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INTRODUCTION 
 
There is little doubt that the services sector 

has become a dominant force around the world 
accounting for about three-quarters of all employ-
ments in the USA, UK, Canada, and Australia. It 
utilizes both skilled and unskilled labour. Be-
tween 1980 and 1992, it was reported that the Eu-
ropean Union created almost 1.3 million new jobs 
per year in the service sectors. Services have had 
major impacts on national economies and have 
facilitated improved productivity in many econo-
mies. For instance, the transport and distribution 
services have often had the effect of stimulating 
economic development at local and national levels 
(Payne, 2013). 

In the field of education, Service quality in 
teaching is commonly noted as a critical prerequi-

site for establishing and enhancing students’ per-
formance. In this way, the association between 
service quality in teaching and students perfor-
mance has emerged as a topic of significant and 
strategic concern. In general, research in this area 
suggests that service quality in teaching is an im-
portant indicator of enhancing students’ perfor-
mance (Lehtinen & Lehtinen, 2012). 

According to Curson (2004), teaching as a 
“system of teaching activities intended to induce 
learning comprising the deliberate and methodical 
creation and control of those conditions in which 
learning does occur.” The goal of teaching is to 
establish a sound knowledge base on which stu-
dents will be able to build as they are exposed to 
different life experiences. Good teachers can 
translate information, good judgment experience 
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and wisdom into relevant knowledge that a stu-
dent can understand, retain and pass to others. 

In the study of Babakus, Pedrick, and Inhofe 
(1993) as cited by Ramanaiah, (2018), they said 
that it is common knowledge that effective teach-
ing at the college levels is of great concern as it 
affects academic performance of students. When 
teachers have high expectations for students they 
create a warmer classroom climate, interact with 
students more frequently, provide more opportu-
nities for students to respond and give more posi-
tive feedback, they also present more course ma-
terial and more challenging topics. In contrast 
when teachers have low expectations for certain 
students, they offer fewer opportunities for speak-
ing in class, ask easier questions, give less feed-
back about students’ responses and present few 
and challenging assignments. Ability of students 
can change over time, especially when environ-
mental conditions are conducive to such change. 
Also, teachers should continually take and in-
crease view of students’ intelligence and other 
abilities and continually reassess their expecta-
tions and attributions for individual students, 
modify them as new evidence presents itself 
(Kekkonenometa & Moneta, 2002). 

With this scenario, the researcher wishes to 
find out the service quality of teaching among 
faculty members at BISU Candijay Campus and 
the students’ performance in order to make neces-
sary measures that could possibly help the faculty 
maintain its teaching quality service for the stu-
dents’ common good, to fellow instructors and to 
the institution itself. 

 
 

RELATED LITERATURE 
 
According to Sanders and Rivers [6], teachers 

have been identified as key to good academic per-
formance of students. They typically draw conclu-
sions about their students relatively early in the 
school year, forming opinions about one’s 
strengths, weaknesses and potentials for academic 
success. In many instances teachers size up their 
students fairly relatively by knowing which one’s 
need help with reading skills, which ones have 
short attention spans, which ones have trouble 
working together in the same cooperative groups 
and so on, and they adapt their instructions and 
assistance accordingly.  

However, Louden, (2007) believes that in or-
der to enhance the teaching quality of instructors, 
it is essential that instructors know what factors 
and criteria are closely related to the professional 

development of an instructor. From the perspec-
tive of instructors’ behaviour, some believe that 
clarity of lecture, vividness of teaching material, 
enthusiasm of instructors’ course arrangement and 
willingness to help students in their studies and 
self-development can be used to measure the 
teaching performance of instructors.  Meanwhile, 
Reuda, (2002) believes that the qualified instruc-
tors should be able to upgrade students’ capability 
effectively, enhance their knowledge and skills, 
and improve their behaviour and attitude, and then 
to make contributions to the organizational goal. 

Parasuraman, Zeithaml and Berry (1988), de-
fined service quality as ... “a global judgment or 
attitude relating to the overall excellence or supe-
riority of the service” and they conceptualized a 
customer's evaluation of overall service quality by 
applying Oliver's (1980) disconfirmation model, 
as the gap between expectations and perception of 
service performance levels. Furthermore, they 
propose that overall service quality performance 
could be determined by the measurement scale 
SERVQUAL that uses five generic dimensions: 
Tangibility; Reliability; Responsiveness; Assur-
ance; and Empathy. SERVQUAL provides a tech-
nology for measuring and managing service quali-
ty (SQ). They developed a 22-item instrument 
with which to measure customers’ expectations 
and perceptions (E and P) of the five RATER di-
mensions. Four or five numbered items are used 
to measure each dimension: on responsiveness, on 
assurance, on tangibility, on empathy, and on reli-
ability as components of service quality.  

Several authors have utilized the SERV-
QUAL instrument to measure the functional qual-
ity dimension Parasuraman, et al. (1993).  
Asubonteng, McLeary, and Swan, (1996) suggest-
ed that the SERVQUAL model uses the terms that 
describe one or more determinants of a “quality 
service encounter”. That is, they suggested that 
the instrument may be used to assess the service 
delivery process which happens during the en-
counter between a service provider and custom-
ers, in order to shed some light on our understand-
ing of functional quality. Gronroos, (1993), pro-
poses that service quality consists of technical and 
functional dimensions, and that a service organi-
zation's image functions as a filter in the percep-
tion of service quality. The model also proposes 
that there are direct relationships between service 
quality perception and the technical and function-
al quality dimensions, in addition to the indirect 
effects of technical and functional quality on ser-
vice quality perception. Finally, the model sug-
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gests that service quality leads to customer satis-
faction. 

According to Deming, (1986) as cited by An-
drin, (2011), Quality is a positive concept mean-
ing how useful or valuable a product is to the per-
son who purchases it rather than a negative con-
cept being the absent of defects. Deming empha-
sizes that schools no longer need to rely on exam-
inations to assure quality. Provided sufficient at-
tention is paid to the quality of teaching system, 
examining every student on everything they have 
learned will, therefore be unnecessary. 

In another study Guolla, (2015), it was found 
out through a comparison among different factors 
such as the students learning perceptiveness, the 
instructors enthusiasm, the instructors organiza-
tion of course material and class presentations, the 
interaction between the instructors and the stu-
dents, the amiability of the instructors and the rap-
port between instructors and students, the ration-
ality between the breadth of the content of teach-
ing materials and the appropriateness of the sup-
plementary teaching materials of students evalua-
tion of educational quality can be viewed as the 
criteria for measuring teaching quality. 

Bonstingle, (1992) as cited by Avila (2017), 
she emphasized that teaching methods are the ve-
hicles we use to lead our students towards particu-
lar outcome. Campbell, (1997) also argued that 
teaching methods may be viewed as a structure of 
the process whereby classroom input is trans-
formed into output. In management terms, meth-
odologies of instruction are made of the tech-
niques essential to the learner’s directed progress. 
The most accepted criterion for measuring good 
teaching is the amount of students learning that 
occur. There are consistently high correlation be-
tween students’ rating of the amount learned in a 
course and their overall rating of the lecturer and 
the course. Those who learned more gave their 
lecturers higher ratings (Joyce, 1986). The study 
also looked at effective teaching as having total 
student participation and following the class in by 
becoming part of them and also making subject 
taught more practical for easy comprehension.  

Regardless of the teaching methods used, an 
instructor must properly organize the relevant ma-
terials; follow a plan of action to serve as a guide 
in a logical manner toward the desired goal. Fur-
thermore, a systematic plan of action which re-
quires the use of an appropriate syllabus must 
contain a description of each lesson, including 
objectives and completion standards. 

Service quality, quality teaching and effective 
teaching methods are significant keys in enhanc-

ing students’ performance. In all preparation for 
service quality in teaching, the instructor must: 
establish the objective and desired outcomes, re-
search into the subjects, properly organize teach-
ing materials, plan production classroom activi-
ties, providing clear, complete directions and in-
structions to students on what to do in what or-
ders, with what materials and when appropriate, 
use suitable language and, use different types of 
delivery depending on requirements of any partic-
ular circumstance. 

