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‘With ever greater demand for ESOL classes 
and a high level of insistence from 
governments that migrants learn English for 
purposes of integration, the job of ESOL 
teachers goes way beyond teaching the forms 
and structure of the English language.’ 
 
 
Simpson, J. 2016. ‘English for speakers of other languages: language 
education and migration.’ In Hall, G. (Ed.) The Routledge Handbook of 
English Language Teaching. Routledge, p.184. 
 



‘In contrast with learning as internalisation, 
learning as increasing participation in 
communities of practice concerns the whole 
person acting in the world.’ 
 
 
 
Lave, J. & Wenger, E 1991. Situated learning: legitimate peripheral 
participation. Cambridge: Cambridge University Press, 49. 



‘A learning curriculum is essentially situated. It is not 
something that can be considered in isolation…  A 
learning curriculum is thus characteristic of a 
community…’ 
 
Lave, J., and Wenger, E. 1991. Situated Learning: Legitimate Peripheral 
Participation. Cambridge: Cambridge University Press, p. 97. 



‘Classroom-based research… has tended to insulate 
the classroom itself from its surrounding context, 
defining its object by looking inwards at the 
routines, activities, and interactions which 
constitute the classroom. Here we propose the 
need to situate the classroom itself in social and in 
multilingual sociolinguistic space.’  
 
 
Baynham, M. & Simpson, J. (2010). Onwards and upwards: Space, placement, 
and liminality in Adult ESOL classes. TESOL Quarterly, 44 (3),p.425. 
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‘The ecological approach looks at the entire situation 
and asks, what is it in this environment that makes 
things happen the way they do? How does learning 
come about? Ecology therefore involves the study of 
context…. In addition, things are happening all the 
time, in schools, classrooms, at desks and around 
computers. So, ecology is also the study of 
movement, process, and action.’  
 
 
van Lier, L. (2004). The Ecology and Semiotics of Language Learning: A Sociocultural 
Perspective. Dordrecht: Kluwer, p. 11. 
 



‘The affordance perspective assumes an active 
learner establishing relationships with and within 
the environment. In terms of language learning, 
affordances arise out of participation and use, 
and learning opportunities arise as a 
consequence of participation and use.’  
 
 
Auyang, 2000, as cited in Van Lier, 2004, op. cit. p.92. 
 



‘In China, it was just a road. I don't see what is in front of 
me or my friends. The teacher mentioned that direction of 
this road is very good, but I don't know I'm not sure why she 
says it is good. But in Australia, it's like a forest. So many 
people are in this forest and every green plant is English. 
See or not see, it's up to you. And nobody give me the 
direction, I just walk around in this forest, explore 
everything, and I can ask others that sort of things. I think 
it's more interesting.’ 
 
 
 
Kashiwa, M. & Benson, P. (2018). ‘A road and a forest: conceptions of in-class 
and out-of-class learning in the transition to study abroad.’ TESOL Quarterly, 
52/4, p.739 



“The environment is full of meaning potential, 
especially if it has a rich semiotic budget, 
which may not be true of all classrooms, 
textbooks, or pedagogical interactions.” 
 
 
Van Lier, 2000, p. 96 



Innovating pedagogy 2019: Innovation report 7. Open University. 
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‘An ecological approach sees the learner as a 
whole person, not a grammar production unit.  It 
involves having meaningful things to do and say, 
being taken seriously, being given responsibility, 
and being encouraged to tackle challenging 
projects, to think critically, and to take control of 
one’s own learning.  The teacher provides 
assistance, but only just enough and just in time 
(in the form of pedagogical scaffolding), taking the 
learners’ developing skills and interests as the true 
driving force of the curriculum.‘ 
 
Leo van Lier (2004: 223-224) 
 



Task-based learning 



‘Task-based language teaching starts from the 
basic principle that people learn a language not 
only in order to use the language for functional 
purposes, but also by doing so… Task-based 
syllabuses do not chop up language into small 
pieces, but take holistic, functional tasks as the 
basic unit for the design of educational activity.’  
 
 
van den Branden, K. 2012. ‘Task-based language education’ in The 
Cambridge Guide to Pedagogy and Practice in Second Language Teaching, 
Burns, A. & Richards, J. C. (Eds.) Cambridge University Press, p.133. 
 



‘The strength of task-based language education in 
Flanders has been its multidimensional character: 
it has been far more than a pedagogical concept 
related to language education, but has been 
conceived as a powerful tool with which to 
emancipate learners from deprived backgrounds 
and underprivileged citizens in society. As such, the 
implementation of task-based language education 
has gradually developed into one of the emblems 
symbolising the fight against social inequity in 
Flemish society.’  
 
