing thisneed led
to an expanded focusfrom pre-servicetraining toincludeinduction. This
presentation will focuson one aspect of our partnership betweenthe PDS
Induction Committee and Western' s Center for the Support of Beginning
Teachers(CSBT).

Monthly new teacher meetings are often fragmented, taught after a
full day of teaching, and rarely result in instructional change. Teacher
learning that involves on-going collaboration within the context of the
classroom providesamoresignificant form of professional development:

e Beginning Teacher Induction Symposium brings together first
year teachersto Western’s campus. Held in August, the sympo-
sium satisfies two of three staff development days required of
new teachers. Beginning teachers attend sessions|ed by faculty
and master teachers on a variety of topics.

e E-mentoring- A CSBT OnlineNetwork Portal designed for new
teachersto network with colleaguesboth withintheir schoolsand
acrosstheregion. Featuresincludeprofessional learning commu-
nities, weblogs, and resources.

« On-sitementoring - Theretired teacher-mentor project provides
sustained, on-the-job coaching for lateral entry middle grades
and high school math and science teachers.

* Onlinesurveys, developed at therequest of the PDS, are admin-
istered online. Thesurveysareusedtoinformfutureprofessional
devel opment opportunitiesfor administrators, mentors, and be-
ginning teachers.

An Approach To Including Special Education: A
Needs-Based Assessment And Programming

Claudia A. Balach, Anita Freeman, Lauren Wilson, and Christiane Cormier,
Sippery Rock University

Jean Allen, Moraine Elementary School

Richard Pysch, Hance Elementary School

The need to prepare general education teachers for inclusive set-
tingshasbeen thoroughly researched, but there needsto be moreresearch
studied in the role and needs of special educatorswithin the Professional
Development School model (Voltz, 2001). With a push for inclusive
educational settings in K-12 education, general education teachers are
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required to collaborate more now than ever before with special educators
to meet the needs of all their learners (Weiss & Boudah, 2002). Not only
are educators faced with increased culturally and linguistically diverse
students, but with increased diversity in academia as well (Weiss &
Boudah, 2002).

There needsto be an incentive to include special educators at both
thehigher education and school levels. Collaboration between the depart-
ments of general education and special education is needed at the higher
education level. Higher education must model collaborative practice
between general education and specia education; in many universities
such collaboration is not the established practice.

A qualitative research methodology was used for this project.
Educators, administrators, teacher candidates, and special education
supervisors were interviewed following a protocol asking a series of
guestions about the role/needs of special education in the Professional
Development School. Translation of thisdatainto program implementa-
tion at the PDS sites was accomplished by involvement of all relevant
parties. Theapproach, data, analysis, and programmingwill besharedwith
attendees.

Bet They Say : Ensuring Teacher Retention In
A PDS

Robert Bleicher and Merilyn Buchanan, California State University Channel
Islands

Charmon Evans, Linda Ngarupe, and Sma Behshid, University Preparation
School

In2002, boththeUniversity Preparation School (UPS), aK - 5public
charter school, and CaliforniaState University Channel Islands(CSUCI)
opened to students. Bringing anew CSU campusto theregion along with
a PDS charter school proposal was strongly supported by the Ventura
County Superintendent of School sand the superintendentsof thecounty’s
23districts.

UPSfaculty areonloanfrom school districtsthroughout thecounty.
They comewithtwo or moreyearsleaveof absence, maintaining seniority,
salary, and benefits. They return to their districts with an enhanced
repertoire of professional skills, experiences, and knowledge to dissemi-
nate.

Theopportunity towork at the school isattractive and competitive,
but the appointment brings challenges: to create culture, build collabora-
tiveteams, provideinnovativecurriculuminadual language setting, craft
professional devel opment, and meet the myriad demandsof aPDS-all in
an environment of institution building and constant teacher turn-over.
Some faculty are stimulated by the complexity and seek solutionsto the
constant challenges. Others find the setting too complex and the chal-
lenges aconstant strain, leading to early return to the home district, thus
compounding the predicament of teacher turnover.

Two teachers and university faculty conducted surveys and inter-
viewsrevealing past and present colleagues’ attraction to PDSwork and
the challenges they face. Supported by the principal, an organization
structure was designed to support self-governance, increase leadership
capacity, and reduce attrition.
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Betting On Reassigned Classroom Teachers As
Supervisors: Research On The Role Of Hybrid
Educators Past And Present

Bernard Badiali, Penn State University

Bill Benson, Mardi McDonough, and Marion Wheland, Park Forest
Elementary School

Christine Merritt, State College Area High School

This conference session will report on, and solicit conversation
about, aresearch study regarding auniquefeature of the Central Pennsyl-
vaniaElementary Professional Development School. It reportsonresults
of adetailed study of educators who have taken leave from their class-
rooms to participate in full-time partnership work. The purpose of this
study was to explore the impact of this role-taking experience on three
elementary teachers who are currently in the Professional Devel opment
Associate(PDA) roleandfiveelementary classroomteacherswhowerein
therolepreviously but havesincereturnedtotheir classrooms. All of these
teachers were provided the unique opportunity to leave the classroom
either for a one year or two year period to serve as a PDA, engaged in
furthering partnershipsby supervising pre-serviceteachers, working with
veteran mentor teachers, and co-teaching methods courses within the
Professional Devel opment School context. Thestudy examinestheteach-
ers perceptionsof their experiencesaswell astheimpact of thisrole-taking
experience on their professional growth as classroom teachers. The
presenters will invite conversation about similar structuresin other set-
tings.

Research questions addressed are: 1) How did these teachers
experiencetheroleof supervisor/ hybrid educator?2) What successesand
obstacles did they achieve/face as hybrid educators? 3) How did their
beliefs about partnership evolve as a result? 4) How have their beliefs
about classroom teaching changed as a result? 5) What impact did the
experience have on their practice upon returning to the classroom?

Betting On The Future: Creating Winning
Srategies For Successful Urban PDS
Partnerships

Ocie Watson-Thompson and Patsy F. Washington, Towson University
Ellyn Berkowitz and Sandra Means, Grove Park Elementary School

The Towson University student body in teacher education is very
homogeneous. Whilethe diversity of thefaculty hasincreased inthe last
fiveyears, the studentsin the Department of Early Childhood Education
haveremainedwhite, middleclassfemales. Historically, pre-serviceinterns
completed their professional field experiences at predominately white
middle class schools. These experiences were in primarily suburban
schools. Of significance, students in the past resisted the efforts of the
faculty to provideinternship experiencesin urbanand/or diverseenviron-
ments. The urban settingswere sel ected because of the close proximity to
the university and the commitment of Towson University to the commu-
nity and urban education.
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Thispresentationwill identify and describestrategiesand activities
that were provided for mentor teachers, interns, and university faculty
participating in the implementation of the Professional Development
Schools in the urban school system in Maryland. Additionally, the
presentation will address the complexity of placing student interns into
diverse environmentswith minimal or no knowledge. Diversity learning
does not lend itself to neat formulas, weekend workshops, or summer
institutes. Diversity calls up the most deeply felt passions about who we
are as individuals and as members of multiple groups and the kind of
society we aspireto shape. Finaly, thispresentation will includeinterns
self-assessmentsof their knowledge, background, and attitudesrelated to
these complexitiesof diversity.

Building L earning Communities Through
Coaching And Reflection

Karen Mortimer and Mary Goebel, Black Hills State University
Jeanne Burckhard, North Middle School

Project SELECT isafast track program providing apathto certifica-
tioninaten-monthtimeframe, whilemaintaining high standardsinprogram
design, coursework, and delivery. The program isdedicated to the devel -
opment of learning communitiesinvolving 6-12 grade students, profes-
siona educators, and university faculty. Black Hills State University
began offering this program with the first cohort, beginning in thefall of
2004, andbeganapartnershipwithalocal school district (Rapid City Area
Schools) to share the mission. This program embraces the philosophy of
theory into practice, with active learning experiences supported through
the coaching and mentorship of highly trained professionals in middie
school and high school environments. Sinceitsstartin 2004, the program
has doubled in size.

Thispartnership hasgrownintoauniquecollaboration based onthe
foundations of a shared mission to meet the needs of at-risk youth, to
prepareteachersin an authentic environment with extended field experi-
ences (30 weeks during the 10-month program), and to grow together as
we serve and learn while supporting educational reform. Professional
development for teachers and university faculty has focused on the
implementation of two specific interventions, Cognitive Coaching and
reflection through the use of The Framework for Teaching. This presen-
tationwill addresshow thisproject hasaddressed thechallengeof training
teachersand supporting teachersin practi cethrough specificintervention
practices which are affecting the results of teaching and learning.

Building PartnershipsAnd Synergy In An
Urban Middle School Science PDS

Kathaleen R. Burke, Buffalo State College

This session will focus on the unique strategies we have used to
prepare and support educatorsto help al students achieve high standards
of learning and devel opment in middle school science. Current research
and data (including student achievement) guide our goal setting and all
activities. Partnersinclude: Buffalo Public School s(BPS) Science Depart-
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ment; Buffal o State College (BSC); the Center for Excellencein Urbanand
Rural Education at BSC; Science Education for Pubic Understanding
(SEPUP); LabAids, Inc.; ScienceOlympiad; Community ActionOrganiza:
tion of Erie County (CAO); Building aPresencefor SciencelnNew Y ork
State (BaP); the American Association for the Advancement of Science
(AAAYS); as well as other organizations supporting improved science
education. BPS is an urban, high-need district in Buffalo, New Y ork,
serving about 46,000 students.

The project has been in operation for the past seven years. A trust
has been established between the stakeholders and participants via our
current PD network. The resulting synergy allows us to continue to
innovate, improve, and grow our capacity for development in away that
isexponential rather thanlinear.

Thefollowing arethe unique characteristics of thisPDS: goalsand
activities are teacher-driven; decisions are data-driven; a “virtual net-
work” has been established among participants; a year-long, sustained
network exists; there is ongoing collaboration with Special Education
teachers, across grades 5 -8, as well as high school; the content areais
science; our partnerships (as mentioned above) are unique, varied, and
extensive.

Challenges And Strategies For Sustaining A
Unique Distant Middle Level Partnership In
Science Education

Beth Lavoie, Sandra Mullins, and Debra J. Anderson, Minnesota State
University Mankato

The presenters will describe the unique aspects of a year-by-year
evolution of a model partnership among distant middie level science
department teachers, teacher candidates, and university faculty. Chal-
lenges and strategies for sustaining this successful partnership will be
discussed. This model is part of an early field experience during the
semester prior to student teaching. It involves collaboration among two
university departments and the middle level Professional Devel opment
School site.

The results of afocus group study with cooperating teachers will
also be presented. The study includes the pros and cons of a two-week
continuous schedul e, an observation and shadowing period, and planning
and teaching atwo-week unit. Presenterswill al so discuss strategiesused
to overcome past challenges and recommendations for future directions.
Questions from the audience will be encouraged.
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Challenges And Successes In Developing And
Sustaining Special Education PDSs

Amy Nicholas and Debi Gartland, Towson University
Mark Borinsky, Waverly Elementary School

Kim Durkan, Jeffers Hill Elementary School

GaZell Hughes-Eason, Waterloo Elementary School

We will present the unique aspects of our specialized PDSswhich
prepare beginning Special Educators. Having attended previousNAPDS
conferences, we noted great interest yet few sessions addressing Profes-
sional Development Schools designed to prepare Special Education
teachers.

