Prof. Aislinn O’Donnell
Dr. Patricia Kieran
Assoc. Prof. Lovisa Bergdahl
Stephanos Cherouvis

Contents

The Project
(principles and
philosophy)

The Rough
Guide to the
Sacred
(the religious
and the secular)

Making
Democracy
(the political)

Living Values
(the ethical)

3

Thinking
Together
(the
philosophical)

Encountering
the World
(the aesthetic)

Engaging with
Tradition
(the past and
the historical)

Difficult
Conversations
(moments of
stuckness and
perplexity)

Project Resources (digital supports)

This is an extract from The Enquiring Classroom Training Manual focusing on The
Rough Guide the Sacred. For the full Training Manual please visit ;
http://www.enquiring-project.eu/project-outputs.html

28

2

Making
Democracy
(the political)

3

Making Democracy (the political)

Making democracy in education

The school … creates a ‘common good’.
To us, it is an invention particularly worthy of defence today

Nations are created top-down, they are products of desks and wars,
but societies are formed and built from the bottom-up (Benedict
Anderson, 2016). Since this handbook is reflecting on the relationship
between the educational question, the democratic question and the
question of pluralism, the exercises we present here all have a
bottom-up perspective. This is in order to put in focus how teachers
and educators, in times of increasing fascist, populist, xenophobic,
racist and anti-democratic movements in Europe, can invite a
different kind of engagement by students and teachers with the
question of values, identity and purpose, in particular the relation to
the question of liberal values and democracy. At the heart of this
project is a commitment to pluralism and to the public, in the sense
that we appear to one another, speak with one another, and that we
accept that the other, who is never the same as me, exists and has
the right to continue to exist and to live in our common world.

Jan Masschelein and Maarten Simons, 2013
In Defence of the School: A Public Issue p. 134.

It is not the task of education to create national borders and
education is not simply a mechanism for producing citizens. The task
of education is to take responsibility for the living-on of the world
into the future by introducing the next generation to the stories of
our world so they can decide which elements of our common world
they wish to renew, which to reject and which to preserve. Yet,
education, like politics, is concerned with ‘facts’, the most fragile
things in the world, says Arendt, and whilst each generation reinterprets the ‘facts’, it cannot simply erase the facts as it wishes.
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When we think of ‘making democracy’ in the educational space, we
refer to a commitment to pluralism that also allows for the constant
formation and reformation of values and traditions, including
examining the values on which liberal democratic societies are built,
whilst engaging, unflinchingly with the undersides of these societies,
not only populism, but the colonialism, xenophobia, violence and
racism whose legacies persist, in a European context.

In this way, we also take up a decolonial lens, in particular in relation
to thinking about the past, while seeking to help students to explore
questions of values, pluralism, and democracy in an educational way
that sustains a commitment to pluralism, rather than a single vision
of ‘how things are’. This allows students to form their own opinions
and sense of purpose. We see the educational space as one
involving an interplay and tension between preservation and
change, between the old and the new. This educational tension is, in
fact, the essence of education. Let us develop this a little more
below.

JUSTICE

What is democracy?

DIGNITY
RESPONSIBlLITY
HUMAN RIGHTS
TOLERANCE
CARE

INTEGRITY
SOLIDARITY
FREEDOM
EQUALITY
GENEROSITY

In this handbook, democracy is primarily understood as a verb, not a
noun. No one has ever ‘seen democracy’; it is something that comes
into concretion in our doing and acting together with others. Of
course it could be argued that democracy is a noun in the sense that
Sweden or Greece or Ireland are democracies, referring to the rule
of government or the representational democratic model that
govern these three nation states. But this political model is, as we
see it, of little concern for schools and doesn’t comprehend
democratic political life. The approach taken here, by contrast, is
that democracy is not noun but a characteristic or a quality of
something we do (or fail to do) in our living and acting together with
others. Seeing democracy as a verb derives from an age-old
tradition of thought. More precisely, it finds its foundations in
ancient Greece and etymologically, the term democracy is derived
from the Greek word ‘demos’ meaning ‘people’ and ‘cratos’
meaning ‘power’ or ‘rule’.
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This suggests, then, that democracy is about ‘the power of the
people’ to openly and publicly deliberate about different worldviews
and different and competing ideas about what characterizes a good
life. The democratic tradition is people-centred in character (focuses
on the ‘demos’) and what is crucial to it in its original Greek variant is
pluralism and openness. This function offers the citizens the power to
renegotiate and re-interpret the different kinds of knowledge, values
and cultural traditions that they have acquired from previous
generations. In this sense, democracy as verb offers a form that
allows the negotiation and renegotiation of certain content but it
does not in itself offer such content.
The broad spectrum of so-called liberal values that make up the
content negotiated by the democratic tradition in the European
context are not, in principle at least, culture or religion specific. It is
the pluralism and communicability of these values that matters.
Central values include freedom, equality, solidarity (i.e. fraternity),
justice and tolerance. These are values that we here put on the
‘educational table’ in order to explore and examine them, making
sense of them and seeing how they give sense to our lives through
the diverse traditions and lineages which we inherit and embody.
Each person should be able to speak of these liberal values in their
own way, from their interpretations of their own tradition,
perspective, or lineage whilst remaining committed broadly to the
democratic tradition which seeks to approach the question of values
from the perspective of citizens. There may be additional values that
are not included here that may also be ‘put on the table’ if they are
values which we can all discuss.