Van den Branden, K. 2009 ‘Training teachers: task-based as well?’ In van den 
Branden, Bygate, Norris, (Eds.) Task-based Language Teaching: a reader. John 
Benjamins. p.427 
 



Dogme/teaching 
unplugged 



1. Teaching should be done using only the resources that 

teachers and students bring to the classroom – i.e. 

themselves – and whatever happens to be in the 

classroom. If a particular piece of material is necessary 

for the lesson, a location must be chosen where that 

material is to be found (e.g. library, resource centre, bar, 

students’ club…) 

 

2.  No recorded listening material should be introduced 

into the classroom: the source of all “listening” activities 

should be the students and teacher themselves.  

 





“We are looking for ways of exploiting the learning 
opportunities offered by the raw material of the 
classroom, that is the language that emerges from the 
needs, interests, concerns and desires of the people in 
the room”. 
 
www.groups.yahoo.com/group/dogme 

 



Language learning in the wild 



http://languagelearninginthewild.com/ 



Language Learning in the Wild is “an experiential second 
language pedagogy that puts the user into the center of the 
learning process. The premise is that language as a 
phenomenon occurs in its use and is therefore learned in and 
through use.” 
  
“However, experiential language learning will not give up the 
classroom as a learning space. It will develop methods to bring 
a second language user out into the ‘wild’ where the target 
language is spoken, it will also develop methods to harvest the 
experiences from the ‘wild’ and to bring them back into the 
classroom.” 
 

http://languagelearninginthewild.com/ 



Genre-based teaching 



 
‘Language always happens as text; and as text, 
it inevitably occurs in a particular generic form. 
That generic form arises out of the action of 
social subjects in particular social situations.’ 
 
 
Kress, G. 1993. Genre as social process. In B. Cope & M. Kalantzis (eds). 
The powers of literacy. London: Farmer Press, p.27. 
 







“The objectives of a course based on a text-based 
syllabus are always related to the use of whole 
texts in context.” 
 
 
Feez, S. (1998) Text-based syllabus design. Sydney, NSW: National Centre for 
English Language Teaching and Research, p. 23.  



‘[Genres] offer the capacity for initiating students 
into ways of making meaning that are valued in 
English-speaking communities.’ 
 
 
Christie, F. (1999) Genre theory and ESL teaching: A systemic-functional 
perspective.’ TESOL Quarterly, 33(4), p. 762. 



Participatory pedagogy 



“Instead of a teacher, we had a co-ordinator; 

instead of lectures, dialogue; instead of pupils, 

group participants…” 

 

 

 

“Whoever enters into dialogue does so with 

someone about something; and that something 

ought to constitute the new content of our 

proposed education.” 

 
(Paulo Freire) 

 



https://efalondon.wordpress.com/about/ 





From start to finish the atmosphere and approach of the 

classroom differed wildly from EFL. Each session begins 

in the hands of the students, and, prompted by 

photographs or a text, discussion is initiated. Critical 

thinking, language analysis and English learning 

germinate from this learner-led scenario; actively building 

on knowledge, rather than passively banking it. 

 

Learners are encouraged to accumulate language by 

participating in discussion. Language acquisition comes 

as part of discussion which challenges the learners to 

critically assess their world, and learners become better 

able to critically engage with their world with increased 

language acquisition. 
 
 
https://efalondon.wordpress.com/2013/11/01/volunteering-with-english-for-
action-discovering-participatory-learning/#more-270 



‘Learners will invest effort in any task if they 
perceive benefit from it.  [Therefore,] require 
learners to seek out and choose content which 
they perceive as appropriate to their learning 
needs and interests’.  
 
 
(Breen, M. 2009. p.349, 353) 
 



‘Ideally, teachers and students alike should be 
involved in the co-construction of the curriculum, 
even if only in a light-touch way. Being involved in 
such a process is empowering and increases the 
agency of the participants, and the material itself is 
likely to be more relevant and appropriate.’ 
 
 
 
Sowton, C. (2018) ‘Involve stakeholders, measure impact and scaffold teacher 
development .’ In Capstick, T. (ed.) Language for Resilience. British Council. p. 85 
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“Language is not a sterile subject to be confined 
to the classroom. One of two things must be 
done: either life must be brought to the 
classroom or the class must be taken to life.”  
 
 
 
Strevens, P. 1956. Spoken Language. Longmans, Green & Co: p. 69. 
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