With eight years of experience developing regular neighborhood
schools into Professional Development Schools for preparing initial
certification Special Education undergraduates certifying at either the
Infant/Primary (birth-grade3) level or Elementary/Middle(grades1-8), we
will describethemany challengesininitiating, devel oping, implementing,
evaluating, and sustaining Special Education PDSs.

Some of the challenging questions include: How do you find
sufficient numbersof highly qualified, certified, willing Special Educators
to serve as mentors? How do you develop and sustain a sense of
community across several schoolswithin one PDS? How do you ensure
internsget anintensive, extensiveexperienceacrossthemany disabilities
and special education settings, including pull out and plugin?How doyou
entice untenured higher education faculty, who must literally go the
distance (across 3-10 school s) to supervise one cohort of Special Educa-
tion PDS interns? We will also describe the lessons learned and the
strategies we have used that resulted in many successes that sustain our
Special Education PDSwork.

Collaboration In A K-12 Professional
Development School Partnership

Judith W. Failoni and Cary Tuckey, Fontbonne University
Jill Drozda, Mark Twain Elementary School

TheBrentwood School District/FontbonneUniversity Professional
Development School partnershipistheonly whole-district partnershipin
the St. Louisregion. Thisunique K-12 partnership began withthemiddie
and high school sin 1995 and recently expanded to includetheelementary
and special education programs. The partnershipismanaged by ateam of
K-12 teachersand college faculty with the support of the school superin-
tendent, principals, and collegeeducationandliberal artsfaculty. Theteam
meets about four times each year to set goals, evaluate progress, and
allocate resources.

An outstanding feature of the partnership isan introductory course
taught in both elementary and middle school buildings. Students observe
and teach mini-lessons and participate in an after-school mentoring
program with diverse learners. Upper division courses are also taught in
the school buildings with the K-12 teachers and administrators as guest
presenters, utilizingtheir special areasof expertise. Inaddition, thecollege
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Future Teachers A ssoci ation shares activitieswith the high school Future
Educators Association.

Some of the challenges of aK-12 partnership includetailoring the
needs of courses and practica for various certification levels. Another
challengeisthedistribution of tasksamong the collegeand K-12 teachers
and adjustments that are necessary with personnel changes. Also, the
team is constantly reviewing how each component of the partnership is
makingadifferenceinboth K-12 student | earning and teacher preparation.

This presentation will include the “best practices’ of this whole-
district PDS, including the collaboration process, setting goals and their
evaluation, scheduling of classes and practica, the mentoring program,
and FTA/FEA activities.

Cooperating Teachers As University Field
Instructors: Optimizing Teacher Expertiseln A
Secondary PDS Partnership

Cathy J. Siebert, Ball State University
Kristal McCorkel, Highland High School

Threeyears ago, the BSU/Anderson PDStapped into the practitio-
ner knowledge of classroom teachers to benefit pre-service teachers, as
well as provide additional professional development opportunities for
classroomteachers, throughthe Cooperating TeachersasUniversity Field
Instructors (CT as UFI) initiative. Reflecting an extremely high level of
studentsin poverty, an above-average number of special needs students,
and avariety of minority groups, field experienceswithin our schoolsare
excellent opportunitiesfor our pre-serviceteacherstolearntoteachwithin
an extremely diverse environment. Although initially able to provide
university field instructor services to all student teachers placed in our
buildings, thenumber of student teacherssoon exceeded our liaison’ sload
assignment. While the university assigned additional field instructorsto
our program, theseindividual sfrequently wereunable or unwilling to act
in ways that supported our program.

InresponsetothisdilemmawedesignedtheCT asUFl initiative. By
identifying teachersregularly serving as cooperating teachersand exhib-
iting both the ahilities and dispositions to assume the role of university
field instructor, we were able to not only strengthen our programs by
having fieldinstructorswho understood and supported our initiatives, but
also provide a unique professional development opportunity for in-
service teachers to step outside their insular classrooms and think more
holistically about teaching, learning, and teacher education.

This presentation provides an overview of this unique initiative,
including logistics of launching the program, challenges confronted, and
data collected from cooperating teachers, CTs as UFIs, and student
teachers.
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Creating A Viable Feedback Loop: Mentoring

Teacher Candidates

Cathy Nachum, Sepulveda Middle School
Natalie Messinger, Langdon Avenue Elementary School
Paul Graber, James Monroe High School

The Los Angeles Unified Schools / California State University,
NorthridgePartnershipfor Teacher Preparation hasdesigned and heldtwo
interactiveprofessional devel opment workshopsdesignedfor P-12teach-
ersand university faculty working at the network of clinical sites. These
workshopshavefocused onananalysisof Effective Teaching, adocument
generated by the Teachersfor aNew Erainitiative which examinesideal
teacher knowledge, skills, and dispositions.

The workshops were designed for two main purposes:

 To strengthen the mentoring teacher’ s ability to providetimely
and pertinent feedback during student teaching. The feedback
loop playsacritical roleintherapid development and/or refine-
ment of theteacher candidate’ sskill set. Participantsworkedwith
video andinteractiveactivitiesthat provided practicein perceiv-
ing aneed and designing feedback.

 To provide the mentoring teachers with waysto articulate their
beliefsand classroom practicesto teacher candidatesworkingin
their classroom. Middle school teachers volunteered to design
short, focused presentations to their colleagues that would
generate critical thought and self-analysis of teaching practices
and routines.

Theresult of these workshops has been increased dialogue related
to shared practices and increased success of teacher candidates. This
presentation will show how good mentoring skills can translate into
effective teaching performance in the classroom to the benefit of the
student teacher, the classroom teacher, and pupils.

Cultivating An Inclusive Sance In Prospective
And Practicing Teachers. A PDS Network
Created By Border Crossers

David Hoppey, Alachua County Public Schools
Diane Yendol-Hoppey, University of Florida

This presentation will introduce a unique elementary Professional
Development School network (Darling-Hammond, 1994; Goodlad, 1990;
Holmes, 1986) devel oped by the Alachua County Public Schoolsand the
University of Florida. This partnership, facilitated by multiple boundary
crossers, is committed to cultivating the knowledge, skills, and disposi-
tions teachers need to be successful within inclusive classrooms. The
partnership emphasizes shared roles, shared responsibilities, and shared
rituals.

The presentation will describe the shared roles that have been
developed to support the partnership and integrate special education
expertise into the PDS. These border crossing roles are essential in the
current era of high stakes accountability and the need to spread special
education knowledge to general educators across the network. These
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roles include: 1) the District Level Special Education Supervisor who
helped create the initial PDS and now serves as an advisor to the PDS
network; 2) school district inclusion specialists responsible for teaching
the reading methods course; and 3) assistive technology liai sons respon-
sible for teaching the inclusion seminar aswell asfield supervision.

By embeddingteacher inquiry intothePDSwork (Cochran-Smith &
Lytle,1999), the shared responsibilities and shared rituals focus on en-
hancing prospectiveand practicingteachers' knowledgeof bestinclusive
practices. Therefore, teacher inquiry servesasatool for capturing changes
for childrenasteachersmakeaccommodationsto meet theneedsof diverse
learners.

Withinthepresentation, school -based and university-based teacher
educatorswill provide an overview of the structuresthat helped to begin
and sustain this partnership focused on cultivating teachers committed to
inclusion.

Dealing With Change To Meet Critical Needs:
How One PDS Reconfigured Its Structure,
Program, And Pedagogy And The Pay-Off To
All Partners

Carolyn Kazemi, Glen Forest Elementary School
Sandra McDonnell, Aldrin Elementary School
Susan Wansley, Marymount University

TheMarymount University/Fairfax County Public SchoolsProfes-
sional Development Schools Partnership journeyed from a PK -6 Profes-
sional Devel opment Academy based in two suburban elementary schools
to a PDS based in ten geographically and socio-economically diverse
schools, including two high schools, four Title| schools, and two modi-
fied-calendar (year round) Title | schools. Interns earn a M.Ed. with
licensurein Elementary Education (PK-6) or Learning Disabilities(K-12) or
a combination of the two, while interning for a school year in multiple
diverse placements. This presentation will address Question 5 by identi-
fying and discussing challengeswe facein our new structure and sharing
insights gained and changes made to meet those challenges.

Onegoal of our PDSistofill the need for teachersin critical needs
areas by simultaneously preparing and inspiring internsto teach students
with learning disabilities or to teach in Title | schools. Interns have
placementsin Title | modified calendar and non-high needs schools and
are mentored by teachers certified in general education and special
education. We will share successful strategies designed to help us meet
goals, including the use of an Interactive Coaching Notebook to support
intern devel opment, targetedin-servicetrainingtailored to Fairfax County
Public Schools best teaching practices, and the addition of LD certified
supervising personnel. Our presentationwill includevideoclipsfeaturing
insights by those meeting the challenges presented by our new structure.

Based onpreliminary data, wewill answer thequestion, “ Havethese
program changesresulted ininternschoosingto teachin critical shortage
areas?’
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Developing Culturally Responsive Teachers:

It’'sA Community Endeavor

Carmen Boatright, Cathy Pohan, and Randal Ward, Texas A & M University -
CorpusChristi

Carol Adams and Maria Perales, Zavala Elementary School

Evenwithall of theeducational reformsthat havebeenimplemented
acrossthenation (e.g., NCLB), the achievement gap between students of
color and their white counterpartsisstill wide and unacceptabl e. Teacher
candidates becomeinstrumental in bringing about changein thelearning
experiencesand achievement of minority children. Asthediversity of our
nation and school-aged population increases, it becomes imperative that
high-needsschoolshaveapool of highly qualified candidatesfromwhich
to hire. Collaborative school-university partnerships help to ensure that
teachers receive authentic and realistic experiences needed to become
high quality, culturally responsive teachers (Villegas & Lucas, 2002;
Sleeter, 2001).

ZavalaElementaryisaTitlel school that servesapredominantly low-
incomeand M exican-American popul ation, alarge percentageof whichare
classified as English language learners. Various stakeholders will share
authenti cassignmentssuch as: designing andimplementing family nights,
using assessments to plan a sequence of differentiated lessons, and
creating aprofessional portfolio for interviews. We believe these experi-
ences contribute to the development of teachers who are capable of
working effectively with diverse students and families.

As children entering the school system become more culturally
diverse, itisimportant to analyze how school -university partnershipsand
PDS programs impact the development of high quality teacherswho are
culturally responsive to the needs of the community. Sharing successful
components of our program will benefit established and future PDS
programs.

Digging Deep Into Collaborative Course
Planning In A PDS Partnership

Cole Reilly and Ellen Ballock, Pennsylvania State University
Amy Warner, Radio Park Elementary School
Bill Benson and Marion Wheland, Park Forest Elementary School

Giventhat our PDSpartnershiptakesprideinmaking every effortto
recognizemultipleformsof expertise, our methodscourseinstructorsmake
a commitment to continually work with district employees via course
planning and development teams. One goal of theseteamsisto help K-5
student teaching interns make meaningful connections between theory
and practice across their coursework and year-long internship. In this
presentation, we will focus upon one particularly illustrative example of
how this process can be complicated, yet rewarding.

In previous years, one particular component of the social studies
methods course - anintern-facilitated inquiry-based archeology field trip
- had cometo represent a point of tension for those individualsinvolved
intermsof planning. Despite the efforts of the courseinstructorsto work
with the curriculum support teachersfrom thedistrict aswell alocal park
ranger familiar with the site, thetripinitially failed to fulfill its potential.
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Fortunately, this past year the team has made fantastic stridesin refining
thetripto be more meaningful and valuabletoall partiesinvolved, though
one mustn’t forget the years of struggle that have helped to loosen this
metaphorical lid. Thisyear’s student feedback indicates the project has
gone from a sore spot in the course to one of the course highlights.