At the heart of the liberal tradition lies an emphasis on those values
that sustain pluralism, in broad terms, not only allowing different
versions of the good life to co-exist, but seeing this as an enrichment
of democratic life and of humankind. Understanding what pluralism
means in an educational way involves a rich encounter with the
world, with a range of traditions, ideologies, perspectives, cultures
and diverse ways of understanding values. It requires facing history
and the past including the blind-spots and failures in liberal
democratic societies that refuse to acknowledge their own injustices
past and present. This may express itself by efforts to seek to impose
one particular understanding of ‘core’ values that indicate they are
are not genuinely inclusive and pluralist, other than on their own
terms. Educationally, pluralism involves developing the ability to learn
to see the complexity within one’s own traditions and commitments.
In this way, we come as citizens to engage in the on-going process of
re-negotiation of values in democratic societies bringing with us our
own traditions as rich sources of knowledge, and coming to also see,
perhaps, some of the limitations in those traditions or perspectives.
Arguably, liberal democratic societies rest on two partly contradictory
traditions: the democratic, political tradition (from ancient Greece)
and the liberal, moral tradition (from the French Revolution) (Mouffe,
2005). The contradiction consists in the liberal tradition striving to
establish liberal values that keep the individual at their heart,
whereas the democratic tradition starts with the people and the
commitment to diversity and pluralism.
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The educational project and the democratic project strive, in their
different ways, to allow the present generation to constantly
negotiate and renegotiate the values, knowledge and traditions taken
over from previous generations. This tension between negotiation
and pluralism, on the one hand, and the transmission and
establishment of ethical or moral values, on the other, constitute the
heart of liberal democracy.
If negotiation and pluralism are sacrificed, the society becomes ‘hardcore’ liberal but not democratic. And conversely if the so-called
liberal moral values (understood here as complex rather than
monolithic) lose their power to attract and motivate citizens, society
becomes directionless and in lack of motivating force.
Democracy today
It is this tension between continuously debating, arguing and
renegotiating the values and traditions that have emerged in
particular societies while at the same time continuing to believe in
them broadly speaking, holding them valuable and allowing ourselves
to be held by them, that is at the heart of liberal democracy. However
liberal democracy has not always been fully understood in this way,
and it can sometimes seem as necessarily in conflict with deeply held
religious, moral and political beliefs. So too is there a risk of ‘liberal
imperialism’ or even ‘liberal intolerance’ that prescribes a single set
of responses, or ‘core values’ to complex moral and political
questions. A further problem is when faith in the idea of liberal
democracy is undermined by double standards in practice,
differential treatment of citizens, and a refusal to be critically
reflective and honest about the past and the present. Perhaps the
greatest threat today is cynicism about democratic life on all sides of
the political spectrum.

Liberal democracy today, understood here as democracy committed
to pluralism and to negotiating values, is facing great challenges. As
we write, fascist, populist, xenophobic, racist and anti-democratic
sentiment are gaining ground in public conversations in many parts of
Europe and educational institutions all over the continent are
struggling with how to ‘combat’ and ‘tackle’ the situation (ECRI, COE).
Some researchers go so far as to assert that there is in fact a
‘motivational deficit’ at the heart of liberal democracies, suggesting
that secular liberal democratic values and the traditional institutions
that represent these values – such as schools and universities – no
longer seems to sufficiently motivate people in Western liberal
democracies (Critchley, 2007). The motivational deficit suggests that
the values associated with liberalism are becoming irrelevant to a
growing number of people and that the people's power (i.e.
democracy) is increasingly being used to express non-liberal values or
illiberal/intolerant values.
In a situation like this, what is the role of teachers and educators in
preparing the next generation to want to even participate in
democratic processes? How are they to present democracy in such a
way that the next generation becomes willing to pick it up and pass it
on? How can they put values on the ‘educational table’ such that
students can find purpose and meaning, so that they can have a
complex understanding of the past and present, whilst committing to
a pluralistic society? This question, to our minds, is one of the most
crucial questions facing education in our time and age. That is, how is
democracy to become meaningful again to the new generation and
not transmitted as merely factual or necessary? It is in this light, and
to the end of making democracy meaningful, that the exercises below
are to be understood and practiced.
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In ‘Making Democracy’ we address questions of democracy,
liberalism, pluralism and values in an educational way. The exercises
maintain the educational commitment to introduce students to our
common world, whilst fostering a sense of the pluralism of the
human condition, the singularity of each human, and the dangers of a
“single vision” both educationally and politically. By not confusing the
formal question of democracy with the substantive, if complex,
question of values, we invite an understanding that is premised on
negotiation, on pluralism and on renewal, avoiding monolithic claims
to “our values”, “core values” or “shared values” that suggest that
there are those others who have irreconcilably “other values” and
who thus cannot be included in the democratic conversation. We
resist the language of “democratic values”, asking that we see
democracy as the process of negotiation, and values as the ‘matter’
on the educational (and political) table.
Some of these exercises were developed by Aislinn O’Donnell in
collaboration with Glenn Loughran as part of the Visiting Project, and
others with Katy Fitzpatrick as part of “Art and Philosophy in the
Classroom.
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Exercise 1: Embodying Power
Description

EMBODYING POWER

This is an exercise drawn from Boal’s work in Theatre of the Oppressed. It
allows students and teachers to explore questions of power by intervening in
the space themselves to examine and analyse the different ways that power
operates. It cultivates their analytical, affective, and imaginative capacities as
they evaluate the different stagings of objects and bodies through the lens of
power, then describing and evaluating what is witnessed.