 
 

STATEMENT OF THE PROBLEM 
 
This study sought to establish the Level of 

Service Quality in Teaching in relation to Stu-
dents’ Academic Performance at the Bohol Island 
State University- Candijay Campus, SY. 2015-
2016 with an end view of proposing an enhance-
ment program. 

Specifically, this study aimed to know the 
following questions:  
1. What is the profile of the respondents in terms 

of: 
1.1 Sex; 
1.2 age; and 
1.3 year level 

2. What is the level of service quality in teaching 
assessed by student-respondents in terms of: 
2.1 Reliability; 
2.2 Assurance; 
2.3 Tangibles; 
2.4 Empathy; 
2.5 Responsiveness; and  
2.6 Student performance? 

3. What is the students’ academic performance as 
measured by their Grade Point Average 
(GPA)?  

4. Is there a significant relationship between Ser-
vice Quality in Teaching and students’ aca-
demic performance? 

5. Is there a significant degree of variances on the 
service quality in teaching as perceive by the 
respondents when respondents are grouped 
according to college? 
 
 

RESEARCH METHODOLOGY 
 
Descriptive - Documentary Research design 

was used by the researcher for this study in order 
to determine the relationship between Service 
Quality in Teaching and students’ performance 
using a modefied  SERVQUAL model to assess 
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the quality of service, developed by Parasuraman, 
Zeithaml and Berry in 1988; it employs five di-
mensions (reliability, assurance, tangibles, empa-
thy and responsiveness (rater). Samples were tak-
en from a total of 300 respondents.  

 
 
RESEARCH LOCAL AND SUBJECTS 
 
The study was conducted at the Bohol Island 

State University- Candijay Campus, Cogtong, 
Candijay, Bohol. Students from each of the three 
colleges will be stratified according to classes. 
100 students were randomly selected from each 
college. Thus, making 300 students will be sam-
pled from each of the three colleges the College 
of Teacher Education, the College of Technology 
and Allied Sciences and the College of Fisheries 
and Marine Sciences. 

 
 

RESEARCH INSTRUMENT 
 
This study will make use of the SERVQUAL 

model measures service quality which contains 
five dimensions: reliability; responsiveness, assur-
ance, empathy and tangibles. These dimensions 
are defined as follows: Reliability: Ability to per-
form the promised service dependably and accu-
rately; Responsiveness: Willingness to help stu-
dents and provide prompt service; Assurance: 
Knowledge and courtesy of employees and their 
ability to inspire trust and confidence. Empathy: 
Caring individual attention the school provides its 
students. Tangibles: Physical facilities, equip-
ment, and appearance of personnel. 

 
 

RESEARCH PROCEDURE 
 
Upon the receipt of the approval, question-

naires were distributed to the respondents. The 
respondents were assisted and were given suffi-
cient time to answer the questionnaires. The re-
searcher collated the answered questionnaires. 
The collated data were tabulated, analyzed and 
interpreted using descriptive statistics. 

 
 

STATISTICAL TREATMENT 
 
The research was based on both qualitative 

and quantitative analyses. The findings of this 
research will be reported by means of descriptive 
statistics and quantitative analysis. The data will 

be analyzed using the Statistical Package for So-
cial Scientist (SPSS) The data were analyzed us-
ing Chi- square and one-way ANOVA. The de-
scriptive presentation will include bar charts, pie 
charts, histograms etc., whiles quantitative analy-
sis will include the following:  

 A multiple regression statistical tech-
niques was used to assess the relationship be-
tween the independent SERVQUAL variables, 
reliability (R), assurance (A), tangibility (T), em-
pathy (E), and responsiveness (Re), and the de-
pendent variable student performance (Sp). The 
multiple regression equation will be: Sp = f (R, A, 
T, E, R). Where: Sp= Student performance R = 
Responsiveness A = Assurance T = Tangibility E 
=Empathy R = Reliability. 

  
 

FINDINGS 
 
The following were derived from the survey 

results: This section presents the data gathered as 
prescribed in the main and sub-problems, offered 
analysis as aided by the statistical tool and made 
analysis of the phenomenon as maybe permitted 
by the theoretical framework of this research pa-
per. 

 
Table 1. Profile of the Respondents 

As reflected in Table1, for Sex distribution 
among the respondents, there were 91 or 30.33 % 
male respondents while 209 or 69.67 % female 
respondents. As can be seen majority of the re-
spondents for this study were female. As for Age 
distribution, 222 or 74.00 % were ages 18-20 
while 7 or 2.33 % were ages 27-above which 
mean to say that the bulk of the respondents were 
of appropriate school ages. As for Year Level, 
there were 170 or 56.67 % respondents that came 
from the 3rd year level while 130 or 43.33 % 
came from the 4th year level. Majority of the re-
spondents came from the 3rd year levels. 

College CTE CTAS CFMS F % 

Sex           

Male 15 34 42 91 30.33 

Female 85 66 58 209 69.67 

N 100 100 100 300 100 

% 33.33 33.33 33.33     

Age Range           

17-20 79 68 75 222 74 

21-23 16 25 17 58 19.33 

24-26 2 5 6 13 4.33 

27-Above 3 2 2 7 2.33 

Year Level           

Third 58 62 50 170 56.67 

Fourth 42 38 50 130 43.33 
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Table 2.1. Level of Service Quality in Teaching  
in terms of Reliability  

 
In table 2.1, a composite mean of 3.39 was 

collected with an interpretation of Very High. 
Teachers are punctual in reporting to their classes 
garnered a weighted mean of 3.43 with an inter-
pretation of Very High; The teachers’ usage of 
methods in teaching is effective culled a weighted 
mean of 3.40 with an interpretation of Very High 
while The number / volume of exercise our teach-
er give us are just enough generated a weighted 
mean of 3.33 with an interpretation of Very High. 

 
Table 2.2. Level of Service Quality in Teaching  

in terms of Assurance 

 
Table 2.2 shows the Level of Service Quality 

in Teaching in terms of Assurance. It has a com-
posite mean of 3.51 was generated with an inter-
pretation of Very High.  Teachers show interest in 
what they teach amassed a weighted mean of 3.58 
with an interpretation of Very High; Teachers 
have adequate knowledge to be able to answer 
your questions in class produced a weighted mean 
of 3.57 with an interpretation of Very High; while 
Teachers give assurance with regards to the ser-
vices they offer you mustered a weighted mean of 
3.38 with an interpretation of Very High. 

 

Table 2.3. Level of Service Quality in Teaching  
in terms of Tangibles 

 
It can be gleaned in table 2.3, the Level of 

Service Quality in Teaching in terms of Tangibles 
that a composite mean of 3.24 was acquired with 
an interpretation of High.  Teachers use relevant 
teaching- aids in their teaching gained a weighted 
mean of 3.36 with an interpretation of Very High; 
The notes and handouts from teachers are appro-
priate as background materials for students accu-
mulated a weighted mean of 3.36 with an inter-
pretation of Very High while The physical facili-
ties such as tables and chairs in the school are ap-
propriate to enhance students’ performance hoard-
ed a weighted mean of 2.99 with an interpretation 
of High. 