Addressing question number five, we hope to share some of our
findingsin regard to overcoming specific obstacles with this project that
may indeed be generalizeable to many other PDS contexts.

Don’'t Leave Out The Middle: PDS Programs
To Prepare Candidates For The Middle
Grades

Gail Hilliard-Nelson, James Lerman, James Moryan, and Kean University
Stephanie Koprowski-McGowan, William Paterson University

The New Jersey Consortium for Middle Schools (NJCMS) is a
partnership of four universities (Kean, Rider, Rowan and William Pater-
son), seven local school districts (Ewing, Millville, Passaic, Paulsboro,
Perth Amboy, Piscataway, and Woodbury), the NJMiddle School Asso-
ciation, the NJ Education Association, and the NJ Department of Educa-
tion. Professional Development School s are the centerpiece of the newly
devel oped programsfor teacher preparationinthemiddlegrades. Educat-
ing studentsin the middle grades (New Jersey definesthis as grades 5-8)
is a challenge, and preparing candidates for this population is an even
greater one.

Middlelevel educationismovingtotheforefront of the educational
conversation as demonstrated by the contributions of groups like the
National Forum to Accelerate Middle Grades Reform and the continued
leadership of the National Middle Schools Association. Turning Points
2000 (Jackson & Davis, 2000) established aclear, evidence-based direc-
tionfor thereformof MiddleL evel educationandremainshighly relevant
today. New Jersey implemented aMiddle School endorsementin2004, and
the four universities along with the local school partners of the NJCM S
have worked collaboratively to develop teacher preparation programs
designed to prepare candidates to meet these needs.

Having successfully implemented the PDSmodel at theelementary
level in previous projects, the NJCM S extends the model into the middle
grades, using guidelines mentioned above, providing expanded supports
for teacher candidates and professional growth for veteran teachers. The
adaptations distinctive to the middle grades will be addressed.

Double Or Nothing — Mentors And Interns:
The UNLV Elementary Education Cohort
Proj ect

128

Sue Hendricks, Pam Campbell, and Barbara Johnson, University of Nevada
Las Vegas

The UNLV Professional Development Schools are a partnership
between the University of Nevada, Las Vegas and Clark County School
District. The primary aim of these schoolsisto work toward continuous
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teacher education improvement and reformin order to promoteincreased
P-12 student learning.

This cohort project originated in one of the Professional Develop-
ment School ssituated directly onthe campusof the University of Nevada
LasVegas. Theprojectisacollaborationbetween UNLV professors, UNLV
doctoral students, and CCSD personnel. The project developed during
meetings that discussed ways to improve upon the process of student
teachers being mentored by their cooperating teachers, since research
showed that cooperating teachersare moreinfluential on student teachers
than their course work and supervision by the university. From these
discussions, seminars with the cooperating teachers were developed.
These seminars were scheduled during the school day and provided the
opportunity for the cooperating teachersto discuss mentoring topicsthat
they felt would benefit themselvesaswell asthe student teacher assigned
tothem. Thisyear the project expanded totwo Professional Development
Schoolsand continuesto adapt based on feedback and changes occurring
during itsimplementation.

Thisworkshopwill present anoverview of thiscollaborativeproject
and a discussion of its success in providing continued support and
professional development for the cooperating teacher as well as the
student teacher assigned to the Professional Development Schools.

Empowering Parents As Instructional Partners:
A Safe Bet!

David Butler, Sharp Creek Elementary School

Amanda Driver, Whitesburg Elementary School

Kay Stone, Central Elementary School

Anita Deese, Mimi Dunn, and Carolyn Waters, Roopville Elementary School

Nicole Matthews, Holly Moskowitz, and John vonEschenbach, University of
West Georgia

Presenters for this session represent the partnership of principals,
teachers, teacher educati on candidates, and university professors. Through
acollaborative arrangement between the University of West Georgiaand
the Carroll County School System, a Professional Development School
model wasdevel opedfor four elementary school sites. Oneuniqueel ement
in the devel opment of thismodel wastheinclusion of parentsasthethird
partner intheinstructional program. Onemethod for empowering parents
as instructional partners was the design of a website that provided
conceptual information, instructional activities, and educational resources
pertinent to mathematics education for elementary school children. Par-
entsutilized thewebsiteinatutorial manner asthey provided mathematics
instruction at home for their children. The creation of the website was a
collaborative effort between the university and the public school PDS
staff. Theteacher education candidatesplayed avital roleinthedesignand
development of the website. This session will provide the audience with
aconceptual overview of the project, ademonstration of thewebsite, and
eval uative feedback from parents.
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Envisioning Our Futures: Look At Us, We're
Included In The World Of Education!

130

Sharon Medow and Arthur Maloney, Pace University
Teri Buch, P.S. 226 (New York City District 75)

Our unique campus-based inclusion program blends Pace Univer-
sity pre-service teacher education candidates working with transitional
students with autism from the New Y ork City Department of Education.
Thisisthefirst program of itskind in Manhattan that affords studentswith
disahilitiesaholistic collegeexperience. Thisnew PDSmodel cohesively
unites public school students and staff at Pace University’s Downtown
Campus. Devel oping this program was challenging and has motivated us
to work together to create acommunity of diverse learners.

Our collaborative teaching has afforded all participants the oppor-
tunitiesto work together inuniversity classroom settings, participatingin
interdisciplinary projectsandlearning experiences. Our focusisto present
and share the highlights of our first year of working together from the
students and faculty’s perspectives, showcasing artifacts, projects, re-
flections, and successful outcomes.

Expanding Beyond Teacher Preparation: An
Integrated Professional Development
Partnership Model

Judith A. Duffield, Lehigh University
Michele M. Fragnito, Farmersville Elementary School

This presentation addresses Question 5 and describes an approach
to Professional Development Schools that goes far beyond teacher
preparation, to include programs across the entire university as well as
community agencies.

Traditionally, Professional Development Schools havefocused on
teacher preparation, asdo most models, such asHolmesand NNER. This
has the potential for marginalizing colleaguesin both the university and
K-12 settings. University programs preparing counselors, school psy-
chologists, administrators, and other educational professional are often
not part of the PDS partnership. Often programs in the arts, science,
athletics, and engineering have outreach programsthat are not associated
with education and not aware of the PDS. In schools, teachers and others
not directly involved in preparing new teachers can feel like they are not
really involved in the central mission of the partnership.

This presentation describes a model for creating an Integrated
Professional Development School partnership that includes, on the uni-
versity side, (a) the preparation of al educational professionals, (b)
university outreach programsin non-education subjects, and (¢) commu-
nity agencies outside the university, and, on the school side, (d) multiple
sitesat varying levels of participation and (e) participation of more K-12
educational professionalsin the activities of the partnership. In addition
tothemodel, wewill provide specificsexamplesof how thisPDSpartner-
shipisevolving at L ehigh University and strategieswe have found useful
for expanding the number and type of participantsin our partnership.



2007 ProressioNAaL DevELOPMENT ScHooLs NaTionaL CONFERENCE

Five Years Of Development, Change And
Growth In Our Professional Development
School Partnerships

Denise Dunzweiler and Blaine Dunzweiler, Southern Adventist University

Southern Adventist University has been in partnerships with el-
ementary, middle, and secondary school swithintherural and urban school
systemsin the Chattanooga, Tennessee, areafor the past fiveyears. SAU
has provided PDS university students and professors who are deeply
involved with teachers and students in community public and private
schools. University freshmen begintheir PDScoll aboration asstudentsin
Introduction and Foundations of Education Elementary, or Middle/Sec-
ondary. The students continueinthe PDS asteacher candidatesin classes
such as Education and Psychology of Exceptional Students (Inclusion)
and Classroom Management.

Within the presentation we will address the unique aspects of
PDSing privateand public schoolsand how we began and have sustained
(and sometimesrelinquished) our partnershipsinurbanandrural elemen-
tary, middle, and high schools. Some of the struggles we, professors,
teachers & students, have experienced will be discussed, aswell assome
strategies we have incorporated to overcome these challenges.

From Para-Professional To Classroom
Teacher In A Rural PDS Consortium

Shirley Lefever-Davis, Wichita State University
Sheree Utash, Cowley Community College

This presentation will describe a newly emerging PDS designed
specifically to meet the needs of para-professionals desiring to become
fully licensed classroomteachers. ThisPDS consortiumiscomprised of a
local community college, several rural school districts, and a four year
university. The presenterswill share al three perspectivesin discussing
the consortium’ s responses to the unique challenges associated with the
program.

Specific challenges that have been addressed include delivering
instruction over awidegeographicdistance, recruiting para-professionals
into the program, and attempting to capitalize on the students’ work
experiences. Becausethestudentsinthisprogramwork full timeduringthe
day and the districts involved are spread over alarge geographic area,
distancelearningtechnology (IDL classrooms) isbeingusedtodeliver the
university course work to two different sites.

The community college and the university have worked closely
together to recruit students into the program and to ensure a smooth
transition from the completion of the associate’ s degree to the admission
into the bachel or’ s degree program at the university. In order to meet the
needsof the school districtsin addressing theteacher shortage, the school
districtsareworking closely withtheuniversity and community collegeto
recruit students into the program. Once admitted to the program, the
districts are also responding to the need to provide each student with a
variety of fieldexperienceplacementswhilestill enablingthemtomeet their
responsibilities as para-professionals.
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From Schoolhouse Program To State Network:
Evolving The PDS Modd With “OIld World”
Presence And “New World” Technology (Part

One and Part Two)

D. Scott Ridley and Peggy George, Arizona State University
Franklin Elliottt, Mesa View Elementary School

Michelle Rojas, Wildflower School

Angie Linder, Longview Elementary School

Linda Califano, Madison Park School

Sonia Saenz, Indian Oasis-Baboquivari Unified School District 40
Becky Grijalva, Joe Carlson Elementary School

Barbara Berheim, Whiteriver Elementary School

TheProfessiona Devel opment School Teacher Education Network
of Excellencethrough Technology (PDSTENET) projectistruly unique.

Not only because of the project goals:
* Increase K-12 student achievement
 Prepare highly effective new teachers
Or only the project initiatives:
« District-based, immersion-style teacher education programs
» Targeted action research at PDS sites

* Interactive, distancel earning-based Content Academiesingradu-
ate-level mathemati cs, reading and sciencefor partner districtin-
service teachers

But becauseof thepeopl e, places, andtechnology that makeit “ tick.”

ThePDSTENET projectinvolvesseven partner districtsfromacross
the state of Arizona. The districts are spread from the northern to the
southern borders of the state, adistance of nearly 500 miles. The partner
districts reflect a rainbow of differences, including novice to mature
collaborations, urban and rural communities, districts with explosive
growth and others experiencing “whiteflight” and declining enrollment.
The districts also boast arich array of cultural backgrounds, including
White Mountain Apache, Navajo, Hispanic, and Tohono O’ odham.

Thispresentationwill focusonhow asuccessful urban Phoenix PDS
collaborativeisbheingtransformedinto astate-widenetwork usingamodel
that combinesthepersonalized attention of afull-time, on-siteASU faculty
member in thedistrict with the connectivity of distance learning technol -
ogy.

