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INTRODUCTION:								      (trans. Dawn Muir)
1. A STORY FOR OUR TIME 
Whenever misfortune threatened the Jews, Rabbi Israel Tov would retreat to the forest, light the fire, say the prayer and the misfortune would be avoided. In the passing of time this task fell to a second rabbi who knew both the place in the forest and the prayer but not how to light the fire. Nevertheless, misfortune was avoided. A third rabbi knew only the place; the prayer and the fire had been forgotten. But this too was enough and the misfortune was avoided. Finally the task fell to Rabbi Israel of Rizhyn, who knew neither the place nor the fire nor the prayer. All he could do was tell the story. And it was sufficient. 
(From the Introduction to Jane Yolen’s Favorite Folktales of the World) 

NEW VERSION BY DOUG GOODKIN
 In the ancient times, the people would gather around the campfire and all would drum and sing and dance and feast and tell the old stories of men, women, beasts and plants. And thus, they participated in the turn of the seasons and harvested the joys and sorrows of each day, and exulted in the beauty of life and the wonder of it all in company with each other. After some time, the campfire was abandoned and people gathered inside their houses to dance and drum, and sing and feast. Sometime later, the campfire was abandoned, and the people went into school classrooms, the feast was abandoned and only some people drummed, only some danced, only some sang. Still later, yet fewer played each part and they went into a studio and people listened on listening devices. And yet even later, a machine made drumbeats and a singer sang and the music played in the background while people sipped coffees in a cafés. And so it diminished until one day, there was nothing left but a little song sung by a child to a gridded screen of tiny faces. And it was enough.
P.S. For now.

What we expect in a workshop
1. Material 2. Ideas of what to do, how to develop material, present it in a musical, exciting, interesting way 3. Renewed understanding of music theory (egV-I, elemental comp, Dorian mode). 4. Inspiration 5. Sense of connection with other people (music teaching is one of the loneliest professions, like ther arts specialist – often the only ones in the school)
In a good workshop:
 1.Affirmation 2. Challenge
Orff teachers want to develop the “flexible mind”, to develop our craft and respond to the moment and improvise. The pandemic illustrates that.
2. DOUG’S ONLINE TEACHING SONG* (see last page)


WORKSHOP:
1. Head and Shoulders.
· Copy actions: Head, shoulders, air partner claps etc. for Head and Shoulder, One ,Two, Three. See Now’s the Time by Doug Goodkin for instructions
[image: ]
	Online adaptation- Elbow, Elbow, Baby/ Nose and Ears, Baby/ Drink the Coffee, Baby
This will transform your teaching: After every activity always ask yourself the question ‘What else can we do?” or “What can we do next?”. That’s what distinguishes Orff Schulwerk from business as usual. What ever you learn is the beginning of the next possibility. That’s what keeps things alive and fresh both for you and the children, That’s what also gives them a much deeper, rounder understanding of what’s going on. When you try  similar thing but you change one thing and make I a little differ, you have to understand it at a deeper level, so you come out with an actual deep, deep understanding. Eg. change the words, add partners, change partners, put a bonce in your body.
Some pedagogical mantras: “Play what you sing, sing what you play”, Sing what you hear” – gives you the power to hear something and duplicate it. Even deeper - once you’ve played it, and sung it, then you do something new it (ie. improvise, recompose). It is the heart of Orff.
Music teachers often don’t teach musically. They focus on announcing and teaching to curriculum outcomes. The kids don’t care. They need to be engaged. Just because you say they are going to learn it doesn’t mean they will . Let them work it out, challenge them. The child then has to  find their own way to figure out what’s going on. that’s what you want – for the child to figure out their own way of understanding how to do that.
· More variations for Head & Shoulders: Eg. faster, slower, different key. Make up new verses with things from life. ‘Milk the cows’ – comes from original song experience Children in partners cold come up with their own experience -  ‘ text your partner, baby ‘, ‘put your mask on, baby’, ‘put on your pants’, ‘walk the dog, baby’
· What happens on the word ‘baby’? (clap) – gives structure for their compositions.