 
Table 2.4. Level of Service Quality in Teaching  

in terms of Empathy  

 
As reflected in table 2.4, a composite mean of 

3.42 was collected with an interpretation of Very 
High. Teachers show sincere interest in solving 
academic problems garnered a weighted mean of 

Items CTE  CFMS  CTAS  Mean  

A. Reliability         

1. Teachers are 
punctual in reporting 
to their classes. 

3.48 VH 3.38 VH 3.44 VH 3.43 VH 

2. The teachers’ 
usage of methods in 
teaching is effective. 

3.50 VH 3.30 VH 3.41 VH 3.40 VH 

3. The number / 
volume of exercise 
our teacher give us 
are just enough. 

3.44 VH 3.32 VH 3.22 H 3.33 VH 

Composite Mean 3.47 VH 3.33 VH 3.36 VH 3.39 VH 

Items CTE  CFMS  CTAS  Mean  

B. Assurance         

1. Teachers have 
adequate knowledge 
to be able to answer 
your questions in 
class. 

3.68 VH 3.56 VH 3.47 VH 3.57 VH 

2. Teachers show 
interest in what they 
teach. 

3.77 VH 3.45 VH 3.53 VH 3.58 VH 

3. Teachers give 
assurance with re-
gards to the services 
they offer you. 

3.50 VH 3.34 VH 3.31 VH 3.38 VH 

Composite Mean 3.65 VH 3.45 VH 3.44 VH 3.51 VH 

Items CTE  CFMS  CTAS  Mean  

C. Tangibles         

1. Teachers use relevant 
teaching- aids in their 
teaching. 

3.46 VH 3.32 VH 3.31 VH 3.36 VH 

2. The physical facilities 
such as tables and chairs 
in the school are appro-
priate to enhance stu-
dents’ performance. 

2.88 H 3.04 H 3.05 H 2.99 H 

3. The notes and 
handouts from teachers 
are appropriate as back-
ground materials for 
students. 

3.31 VH 3.33 VH 3.43 VH 3.36 VH 

Composite Mean 3.22 H 3.23 H 3.26 VH 3.24 H 

Items CTE  CFMS  CTAS  Mean  

D. Empathy         

1. Teachers give indi-
vidual attention to 
their students. 

3.31 VH 3.29 VH 3.36 VH 3.32 VH 

2. Teachers are gener-
ally courteous. 3.56 VH 3.44 VH 3.38 VH 3.46 VH 

3. Teachers observe 
confidentiality when 
information is dis-
closed to them. 

3.40 VH 3.31 VH 3.27 VH 3.33 VH 

4. Teachers show 
sincere interest in 
solving academic 
problems. 

3.60 VH 3.48 VH 3.45 VH 3.51 VH 

5. Teachers show 
empathy in dealing 
with their students 
concerns. 

3.60 VH 3.39 VH 3.40 VH 3.46 VH 

Composite Mean 3.49 VH 3.38 VH 3.37 VH 3.42 VH 
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3.51 with an interpretation of Very High; Teach-
ers show empathy in dealing with their students 
concerns culled a weighted mean of 3.46 with an 
interpretation of Very High; Teachers are general-
ly courteous generated a weighted mean of 3.46 
with an interpretation of Very High; Teachers ob-
serve confidentiality when information is dis-
closed to them produced a weighted mean of 3.33 
with an interpretation of Very High while Teach-
ers give individual attention to their students 
amassed a weighted mean of 3.32 with an inter-
pretation of Very High. 

 
Table 2.5. Level of Service Quality in Teaching  

in terms of Responsiveness 

 
As revealed here in table 2.5, the level of  

service quality in teaching in terms of responsive-
ness, it generated a composite mean of 3.33 with 
an interpretation of Very High.  Teachers show 
willingness in addressing academic problems 
mustered a weighted mean of 3.49 with an  
interpretation of Very High; Teachers give  
relevant exercises regularly reaped a weighted 
mean of 3.31 with an interpretation of Very High 
while Teachers mark exercises with written  
feedback and on time acquired a weighted mean 
of 3.19 with an interpretation of High. 

Table 2.6 displays the level of service  
quality in teaching in terms of students’  
performance. A composite mean of 3.51 was  
generated with an interpretation of Very High. 
Teachers provide enough information on how  
to improve students’ performance gained a 
weighted mean of 3.56 with an interpretation  
of Very High; Teachers are concern about their 
students’ performance through feedbacking  
accumulated a weighted mean of 3.50 with  
an interpretation of Very High while Teachers 
report in writing timely and student-friendly  
comments to improve students’ performance 
hoarded a weighted mean of 3.46 with an  
interpretation of Very High. 

 

Table 2.6. Level of Service Quality in Teaching  
in terms of Students’ Performance  

 
Table 3. Students’ Performance as Measured by their 

Grade Point Average (GPA)  

Table 3 exhibits the students’ performance as 
measured by their Grade Point Average (GPA). 
General pattern observed among the three colleg-
es reveals that majority of the students had their 
GPA (grade point average) in the “Good” level 
(1.6-2.5) with a frequency or percentage of ninety 
three (93) or 93%, eighty four (84) or 84% and 
seventy four (74) or 74% for CTE, CFMS, and 
CTAS, respectively. This leads to a total of two 
hundred fifty one (251) or 83.11% bearing the 
majority of students’ GPA in the said range/
description. 

Items CTE  CFMS  CTAS  Mean  

E. Responsiveness         

1. Teachers give rele-
vant exercises regularly. 3.40 VH 3.25 VH 3.28 VH 3.31 VH 

2. Teachers mark exer-
cises with written feed-
back and on time. 

3.18 H 3.19 H 3.21 H 3.19 H 

3. Teachers show will-
ingness in addressing 
academic problems. 

3.56 VH 3.49 VH 3.42 VH 3.49 VH 

Composite Mean 3.38 VH 3.31 VH 3.30 VH 3.33 VH 

Items CTE  CFMS  CTAS  Mean  

F. Student  
Performance 

        

1. Teachers are concern 
about their students’ 
performance through 
feedbacking. 

3.66 VH 3.40 VH 3.44 VH 3.50 VH 

2. Teachers provide 
enough information on 
how to improve stu-
dents’ performance 

3.69 VH 3.50 VH 3.49 VH 3.56 VH 

3. Teachers report in 
writing timely and stu-
dent- friendly comments 
to improve students’ 
performance. 

3.55 VH 3.44 VH 3.38 VH 3.46 VH 

Composite Mean 3.63 VH 3.45 VH 3.44 VH 3.51 VH 

Grades  CTE  CTAS      CFMS  

Rat-
ing 

Equiv-
alent 

Descrip-
tion 

F FX F FX F FX F FX 

1 100 Excellent 0 0 0 0 0 0 0 0 

1.1 98-99 Excellent 0 0 0 0 1 1.1 1 1.1 

1.2 96-97 Excellent 1 1.2 0 0 1 1.2 2 2.4 

1.3 94-95 Excellent 0 0 0 0 5 6.5 5 6.5 

1.4 92-93 
Very 
Good 

1 1.4 3 4.2 13 18.2 17 23.8 

1.5 90-91 
Very 
Good 

5 7.5 11 16.5 4 6 20 30 

1.6 89 
Very 
Good 

14 22.4 19 30.4 5 8 38 60.8 

1.7 88 Good 20 34 15 25.5 11 18.7 46 78.2 

1.8 87 Good 25 45 12 21.6 16 28.8 53 95.4 

1.9 86 Good 16 30.4 7 13.3 15 28.5 38 72.2 

2 85 Good 14 28 12 24 3 6 29 58 

2.1 84 Good 4 8.4 9 18.9 5 10.5 18 37.8 

2.2 83 Good 0 0 5 11 10 22 15 33 

2.3 82 Good 0 0 3 6.9 4 9.2 7 16.1 

2.4 81 Good 0 0 1 2.4 4 9.6 5 12 

2.5 80 Good 0 0 1 2.5 1 2.5 2 5 

2.6 79 Fair 0 0 1 2.6 0 0 1 2.6 

2.7 78 Fair 0 0 1 2.7 0 0 1 2.7 

2.8 77 Fair 0 0 0 0 1 2.8 1 2.8 

2.9 76 Fair 0 0 0 0 1 2.9 1 2.9 

3 75 Fair 0 0 0 0 0 0 0 0 

Sum    100 178.3 100 182.5 100 182.5 300 543.3 

Average    1.78 1.78 1.83 1.83 1.83 1.83 1.81 1.81 
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On the other hand, data showed that least 
number of students had GPA’s within the extreme 
ranges (i.e., 1.0-1.2 “Excellent”, 2.6-3.0 “Fair”). 
There were only three (3) or 0.99% and six (6) or 
1.99% of the student population whose GPA’s fall 
within “Excellent” and “Fair,” respectively. By 
college, the same trend is also shown. Meanwhile, 
there is uniform value for the GPA mean for the 
three colleges (i.e., 1.8- Good). This implies that 
majority of the students’ GPA’s are within the 
average level. 