Thework isnot easy and there are significant challengesof cultural
translation and assurance of quality control. However, with truly shared
governance and high levels of cross-district communication, the PDS
TENET project is an evolving story of teacher education excellence
through technology.



2007 ProressioNAaL DevELOPMENT ScHooLs NaTionaL CONFERENCE

Global Partnerships For Teacher Education:
From Georgia Southern University To The
United Kingdom

Missy Bennett and Pat Parsons, Georgia Southern University

One of the biggest challengesfaced by educators around the world
isbringing all studentsto ahigher level of learning. Educatorsat Georgia
Southern University and in universities and schools in the United King-
domsharemany common bonds: |anguage, history, andthedesireto close
the achievement gap and promotelearning for all studentsin their demo-
cratic societies. Over the past five years, the College of Education at
Georgia Southern University has worked to develop partnerships with
educatorsinthe UK tofocuson continual educational renewal throughits
seeking and promoation of best practices. The outgrowth of thiswork has
been the establishment of the International Learning Community (ILC).
The ILC is a collaborative group of P-12 and university educators and
community members engaged in activitiesthat focus onimproved teach-
ing and learning from preschool through graduate education.

Participantswill receiveanoverview of themultiplel L Cinitiatives,
including Project Lead-the-Way, the International Arts Academy, the
Deptford Green graduate writing project, and the multiplein-serviceand
pre-service teacher exchanges. This presentation will share ideas and
lessons learned during the cultivation of international relationships and
the establishment of partner schoolsin the United Kingdom. Participants
will devel op anunderstanding of thechallengesof negotiating differences
in school-university cultures, school structures, national and state cur-
ricula, school assessment, changing leadership, and goal setting for an
international learning experience.

“Going All In” With Cultural Proficiency

Ellen Ballock, Doris Grove, and Cole Reilly, Pennsylvania State University
Bill Benson, Park Forest Elementary School

Culturaly responsive teaching has been defined “as using the
cultural knowledge, prior experiences, and performance stylesof diverse
students to make learning more appropriate and effective for them; it
teaches to and through the strengths of these students.” (Gay, 2000) Our
PD S partnership has devel oped, and continuesto refine, student teaching
seminarsthat addresscultural proficiency and the pedagogical issuesthat
surround this topic. Each pre-service teacher brings a unique level of
cultural proficiency totheclassroom, and we continueto be surprised and
informed by our students’ prior understandings. Because of the general
lack of diversity of our PDS participantsand school community, our PDS
has attempted to use four two-hour seminarsto help pre-serviceteachers
expand their cultural awareness. Successful pedagogy acknowledges
student diversity and adjusts practices to embrace student differences.
Our cultural proficiency seminarsinclude: looking at yourself and your
own culture, examining the peoplein your teaching community, using the
knowledge of your community to adjust your teaching, and viewing
cultural proficiency as a resource rather than an issue. An interesting
outcome is the concerns that interns raise that help usin the revision of
theseseminars. Theworkshopwill ask participantsto sharetheir thoughts
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and experiencesin order to guide usin our continued work with the pre-
serviceteachersin our PDS.

Graduate Reading Candidates And The PDS
Experience At FSU

134

Janice P. Lewis, Beall Elementary School
Karen Riley, Keyser Primary Middle School

Joyce Wheaton, Judith Holmes, Emily Milleson, and Jodi Welsch, Frostburg
State University

The Graduate Reading Program at Frostburg State University in
Frostburg, Maryland, isin the process of engaging PDSs of theareain a
mutually supportive venture that is advanced professional in nature and
is designed to engage, elevate, and empower PDS participants. Our
presentation will include the following areas.

Engage— Thearea PDS network contains many professionalswith
degreesand advanced degrees, multipleyearsof experience, and marvel-
ousinsightsintoteachingandlearning. TheFSU reading programfaculty,
combined with areaPDSsite coordinators, areinthe processof providing
the structure for experienced teacher groups that collect ideas, celebrate
problem solving, and enjoy the professional activity of deliberating about
school and teachingissuesparticularly around the subject of reading. The
design of the structure will emphasizethe attributes of intensereflection,
problem identification, persistence, and the awareness of the complexity
of learning issues.

Elevate — Graduate reading candidates, working within the frame-
work of theexperiencedteacher group, will attempt tofacilitatetheproblem
solving processby concentrating on organizing, analyzing, and providing
data, by providing thebackground knowledgeand research, by organizing
action research, and by generating collaborative action plans. Coaching
and leadership endeavorswill be highlighted.

Empower — Thisisthe support processthat isat the highest |evel of
collective collaboration that the candidates bring to the process. It will
include PDS/SIT team collaboration, the search for funding, organizing
empirical and action research, searching for partnerships, and proving
sustained, collaborative coaching and study encountersdesigned to have
ahistory andamulti-year focus. L EA connectionsandthe possibilitiesthat
weforesee will be our focus.

Growing Our Own Georgia Peaches. A
Collaborative Partnership

Kathleen M. Rogers and Cindy E. Saxon, Carroll County Schools
Sally Ganey, Roopville Elementary School

Joyce Davis, Whitesburg Elementary School

Salita Parker, Central Elementary School

John Ponder and Kent Layton, University of West Georgia

Thissessionwill provideinformation about how the Carroll County
School System, the Professional Development Schools, and the Univer-
sity of West Georgiawork collaboratively to provide university students
an appropriate balance of field experiences while assisting supervising
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teacherswith theenhancement of their skillsand knowledge. Thegoal sof
theprogram aretofacilitatemastery of the curriculum, promoteincreased
use of effective instructional strategies, and foster progressive thoughts
regarding effective useof assessment. Themulti-year planning effort will
be discussed and presented as a step-by-step process. Participants will
hear firsthand the school system’ s perspective and expectations regard-
ing increased student achievement. They will also view a Professional
Development School design that includes four rural Title | elementary
schools which serve a widely diverse clientele. The rotational design
employed will be thoroughly explored. Participants will be actively en-
gaged through the use of aunique graphic organizer and will be exposed
toavariety of effectiveinstructional strategies. Participantswill havethe
opportunity to have their questions and concerns addressed by the
professionalsworking in thefield.

I mplementing Sephen Covey’s 7 Habits Of
Highly Effective People In A PDS Elementary
School: A Win/Win Approach

George Meyer, Quincy University
Christie Dickens, Lori Post, and Vicki Mallory, Dewey Elementary School

Quincy University (QU) and Dewey Elementary School in Quincy,
I1linois, have collaborated to implement The 7 Habits of Highly Effective
People in a PDS model. This model was inspired by the A.B. Combs
Elementary School in Raleigh, North Carolinawhere, afterimplementing
the 7 Habits, the student achievement scoresinthisinner-city school went
from the 50th percentile to the 90th percentile over afive-year period.

Cometothispresentationtolearnwhy using the 7 Habitsin schools
ismore powerful than what has been accomplished with this programin
business and industry. Learn how the QU/Dewey School collaboration
was started and implemented over a two-year period. QU students are
learning the 7 Habits in the Foundations of Education course and are
helping the Dewey faculty teach the K-3 elementary students how to
implement the 7 Habitsintheir lives. Dewey faculty areall trainedinthe 7
Habits and collaborated in designing the Foundations course. The goals
of theprogramareto createmoreeffectivefutureteacherswhileat thesame
time improving the academic and interpersonal performance of Dewey
students.

In only one semester of implementation last year, the Dewey aca-
demicscoresimprovedsignificantly. Dewey School isaTitlel school with
over 60% of its students on free lunch. Dewey student attendance has
improved, disciplinereferralsarevirtually non-existent, and parent partici-
pation has more than doubled.
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Improving Mental Health Services For Urban
Children By Expanding The PDS Model To
Include Psychological Foundations
Collaborations

136

Nanci M. Monaco, Buffalo State College

Buffalo State College has expanded our PDS model to include
collaboration between experts in child development from the college’s
Educational Foundations Department and the K-8 teachers in our PDS
consortium. Programsand in-servicetrainingworkshopshavebeendevel -
oped to better assist teachers and administratorsin: interpreting psycho-
logical testing, implementing individualized study and remediation pro-
grams based upon these results, recognizing the need for psychological
referrals based upon observed symptomatology, and health/wellness
program design.

More effective and age-appropriate programs in character educa-
tion, anti-bullying curriculum, combating childhood obesity, addressing
test anxiety, and teaching studentsto becomemore eff ective standardized
test-takersweredevel oped. Programswereal so designed to assist middie
school teachersinteaching parentshow to assist childrenwithcompleting
homework responsibly, how to help children become better organized to
meet the increasing demands of middle school, talking to children about
natural disastersor terrorism, and guarding agai nst teacher-student bound-
ary violations. This model assumes that the college should provide
elementary teacherswithanoverview of currentliterature (whichthey may
not have thetimeto do) related to the design of specific programs. There
is often a gap between theory and practice as related to program design.
Thislinkagecan help elementary teachersbemoreawareof variousmodel
programs throughout the country which can assist them in doing the
groundwork for development within their schools. These professors act
as unpaid consultantsto assist K-8 faculty and administratorsin eval uat-
ing curriculum materials, videos, or speakersthey are considering hiring/
purchasing. Sincethiscould beconsidered asapart of thecollegefaculty’s
community service, providing them with opportunities for research or
grants, it has been developed into a win-win situation. Finally, such
linkages have helped our schools develop a quick response system to
addressemergencieshby linking availablecollegefaculty withelementary
teachers.

Whilepsychologistshavemadegreat stridesinareassuch ascritical
incident debriefing, far less has been done in the context of training our
school personnel regarding disasters, terrorism, and school violence. The
PDS model allows us to collect data assessing what workshops or
psychological assistance teachers request and then develop those in a
timely manner for little or no cost. This circular feedback loop will be
discussed regarding the provision of such services employing the PDS
model, the specific programs developed, and the evaluation by partici-
pants.
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It's A “Sure Bet” That PDS Impacts Univer sity

Sudents Learning In The Heart of America

Terri Helmig, Ridge View Elementary School

Gayle Jones and Cathy Woody, Crest Ridge Elementary School
Sally Davidson, Holden Elementary School

Michelle Tackett, Knob Noster Elementary School

The University of Central Missouri and four local school districts
created aPDS Partnershipin 2000. Oneof the goal sof the partnership has
been to develop a“training ground” for local schools with the intention
that the PDSinternswill be hired by theselocal districtsafter completing
their internship and student teaching. Through collaboration, both the
public schools and UCM benefit and are better able to provide the best
learning environmentsfor public school learnersand professional educa-
tion students.

Thispresentationwill discussthe characteristicsof each district, as
well asthe problemsand sol utions associated with having predominantly
urban and suburban university studentslearning in arural setting. Some
guestions asked and answered will be;

» How domentor teachersschedul etimefor discussionswithPDS
students?

e How do small rural districts come up with the money to pay
universitiesto participatein their PDS programs?

e How are discipline, time management, and curriculum issues
handled with PDS students?

» How does having military personnel families predominantly in
your schools affect the PDS program?

» Does inappropriate dress and actions by PDS students affect
elementary student learning?

Thispresentationwill elaborateonthesequestionsand more, aswell
as share classroom teachers' narrative accounts, their thoughts on PDS,
andthesharedvisionfor futureteacherscomingthroughthePDSprogram
withUCM. It' sa" surebet” that PDSimpactsstudent learningintheheart
of America.