Aims:
To help students understand the embodiment of power, the relationship
between bodies and space, and their own affective responses and
presuppositions.

Learning Outcomes:

•

•

•

Develop the ability to symbolise and manifest power using material
objects and space.
Deepen understanding of affective responses to power and the
positioning of different bodies.
Development of creativity and imagination in exploring possibilities
of staging.
Understanding of the perspectives and experiences of others
through noting their responses and listening to their reasons.

Intended Age Group:

Aged 8 to Adult

Duration:

15-20 minutes

Resources:

Four chairs, One table, One bottle

Preparation:

Create sufficient room for objects to be moved

EXERCISE 1:

•
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Exercise 1: Embodying Power
Method:

Option 2:
• Place a table and 4 chairs in space.
• Ask one person to step into the image and take up what they think
is the most powerful position.
• Analyse what they have done as a group and ask that person to say
why they think they have taken a powerful position.
• Then ask one other person to step into the image to see if they can
usurp that power (all without hurting anyone or being rude).
• Repeat a few more times with more people joining the image and us
all analysing it as the image progresses.

Supplementary Exercises
• Explore the “Hidden Curriculum” by occupying the space of the
classroom in different ways and notice how this shifts relations of
power (see Saturnalian School below).
• Give the children cards naming different roles within the school and
wider education context and ask the student to take a card and rank
their status in term of power by standing in a line. Include student
teachers in this ranking. Ask them to explain their reasoning.
• Work with still images made by students taking up different
positions to express different responses to power in small groups.
Ask them to explain their reasoning.
• Make together a set of visual images that tell the story of gaining
power or losing power. Display and discuss images and brainstorm
themes relating to the images.
• Students can later develop scripts or stories around these themes.
Tips:

Invite younger children to model and engage in gestures and postures
of power between different iterations of the Boal exercise.
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EMBODYING POWER

• Think about, what makes someone or something powerful in an
image? What symbols/body postures/ positions of things make
them powerful? Try different movements and postures.

EXERCISE 1:

Option 1:
• Place a table, 4 chairs and bottle at one side of the space, so
everyone can see it.
• Ask someone to place the objects in an order to make one chair the
most powerful object. No objects can be removed, but they can be
placed in any way in our ‘scene’/’image’.
• Describe what you see. In what way does this show power? Do we
all agree that this is the best way for the bottle to have power?
Why? What do we see that makes us say that it has power?
• Ask someone else to change the image if they think they can do it
‘better’.
• Repeat this exercise a number of times with different people.
• Ask a volunteer to place him or herself in the image to take up the
most powerful position without moving anything. Invite them to
move the objects.
• Ask another volunteer can join to see if they can take a more
powerful position (all without hurting anyone or being rude).

Exercise 2: Living Exemplars
Description:
If we are to put ‘values on the table’, it’s worth exploring and understanding
how those values are embodied by both ourselves and others in ways that
have been significant in people’s lives. For some this can be quite a personal
exercise so participants should be made aware that they will be under no
pressure to describe or share their writing or thoughts. This can also help us
connect with what we really value, rather than what we think we ought to
value by virtue of our identities, alignments, affiliations, histories and
associations. This exercise is informed by practices of appreciative enquiry
and seeks to shift from practices of critique and problematisation to exploring
how those critiques also reveal our commitments and values. Recently,
philosophers of religion have argued that in order to understand values, we
need to encounter them as living, embodied and alive. This is why stories and
exemplary figures are important as they help us to make contact with values.
The structure of the task is informed by Swiss artists, Fischli and Weiss. It can
be approached in ways that allow for different kinds of engagement with
different age groups.

Intended Age group:

From 8 years old to adult

Duration:

30-40 minutes

Resources:

Pens, Blank postcards, Plasticine, Ideally, origami
or coloured paper on which to place figures, Piece
of cloth.

Preparation
This exercise is better suited to groups of 12-15.
Create a circle with a large space in the middle where objects can be placed on
the cloth.

Method:
●

●

Aims:

Understand deeply held values and gain insight what it means for these
values to be embodied and expressed.

●

Learning Outcomes:
●
●
●
●

Explore and reflect on the living nature of values.
Develop practices of appreciation and gratitude for those who
embody those values.
Listen to the stories of others, if they choose to share them,
developing insight into what matters for others.
Learn to co-exist together in difference, without seeking consensus,
mutual understanding, or agreement.

●
●
●
●

Ask the group to silently bring to mind someone they know who
embodies what they see as an exemplary (or admirable) life. For
young children, this can be re-framed so that as they think of
someone they admire important to them, they learn to describe the
values that that person embodies.
Participants should reflect on the values expressed in this person’s
life and the ways in which they are expressed by them – what they
do, how they are with others, and so on.
Write a thank you letter to that person, explaining why they have
been important to you, what you have learned and how you sensed
and felt the values that they embodied. Spend 15 minutes on this.
Advise participants that they do not need to share this.
Create from plasticine, a little figurine or symbol related in some way
to that person and place it on a sheet of origami paper on the floor.
Participants may decide to choose one word or a short phrase to title
the little sculpture. This can be silly, serious, poetic, descriptive.
If anyone wishes to volunteer, listen to and share the stories,
reflecting together on what it means to embody values.
These stories can be shared over a number of sessions.