 
Table 4. Correlation Between Service Quality  

and Students' Performance  

 
The table above reveals that the computed r 

value which is -0.5989 is greater than the table 
value of r which is 0.01132 with 298 df at .05 lev-
el of significance. This finding has made the null 
hypothesis rejected.  Hence, there is a significant 
relationship between service quality in teaching 
and academic performance. It is then can be in-
ferred that the way teachers perform their tasks, 
duties and responsibilities as teachers have a sig-
nificant bearing to the students’ academic perfor-
mance. 

 
Table 5. Analysis of Variance on the Service Quality  

in Teaching When Respondents are Grouped  
According to Colleges 

ANOVA TABLE 

Table 5 shows that the computed F-value of 
2.0440 is lesser than the critical value of 3.680 
at .05 level of significance thus, led the ac-
ceptance of the null hypothesis that there is no 
significant degree of variance on the dimensions 
of quality service in teaching when respondents 
are grouped according to colleges. This further 
implies that the respondents from the CTE, CFMS 
and CTAS does not significant differ in their per-
ception on the reliability, assurance, tangibles, 
empathy, responsiveness and students’ perfor-
mance manifested and given by their teachers.  

 
Multiple Comparison Using Scheffe's Test 

 
As show in the data when subjected to a 

Scheffe’s Test, it was found out that the three col-
leges does not significantly differ  hence,  quality 
of service was perceived to be very high in the 
aforementioned colleges.  

 
 

CONCLUSION 
 
An overall composite mean of 3.47 was gen-

erated for CTE (Very High) while for the CFMS 
and CTAS both garnered an equal overall compo-
site mean of 3.36 (Very High). As can be deduced 
from the data, it was the CTE who have a very 
high rating on service quality in teaching. As for 
Academic Performance, there is uniform value for 
the GPA mean for the three colleges (i.e., 1.8- 
Good). This implies that majority of the students’ 
GPA’s are within the mediocre level. There is no 
significant degree of variance on the dimensions 
of quality service in teaching when respondents 
are grouped according to colleges. This further 
implies that the respondents from the CTE, CFMS 
and CTAS does not significant differ in their per-

Students Service Quality in 
Teaching  

Academic Perfor-
mance  XY  

Students X X2 Y Y2 
            

Sum 1021.55 3526.2025 545.22 1015.5502 1854.5115 
Mean 3.40   1.81     

r = -0.05989 
Critical Value of r at 298 df (0.05) = 0.01132 

Result: Significant 
Ho : Rejected 

Teach
ers 

CTE CFMS CTAS Mean 

X1 (X1)
2 X2 (X2)

2 X3 (X3)
2 WM DV 

1 3.47 12.0640 3.33 11.1111 3.36 11.2672 3.39 VH 

2 3.65 13.3225 3.45 11.9025 3.44 11.8107 3.51 VH 

3 3.22 10.3469 3.23 10.4329 3.26 10.6493 3.24 H 

4 3.49 12.2080 3.38 11.4379 3.37 11.3704 3.42 VH 

5 3.38 11.4244 3.31 10.9561 3.30 10.9120 3.33 VH 

6 3.63 13.2011 3.45 11.8795 3.44 11.8107 3.51 VH 

n 6   6   6       

Sum 20.85 72.5670 20.15 67.7200 20.17 67.8203     

Mean 3.47   3.36   3.36   3.40 VH 

SS 72.4352   67.6839   67.7959       

  
CF    = 207.8625  
TSS  = 0.24493  
BSS  = 0.05246  
WSS = 0.19  

Sources of df Sum of Mean F-Value 

Variation   Squares Squares Computed 
Tabular 

(0.05) 

Between Groups 2 0.05246 0.02623 2.04440 3.6800 

Within Groups 15 0.1925 0.01283 Result: Insignificant 

Total 17 0.24493   Ho: Accepted 

Mean1 Mean2 D n1 n2 F' F*K-1 
Interpre-

tation 
Between 
Colleges  

3.47 3.36 0.12 6 6 3.1401 7.360 
Insignifi-

cant 
CTE vs 
CFMS 

3.47 3.36 0.11 6 6 2.9913 7.360 
Insignifi-

cant 
CTE vs 
CTAS 

3.36 3.36 0.00 6 6 0.0018 7.360 
Insignifi-

cant 
CFMS vs 

CTAS 
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ception on the reliability, assurance, tangibles, 
empathy, responsiveness and students perfor-
mance manifested and given by their teachers. 
There is a significant relationship between service 
quality in teaching and academic performance. It 
is then can be inferred that the way teachers per-
form their tasks, duties and responsibilities as 
teachers have a significant bearing to the students’ 
academic performance.  

 
 

RECOMMENDATIONS 
 
As a result of the study, it is recommended 

that the school administrators as well as the re-
spective Dean of the CTE, CTAS and the CFMS 
should address the Tangibles Issues such as the 
appearance of physical facilities, equipment, per-
sonnel, and Communication materials; and the 
respective Dean of the CTE and the CFMS should 
address the Responsiveness Issues such as will-
ingness to help customers and provide prompt 
service; and a study should be made by other re-
searchers on variables not covered in this study. 
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ABSTRACT 
 

Values developed differently to each learner. Multiple factors can be considered why and how 
there is a drastic change in Post Millennials’ values. Parents as the primary teacher and model 
are responsible for the formation of values. Once the child enters school, teacher serves as the 
second parent of the learner in which it is the priority of the school or teacher to inculcate Val-
ues Education (Edukasyon sa Pagpapakatao) since Post Millennials spend more time in school. 
This study was conducted to determine the teachers’ teaching strategies of values education in 
relation to post millennial learners’ academic performance in Edukasyon sa Pagpapakatao 
(EsP) and behavior in the public elementary schools. This study employed descriptive- docu-
mentary design anchored School Form 9 tool used to describe and indicate the observed values 
of pupils.  For the teachers’ strategies in teaching Edukasyon sa Pagpapakatao, it was modified 
from Reyes, (2019). There were forty (40) items for the teaching of values education while for 
the teachers’ strategies comprised of twenty (20) items. The quantitative data from the survey-
checklists were utilized in order to address the primary aim of this study. There were a total 
number of four hundred forty- two (442) respondents who participated in the survey, compris-
ing of one hundred nine (109) teachers and three hundred thirty- three (333) parents. The data 
were tabulated, analyzed, interpreted, and reported. The researcher achieved the following 
findings: Pupils’ academic performance does not significantly depend on teachers’ teaching 
strategies used in Values Education or Edukasyon sa Pagpapakatao; pupils’ behavior cannot 
only be defined by grades or academic performance. It is recommended that there should be 
programs or activities through the involvement of parents, teachers, school administrators and 
stakeholders to build a positive relationship to foster inner transformation of the individual to 
encourage characterization of the desirable Filipino Values. 

 
 

Keywords: Academic Behavior, Academic Performance, Post millennial, Teachers’ strategy,  
 Values Education  

INTRODUCTION 
  
In today’s age of time, the values of youths 

differ significantly from those of the past genera-
tions. The so-called post millennial learners aging 
8 to 12 years old have undergone a serious modi-
fication. Undeniably, their values change. As a 
matter of fact, a number of desirable Filipino val-
ues slowly vanish as days pass by. Because of this 
inevitable scenario, Values Education classes play 
a formidable role to address the issue. Unfortu-
nately, most of the schools focuses more on 
grades rather than the development and sustain-
ment of values, resulting to the degeneration of 
values.  