Jumping Hurdles: Unique Strategies For
Overcoming Challenges In An Urban Middle
School PDS Partnership

Kezia McNeal, Georgia State University
Pamela Valrie and Luevenia Holloway, Lilburn Middle School

Today’s schools face academic and social challenges due to the
increasing diverse student population and i nsufficient numbers of educa-
tors prepared for such a population. If teachers are to provide effective
pedagogical strategies, they must be aware of their own beliefs, cometo
an understanding of who they are culturally, and understand how the
construct of culture affects instruction (Ladson-Billings, 1996). This
session highlights the relationship between the local middle school and
the university and how thetwo entities support each other toimprovethe
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education of adiverse population of students. It will addresshow thePDS
partnership allows for collaboration in the devel opment of the school’s
Local Plan for Improvement, NCLB, and the NCATE PDS Standards.
Activitieswhich occur include:

« professional learning by university personnel onthelocal school

campus;

 development of a school-wide mentoring program which in-

cludes university student teachers, aswell as district employed
teachers;

« Future Education Association (FEA) which startsin themiddie

school and continues up through the university; and

« differentiated instruction: empowering our teachersto use data

to drive their classroom decisions.

Our focus is to empower educators involved in these schools
through professional development that will positively impact student
learning and achievement (Loucks-Horsley, Love, Stiles, Mundry, &
Hewson, 2003).

Lanigan — Where Home, School, And

Community Become One

Peggy Spadafora, Diane Sestak, Jeremy Belfield, and Terry Ward, James E.
Lanigan Elementary School

J.E. Lanigan Elementary and the partnership with SUNY Oswego
bringto Fulton, New Y ork, auniqueblend of programsthat encourageand
devel op change within this school and district. Programs that are devel-
oping with support from this unique partnership are:

e PBIS, Positive Behavior Intervention Support program, which
allows studentsto devel op an innate sense of positive behaviors
that they can utilize at school, home, and within the community.
The support from the college, including theinvolvement of pre-
serviceteachers, hasincreased theeffectivenessof thisprogram.

e GESA, Generating Expectationsfor Student Achievement, which
includes parent involvement nights where parents learn about
strategiesto help raise the level of expectation for their child’'s
education.

* Professional Development Study Groupsacrossgradelevelsand
schoolswithinthedistrict K-12.

« student teachers with on-site supervisors taking active |eader-
ship rolesto enhancethelearning of all the studentsand provide
a co-teaching approach to classroom instruction

e SUNY Oswego PDSstaff working with studentsand teachersto
share new best practices theories and activities
* literacy initiatives, including 90-minuteliteracy block K-6
This presentation will include the programs that are currently
occurring at Lanigan School and the steps we, as a school, have taken to
help devel op these programs. It will also includethe challengesthat have

come with them and the strategies that are being used to help overcome
them.
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Lionheart: Creating And Sustaining African
American Male Excellence Through A
University And School Collaboration

Miles Anthony Irving, Susan Crim McClendon, Georgia State University

This presentation describesatiered mentoring programfor African
American males that was implemented through collaboration between
Georgia State University and two urban schools in metro Atlanta. The
presentationwill highlight how the university and the school sgalvanized
themomentum started through aProfessional Devel opment School model
toimplement acultural and academic intervention for African American
mal es. The program utilizes mentoring, academi ¢ coaching, and commu-
nity servicetoimprovetheacademic achievement and character develop-
ment of African Americanmales. Intheprogramfifteen African American
mal ehigh school studentsmentor thirty African Americanmaleelementary
students. Theproject isdesigned to beculturally relevant andisgrounded
intheutilization of alayered intervention approach. Through acollabora-
tive effort between Georgia State staff (viathe Lionheart Program staff),
Georgia State students, high school and elementary school teachers, and
parents, the Lionheart program seeks to reduce the at-risk behaviors of
urban African American malesandincreasethe academi c achievement of
its participants.

This presentation will highlight how schools and universities can
coordinate resources to create meaningful interventions for urban learn-
ers. Participants in this session will learn about a model of academic
coaching to improve student grades and effective pedagogy for urban
learnersandwill be provided evidenceof student success. Inaddition, the
presenters will offer suggestions for implementing and problem solving
collaborative student interventions. Finally, the presenterswill present a
collaborative model that is a response to school leadership and funding
changes.

Meet The World At A. C. Moore

Mary Brown, Emily Carpenter, and Tonia Griffin, A. C. Moore Elementary

Three first grade teachers, in collaboration with the University of
South Carolina, devel oped an action research project to examinethelevel
of student inquiry and engagement through the use of a thirty-foot
mounted interactive display of the continents. The project, Meet the
WorldatA. C. Moore, wasfundedthroughaTitlell Federal Enhancement
Grant and serves a school with the challenges of having alarge interna-
tional community represented by fourteen countriesand thirty languages.
The purpose of this teacher-led inquiry experience was to engage the
students in literature-rich, artistic, and inquiry-based learning which
would allow the school community to broaden its understanding of
cultural and geographic diversity. The teachers worked closely with
university faculty, artistic consultants, and fellow teachersto strengthen
their skillsasteacher |leadershy designingoriginal curriculum, devel oping
in-services, and presenting in graduate courses about the process of
cultivating responsive experiences for a school-wide audience.

This presentation has been developed to highlight the successes
and challengesof thecollaborative processbetween A.C. Moore Elemen-
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tary School andtheUniversity of South Carolina. Thissymbioticrelation-
shiphasledto 1) thedevelopment of graduatelevel courses, 2) aninfusion
of professional and classroom resources, 3) acollaborativemodel for pre-
service teachers, and 4) enriched learning experiences for the school
community. Through this project, these teachers have been able to share
their vision of the importance of celebrating children of all nationalities.

New Expeditions Into New Educational
Frameworks

140

Cheryl Witucke, Little Village PDS

Robert Lee and Bruce Johnson, Illinois State University
Adrianne Ostermeier, Springfield School District 186
Virginia Rivera, McCormick Elementary School

As we reflect on the 200th anniversary of the Lewis & Clark
Expedition, we havefound that “ one can never truly discover aplace, but
one can find on€e’s place there.” (Missouri Historical Society website)
Comeand|earnabout thejourney of two uniquePDS partnershipsand how
they have found their place in two unique settings.

Every journey hassimilar components: planning, launchingthetrip,
facing new or unexpected dangers, meeting different peopleand cultures,
learning how to live together peacefully, and inevitably collaborating as
limited resources and space must be shared.

These two PDS's stories share similar components with other
journeys. This session will address the start-up of Springfield' s partner-
shipwithISU, inamixedurban/suburbansite. Thel SU/LittleVillage PDS,
found on Chicago’'s southwest side, serves a predominantly Mexican
American population within alarge urban district. The roles of the site
coordinatorswill beexamined, along withal ook at theyear-long structure
of these college senior experiences. Each site has worked to provide
housingfor teacher candidateswithinthe school communities. Anadmin-
istrator will sharethebenefitsof thisprogramtotheschool district andthe
P-8 students they serve. Finaly, the challenges that have presented
themselves will be addressed with suggestions for a smooth traveling
experienceforall.

Louisand Clark travel ed not into an unclaimed wil derness, but into
someone’ shome, and theseIllinois State University PDSshavesimilarly
represented one community journeying into another. We invite you to
come learn about the trip.

Overcoming The Effects Of NCLB: Thoughtful
Adaptations Of Reader First Scripts As
Implemented At Some PDS Sites

Maria Ceprano, Leslie K. Day, and Christine Tredo, Buffalo State College

In attemptsto equalize the education of the masses, No Child L eft
Behind hasgivenway to onesizefitsall/teacher-proof reading programs.
The effects of thislegislation have become particularly evident in under-
funded urban based Professional Development Sites - a situation which
canpotentially compromisethecritical literacy objectivesthat collegesof
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education have for teacher candidates. Buffalo State College has along
standing positive relationship with its urban PDS sites that has recently
been challenged by thislegislation. Overcoming thesechallengestocreate
positive learning environments for all partners has been afocus. Using
case studies supported by power point dlides, the presentation will
describe instructional planning options successfully implemented by
teacher candidates training under such circumstances. Creative adapta-
tions and enhancements of mandated plans successfully implemented by
teacher candidatesin classroom settingswill be presented. Also featured
will bethe outcomesof aliteracy enhancement “fair” wherein astation by
station format was used by teacher candidatesto demonstrate for parents
and their children how literacy can be developed in the home. These
adaptations demonstrate that best practices can and must remain avital
component of the PDS.

PDS Partnering In Cross-Cultural

Collaboration
Helja Antola Crowe and Bob Wolffe, Bradley University

Practicing international communication and cross-cultural compe-
tenciesinanincreasingly interactiveworld isnecessary for learnersboth
inthePDSsandfor futureteachers. L earning andintertwining theory with
practicewithinthecontext of aninternational/local cross-cultural collabo-
ration contributes to the value of building professionalism. Pre-service
teachers, local and international high school students learn from each
other.

Collaborative experiences between PDS partners and non-English
speaking international partnersthat require the use of intercultural com-
petenciesand communi cation areexcellent tool sfor devel opingteachers
sense of their roles and learning within the global world. Becoming
interested and proficient about other cultures requires that learners
(studentsand teachers) becomeawareof our own cultural heritageandare
abletoarti culateour ownvaluesand beliefs. Throughworkingwith people
fromother cultures(theU.S. & Finland) whoseassumptionsabout lifeand
theworldaredifferent, self-identity isstrengthened and validated. Through
various activities where students were immersed both as active partici-
pantsaswell asobservers, understanding devel ops, aswell asacceptance
and natural curiosity about the world around the learners.

“Creating Winning Strategiesfor PDS Success’ well describesthe
unexpected learning which occurred in multiple interactions with the
project participants. How theory and research are connected to thelife of
practice is woven into the experience of participants as well as the
presentation. Active experiences which occurred in the project will be
shared, aswell aswindowsfor further opportunitiesfor PDScollaboration.

Playing With A Full Deck

Ellen Crowe and Ann K. Behrens, Quincy University
Tom Conley, Quincy High School

Quincy University’ s Collaborative Academy for Teacher Training
(CATT) uniquely incorporates the Professional Development School
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model to better prepareteacher candidatesto work in high needs schools,
whileat thesametimecreating genuineandrealisticrolemodel sfor at-risk
students.

University courses integrate content knowledge with practical
application in K-12 schools with at-risk populations. Direct interaction
with these students occurs both in structured and unstructured settings,
helping teacher candidates understand the importance of developing
personal as well as academic connections with their students.

Teacher candidatesgainexperienceat all gradelevels. A coreof pre-
professional courses at the sophomore level includes classes taught at
primary, intermediate, and secondary levels. All teacher candidates (in-
cluding special education and secondary education majors) interact with
the full range of K-12 students, including those with special needs. This
intensive experience helps the university students understand the chal-
lenges and rewards faced by teachers at each level and to recognize the
components of good teaching throughout the full spectrum of grade
levels.

The restructuring of the pre-professional courses provided by the
CATT initiative has had a domino effect, not only on the School of
Education, but also the university itself. Faculty and administration have
had to work collaboratively to address the changes in courses and field
experiences as well as university issues.

Preparing Teachers To Serve Diverse
Learners: A PDS In A Full- Service Community
School M odel

JoAnne Ferrara and Christina Siry, Manhattanville College
Barbara Terracciano, Thomas A. Edison School

This session presentsaprogram description of aPDSthat iswithin
afull-servicecommunity school. Community school saregenerally located
in areas where there are large concentrations of students with limited
resources and high socioeconomic needs. These schools offer a wide
range of servicesto children and their families and thus require teaming
school personnel withvarioussocial, medical, and mental health practitio-
ners at the school site.

