From the Director

In the month of February our children visited
Wynnwood Oaks Assisted Living. They brought
each resident a bouquet of flowers which they
made in class with the help of Lou Crow and
Bernadette Haskins.

It was a lovely visit, the children enjoyed meeting
everyone. We look forward to visiting again.

We would like to welcome our new student
Scarlett to the Montessori family.

We are so proud of our SJICMS children for all of
their hard work. We are also thankful to our
teachers for their dedication to our students and
our program.

Sondra Pellisier
Director

We've continued the article on “The Origin and
Theory of Montessori Education,” from the
North American Montessori Center. This is
Chapter Two. It’s located on the last page of
the newsletter.

Works cited by Michelle Irinyi — NAMC Tutor &
Graduate include:

e Llillard, Paula Polk. Montessori Today: A
Comprehensive Approach to Education
from Birth to Childhood. New York, NY:
Schocken Books, 1996.

e Standing, E.M. Maria Montessori: Her
Life and Work. New York, NY: New
American Library, 1984 (first published
in 1057).

“““The environment must be

rich in motives which lend
interest to activity and
invite the child to conduct

»” »

his own experiences.”.

Dr. Maria Montessori

UPCOMING EVENTS
March 17 - StoryWalk tm

March 23 — St. Jude Trike-A-Thon

FUNDRAISING MADE EASY

Please help the school by
shopping with PUBLIX. Pick up
your Publix card — no sign up
necessary. Give them to family
and friends! Publix honors
multiple cards from different

schools and they can be used in

their other locations.




February was a busy month for social interaction and learning




Montessori Today, Chapter 2: Overview of the Primary Years
http://montessoritraining.blogspot.com/2017/01/montessori-today-chapter-2-first-plane-development.html

Montessori’s first plane of development begins at birth and extends through the first full six years of life. It is a time of immense physical
growth, monumental brain development, increased physical coordination, body awareness, and movement, development of independence,
and tremendous growth of language. The young child works constantly to create himself, finding his way in a complex social structure,
developing his will, establishing his independence, and making his thoughts and desires known. All of this intense development is done
joyfully through play and sensorial exploration.

Through observation, Montessori found that even very young infants make an amazing effort and are able to concentrate greatly during
sensitive periods of development. Sensitive periods, or windows of opportunity, are times when a child develops one specific area of interest
to the exclusion of others, according to his individual needs. Sensitive periods begin and end abruptly, and are unique to each child. For
instance, when a child is learning to crawl, he puts all his energy toward developing that motor skill. Once developed, that sensitive period is
over, never to be revisited.

The intense amount of effort and concentration put forth during these sensitive periods is not exhausting. Unlike adults, who would be
exhausted if, for example, they spent all day training for a marathon, the child still has the strength, desire, and stamina to keep going after
the activity is complete.

The second observation Montessori noted about infants is that they absorb information about their “environment merely by being in it.”
(Lillard, p. 25) What the child experiences leaves an impression on his brain. This sensitivity and awareness help the child move “from nothing
to a beginning. He or she is bringing into being that most precious gift which gives human beings their superiority — their reason.” (Standing,
p. 206-207)

This first plane of development is what Montessori called the period of the absorbent mind. During the first three years, all sensory
experiences unconsciously imprint upon the child’s mind. In the latter half of the first plane, ages 3—6, the child consciously refines these
impressions by naming, classifying, and categorizing them, committing them to memory and building the firm foundation for all future
lifelong learning.

Throughout the first plane of development, the primary “instrument of the intelligence,” as Montessori called it, is the child’s own hand,
which works in conjunction with the brain to form the child’s intellect. A central principal of Montessori education is that “we should never
give to the brain more than we give to the hand.” (Lillard, p. 27) In other words, there needs to be concrete and tactile experiences
associated with all learning. Over the course of the first six years of life, the hand develops from instinctive grasping at birth to the fine pincer
movement so necessary for writing and practical independence. By age six, the hand and the brain work in unison to express intelligence and
develop the personality of the individual.

The 3-6 environment is specifically prepared to belong the child. Learning is done through hands-on, sensorial exploration. The social and
developmental needs of the child are respected.

This is not a time for social, group learning. At this age, the child is ego-centered and prefers learning and working independently. They are
working on becoming an independent individual. The time for collective group learning needs to wait until the second plane of development.
In fact, Lillard says that the content and intellectual development found in the 3—6 environment pales in comparison to the “children’s
development of personality and social behavior which is the essential aspect of Montessori education.” (Lillard, p. 39) The respect that is
found within the prepared environment and the teacher serve to model self-control, peace, good manners, kindness, and gentleness.

All activities found within the first plane of development are meant to aid the development of the individual. In order for that to happen, the
environment must be an active and positive community. While the child is working on developing himself as an individual, he must do it
within the context of their community. We cannot learn to be ourselves in isolation; we must do it within the parameters of social norms.
Through lessons that model grace and courtesy and because they have the freedom to explore and learn according to their interests, children
develop their personalities without the will of others being imposed upon them.

This brings us to the idea of the work of the child. All activities found in the Montessori environment are referred to as the child’s work. The
materials are not referred to as games or toys. Referring to play as the work of the child expresses the importance of play in the child’s
development. However, another definition of work should also be considered. If we think of work in terms of “energy expended by natural
phenomena,” and we look at the natural and constant energy the young child extends to create himself, then we have a scientific way of
looking at the work of children. Using the term “work” does more than attach importance to the child’s activities; it conveys the idea that the
child is driven biologically to work, learn, and create himself. Sensitive periods drive the child to work on specific tasks until that task is
mastered and another sensitive period of learning presents itself. This work is chosen through a biological drive to perfect oneself. Through
careful observation, the adult watches for these sensitive periods and supports the child by making sure his current needs are met.

Although there are tremendous physical and intellectual difference between a newborn and a six year old, when we look at the purpose of
the First Plane of Development, we see that children in these first six years of life have the same goal.

They are in the process of forming themselves as unique, independent individuals who are prepared to thrive in their community.