Tips:

Make sure participants don’t feel pressurised to share their writings
and thoughts. Work by invitation.
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Exercise 3: Imagining the Demos
Description:

Learning Outcomes:
●

This is a set of imaginative exercises to explore political imaginaries, in
particular the democratic imaginary. The exercises aim to draw out the
conceptual presuppositions relating to different political systems, and
the affects (or emotions/feelings) that accompany and constitute
different political and social imaginaries. In many respects they are
playful and provocative. The exercise also supports political literacy
and enables students to see the connections between the circulation
of affects (emotions/feelings) and political life, in particular identifying
dogmatic and polarised positions, and noticing the different
investments that people hold in relation to politics. Whilst our position
in The Enquiring Classroom is that we need to distinguish questions of
democracy, qua agonistic negotiation, from questions of values – the
content which is of common concern - it is important to understand a
variety of ordinary conceptualisations and images of political systems,
and to think about how students understand the questions of politics,
the State, democracy and other political systems. It is also important
to imagine the kinds of virtues or commitments that might be
expressed by different systems, for example, openness and listening in
democratic systems.

●
●
●
●

Understand the tenets and principles of a range of political
systems.
Develop knowledge of how different political systems operate.
Analyse the concept of democracy from a range of
perspectives.
Develop imaginative pedagogical responses to contemporary
questions in political life.
Connect the world of the past with the present.

Preparation:

Ensure materials are ready, especially if you are engaging in a sequence
of exercises.
Students should be supported in developing a good understanding of
diverse political systems.

Aim:

Explore political systems through a range of creative and nontraditional strategies.
Intended Age Group:

From 14 to adult

Duration:

20-60 minutes depending on how many
exercises are developed.
• A2, A3 and A4 paper
• Pens

Resources:
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Exercise 3: Imagining the Demos
Task 1: Mapping and dialogue in group of 5-6.
• Draw democracy: First individually (A4 page) and then as a group
collectively (large page).
• Concepts of democracy: Map provisional ideas and concepts
associated with democracy. See Concept Constellations.
• Affects of democracy: How does democracy ‘feel’? What are the
dominant affects and lived experiences that circulate in
democracies? Is this the same for all citizens or all people who
live in a democracy?
• Values and democracy: What are the key values, virtues and
dispositions that one expects to encounter in a democracy? Why?
What is actually encountered in democracies today?
Individual writing exercises:
• Democracy’s Autobiography: Write from its own perspective of
its hopes, dreams, gifts, shortcomings? Write from a Critic’s
perspective of its blindspots, and its shortcomings.
• Right of Response: What would Democracy say to those who
reject it?
Share the writing exercises.

Task 2
• For students who have a good understanding of different political
systems and who are able to weigh up the pros and cons of
different systems.
• Political Systems in Therapy: In pairs, imagine a political system
going to therapy. How does it look? Sound? Move? (oligarchy,
fascism, totalitarianism, communism, socialism, theocracy,
imperial, colonial, democracy, social democracy, liberal
democracy, republicanism). Describe autobiographically, in the
voice of the system, the problems they may face, the
relationships they value, their own values.
• Political Systems at a Dinner Party: In groups, each person
chooses to be a political system. What is the image that each of
these systems might want to project of itself and how might it
relate to others? How would it behave? How would it move?
What would it look like? Map the primary affects, ideas and
values motivating different systems. Describe autobiographically
in the voice of the system the problems they think they face.
• Manifesto: Choose a system and write a short manifesto
advocating its values, but do so in the voice of an 8-10 year old
child.

Tips:

• You can modify these exercises depending on the age, level and knowledge of the students. This is a good strategy to evaluate their political
literacy, interest and engagement, and to allow for honest conversations about relationships to democratic systems.

14

EXERCISE 3: IMAGINING THE DEMOS

Method:

Exercise 4: Porch-Sitting

Intended Age Group:

Description:

From 8 years old to adult

Duration:

20-30 minutes

This is a short listening exercise that can be done in pairs, sitting side
by side (porch-sitting), or in groups. If the latter, participants should be
encouraged to sit with one another side by side and listen to one
another. The aim is to invite silence and reflection rather than engage
in discussion after each contribution. Different concepts can be taken
up in this exercise, but each time try to approach it through story and
through imaging, or perhaps thinking symbolically. Part of this exercise
also involves seeing how sensibilities, listening and experiences shift
when spaces are re-arranged, however very minimally. For instance,
moving chairs, tables, how we sit or stand, or place these in a space,
makes a huge difference to experience.

Resources:

No additional resources required, other than
reorganising spaces. You may like to build on
this exercise with a drawing exercise.

Aims:

• This exercise aims to connect a concept or value with an experience
or story in a meaningful way for participants, helping them to
understand how they understand some of the “liberal values” that
we put on the table, alongside other important concepts like peace
and conflict.
• The experience is shifted by a different way of speaking and
listening that comes from sitting alongside each other rather than
face to face.

Preparation:

In silence, think of an object, a story, an image, or an experience that in
some way symbolises, or connects with, the concept of conflict (or of
peace.)
Don’t overthink it.. Work intuitively..
Method:

• Sitting side by side (porch-sitting), speak to the person beside you
for between 2-4 uninterrupted minutes about whatever has come
to mind. Change places. You may repeat once more. This exercise
can build into other exercises like philosophical enquiry.
Tip:

• If doing this exercise as a group, this should be sitting in a row or a
triangle of chairs facing a wall, window or corner.