2. 3D Learning – Do first, Discuss, Do again.

3. 3 elements of African American rhythm: offbeat (clap), swing, syncopation
a. Head and Shoulders – clap on ‘baby’, offbeat.  In this style the offbeat is powerful because of the relationship with the song, it is a reaction to the words  “one, two, three”. Notice clapping on the beat (on the word “one, two, three”) feels wrong.
b. The syncopated words are “head”  and “three”. Remove syncopation and feel the difference. Not so bad.
c. Take away both the offbeat and syncopation and it feels really bad.
d. Get rid of swing. (Explained to kids as ‘the way the words go’). Notice you articulate 
the consonances harder. Keep the  syncopation.
e. Take away offbeat, syncopation, swing. Alternate with including all three. Notice how you feel:  relaxed, free, etc.
Find out what the right way is by doing it wrong, rather than just following rigid rules to do it right all the time.
Welcome to the beginnings of jazz, known as the music of “freedom” (physical, not political), which begins in the body: the sense of the body being proper, in control, vertical,  aligned, making sure movements are speaking very clearly and properly – it is an enormous effort. It clashed with the European approach. See more of this discussion in Now’s the Time by Doug. Head and Shoulders  shows how essential those rhythmic qualities are to that particular music. When you do it the wrong way, you feel constrained, then when you sing it and feel the swing, your whole body changes. You feel the relaxation and release the freedom. The same thing happened to Edwardian culture; the music was revolutionary and welcomed by the “party people” like Edward’s court. In each following decade the initial impulse came from black culture, then was absorbed by the white culture.  African American music was a fusion of “father” English (words, structure of European songs, instruments, harmonies), and “mother” African (rhythms, movement, soul, spirit). Jazz and Orff are a marriage made in heaven, because they both are about playing, singing and dancing, when done well. They are both about improvisation,  using simple scales, simple structures and improvising within those structures to get some interesting things going. 
The point of this lesson is to show the importance of looking inside the game and seeing what can contribute to the kids’ understanding of  that particular style of music and deepen that understanding. It’s going to be so useful when you finally get them playing that hi-hat – they already know the offbeat: “Say, One, baby, two baby” – you know that the offbeat is ‘baby,’ and can say it to yourself. Words are better than numbers (counting 1-2-3-4), numbers don’t have the same feel. Similar point for swing and syncopation.

4. What is the proper, organic, natural development in young children? Examples of two things:

1. They are immersed in a  musical culture, meaning that music is not just on a television screen, in a formal class or private lesson, but it’s in the family, the neighbourhood, the gatherings, on the street, in the playground; it’s just the bath of music that the child is immersed in. The deeper, more vibrant that bath of music is, it goes without saying, the more musical that kid is going to be. It is not a special little skill that has to be cultivated like a greenhouse plant. It’s just like, these hills are bursting with wild flowers because this is what the soil does. It creates beautiful wild flowers because “this is what we’ve done and we’ve never decided that it’s not so important and decided that people can be without music”,  as we’ve now decided in the West. “We never decided that the only way to learn it through some formal things where you pay a teacher money and you pick an instrument.” I am talking about many culture in the world, but I will focus one two that I know pretty well, Bali in Indonesia and Ghana in Africa (Orff Afrique). Being immersed in music in Ghana through Orff Afrique has re-affirmed what I suspect is the most important thing musically – that children are around adults that  are playing and singing music, not just a short time once  week but often hours a day. Their stamina is extraordinary. []. Babies participate in everything , on their mother’s back, experiencing the movement and beat etc. Video examples]  
Imitation. eg. Ghana – children join in from birth, imitate what they see, hear.
In pre-school, the children who are not held, rocked, sung to, bounced on the knee, will be very musically different to those who are. You will be very happy to get a three year old who has had that foundation It they haven’t , you have to provide it.