Values should not be treated as an ideal con-

cept, but as an empowering tool to overcome 
challenges in millennial behaviors, which are the 
ill effect of mass media, globalization, and com-
mercialization (NCERT, 2000). In addition, Mar-
tin Luther King stressed that intelligence plus 
character is the goal of true education. Conse-
quently, addressing this issue is a good action to 
help produce morally upright post millennial 
learners. 

Multiple factors should be considered when it 
comes to the behavior of millennial pupils and 
these factors must be regarded in order to become 
a value laden individual. Beyond this, researchers 
found out that there is an increased need for an 
understanding of the values development and for 
the methods of Values Education to be included in 
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the pre-service and in-service education of teach-
ers (Zbar, 2013). 

As observed in St. Jude ZAQ Child Academy, 
Valencia, Bohol, most of the learners know what 
is good from bad. However, it is evident that char-
acterization or putting them into action is rarely 
observed. Stedjie (2014), believes that Values 
Education is now considered as an important issue 
worthy for a thorough research. Thus, the re-
searcher conducted this study to better understand 
the teachers’ teaching strategies used that affect 
the pupils’ academic performance and behavior. 

 
 

LITERATURE BACKGROUND 
 
Values education is a process of teaching and 

learning about the ideals that a society deems im-
portant (Department of Education, Science and 
Training 2005; Lovat & Toomey 2007; Robb 
2008). While this learning can take a number of 
forms, the underlying aim is for learners not only 
to understand the values, but also to reflect them 
in their attitudes and behavior, and contribute to 
society through good citizenship and ethical prac-
tice. 

Parents as the first teacher and role model of a 
child are responsible for the molding the child’s 
values (Mary, 2016). However, study shows that 
majority of parents fail to do the role. Thus, par-
ents seek the help from school and implementer to 
fill the gaps. In the article of Camp (2019), it as-
serts that it is the priority of the schools to teach 
values since pupils spend most of their time in 
schools and they need to learn what is good alto-
gether and in the right way. Thus,  Values educa-
tion plays a vital role as it is the place where 
teaching learning process happens, where teachers 
carry the responsibility of pupils learning and val-
ues development, and therefore, introducing val-
ues, specially to post millennial, is also a chal-
lenge. Furthermore, “the role of the teachers in 
strengthening students’ academic and behavior is 
of paramount importance” as cited by Kurt Candi-
las (2018). 

Accordingly, Values Education or Edukasyon 
sa Pagpapakatao (EsP) is considered as equally 
important as academic and physical development 
of learners (Bamkin, 2016). It is a subject which 
aims pupils to grasp of underlying principles, to-
gether with the ability to act on those principles, 
values position and the settled disposition. Thus, 
Department of Education emphasizes that cogni-
tive competencies and skills are complemented by 
Values Education anchored on the Vision, Mis-

sion, and Core Values to holistically develop 21st 
Filipino learners (DepEd Order No. 36, s. 2013). 
The Core Values of DepEd ensure that love for 
God, love for fellowmen, love for nature, and love 
for the country are present to the teaching and 
learning process. Through such values, the vision 
of creating Filipino citizens who passionately love 
their country and in the same manner possessing 
values and competencies to reach their full poten-
tial and contribute to nation building, will be put 
into reality. 

Due to fast urbanization and modernization, 
the moral values of the post millennials are de-
grading day by day (Tomar, 2019). One should 
recognize the fact that Values Education provides 
virtues that learners need to have in order to be 
successful, although, realistically speaking char-
acterization cannot solve all the negativities in the 
world but it does improve and influence the learn-
ers in positive ways to become a better person. In 
accordance with House bill No. 609, “An Act to 
Strengthen the Common Core of Values and In-
culcate Universally”, it is important that etiquette 
and moral uprightness is introduced and taught for 
all Filipinos to keep up with the modern era and to 
act accordingly to the customary set of behavior. 

The moral human development theory states 
that moral growth begins in early life and contin-
ues in all the stages throughout life. Learners 
should be guided with values education as early as 
possible. As cliché as it sounds, the earlier they 
are taught, the better they will respond.  

Therefore, values education greatly affects the 
behavior of post millennial learners. School as 
one of the molders of child’s values should also 
give focus on morality and ethics. Furthermore, 
character builds values and values in turn develop 
pupils to who they are in the future. Consequent-
ly, the researcher conducted this study on teaching 
values education to post millennial learners. 

 
 

OBJECTIVES OF THE STUDY 
 
This study primarily aimed to determine the 

teaching strategies of Values Education to post 
millennial learners of the public elementary 
schools.  

Specifically, it sought to answer the following 
sub-problems: 
1. What is the profile of the teachers in terms of 

age; sex; grade level; and teaching experience 
in teaching Edukasyon sa Pagpapakatao? 

2. What is the profile of the parents in terms of 
age; sex; and grade level of their child? 
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3. What is the pupils’ academic behavior as as-
sessed by the teachers; and parents? 

4. What is the assessment of the respondents on 
the strategies used by the teachers in teaching 
Edukasyon sa Pagpapakatao (EsP)?  

5. What is the pupils ‘academic performance in 
Edukasyon sa Pagpapakatao (EsP)?  

6. Is there a significant relationship between the 
pupils’ academic performance in Edukasyon 
sa Pagpapakatao (EsP) and their academic 
behavior? 

7. Is there a significant correlation between the 
pupils’ academic performance in Edukasyon 
sa Pagpapakatao (EsP) and the strategies used 
by the teachers in teaching Edukasyon sa 
Pagpapakatao (EsP)? 

 
 

RESEARCH METHODOLOGY 
 
Descriptive- documentary design and correla-

tional design are used with the aid of the question-
naire as a gathering tool. The researcher collects 
the necessary information through a questionnaire 
to determine the teachers’ teaching strategies of 
values education to the pupil’s academic behav-
ior. 

This study focused on selected parents, teach-
ers and pupils of the public elementary schools in 
the district of Guindulman, Bohol. The said par-
ticipants were one hundred - nine (109) purpos-
ively selected teachers comprised of ninety-nine 
(99) females and ten (10) male respondents. Fur-
ther, there was a total of three hundred thirty- 
three (333) randomly selected parent respondents 
from the said public schools.  

This study was anchored on School Form 9 
(SF-9) tool used to describe and indicate the ob-
served values of pupilS while for the teachers’ 
strategies in teaching Edukasyon sa Pagpapaka-
tao, it was adopted from Reyes, (2019).  

There were forty (40) items for the teaching 
of values education while for the teachers’ strate-
gies was comprised of twenty (20) items. For sta-
tistical purposes, the answers on the question-
naires, were categories as Always, Sometimes, 
Rarely, and Not observed, with a weight equiva-
lent of 4, 3, 2, and 1 respectively from which the 
weight means were derived. To further test the 
significant result, the gathered data were comput-
ed, analyzed, interpreted using SPSS (Statistical 
Package for the Social Sciences), which is a soft-
ware package used for interactive, or batched, and 
statistical analysis. 

 

RESULTS AND DISCUSSIONS 
  
This study was conducted among grades 3, 4, 

5 and 6 pupils, teachers and parents in all the pub-
lic elementary schools in Guindulman District of 
the province of Bohol. The findings are herein 
presented and analyzed in light of the various as-
pects of the research problem. 

In order to find out the reliability of the re-
spondents as a source of basic information, a look 
was made into their personal profile such as the 
age, gender, handled grade level and teaching ex-
perience. 

Age. Among the 109 teacher respondents age 
bracket of 30- 39 has the highest frequency of one
- hundred twenty (120) or 36.04% while the age 
bracket of 60 and above with a frequency of thir-
teen (13) or 3.90% got the lowest. It illustrates 
that the respondents were at the young adulthood 
period who are capable of forming intimate and 
reciprocal relationships. 