Learning Outcomes:

• Experience how sensibility shifts when spaces are re-organised, in
particular when participants sit side by side.
• Identify connections between stories, experiences and
concepts/values.
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Exercise 4: Porch-Sitting
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Learning Outcomes:
●

●
●

Experience how sensibility shifts when spaces are reorganised, in particular when participants sit side by side,
facing ahead.
Identify connections between stories, experiences and
concepts/values.
Understand and experience the complexity of concepts and
values and the different ways that people make sense of them.

Intended Age Group:

14-18 year olds

Duration:

20-30 minutes

Resources:

No additional resources required, other than
reorganising spaces.

• Offer a prompt to the group. For example, “Digging back into your
memory think of a story of political shame or surprising solidarity”.
• Construct the prompt in a way that allows people to talk about
experience, the stories of others, or witnessing through story
without it becoming narrowly personal – the stories should speak to
the wider world.
• Once the chairs are set up ask people to sit quietly until someone
feels ‘moved’ to speak.
• Everyone listens, reflects for a few moments after the person
finishes, then sits in silence until the next person offers a story. This
can be short or long, profound or light and humorous.
• The exercise continues for as long as people wish to contribute, or
for a set time and then returned to.
• There should be no further cross-talk or dialogue. The themes may
be incorporated into other exercises.

GO
TO
IMAGINATION

Method:

THE

Chairs should be organised side by side in a triangular shape, facing
either a corner or a window.
Participants should be given a prompt before the session to reflect on.
An example of this is “Tell a story of political shame or surprising
solidarity”.

TRAINING

Aims:

This exercise aims to connect a concept or value with an experience or
story, this time by shifting relations in space and by creating an
atmosphere of listening.

Preparation:

EXERCISE

Description:

This is a listening exercise that can be done with small groups of 10-15.
The purpose is to listen in different ways without ‘cross-talk’ or further
dialogue after each contribution. This time again the form matters and
this kind of exercise should only be tried with groups who have
developed listening skills and relations of respect. The topic can
change but it should connect the personal with the political without
making students vulnerable by telling solely personal stories. It allows
a space to voice the questions that matter. Hannah Arendt following
Walter Benjamin speaks of ‘pearl diving’, discovering thoughtfragments. Think about what ‘pearls’ we want to pass on to others and
to the next generation through the stories that we tell one another
about our present and our past.

5:

Exercise 5: Training the Imagination to Go Visiting

VISITING
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VISITING

Exercise 5: Training the Imagination to Go Visiting
Tips:

5:

TRAINING

THE

IMAGINATION

TO

GO

curriculum or issues arising in the wider world.
• This exercise relates to other exercises on memorialisation,
identity, and values. It is best followed by a contemplative
exercise, perhaps drawing or making in response to a task.
• Some themes, if the students wish, can be developed in
philosophical enquiry.

EXERCISE

• If doing this exercise as a group, this should be sitting in a row or a
triangle.
• The facilitator may be prepared to begin with a story, though give
enough time for others to decide if they want to contribute first.
Allow for silence.
• Be clear about the parameters. This space isn’t a space for further
discussion.
• Some of these themes may relate to issues discussed on the wider
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Exercise 6: Choreographing Values
Description:

EXERCISE 6: CHOREOGRAPHING VALUES

These exercises seek to explore values aesthetically, through
movement, gesture, and imagination. They seek to take up a different
relationship to values so that rather than ‘having’ values, we think
about how our values hold us, which ones won’t let us go, how little
about them feels like a matter of choice, how we live and express
them, and how we might renew or re-imagine them. We think about
and discuss what they feel like in the body and in encounters of bodies
and gestures. We offer a series of exercises to explore values in
different ways.
Aims:

This exercise aims to connect a concept or value with embodied
experience and expression.
Learning Outcomes:

• Take up other kinds of non-discursive (speaking) relation to the
exploration of values.
• Discover and explore how and why different movements might be
associated with different values.
Intended Age Group:

From 8 years old to adult

Duration:

45 minutes

Resources:

Create spaces for movement and push back
tables to allow for sharing of choreography of
movements.

Preparation:

Create invitational spaces so that students can decide how and
whether they want to participate.
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Exercise 6: Choreographing Values

Instruction 1: Holding Values
This simple speaking and listening exercise shifts our ideas about
agency and choice from imagining we hold values to imagining that
they hold us. It is influenced by the writings of philosophers Rudi
Visker and Friedrich Nietzsche.
• Participants: Initially work individually and make sure there is a
surface for writing available to everyone, then turn to work in
small groups of 3-4.
• Values: Individually, spend five minutes reflecting on what values
hold you? Which values do you feel you are chosen by and are
thus committed to? You may wish to engage in a free writing
exercise based on this question.
• Being Held: What is it like to be held by them? How does it feel?
What would life be like if you were no longer held in this way?
Spend 2-3 minutes reflecting on this.
Speaking and Listening: In groups of 3-4, speak for one minute each
on the values that hold you, with no commentary or discussion. If
someone chooses not to speak, then remain silent for one minute.
Discuss in the wider circle for up to 20 minutes.
Instruction 2: Drawing Values
• Draw a concept and then draw its opposite for 10 minutes. Don’t
over-think this. Use pencils to allow you to explore the affects or
emotions of different values.
• For example, What does freedom or dignity look like and feel like?
What is its opposite – humiliation? control? Other possible
concepts: generosity, tolerance, solidarity, equality, justice, care,
responsibility, dignity, integrity.