Thecommunity school can providean opportunity for exposing pre-
service and practicing teachersto the complex interrel ationship between
school performanceandthequality of thestudent’ slifeat homeandwithin
the surrounding community. In afull-service community school, class-
room activitiesand school lifeareenhanced by theavail ability of commu-
nity resources to provide support for students and families. Pre-service
teachers, practicingteachers, and collegefaculty workingintheseschools
are ableto expand their understandings of students beyond thefour walls
of the classroom through collaborations with families and community
agencies.

Presenters will discuss their five- year collaboration working in a
suburban school that faces many of the problems of urban districts,
including poverty, limited resources, newly arrivedimmigrants, and limited
English proficiency. Wewill sharehow to beginafull-servicecommunity
school and the unique benefits of nesting PDS within this setting.
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Promoting Teacher Retention In Diverse
Settings: A PDS Model In Early Childhood

Education

Mubina Kirmani, Ocie Watson-Thompson, Nancy Wiltz, and Patsy
Washington, Towson University

The Towson University PDS Retention Study was designed to
exploretheretention rate of teacher education graduatesintheir first five
yearsof teachinginonelargeMid-Atlantic school systemthat hiresmany
Towsongraduates. Thispresentationreportsontheretentionratesof PDS
and non-PDS trained teachers over the first four years and focuses on
retention specifictoearly childhoodteacherswho underwent PDStraining
inSpring 2001. It al so presentsthemainfeaturesthat areuniquetothePDS
model that may contribute to higher retention. These features include
diverse school settings, professional learning communities, training of
mentors, training of interns, and service learning projects.

This study demonstrates that the teacher retention rate after four
years of teaching in a local school system is significantly higher in
Professional Development School (PDS) trained teachers (94%) than in
graduateswho completed the traditional student teaching experience. As
aresult, teacher educators have examined the features of the PDS experi-
ence that may impact higher retention. Drawing from quantitative and
qualitativedata, faculty fromthe Department of Early Childhood Education
at Towson University will:

a) present theresultsof the Collegeof Education study outliningthe
differencesinretentionratesbetween PDSand non-PDStrained
teachers; and

b) describe some of the unique features of the Early Childhood
Education PDS model that we feel contribute to the positive
retention rates.

Raising The Sakes With A One-To-One PDS
L aptop Initiative

Carla Zembal-Saul and Cole Reilly, Pennsylvania State University
Donnan Stoicovy, Park Forest Elementary School

One of the ongoing themes that has guided our PDS collaborative
from its inception is a strong focus on the seamless integration of
technol ogy to enhance student learning of subject matter, aswell asPDS
intern reflection and learning. In the 2005-06 academic year, each of our
undergraduate senior pre-service teachers was provided with a laptop
loaded with avariety of instruction-friendly software. Thistechnological
event had adramatic impact on the entire senior year PDS experience.

This presentation will describe the changes which occurred as a
result of ubiquitous accessto technology in: a) methods course activities
and assignments(science, social studies, and classroom management); b)
processesand strategiesused infield experience supervision (pre-student
teaching and student teaching); c) pre-service teacher learning in both
methods courses and field experiences, and d) the way pre-service
teachers used technology to enhance elementary students' learning.
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Presenterswill includemethodscourseinstructors, field experiencesuper-
visors, and an elementary school principal.

Inaddition, wewill sharedatacollected during thecourseof theyear
toassesstheoverall impact of providing 1to 1 computing, aswell asissues
that arose during the course of the year that needed to be addressed. The
presentation will conclude with a discussion of the required support
mechanismsand policiesnecessary to make 1 to 1 computing successful.

S.0.S. (Student-On-Sudent): Building
Relationships Between High Schools And
Universities To Promote Transition
Opportunities

Susan Brooks and Connie Leatherman, University of Findlay
Cynthia Amon, Findlay High School
Kathryn Samsal, Norton Middle School

TheS.0.S. model features pairing pre-service candidates majoring
in specia education with local high school sophomores identified with
special needs. These students work voluntarily on campus twice weekly
for ten weeksin avariety of work settings ranging from groundskeepers
to clerical assistants. Begun in 1999 with grant monies from the State
Superintendent’ s Task Forcefor Preparing Special Education Personnel,
this unique partnership has continued for an additional eight years with
no state or federal monies. This model can be easily replicated and
sustainedinmany areasof thecountry. Thereareinnumerabletangibleand
intangible benefits for participants.

Thedesign of thismodel isstraightforward. Pre-service candidates
serve as job coaches for the high school students. Prior to beginning the
on-campuswork, anevening social eventisheldfor students, parents, and
supervisorsto meet and take acampus tour. Once on campus, al partici-
pants maintainweekly el ectronic and paper journalswith both the profes-
sor and high school special education teacher. The experience concludes
with an awards recognition breakfast for all participants.

Project outcomes provide valuable experiencefor al parties. High
school students practice writing skills through journal entries, use math
skillsfor constructingexamweek “ survival bags,”” and usecommunication
skillswhileworking for a“boss.” University pre-service candidatesgain
experience in working with students with special needs, interacting with
parents, gathering informationfor transition portfolios, and devel opingan
Individualized Transition Plan (I.T.P.). The university gainsavoluntary
work force to complete assignments not finished during summer break.

Sacking The Deck For Success: Creating A
Collabor ative Coaching Community

Jennifer Boone, Yolanda Fitzgerald, Jennifer Kremser, Jessica Moore, Laura
Pewe, Kelly Prophete, Christine Steigelman, Debbie Lamme, Cathy Lewis,
and Darra Wilcox, Manzanita Elementary School

Kathy Church, Pepperdine University
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Thispresentation looksat the community of learnerscreated by the
coachingmodel inplaceat ManzanitaElementary School, aTitle1school
in a suburban setting. To support student teachers from Pepperdine
University, theelementary school created aninnovative model for coach-
ing that would integrate the teaching candidatesinto the school as part of
the staff, creating a community of practice. The teachers and staff of the
elementary school wereinstrumental in designing and devel oping amodel
that would provide astrong support network for teaching candidates and
stack the deck for success.

The program design and its key elements will be shared. These
include arotational phase of observation and a component of reflective
dialoguewhich valueslistening, observing, questioning, and conversing.
Particular emphasiswill be givento therole of the on-campus university
field supervisor, the development of acadre of effective master teachers
as coaches, and the support of the teaching candidates through regular
student teacher meetings. These components provide a supportive envi-
ronment where student teachers can build on their strengths, hone their
skills,and devel opintoeffectiveprofessionals. Participantswill learnfrom
university faculty, teaching candidates, and elementary school teachers
how these winning strategies have increased learning for all students
through the dedication of a community focused on best practice.

STEP-UP (Sudents And Teachers Educating

Positively Under Pressure)
Deborah Smith and Sheri Carr, Buckhannon-Upshur High School
Susan Moody and Crystal McCarty, Glenville State College

Question Five asks, “What are the unique aspects of your special-
ized PDS?’ From creation, our PDSwasextremely unique. Glenville State
College and Buckhannon-Upshur High School are located in rural West
Virginia approximately 55 miles apart. Uncertainty and ambiguity sur-
rounded this partnership between the college and the school’s special
education department from the beginning. We were hesitant asto where
tostart, and thenthechallengespresented themsel ves. January 3, 2006 the
Sago minetragedy occurredinthisquaint Upshur County community and
became the focus of the nation.

Theimpact of thisincidentisfar reaching. Thesestudentshavebeen
under increased stress over thelast year and are still suffering the effects
of the tragedy. Many display symptoms of stress and anxiety disorders.
They are unable to identify positive means of coping with stress and/or
grief. Meeting these challengesis when the PDS was able to flourish.

Our presentation discussesthestrategiesutilized duringthehealing
and recovery from this national tragedy. With the implementation of
“STEP-UP’ weareableto assist studentswith special needsinidentifying
stressors, recogni zing symptomsof distress, and positively responding to
healthy outletsfor dealing with stress. Through the PDS partnership and
grants, students are trained by alocal licensed counselor to learn stress
management and coping skillsand alocal licensed massage therapist on
self-massagetechniquesto all eviate muscletension. Studentswill alsobe
meeting with PDS teachers/professors to discuss the ongoing effects of
the Sago tragedy and other life-altering stressors.
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Srengthening Relationships: The Development
Of Unique PDSs

Brenda Francis and Karen Lucas, Marshall University
L. Victoria Smith, Geneva Kent Elementary School
Deborah Workman, Kellogg Elementary School
Liberatore Ciccolella, Cabell Midland High School

The unique aspect of the Professional Development Schools Part-
nership (PDSP) at Marshall University isthat Professional Development
Schools are strongly tied to the three goals of the project. The three
overarching goals of the project are to enhance P-12 learning, improve
teacher preparation, and provide relevant professional development.
These goals are the fundamental elements that direct the uniqueness of
eachPDS, whether itisurbanor rural, elementary, middle, or high school.

Each of twelve partnership schools has unique strategies they are
employing to meet the goals of the project. The presentation will explore
diverse ways of developing a professional |earning community with the
focus on the three PDS goals. Showcasing the partnership schools and
eachuniquerelationshiptothegoal swill bethesubject of thepresentation.

Thegoalswill befurther defined by detail son projectsat three PDSs.
In order to demonstrate improved P-12 |learning, one PDS focused on
improving writing skills. In order to improve teacher preparation, one
school focused on classroom management seminars for the clinical stu-
dents at their school. In order to present professional development that
wasrelevant and needed for both in-serviceand pre-serviceteachers, one
school concentrated on 21st Century Learning.

Through concentration on the goals of the project, the governing
structures of the PDS Partnership are strengthening the devel opment of
individual schools. These strategies and activitiesalign to the PDS goal's
of development, work, accountability and quality assurance, collabora-
tion, andinquiry (NCATE 2001) and unitetheindividual schoolsintoone
partnership.

Student Teacher Success Through
Strengthened Connections Between Theory
And Practice

Natalie Messinger, Langdon Avenue Elementary School
Sandy Ritter, California State University Northridge
Paul Graber, James Monroe High School

Oneof thebiggest challengesfor any school-university partnership
is the need to strengthen the connection between university courses,
which are often theory-bound, and thereality of the P-12 classroom. The
LosAngelesUnified Schools/CaliforniaStateUniversity Northridgepart-
nership is working to expand the collaboration between the university
teaching team and the resident experts at the school site through a series
of focused observations of designated classrooms related to key topics.
To date, these events have focused on inclusive practices with special
education pupils, English language devel opment and assessment strate-
gies, the pedagogy of the mathematics classroom, hands-on science
instruction, social studies content, and the K-12 literacy curriculum. Site
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experts have included K-12 teachers, literacy and math coaches, ESL
coordinators, a specia education coordinator, a Title director, and site
administrators.

Networking between professorsfrom different departmentsandsite
staff is contributing to success as student teachers become more focused
onlearningtoeffectively apply strategies, modifications, and adaptations
withinand acrosssubject areas. Session presenterswill sharetherationale
for these focused observations and the techniques and processes that
have been incorporated into the structure of this teacher credential
programto positively impact thesuccessof student teachersworkingwith
diverse students. We will show how the projects and knowledge base of
the university classroom are transferred to the actual teaching environ-
ment of large urban schools.