 
Table 1. Teacher-Respondents Profile 

N=109 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

Items F % Rank 

1. Age    

21-29 19 17.43 3.5 

30-39 33 30.28 2 

40-49 36 33.03 1 

50-59 19 17.43 3.5 

60 and above 2 1.83 5 

2. Sex    

Male 10 9.17 2 

Female 99 90.83 1 

3. Handled Grade    

3 26 23.85 4 

4 28 25.69 1.5 

5 27 24.77 3 

6 28 25.69 1.5 

4. Teaching Experience    

5 years below 33 30.28 1 

6-10 years 23 21.10 2.5 

11-15 years 23 21.10 2.5 

16-20 years 20 18.35 4 

21-25 years 4 3.67 5 

26-30 years 3 2.75 6.5 

31 years and above 3 2.75 6.5 
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Sex. Majority of the teachers were female 
with ninety- nine (90.8 percent) and ten (9.17 per-
cent) male teacher respondents. It exemplifies that 
female population dominated the pool list in the 
district of Guindulman. 

Handled Grade. The highest frequency of 
twenty- eight (25.69 percent) belonged to grades 4 
and 6, followed by grade 5 with a frequency of 
twenty- seven (24.77 percent) Meanwhile, the 
lowest frequency was grade 3 with a frequency of 
twenty- six (23.85 percent) 

Teaching experience. Most of the respondents 
of the teacher respondents have spent 5 years and 
below (30.28 percent) while only three (2.75 per-
cent) has the lowest frequency for the 26- 30 
years and 31 years- above, respectively. This im-
plies that there is a great possibility that the teach-
ing strategies may vary among the new teachers in 
comparison to their experienced colleagues work-
ing in longer duration of time. 

Age. The age bracket of 30- 39 has the high-
est frequency of one- hundred twenty (36.04 per-
cent) while the age bracket of 60 and above with a 
frequency of thirteen (3.90 percent) got the low-
est. It illustrates that the respondents were at the 
young adulthood period that are capable of form-
ing intimate and reciprocal relationships. 

 
Table 2. Profile of Parent-Respondents 

N= 333  

 
Sex. Majority of the two- hundred forty- nine 

(74.77 percent) were female parents and eighty- 
four (25.23 percent) were male- respondents. 
Therefore, the female parent respondents domi-
nated over their male counterpart. 

Grade level. Most of the parents whose chil-
dren were under grades four (4) and six (6) with a 
frequency of eighty- seven (26.13 percent) while 
seventy- eight (23.42 percent) were under the 
grade three respectively. 

Table 3. Academic Behavior of Respondents  
as Assessed by the Respondents 

N=442 

Furthermore, the result in table 3 shows that 
both parents and teachers always observed the 
behavioral statement towards the pupils. It reveals 
that the pupils possessed an appreciation of the 
national tradition and act of patriotism. It further 
shows that they view themselves as value-oriented 
individuals by standing on the side of the truth. 
This means that most pupils have values that pro-
mote nationalism and sense of Filipino pride 
among themselves. Definitely, these values are 
taught in their homes. Demirel et.al (2016) af-
firms that parents are the primary factor affecting 
values of the pupils. 

   
Table 4. Strategies used in Teaching Values Education 

(Edukasyon sa Pagpapakatao) 
N= 109  

Items F % Rank 

1. Age       

21-29 52 15.62 4 

30-39 120 36.04 1 

40-49 95 28.53 2 

50-59 53 15.92 3 

60 and above 13 3.90 5 

2. Sex       

Male 84 25.23 2 

Female 249 74.77 1 

3. Handled Grade       

3 78 23.42 4 

4 87 26.13 1.5 

5 81 24.32 3 

6 87 26.13 1.5 

Statements 
Parent Teacher 

WM DI Rank WM DI Rank 
Love of God 

3.40 AO 6 2.77 SO 7 1. Express one’s spiritual 
belief while respecting oth-
ers. 
2. Shows adherence to ethi-
cal principles by upholding 
truth. 

3.32 AO 7 3.33 AO 6 

Love for Fellow 

3.53 AO 3 3.72 AO 3 3. Is sensitive to individual, 
social differences. 
4. Demonstrates contribu-
tions toward solidarity. 

3.41 AO 4.5 3.24 AO 2 

Love for Nature 
 3.56  AO 2 3.69  AO 4 

5. Cares for the environment. 

Love for the Country 

4.38 AO 1 3.67 AO 1 6. Demonstrate pride in 
being a Filipino 
7. Demonstrate appropriate 
behavior in carrying out 
school activities in the 
school, community and 
country. 

3.41 AO 4.5 3.86 AO 5 

Composite Mean 3.57 AO   3.54 AO   

Legend: 
3.35 – 4.00  - Always Observed  
2.50 – 3.24  - Sometimes Observed  
1.75 – 2.49  - Rarely Observed   
1.00 – 1.74  - Not Observed 

Statement WM DI Rank 

Lecture the content standard. 3.81 AO 1.5 

Modeling a new concept and pupils 
are observing. 

3.71 AO 3 

Giving positive and negative rein-
forcement. 

3.81 AO 1.5 

Telling stories. 3.61 AO 4 

Indicate learner’s opinion by cast-
ing a vote. 

3.00 SO 13 

Unfinished sentences. 2.75 SO 16 

Dyadic and triadic sharing. 2.99 SO 14.5 

Agree or disagree 3.36 AO 7 

Moral dilemmas with short group 
discussion. 

3.23 SO 8 
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Table 4 reveals that the strategies indicated 

are sometimes observed during the teaching of 
Values Education (Edukasyon sa Pagpapakatao) 
subject.  Teachers mostly used lecture-discussion 
and reinforcement in teaching core values to their 
pupils. This indicates that most of the teachers are 
using the traditional way of teaching post millen-
nial pupils, thus affecting the academic perfor-
mance in Eduaksyon sa Pagpapakatao. 

 
Table 5. Pupils’ Academic Performance in  

Values Education (Edukasyon sa Pagpapakatao) 
N= 333 

 
The finding corresponds to the study of 

Thompson (2002) on the effects of character edu-
cation on student behavior wherein character edu-
cation programs may have a positive effect on 
student behavior. This effect was very evident by 
the pupils’ academic performance in Values Edu-
cation with a high rating of outstanding. There-
fore, the teachers showed their best to teach their 
pupils the values they need to possess for their 
character education. This implies that post millen-
nial learners’ academic performance does not de-
pend greatly on pupils’ behavior. Pupil’s academ-
ic performance in Values Education (Edukasyon 
sa Pagpapakatao) showed that not all pupils who 

got outstanding grades have ethical values and not 
all pupils who got fairly satisfactory grades have 
unethical values. 

 
Table 6. Relationship between Pupils’ Academic  
Performance in Values Education (Edukasyon sa 

Pagpapakatao) as to Academic Behavior  
and Strategies Used 

 
In addition, for the relationship between the 

pupils’ academic performance in Values Educa-
tion (Edukasyon sa Pagpapakatao) and teachers’ 
teaching strategies denotes that teachers strategies 
used isn’t enough to stimulate the post millennial 
learners to grasp and promote characterization of 
the competencies or the standards taught by the 
teachers.  

Moreover, teachers of Edukasyon sa Pagpapa-
katao may not be using appropriate strategies that 
best suit specific objective or competency. The 
result jibes with the findings of Orong (2013) pos-
tulated that there is no significant relationship be-
tween the teachers’ strategies and academic per-
formance of the learners. 

In addition, the study of Mahmood (2017) 
reveals that values play a vital role in any teacher-
training program. The values practices used by 
teachers affect students understanding and charac-
terization of such values. It was also found out 
that teacher’s role was very important in the de-
velopment of values as they used different prac-
tices to promote values in their schools. 