• Discuss images in pairs and then in wider group for 10 minutes.
Instruction 3: Choreographing Values (with thanks to Anna HickeyMoody).
•

•

•
•

Each person goes into a corner on their own and begins to play
with different ideas of what their value might look like through
gesture and movement of the body. Also explore what its
opposite might look like.
This can be done in very safe ways so that students move at a
micro almost invisible level, of tiny, almost invisible, gestures
and movements.
Invite each person to share their movements with one other
person.
Invite them to choreograph together a set of movements
including the following:
• Large and small movements
• Fast and slow movements
• Low down and up high movements.

Give some time for further practice and invite pairs to show their
movements to the wider group. Do so in groups of 2-3 rather than
individually. Please ensure there is no felt pressure to participate
and devise safer ways of imagining and embodying gestures where
there is genuine resistance.
Variations: Participants can choreograph the typical or everyday
gestures of the school or of ordinary life. Allow for playfulness and
critique.
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EXERCISE 6: CHOREOGRAPHING VALUES

Method:

Making Democracy (the political)
SPEECH

Exercise 7: The Political Aesthetics of Hate Speech.

Duration:

30 - 45 minutes

Resources:

Set of images that in some way could be
associated with hatred printed in A4, or ask
students to select images associated with
hate speech or hatred. May also print
multiple copies of one image to work in
pairs.

•

•

•

Students will develop an understanding of how hate speech operates
and how to decode it in its different forms: word/image/tone.
They will develop the skills for exploring the affects associated with
hate speech, and understand how these are bound up with beliefs,
values, identities, and histories.
They will learn to ‘train the imagination to go visiting’ to imagine what
it might feel like for them to be a target of hate speech, and challenge
the idea that this is just an ‘opinion’.
They should understand that hate speech is not about the intent of the
speaker, but the experience of the hearer.
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AESTHETICS

OF
•

POLITICAL

Learning Outcomes:

THE

From 12 years old to adult

This exercise aims to create an environment where students can think
about the question of hate speech in a context where they can speak
freely, and responsibly, without a sense of moralising.

7:

Intended Age Group:

Aims:

EXERCISE

This exercise seeks to engage with the question of affect, or emotion
or feeling, in response to the different ways in which hate speech
manifests or shows itself, beyond words. It aims to look at the
question of hate speech by trying to get to grips with some of the
desires and affects that surround hate speech. This is developed
further in the later section Thinking Together on Philosophical Enquiry
which looks at speech acts. It also seeks to analyse how identities both
drive hate speech and are produced by it. Following Jeremy Waldron’s
work on hate speech, we open up a conversation about hate speech
with students. This is built on by Miranda Fricker’s work on epistemic
injustice and epistemic credibility. Key to this for facilitators is the
ability to make pedagogical judgements that preclude creating a
situation whereby some groups in class feel targeted by hate speech. It
involves both philosophical analysis and affective analysis, inspired in
part by Freire’s use of generative themes that allow the life stories and
perspectives of students to enter the classroom space through a
mediating object, like an image or a story. Images and newspapers or
blogs can be used to see what hate speech looks like.

HATE

Description:

Step 1: Discuss in pairs one of the images provided and then open
discussion to the wider group, showing the images to the group. Ask
for descriptive analysis.
What does hate speech look like? What does it sound like? Where
might we encounter it? How does it work? Topics that may emerge
include: Anti-immigration, white privilege, national identity, racism,
intolerant or hateful extremism, and alt-right.
Ask students to see if they can locate examples of hate speech today in
public spaces.
Step 2: Introduce students to some of the central mechanisms and
language in respect of hate speech. Discuss, for example, ‘dog
whistles’ that send different messages to different audiences.

Step 5: Imagine a world in which ‘free speech’ permitted public
displays of abuse, targeted at them in particular. What would that look
like, feel like, sound like? Describe in detail, concretely how it would be
to live in this world.
Step 6: Working with one of the images as a stimulus, open to a
philosophical enquiry (see section below) in order to look analytically at
this question of hate speech, and engage with the complexity of this.
Students should generate questions. Teachers should seek to prompt
with stimuli that ensure that students understand the complexity of
this question and the debates about it in the wider field. These might
include: Should hate speech be permitted as a right to free speech?
Where should hate speech be permitted if it is a right to free speech?
What are the arguments for and against free speech? What about in
the classroom? Is there a difference? Is free speech the same as
educational speech? What are the duties that accompany speech?
Onora O’Neill has some important reflections on speech duties.
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HATE
OF
AESTHETICS

These steps can also be undertaken as individual exercises or spread
over a number of different lessons.

Step 4: In pairs, ask students to reflect on some aspect of their
identities that might potentially make them a target of abuse. Give
scope for this to be trivial.

POLITICAL

Method:

Step 3: Ask students to think about what might motivate a person or
society to hate others, not because of who they are as a person, but
because they are members of a group. Keep this discussion in the third
person and remind them that their speech should be responsible
speech and not provocative. Ask them to begin each sentence with
“Some people believe..”, “Some people argue..”, rather than making ‘I’
statements.

THE

These exercises can be connected with educational curricula, in
particular literature, geography, and history. Choosing a key historical
figure or perhaps drawing on stories of navigating hate or intolerance
can open up the conversation, though educators should be very
careful to ensure that the class has a good understanding of the ‘rules’
that govern these educational conversations, so that individuals are
not left vulnerable to abuse or bullying. Choice of topic is key here.
Working with philosophical enquiry may be an important precursor
strategy if the conversation risks being ‘too hot’ from the outset.

7:

Preparation

EXERCISE

Exercise 7: The Political Aesthetics of Hate Speech.