Sustainability In A Rural PDS Setting

Gary L. Willhite, Kathy T. Willhite, Southern Illinois University Carbondale
Linda Meredith, Carbondale Elementary School

Brenda Jones, Murphysboro Community Unit School District 186

Christy Cross, Unity Point School

Established in 1999, our school university PDS partnership has
grown and mol ded to the unique needs and desires of individual groups.
Sustaining those relationships hashad its' own set of challenges. We are
in arura setting, and one-size fits al does not work all the time. Our
partnershipiswiththreeindividual public school districtsof varying size
and make-up. Oneisinourlocal university townwithelementary buildings
set ascenters, whileoneisontheoutskirtsof townand servesalargemutli-
cultural populationinaK-8 building, and thethird isin anearby town as
adistrict PDSthat iswracked with school closures, declining population,
and money shortages. We have molded a strong partnership with each
district, having each one operate according to its individual needs. Our
partnershipsbegan in stages as each district committed to the partnership
at different times. Our beginning in each district wasalearning curve as
each grasped the concept and then took that concept and madeit uniquely
theirs. We have sustained our PDS relationships by listening to their
individual desiresand needs and working with them to accomplish those
goals. Three unique aspectsof our partnershipsareaTeaching Internship
Program within each site, a Teaching Fellows Program intwo of the sites
andtherecent devel opment of aM emorandum of Understanding between
each PDSdistrictandtheuniversity. Thissessionwill involveparticipants
in an overview of our setting, our beginning, and our sustainability with
time for discussion and questions.

Sustaining A High School PDS Through

Collaborative Teaching

Rob Bruno, Atholton High School
Susan DePlatchett and Stacy Pritchett, University of Maryland

Asacapstonecourse, all secondary education majorsat the Univer-
sity of Marylandtake EDC1474: Inclusion, Diversity and Professionalism
in Secondary Education. This cross-disciplinary course taken during the
student teaching semester ismeant to betheoretical infocus. Studentsare
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introducedto critical theoriesrelated toissuesof inclusion, diversity, and
professionalism in the secondary classroom and discuss and analyze the
challenges that today’s classrooms present to educators. During the
course, interns interact with highly experienced classroom teachers,
counselors, administrators, and specialistsfrom thelocal school system,
astogether they examine case studies centered on theissues of inclusion,
diversity, and professionalism. Additionally, presentationsby PDS part-
ners help link theory to practice in today’s secondary schools.

The design of this course supports the Standards for Maryland
Professional Development Schools, specifically Standard 11 Collabora-
tion. IHE and school faculty collaboratively planandimplement curricula
for internsto provide authentic learning experiences.

Our presentation will focuson the development of thiscoursefrom
itsorigin asanon-credit seminar taught solely by university PDS coordi-
nators to a two-credit course which is now collaboratively planned and
taught in secondary PDS sites by both university faculty and by PDS
school system partners. Wewill also discusshow the design of thiscourse
has strengthened our partnership and broadened the involvement of PDS
partners.

Sustaining An Elementary PDS In Las Vegas,
Nevada: Winning Strategies In The “Other”
Paradise

148

Pam Campbell, University of Nevada Las Vegas

Wanda Oden, Holly Ishman, and Alex Reub, Paradise Professional
Development School

The Paradise Professional Development School islocated a short
distancefromLasVegasBoulevard (The Strip). However, thetruedistance
lies in the economic disparity between them. Issues of high student
transciency, non-native English speakers, diverse cultures, and poverty
arethe norm at Paradise. Paradise PDSis one of 166 elementary schools
in the Clark County School District (CCSD), which has over 300,000
students and is larger than the State of Massachusetts. At Paradise, over
60 educators (faculty, staff, and administrators) implement innovative,
creative, and supportive programs to enable all studentsto learn. They
strivetomeet themandatesof No Child L eft Behind, whileover 50%of their
students movein or out of their classrooms during the school year. The
formerly minority Hispanic student population is now the majority in
CCSD. Paradisefamilieslivein apartments, not houses.

This session focuses on the myriad of professional activities that
make Paradiseavibrant |earning community. For example, PDSeducators
andfamilieshavebeeninvolvedin® Breakfast with Books,” collaborative
research with faculty and students from the University of Nevada Las
V egas, on-siteuniversity courses, thecohort teacher preparation program,
professional devel opment, parent training, Critical Friends, theMulticultural
Fair, acomprehensive self-study, and the devel opment and implementa-
tion of a Strategic Plan focused on equity. Presenterswill describe these
and other activitiesthat have sustained Paradise educators, students, and
families. Specific strategies and materials, as well as opportunities for
guestions and conversation, will be provided.
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Teaching In The City: A PDS Modéd For
Addressing Questions Of Urban Education

Dorothy Giroux and Anna Lowe, Loyola University Chicago
Nel Sychangco, Stephen K. Hayt School

Asdescribed by Kincheloein 19 Urban Questions (2004), some of
the unique features of urban education are that

« the schools are higger and urban school districts serve more
students;

e urban schools function in areas that are marked by economic
disparity; and

« urban schools have a higher rate of ethnic, racial, and religious
diversity.

This Professional Development School isan urban public elemen-
tary school located in a diverse community where over thirty different
languagesarespoken amongfamiliesat varyingincomelevels. Enrollment
for the2006-2007 school year is1300 students. Teacher candidatesattend
aprivate university withinwalking distance of the Professional Develop-
ment School. Themajority of teacher candidatesaregraduatesof suburban
school systems.

Unlike the experiences teacher candidates have had in their own
schooling, this PDS presents an interesting set of challenges for both
university faculty and the teacher candidates. Preparing teacher candi-
datestowork and learninthisenvironment requiresabroader understand-
ing of and awillingnessto be knowl edgeabl eand sensitivetothe school’s
culturein creating learning communities that value the needs of diverse
learners.

This presentation will describe the program components and both
the successes and challenges of sustaining this unique partnership.

The Best Of PDS: Expanding The Model To
Serve Additional Students

Nancy Harding, Margot Condon, and Grenada Brazzellar, Pepperdine
University

In2005-06 our teacher education programinitiated four Professional
Development School projects. At each PDS we serve about fifteen stu-
dents. Since our program serves amuch greater number of students each
year, wewondered how to providesomeof thequalitiesof aPDSexperience
toall of our teaching candidates. Concurrently, Peter Murrell, the author
of Community Teacher (2001), came to speak to our teacher education
faculty. Hisideas, coupled with our desireto best serveall of our teaching
candidates, resulted in the concept and implementation of Cooperative
L earning Communities(CLC).

The CLC model integrates four key factors that are essential to
developing effective teachers and are operationalized within the PDS.,
Thesefactorsare: 1) Placing cohortsof teaching candidatesin school sthat
aregeographically bound so that our students have community withinthe
school and our teacher education program hasasignificant presenceinthe
school and community; 2) Linking theory to practice on a daily basis
(Levine, 2006; Darling- Hammond, 2004); 3) Expanding our teacher candi-
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dates' experience beyond the classroom to the school community and to
the community in which the school is situated (Bronfenbrener, 1979;
Murrell, 2001); and 4) Teacher educationfaculty participatingintheschool
communities and school personnel teaching at the university.

In this presentation we describe implementing the CLCs across an
extensive geographical area. We discuss the challenges and successes
that we areencountering aswemoveforward with thismodel. Wehopeto
elicit feedback from conference participants about the model.

The Center For Teaching Excellence: A
Winning Srategy For The Partnerships

Project

Cynthia S. Kelley, Thomas J. Chesnut, David Cumberledge, West Virginia
University at Parkersburg

The Professional Development School program at West Virginia
University at Parkersburg is known as The Partnerships Project. The
Project has been in existence for eleven years and now has nine schools
asformal partners.

Asmoreschoolshavebecomeinvolvedwith The Project, astrategy
for sharing and distributing materialsisneeded. A grant waswritten and
awardedto createthe Center for Teaching Excellenceinhopesof bridging
the materials and resources gap between schoolsin The Project. Housed
ontheWV U Parkersburg campus, the Center isaresourceand technol ogy
center developed through The Partnerships Project. The Center was
designed with three goalsin mind:

« to offer materials for classroom use by teachers and teacher
candidates;

« tooffer practiceinintegrating technol ogy into classroom teach-
ing; and
« to offer training rooms for professional development events
TheCenter isopentoteachersand teacher candidates. Materialsfor
subject areasat theelementary and middleschool levelsareavailable. The
Center offers wireless Internet access, scanners, SMART technology,
laminators, and die-cut machines.

Materialsand equipment may be checked out on aweekly basisfor
usein classroomsto enhancelearning for students. Teachers and teacher
candidates can access the Center’ sresource list viaWV U Parkersburg's
website. Teachersmay requestitemsviaemail and havethemdeliveredto
their schools.

The Center for Teaching Excellenceisanew and unique part of the
Project. Initsfirst year it isbreathing anew excitement into The Partner-
ships Project.
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The Difficulty Encountered By Master
Teachers In Implementing The Precepts Of

Professional Learning Communities.
Timothy B. Berkey and Nora N. Hutto, University of Houston-Victoria

As school districts throughout the nation have introduced the
components of Professional Learning Communities (PLCs), a group of
sixty graduate, master teacher students shared their personal challenges
inorganizinglearningteamsontheir own campusesthroughweekly online
discussions. As part of their administrative practicum experience, the
students have engaged in their own learning community to discuss
components of effective PLCs, change |leadership, best instructional
practices, curriculumalignment, communication, and professional devel-
opment. Those discussions have provided a forum for students to raise
guestions, share frustrations, seek support, and look for more effective
waysto lead. For the past two years, the Instructional L eadership course
work has focused on implementing the components of PL Csthrough the
changing role of the principal. Their work has included data analysis,
strategic planning, collaborating, working in teams, and sharing the
responsibility of student learning and student success. The masters
students have been eager in sharing their knowledge and skills of PLCs,
learned in their graduate leadership program at their campuses. This
presentationwill focusuponthereflectionsof those studentsasthey have
brought new information to their campus administration, worked with
other teachers to establish study groups, planned and led team instruc-
tional planning time, provided mentoring to new teachers, and facilitated
the changing of schedules in order to increase the effectiveness of
teaching and learning.

Thepresentationwill shareaggregatedinformation of reflectionsof
the masters students, including celebrations, discouragement, concern,
joys, success, and plans for the future.

The Essence Of The Principal’s Role In A PDS

Keith L. Tilford, University of Florida

This presentation will be based on a series of interviews that were
conducted with three principalsin auniversity’ snetwork of Professional
Development Schools. The principals selected for participation in this
study wereleadersof threeof themost evolved PDSsinthenetwork, based
on the NCATE PDS standards. The ten-school network has been in
existence for only two years, but one school in the community has been
working with the university as a Professional Development School for
sevenyears. Thephenomenological study using Seidman’ s(1998) model
for interviewing took place during thefall of 2006.

In 1997, Trachtman and L evine noted that very little research had
been done on thetype of | eadership needed to build effective Professional
Development Schools. Also, Kersch and Mastal (1998) wrote of the
importance of the support of the principal in successfully sustaining any
partnership work. This study was seeking to add to the literature base on
Professional Development Schools, principals, and instructional leader-
ship.
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Through this presentation, the researcher plans to share findings
discovered duringtheliteraturereview, aswell asfindingsfromthestudy.
Particularly, theindividual portraitsof thethreesuccessful PDSprincipals
developed by the researcher and the common and unique themes that
emergedfromtheir storieswill bepresented. Audiencememberscan expect
to hear stories of how these three principals have led their schools to
become some of the most highly evolved Professional Development
Schoolsin the network.