 
 

CONCLUSION 
 
This study concluded that the pupils’ academ-

ic performance in Edukasyon sa Pagpapakatao 
(EsP) does not depend on their academic behav-
ior. Likewise, pupils’ academic performance in 
Edukasyon sa Pagpapakatao (EsP) does not great-
ly depend on the teachers’ teaching strategies. 
Further, pupils showed outstanding performance 
in Values Education (Edukasyon sa Pagpapaka-
tao), however, the pupils’ academic behavior does 
not significantly influence their academic perfor-
mance in school. Thus, pupils’ behavior cannot 
only be defined by grades or academic perfor-

Case study 2.55 SO 18 

Testing principles 3.04 SO 11 

Analyzing analogous case 3.01 SO 12 

Debate 2.58 SO 17 

Research 2.44 RO 19 

Rest and relaxation exercise 3.06 SO 10 

Meditation and briefing fantasizing 
imagination 

3.20 SO 9 

Creativity and mind games 3.42 AO 6 

Self-awareness activities 3.50 AO 5 

Action Project or community out-
reach 

2.42 RO 20 

The use of computers to present 
text, video and animation. 

2.99 SO 14.5 

Composite Mean 3.12 SO   

Legend: 
3.35 – 4.00  - Always Observed  
2.50 – 3.24  - Sometimes Observed  
1.75 – 2.49  - Rarely Observed   
1.00 – 1.74  - Not Observed  

Descriptor 
Grading 

Scale 
F % Rank 

Outstanding 90-100 151 45.35 1 

Very Satisfactory 85-89 91 21.33 2 

Satisfactory 80-84 57 17.12 3 

Fairly Satisfactory 75-79 34 10.21 4 

Did Not Meet             
Expectations 

Below 75 0 0 5 

Academic  
Performance  

and …… 
r p-value Interpretation Decision 

Academic  
Behavior 

-0.080 0.146 Not  
significant 

Accept Ho 

Teaching  
Strategies Used 

0.081 0.403 Not  
significant 

Accept Ho 
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mance. Indeed, different factors affect learners 
differently under different circumstances. 

 
 

RECOMMENDATION 
 
In view of the foregoing conclusions, it is rec-

ommended that there should be programs or activ-
ities through the involvement of parents and 
teachers to build a positive relationship to foster 
inner transformation of the individual and to up-
hold truth by following ethical principles; the 
school administrators should have regular activi-
ties promoting the core value “Love of God” by 
creating multi-faith organization in school to ex-
press one’s spiritual beliefs while respecting oth-
ers. Furthermore, seminars and symposia should 
be given to teachers that should inculcate practical 
strategies and personal experience through com-
munity outreach program, research and case study 
to promote the instruction of Values Education 
(Edukasyon sa Pagpapakatao) to their pupils; and 
parents should demonstrate among themselves to 
teach their children the proper way to express 
spiritual life and maintain ethical standards.  
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INTRODUCTION 
 
In any country, the position of Primary educa-

tion is generally paradoxical. It is expected to play 
a transitional role between basic education and 
further higher education, as well as to play a ter-
minal role by providing necessary manpower for 
the development of the country (Kaushal, 2017).  

However, the migration of teachers from pri-
vate to public schools is a phenomenon in the 
basic education system. DepEd Secretary Leonor 
Briones expressed concern on the continued mi-
gration of teachers – as well as students – from 
private to public elementary and high schools. 
This, she noted, leads to the growing 
“phenomenon” of small private schools closing 
down with a lack of enrollees as well as teachers 

(Briones as cited by Malipot, 2018). According to 
Briones, this phenomenon of migration – from 
private to public not only of students but also of 
teachers. She is referring to students who transfer 
from private schools to public schools for numer-
ous reasons. She also noted that many private 
schools close down because they continue to lose 
teachers – many of whom prefer to teach in public 
schools because of higher salaries and other bene-
fits. 

 Meanwhile, the Federation of Associations of 
Private Schools and Administrators (FAPSA) be-
wailed that some of its member schools have been 
closing down because they are having a hard time 
retaining teachers who prefer to move to public 
schools because of higher salaries and bene-
fits. The Philippine educational system would 
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The main purpose of the study was to determine the degree of association between the students’ 
academic performance and the level of competence of the teachers hired during constant migra-
tion The respondents of the study were 6 school principals, 70 probationary teachers and 352 
junior and senior high school students of the 6 schools of Bohol Association of Catholic Schools 
(BACS), Diocese of Talibon during the school year 2019-2020. Purposive sampling technique 
was used to determine the teacher-respondents and simple random sampling was used to identi-
fy student-respondents. The study employed a descriptive-correlational research design using 
modified survey-questionnaires by Student Survey Questions for teachers based on Missouri’s 
Educator Evaluation System, 2013 and the Certification Assessment Instrument by Private Ed-
ucation Assistance Committee (PEAC) 2018-2019 to measure the competence of teachers. Stu-
dents’ academic performance was gauged by their 3rd quarter general average. Pearson Prod-
uct Moment Correlation was used to test the relationship between the students’ academic per-
formance and the teachers’ competence. The result of the study revealed that the correlation 
between the students’ academic achievement and teachers’ instructional competence is statisti-
cally significant. However, there is no significant correlation between the academic performance 
of the students and the teachers’ managerial competence. Moreover, the perception of the re-
spondents on the competence of teachers as to instructional and managerial significantly differs. 
The researchers concluded that teachers’ instructional competence has significant positive asso-
ciation on the students’ academic achievement. Furthermore, teachers with high level of in-
structional competence tend to promote outstanding academic performance of students. Based 
on findings, researchers recommended private schools should regularly send their teachers on 
trainings and seminars in order to improve teachers’ competence. 
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bring a teacher either to a private school or to the 
public sector. In comparison, the salaries in 
SUC’s and the salaries in SHS are now higher 
than the salaries the private HEI’s pay for their 
professors in private universities. Thus, they need 
to increase tuition so they can be competitive. (De 
Vera as cited by Malipot, 2018). To hold their 
teachers, private schools have been observed to 
spend money, time and effort to provide newly 
hired teachers with in-service training to enhance 
knowledge, skills, attitudes, and values in the de-
velopment of the learners because according to 
Ryan, S. V., von der Embse, N. P., Pedergast, L. 
L., Saeki, E., Segool, N. and Schwing, S. (2017) it 
is also possible that accountability policy has 
predicated much of the between-school movement 
as young teachers are more likely to move toward 
schools with favorable teacher incentives.  

The massive and constant migration of private 
school teachers to the public sector is mostly ex-
perienced by small schools such as the member-
schools of the Bohol Association of Catholic 
Schools- Diocese of Talibon. Real figures report-
ed during the associational meeting would reveal 
how many teachers from BACS-Talibon are mi-
grating to the public school system in the last four 
school years. To wit: SY2016-2017 : 83, SY2017-
2018 : 92, SY2018-2019 : 92, SY2019-2020 : 74. 
Alarmed by this plight of the private schools and 
from this perspective, the researcher is stimulated 
to probe whether the constant migration of teach-
ers has an impact on the teachers' and students’ 
performance particularly in the BACS-Talibon 
member schools of the third congressional district 
of Bohol. 

 
 

THEORETICAL BACKGROUND 
 
Much important learning by the child occurs 

through social interaction with a skillful tutor. 
This is   embodied by the theory of Vygotsky 
(1978), Zone of Proximal Development which 
established that the tutor may model behaviors 
and/or provide verbal instructions for the child. 
The child seeks to understand the actions or in-
structions provided by the tutor (often the parent 
or teacher) then internalizes the information, us-
ing it to guide or regulate their own performance. 
In private schools, considerable number of teach-
ers migrate to public schools every year for higher 
compensation which complies to the Hierarchy of 
Needs Theory of Maslow (1954) which states that 
people have a pyramid hierarchy of needs that 
they will satisfy from bottom to top. This constant 

migration of teachers shows  no negative  effect 
on the teachers and students’ performance as the 
Expectancy Theory of Vroom (1964) explains that 
a person is motivated to behave in a certain man-
ner because he or she expects a desired result.            