SPEECH

Making Democracy (the political)

Making Democracy (the political)

EXERCISE

7:

THE

POLITICAL

AESTHETICS

OF

HATE

SPEECH

Exercise 7: The Political Aesthetics of Hate Speech.
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Aims:

The purpose of these exercises is to shift students from cliché and
reaction in response to difficult situations in order to find a ‘gap’ for a
different kind of response. It is also to enable them to analyse the
ways in which power operates and circulates, including through
speech.

• Students will develop analytical skills in respect of analysing speech
acts, reflecting on epistemic credibility, and locating situations where
epistemic injustice may occur. See Thinking Together (the
philosophical) for more on epistemic injustice.

Intended Age Group:

From 12 years old to adult

Duration:

30-45 minutes (depending on number of
exercises)

Method:

Task 1: Making Strange
• Reflect and choose one ordinary aspect of your ‘culture’ that you
embody in some way (whatever that is) that you find very familiar,
common sense, and obvious and feel infringed when others
transgress it. Think about the body, space, noise, civility. Think
about everyday things and situations like opening a door.

Preparation:

• Imagine trying to explain it to someone who is completely
unfamiliar with that practice. Provide the best argument,
justification and rationale that you can give. If that fails, be
dogmatic. See what happens in the relation with the other person
in your pair when you do this.

Students should be familiar with pair work and group work. Other
exercises, for example, choreographing values or using the device of the
Martian Anthropologist may be helpful here.

• Remember in pairs positive encounters with other ‘cultures’ that
you have had. Reflect on what comes up and why you see it as
another culture.
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SURPRISING THINGS
SPEECH

Learning Outcomes:

DOING

This exercise works with ‘making strange’, with ideas of the normal,
with creating surprising responses to difficult situations, and with
developing credibility audits. It is developed with Boal’s concept of the
“Difficultator” (rather than Facilitator) or Dostoevsky’s Idiot in mind. It
looks on the how of values, or at least how values are seen (or
assumed) to be lived, expressed and incarnated in different identity
positions. It explores some of the ways in which what we do with
bodies and gestures (how we eat, move, stand, etc) are sometimes
seen to express values, and what happens when different cultural
practices are conflated with expressing different values. It explores
assumptions, clichés, stereotypes and prejudices through a range of
creative, contemplative, and mischievous exercises. Also key here is
the principle of pausing and reflecting on how one might do something
‘surprising’ rather than fuel conflict or polarisation. What might disrupt
the habitual patterns with which we react? Here students should be
encouraged to explore multiple possible responses, not simply the
ones they think are most likely to occur.

8:

Description:

EXERCISE

Exercise 8: Doing Surprising Things with Power and Speech

WITH POWER AND

Making Democracy (the political)

• As a wider group, begin to discuss “What is ‘culture’” and how does
it relate to ‘values’? Here you might find it helpful to engage in
philosophical enquiry. See Thinking Together.
• Ask the group to generate questions relating to culture.
• Questions that may be asked include. Is another ‘culture’ just
someone who does things differently from me? Relate to examples
from tradition, expression, embodiment, space, sensibility, voice,
loudness/softness, movement, and so on. What is the relationship
between culture and values?
Task 2: Playing with statements
In this exercise, we work with some of the issues raised by people who
think about epistemic justice. Are some people systematically
misheard, not because of what they say but because of who they are?
Which voices in society are given more authority and why? Which
voices are treated with greater suspicion? What are the implications
for a person when they are not heard or listened to in the same way as
another person just because of their (perceived) identity or group
belonging? Miranda Fricker describes different kinds of epistemic
injustice – testimonial and hermeneutic – and she also describes how
there can be forms of institutional silencing where some voices are
silenced completely or not given equal credibility. There are a number
of ways in which this operates and these tasks seek to work with them.

• Performing Text: How and why do we respond to different people
differently? Tone, Style, Dress. Use a variety of examples from
different media and enact them. This moves beyond the later work
that we will look at on speech acts to extend the question of role and
function of different people (the judge who says ‘you are guilty’) to the
ways in which the effects of speech differ depending on who speaks.
• Credibility Audit: Imagine (or enact) different voices and different
people making the same statement. Who looks and sounds
trustworthy and credible and why? What will come to count as
knowledge? Discuss as a group and reflect on what epistemic injustice
means, in particular thinking about race, gender, class, ethnicity, and
nationality. Begin to develop sensitivity to the reception of different
kinds of voices and the ways that these are shaped by different
histories and social relations.
Tip and Further Resources:

SURPRISING THINGS
SPEECH

• Explore what practices that you have found beautiful or wonderful
in other cultures or religions that you would like to bring into your
life? Describe one or two in detail and explain why.

8:

Task 1: Making Strange (Continued)

• Reading Text: Which texts do we take more seriously and why? Which
texts are seen as more credible? Use Print Media Sources as well and
look at a range of statements and images in the media. The focus here
is on what language does and this will provide participants with tools to
analyse statements that can be shared with children and young people.
Work with real examples.