The Evolution Of A Cohort Teacher
Preparation Program In Professional
Development Schools

Susan Hendricks and Barbara Johnson, University of Nevada Las Vegas
Annie Nguyen, Holly Ishman, and Michelle Adams, Paradise Professional
Development School

April Hoffman and Kristin Ryerson, Petersen Professional Development
School

In August, 1998, Paradi se Professional Devel opment School, aK-5
public elementary school, opened onthe UNLV groundsasayear-round
campus. It operated as a year-round facility for the next six years, at the
sametimehousing and supporting an undergraduate cohort of elementary
majorswho compl eted theprograminthreesemesters, includingasummer
term of student teaching.

In 2004, Paradise converted to anine-month schedul e, welcomed a
new principal, andtook ayear off from accommodatingacohort of UNLV
elementary education mgjors. I nthefoll owing 2005-2006 school year, the
cohort program began anew at Paradise with a different coordinator and
anew cohort of twelve UNLYV students, all functioningwithinanine-month
schedule.

Working within the nine-month schedul e to compl ete three tradi-
tional semesters of coursework, practica, and student teaching grew to be
alogistical challenge for al involved. Adding to the challenges, in the
following 2006-2007 school year, Petersen Elementary, another Profes-
sional Development School in close proximity to the UNLV campus,
opened itsdoorsto an additional cohort of elementary education majors.

This presentation is the story of not only the reorganization of the
UNLYV Professional Development School cohorts, but the interaction of
the diverse students at Paradise and Petersen, their teachers, the UNLV
professionals and instructors, and cohorts of undergraduates who came
together to reinvent the program and ensure its future success.

Unique Partnership Creates A Win-Win
Situation For Both University And Public
School And Raises Sudent Achievement
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Lacy Aubel Redd, Newberry Elementary School
Angela Gregory and Diane Yendol-Hoppey, University of Florida

Thestaff at Newberry Elementary School and the Collegeof Educa
tion at the University of Florida has joined ranks to tackle the school’s
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improvement efforts. Newberry Elementary isarural school with56%of its
students on free and reduced lunch and 23% of its students in the ESE
program. The school has struggled in meeting No Child Left Behind
mandates and teamed up with UF staff and graduate students to bring
needed expertise and support into their classrooms. The unique partner-
ship and activities being done have resulted in a“win-win” situation for
boththeuniversity and the public school. ThisProfessional Devel opment
School hosts up to eighteen pre-service teachers each semester with two
graduate students supervising them. The students’ assignments and
projects are directly related to the school’ s areas of concern. The school
staff and administration participatein training the pre-serviceteachersin
reading strategies, working with special education students, and using
datatodriveinstruction. Much researchisalso being donein studying the
changes at the school, including both UF supervisors, afaculty member,
and the principal, who is also taking graduate courses. The group has
experienced challenges as well as successes and will highlight themes
generated from their research related to school improvement generated
from three different lenses: mentor teachers, principal, and university
faculty. Each lens will provide specific attention to changing teacher
practice through inquiry and the ties to student learning.

Voter Registration Efforts In A PDS Network

And Undergraduate Education Program

Bea Bailey, Julie McGaha, Erin Brooks, Brittney Earle, Grant Davis, and
Ashley Earle, Clemson University

Clemson University’ sProfessional Devel opment SchoolsNetwork
isuniquely invested in encouraging civic engagement via research and
interventions related to voter registration and participation among high
school students and future teachers in undergraduate education pro-
grams. This presentation will focus on our partnership’s mission to
promote the National Network for Educational Renewal’s Agenda for
Education in a Democracy in our PDS sites and within our school of
education. Our discussionwill center upon our action research project that
is designed to increase civic engagement via multiple voter registration
interventions among high school seniorsin our PDSs and among under-
graduates in our university teacher education program. Specifically, an
undergraduate research team led by the presenters will document the
effectiveness of this voter registration service-learning project and also
sharethetroubling statistics on American voter registration among these
two targeted groups.

Walking The Fine Line Between Creativity And
Accountability: Effective Strategies For
Teachers In Urban Professional Development
Schools

Tracy Amerman and Mihri Napoliello, New Jersey City University

As professors in residence working in two urban Professional
Development Schools, we have witnessed the growing pressure for
accountability. Thispressure hasfiltered down to classroom instruction,
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particularly for English language learners and students with disabilities.
As aresult of high stakes testing due to NCLB, New Jersey schools,
particularly urban schools, are under intense scrutiny for these subgroups
to pass rigorous state assessments. In light of this pressure, we have
observed that test preparation begins as early as September and often
drivesinstruction. Teachers rely on materials simulating the test items,
forgoing creative, innovative activities.

Inthissession, wewill present effectivestrategiesfor workingwith
PDS teachers who are accountable for English language learners and/or
studentswithdisabilitiesinurban settings. Thispresentationwill describe
methods that we have found successful for hel ping teachers move from
repetitive class activities linked directly to assessments to creative,
engaging activities that can also enhance student test performance. Also
discussed will beexamplesof professional devel opment activitiesthat we
found effective in encouraging teachers to move from “test preparation”
lessons to a model that promotes critical thinking, creativity, and best
practices that meets the needs of their diverse students. Creativity and
accountability can exist simultaneously in one classroom.

Welcome To Fabulous Las Vegas: An On-Site
Visit To Two Professional Development
Schools In The Heart Of The City

Lisa Bendixen and Pam Campbell, University of Nevada Las Vegas

Mary Ann Ward and Kristin Ryerson, Petersen Professional Devel opment
School

Wanda Oden and Holly Ishman, Paradise Professional Development School

Theonly two Professional Development Schoolsin LasVegasand
the Clark County School District are located within afew blocks of the
conference site, the University of Nevada Las Vegas, and, aso, one
another. Petersen PD Sand Paradi se PD Sfacethechallengesof many urban
elementary schools: low SES, high transiency rates, language barriers,
crime,andNCLB.

¢ How do these PDSs rise to these challenges and still function
successfully as Professional Development School s?

» What role doesthe University of Nevada LasVegasplay inthe
PDS partnership with both schools?

For conference participantswho would beinterested in and benefit
from seeing these two unique PDSs, we extend an invitation to visit and
experience some of our programs: see classroomsin action, interact with
PDSteachers, administrators, and students, aswell asUNLV faculty and
students. Come walk the halls of our PDSs.

Fortunately, both of the schoolsare closeto our conference siteand
UNLV will providetransportationtoand from theschools. During theon-
site visit, participants may choose to observe a variety of teachers,
administrators, and students engaged in the following:

e ELL programs

e UNLYV student teacher preparation cohort program
« Fully inclusive preschool program

* Intervention program for at-risk readers

 School counseling intern program
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» Demonstrations of Differentiated Instruction (an onsite UNLV
course)

I mportant note: Thissessionisscheduledfor Friday morning from
9:15to 10 a.m. Following the 45-minute overview, alimited number of
session attendeeswill betransported to thetwo PDSsites, wherethey will
spendtherest of themorning beforereturningtotheconferencesiteintime
for lunch at noon. Special tableswill bereserved for thisgroup at lunch so
they may discuss their experiences at the schools. If the demand for
participating in this activity is larger than the session presenters can
accommodate, the presenters will determine how to fairly determine
participation.

What Happens In Vegas, Stays In Vegas. What
Happens In The Community Becomes Part Of
The PDS Experience

Mary Anne Hannibal, Indiana University of Pennsylvania
Roberta Kuhns, Derry Area School District

Jan Gebicki, Grandview Elementary School

Cindy Patton, Mountainview Elementary School

This PDS partnership includes students in the Early Childhood
Education/PreK -Grade6 major at IndianaUniversity of Pennsylvaniaand
two school districts, Derry Area and Greater Latrobe. These adjoining
school districts are over twenty miles from the university, requiring
creativity indesigning community involvement activitiesfor theeducation
majors. This presentation describes how the education majors become
actively engaged in the Derry and L atrobe communities, beginning with
field trips where they learn about the geography and history of, and
community resources in, the communities and moving to detailing how
several of the students became full-time summer employeesin child care
centersinthetwodistricts. TheNAEY C Standardsrequirethat pre-service
teachers know about families and the community beyond the classroom.
ThisIUP/Derry/Latrobe PDS model is specifically designed to help stu-
dents meet that standard and community engagement activities, both in-
class and in the field, are incorporated into several of their university
courses. Thepresentationwill offer uniqueand exciting ideasfor meeting
this standard to other PDS partnerships and will include a DVD of
highlights of these students' experiences.

Winning Strategies For Developing And
Sustaining Unique Partnerships Within A Large
PDS Network

Jill Miels and Ruth Swetnam, Ball State University

Funding decreases, personnel changes, educators burn out, per-
sonalitiesclash, and new goalsemerge, yet the school/university partner-
ships live on. After 10 years of working in the Ball State University
Professional Development Schools arena, we have many lessons|earned
to share, built from theindividual storiesthat guide our practice. Among
thetwenty-three PDSsarerural and urban K-12 sites, aparochial school,
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threepreschools, acultural center, and achildren’ smuseum. Althoughthe
featured PDS sites provide placements for student teachers, practicum
placementsfor both pedagogical and content methods, and placesfor the
development of inquiry and professional devel opment, each sitegoeswell
beyond these practices to adopt unique strategies that enhance learning
with respect to the culture of the site.

Sample success stories include the following:

« afailing urban school moved to recognition as a Blue Ribbon
School inafive-year period;

« three schools (rural and urban) collaborated in a grant-writing
project;

« changes took place in promotion and tenure structures,

« collaborativemodel sof student teaching supervisionwereimple-
mented;

¢ two museums became PDSs which promoted connections be-
tween schools and community resources; and

* professional developmentisongoingintwenty-threePDS. . .and
many more.

Theaudiencewill view amulti-mediapresentation highlighting many
winning strategies and engage in dialogue with presenters who have
assumed different rolesand responsihbilitiesin establishing and maintain-
ing PDSrelationships.

Working Together To Prepare Urban Teachers
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Barbara Charness, Sepulveda Middle School
Nancy Prosenjak, California State University Northridge

The NCATE Standards for Professional Development Schools
charge PDS school sto devel op amodel that providesfor joint leadership.
The Los Angeles Unified School District/California State University
Northridge Teachersfor aNew EraPartnership hassuccessfully designed
such a model. It incorporates integral involvement of site principals, a
steering committee with representation from across the university and
district, an active site |eadership team of teacher-leaders, and university
liaisons from multiple departments, Arts/Sciences and Education.

Oneuniqueelementisateachinglab established at themiddleschool
sitethat has provided the meansfor total contextualization of a cohort of
teacher candidates. Cohort memberstake courseson-siteand work across
the grades, K-8. Field placements rotate between middle school class-
rooms and the nearby elementary site so that candidates can profit from
theexpertiseof multipleteachers, siteadministrators, and content special -
ists.

Another unique feature was a Professor-in-Residence who taught
sixth grade social studies for the semester, as well as the social studies
methods course, creating a co-planning/co-teaching model to involve
each teacher candidate in the design and delivery of lessons.

Because of the principal’ s belief in the competence of the teachers
prepared throughthisprogram, threemembersof | ast year’ scohort arenow
teaching sixth grade at Sepulveda Middle School.

Drawing from the experiences of school and university personnel,
presenters will describe their journey of establishing and sustaining this
school-university partnership, now initsthird year. They will highlight
strategies and concepts that resulted in success.
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