2.The second requirement for children’s musical development is to basically leave them alone and watch them. Because, kids on their own are always singing to themselves. When they’re playing they’re making sounds, exploring things and trying things out. If you just leave them alone and watch them, you’ll see they are already musical. And of course, the way they talk:  I say to my 8th graders, “I want you to be as musical as a three year old. Yes, you can play faster notes than them, but can you be as expressive as they are when they tell a story about going to the beach?” No three year old says, (“What did you do yesterday”?) – “Oh I went to a beach and a wave knocked me down, and the water was kinda cold and I didn’t like it so much”. No, it’s (“What did you do yesterday?”) – “I went to the beach, and there was a b-i-g  wave and it KNOCKED ME DOWN!”. They are completely in their body, their facial expressions, they are musical beings down to the bottom of their toes. All you have to do is take that foundation and nurture it. [Granddaughter video- words and body synchronized, sense of cadence etc.]

5. Secret Song: Enticement to new musicians :[hold up a barred instrument key] “Inside these pieces of wood is a secret song, and it’s waiting for you to discover it. And it’s waiting for all of you. All you have to do to discover it is dig for it [show mallets] like treasure, with your mallets.” That’s step one. Step two, you have to listen to what you’re doing and pay attention to it. Step three, you have to remember it, because you’re going to share it later on.
Give an example on a barred instrument. “Raise your hand when you think I’ve found my secret song”. Start randomly, end with repeated pattern. “Find an ending.” Students do the same (you can remove bars to pentatonic). You can get beautiful results if you trust that the kids are actually musical, and you just set up the structure so that the can show you how they’re musical. That’s the information you want - precisely how they are musical. Some kids are really rhythmic,  some kids are very precise, some kids are John Cage – exploratory and so on. There are a lot of different ways to be musical, but it is a way to get some really, really important information. This is the pre-school foundation, along with a lot of movement, games and rhymes, nursery rhymes, rhythmic things, and singing.
Online singing : use motion songs.



6. Who Fed the Chickens?  Verse 1 – point to self, V. 2 – other, V. 3 - Female, V. 4 – male. V. 5 neighbours across the street v. 6 all.

   Who Fed the Chickens?
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7. Did You Feed My Cow?  Add verses eg. Did you wash your hands?  Show me how you do it,  etc
Did you Feed My Cow?
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8. The Wheels on the Bus
Verse.1-wheels turning with arms, v.2 arms front and side, v.3 point over shoulder, v. 4 hands in the air  etc.  Add new verses and actions.
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9. Little Red Caboose.    
Sing with actions (wheels turning, pull whistle at end). Repeat fast, quiet, then repeat faster/quieter as train goes away.
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10. The Noble Duke of York
Sing, marching in place. On tip toes, stretch up for “UP”, squat for “DOWN”. Repeat, faster.
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11. Head, Shoulders, Knees and Toes.
Sing, pointing to body parts as indicated. Repeat a few times, each time faster.
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12. Tony Chestnut
Touch as you sing: To-ny = toe, knee, Chest- nut = chest, head, knows=nose, I=eye, love= heart, you – point forward, that’s what = to claps.
Repeat a few times, faster each time.
Tony Chestnut awards – who can do it the fastest?


                      [image: ]



13. O My Aunt Came Back
Kids echo with actions:
This song is cumulative: add each action while retaining the previous ones.
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14. TIPS for singing online: Lots of action songs. Include parents when possible eg partner
dancing, motions, hand clapping games, something you can see.

Quarantine project: Make a list of all the songs you know, especially for kids in the current situation. Include pop/rock songs (eg. In My Room, I Get By With A Little Help From My Friends, Stand By Me, Gimme Shelter, We Will Survive), but start with FOLK SONGS. 
[image: ]
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