There are a huge amount of helpful exercises and resources from both
Augusto Boal and building on his work. These are really useful in terms of
working through complex scenarios, for example a passenger being racially
abused on a bus or a response to homelessness or poverty. Boal’s books are
an excellent source, but so are other resources like the NAYD’s Introducing
Forum Theatre as a Tool to Explore Issues of Equality and Discrimination.
Workshop Resource Pack.
http://www.youththeatre.ie/content/files/Theatre-Forum-Resource-web.pdf
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EXERCISE

Method:

DOING

Exercise 8: Doing Surprising Things with Power and Speech

WITH POWER AND

Making Democracy (the political)

Making Democracy (the political)
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Website
http://www.enquiring-project.eu/
Log on to our website to find all our downloadable resources and links
to all online platforms.
Padlet
Please visit our Padlet boards. These provide a visual guide to our methodologies
and we actively encourage engagement and participation.
https://padlet.com/aislinnjodonnell/enquiringclassroom
Password: Enquiry
Social Media Channels
Facebook: facebook.com/EnquiringClassroom/
Twitter: twitter.com/EnquiringClass
Open Discovery Space
Visit The Enquiring Classroom online hub in the Open Discovery Space
Online Community:
https://portal.opendiscoveryspace.eu/en/community/enquiring-classroom846694
Teachers Academy: https://portal.opendiscoveryspace.eu/en/topiccourses/enquiring-classroom-academy
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Project Team

Aislinn O'Donnell
Aislinn O'Donnell is Professor of Education in Maynooth University. Aislinn has developed a number of
creative research and teaching projects that seek to introduce philosophy to settings like the prison,
probation projects, and drug projects. She has an ongoing collaborative project in primary schools called
Art and Philosophy in the Classroom with gallery educator and curator, Katy Fitzpatrick and was a
founding member of Philosophy Ireland. Aislinn is interested in exploring innovative and experimental
approaches to teaching philosophy, fostering cross-disciplinary dialogue between philosophy and other
subject areas, such as contemporary art, and developing pedagogical strategies to help us to reflect upon
ethics, inclusion, pluralism, and the global refugee crisis in educational institutions and society.
https://www.maynoothuniversity.ie/people/aislinn-odonnell

Patricia Kieran
Patricia Kieran teaches Education about Religions and Beliefs at Mary Immaculate College, University of
Limerick, Ireland. She is keenly interested in inter-belief dialogue and her current research focuses on the
manner in which learners might explore deeply personal, complex and sensitive issues surrounding
religions and beliefs in a multi-belief context. Her work focuses on teaching creatively, using religious
artefacts in the classroom to explore complex religious themes, and on the representation of religions
and beliefs in curricular programs. She has been a visiting ICUSTA Scholar to the University of Saint
Thomas in Texas, USA and has published a number of books on religious pluralism in educational practice
as well as inter-religious dialogue and Theology in an intercultural context.
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Lovisa Bergdahl
Lovisa Bergdahl is Associate Professor of education. She is currently conducting the research project
"Lived Values: a pedagogical-philosophical groundworking of the value basis of Swedish schools" financed
by the Swedish Research Council (2015-2019). The project focuses on what has become of values
education in the knowledge society and its overall aim is to seek out an educational language for the
formative task of schools. Bergdahl is particularly interested in the value conflicts that arise in schools in
postsecular liberal democratic societies and the pedagogical questions that these tensions seem to
generate for teachers and students in the classroom.

Elisabet Langmann
Elisabet Langmann is Assistant Professor of education at Södertörn University, Sweden. Placing
educational practice and philosophical and aesthetical explorations at the center of her work, her
research is situated within the field of ethics and values education. Langmann is particularly interested in
developing innovative and creative approaches to fostering values in schools, and in seeking out
affirmative ways of engaging in difficult ethical discussions in the multicultural classroom. She is currently
working in the research project "Lived Values: a pedagogical-philosophical groundworking of the value
basis of Swedish schools".
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Stephanos Cherouvis
Stephanos Cherouvis has a background in Linguistics and Philosophy of Science and a long interest in
open access (OERs) and technology-enhanced education. He has been involved in the implementation
and research of online community building initiatives in education, in the framework of large-scale
Horizon 2020 & Erasmus+ initiatives (Open Discovery Space, Inspiring Science Education, CREATIONS. He
is a cautious enthusiast about the role of social media in education and all things human.

Rachel Ryan
Rachel Ryan in her administrative role as The Enquiring Classroom Project Officer in Mary Immaculate
College has used her skills gained working within the marketing advertising industry to design and create
materials used for dissemination and publicity within this project. Rachel graduated with a B.Sc. in
Multimedia with Computer and Design and has a special interest in information design and usability in
both online and traditions formats.
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THE ENQUIRING CLASSROOM
The Enquiring Classroom methodologies have been developed in
collaboration with teachers and other educators. It is underpinned by
a philosophy of education that has developed through this
engagement. This re-articulates the relationship between values,
democracy and education. The Enquiring Classroom’s creative
pedagogical strategies are designed to engage teachers and students
in thinking and talking about the rich stories of our common world,
the pluralistic nature of life and society, the existential dimensions of
the human condition, and the values that hold us. By being clear
about the norms and values that govern educational spaces, it can
become easier to navigate difficult conversations, including those
about identity, colonialism, ethics, values, religions and beliefs,
diversity, belonging and violence. Educational spaces involve ‘putting
matters on the table’ in an educational way. Through culturally
responsive and culturally sustaining pedagogies, students are invited
to bring their life-worlds into educational spaces, and teachers are
encouraged to see this as part of the cultural and educational richness
of classroom and school life. By also asking students to face historic
and contemporary injustices and conflicts, educational spaces can also
become spaces in which we come to understand why the world is
how it is and imagine how it might be otherwise. Each new generation
can thus come to take on the task of reimagining and renewing our
common world.

This project has been funded by ERASMUS+ KA2.
Project Number: - 2016-2-KA201-016892