Legal Bases. The said theory of learning is 
legally supported by a provision of Article III 
Section  1 of the Code of Ethics for Professional 
Teachers in the Philippines  which states that a  
teacher is a facilitator of learning and of the de-
velopment of the youth; he shall, therefore, render 
the best service by providing an environment con-
ducive to such learning and growth. Justifying the 
migration of teachers from private to public 
schools, Executive Order No. 201 s. 2016 Section 
3 provides the modified Salary Schedule  for Ci-
vilian Personnel, to be implemented in four (4) 
tranches. Whereas Republic Act No. 8545 
Amending R.A. 6728 

An Act providing Government Assistance to 
Students and Teachers in Private Education and 
appropriating Funds therefor”, establishing a Fund 
for the purpose  of subsidizing  salaries of Private 
School Teachers, and appropriating Funds there-
fore provides the teachers in private schools the 
motivation to stay in the institution,  give their 
best performance and consequently a students’ 
high performance. 

Related studies. Teaching is a noble profes-
sion. However, a lot of young people do not go 
into teaching because there is no “gold” in it. Yes, 
that is indeed true, but if your needs are simple 
and you are happy with what you do, then that is 
enough “wealth”. What you get from teaching is 
honor and dignity in life (Boiser, 2004).    

It is believed that, as teachers gain experience, 
the pupils/students not only learn more but they 
also more likely to do better on other means of 
success (Kini & Podolsky, 2016). 

The profession of teaching is a varied one. 
The job of an elementary school teacher is very 
different from the job of a college professor. But 
certain aspects of teaching are the same at all lev-
els. Teachers must plan their lessons and present 
them in a way that interests students and helps 
them understand what is being taught. And they 
must measure, or evaluate their student’s progress 
(The New Book of Knowledge, 2007). 

There were an estimated 191 million migrants 
worldwide in 2005, up from 176 million in 2000. 
Today, the International Organization on Migra-
tion estimates that there are 214 million migrants 
across the globe, an increase of about 37 percent 
in two decades (IOM, 2010). Projections estimate 
that migrants comprise 3.0 percent of the global 
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population. If all the migrants were to unite and 
found a nation, that nation would constitute the 
fifth most populous country in the world.  

There are roughly 30 to 40 million 
“unauthorized” migrants worldwide, comprising 
around 15 to 20 percent of the world's immigrants 
(ILO, 2006).  

In numerous countries in the developing 
world, public sector wages are “capped” by struc-
tural adjustment programs imposed by Multilat-
eral Financial institutions like the IMF and World 
Bank (Actionaid, 2006). These same institutions, 
in their adherence to strict monetarist policy (keep 
inflation low at all costs), limit these govern-
ments’ ability to inject spending into the economy 
to stimulate growth and create employment.  

Taken together, many governments in the de-
veloping world are unable to offer competitive 
wages or sufficient positions that would keep 
teachers at home.  

There were an estimated 191 million migrants 
worldwide in 2005, up from 176 million in 2000. 
Today, the International Organization on Migra-
tion estimates that there are 214 million migrants 
across the globe, an increase of about 37 percent 
in two decades (IOM, 2010). Projections estimate 
that migrants comprise 3.0 percent of the global 
population. If all the migrants were to unite and 
found a nation, that nation would constitute the 
fifth most populous country in the world. There 
are roughly 30 to 40 million “unauthorized” mi-
grants worldwide, comprising around 15 to 20 
percent of the world's immigrants (ILO, 2006).  

According to the ILO/UNESCO 1966 Recom-
mendation (Article 13), ‘completion of an ap-
proved course in an appropriate teacher-
preparation institution should be required of all 
persons entering the profession’ (UNESCO and 
ILO, 2008, p. 25).  

In early childhood and primary education, 
almost half of the respondent unions (47 percent) 
indicated that teachers are required to have at least 
a teacher education certificate or diploma in order 
to teach at those levels. In VET, the proportion of 
responses between teacher education certificate 
and undergraduate degree were similar (nearly 34 
percent). Nearly half of the unions (47 percent) 
reported that an undergraduate degree is a mini-
mum qualification to teach secondary education, 
whereas half of the unions representing teachers 
in higher education reported that at least a mas-
ter’s degree is required to enter the higher educa-
tion sector in their countries. Very few unions 
reported that no requirements are necessary to 
enter the profession across all education sectors. 

It is undisputed that education involves the 
transmission of the knowledge that young people 
need in order to participate independently and 
successfully in society (Kunter, M. & Voss, T., 
2013). 

There are many aspects that contribute to the 
student's academic achievement and performance. 
However, research findings suggest that among 
school-related factors, the teachers matter most. 
For instance, in student performance for reading 
and Math tests, the teacher of the subject is esti-
mated to have two or three times more impact 
than the other school-related factors such as ser-
vices, facilities and leadership (Manikan, 2019). 

Furthermore, Selvi (2010) reveals that life-
long competencies refer to the teachers’ responsi-
bilities for their own learning and development of 
lifelong learning skills for students. It means that 
lifelong learning includes two main abilities. The 
first one is related to teachers’ own lifelong learn-
ing ability and the second one is related to teach-
ers’ responsibility to develop students’ lifelong 
abilities. 

Professional teachers build authentic relation-
ships with their students and students’ parents. 
They help the student feel valued in their own 
educational process and engage in meaningful 
conversations about things that motivate them 
outside the classroom (eNotes Editorial, 2016). 

Thus, Biolena (2019)  reports that a lot of 
teachers are in debt, struggles with their income 
and expenses, not to mention preparing for their 
future all the while sacrificing themselves to their 
students. 

Researchers and policymakers often assume 
that teacher turnover harms student achievement, 
though recent studies suggest this may not be the 
case (Ronfeldt, Loeb & Wyckoff, 2013). 

Turnover can be positive when it improves 
the quality of the teacher workforce. Strategic 
retention of effective teachers combined with the 
departure of ineffective teachers has the potential 
to maximize the benefits of turnover and improve 
workforce quality. However, hard–to–staff 
schools may also require incentives to both retain 
their best teachers and attract effective candidates 
to fill the slots vacated by less effective teachers. 
While value-added research suggests that less ef-
fective teachers are more likely to depart schools, 
other research using teacher licensure scores as a 
proxy for teacher quality suggests that more effec-
tive teachers with more experience are more like-
ly to turn over (Donley, J., Detrich, R., Keyworth, 
R., & States, J., 2019) 
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Abelson and Baysinger as cited by Ronfeldt et 
al. (2013) posit that the organizational manage-
ment literature has demonstrated that some turno-
ver may in fact be beneficial. Turnover, for exam-
ple, can result in better person-job matches and 
infusion of new ideas into organizations. To this 
point, Jackson as cited by Ronfeldt et al. (2013), 
demonstrates that poor person-job matches predict 
migration and that teachers tend to be more pro-
ductive in their new schools. Moreover, turnover 
can have institutional benefits if the less effective 
employees leave. 

However, in their research, Donley, J. et al. 
(2019) pointed it out that turnover is also detri-
mental to student achievement and the adverse 
consequences may extend even to students of 
teachers who remain in schools. The impact of 
turnover may also include disruptions to school 
operations and teacher collegiality, the loss of 
institutional knowledge, and reluctance by teach-
ers to engage in teacher leadership activities, all 
of which can serve as barriers to school improve-
ment. 

Unsurprisingly, according to Grissom and 
Bartanen (2018), less effective teachers are more 
likely to turn over. For each of three measures of 
teacher effectiveness (Average Observation 
Score, Growth Score and Individual Growth 
Score), there is a (generally monotonic) negative 
relationship between effectiveness and turnover. 
However, the difference in turnover rates between 
teachers in the highest and lowest effectiveness 
categories is much larger for observation scores. 
Teachers whose average observation scores are 
1.00 to 2.75 are more than 3 times more likely to 
turnover than teachers scoring 4.50 to 5.00. By 
Comparison, for growth, the turnover rate of level 
1 teachers is only 24% greater than level 5 teach-
ers. In relation, teachers who can ensure quality 
teaching by means of certain ‘procedures/recipes’ 
are considered effective. (Liakopoulou, 2011). 

Kunter, M., et al. (2013) regard instruction as 
a learning opportunity. In other words, they as-
sume that teachers are able to offer students op-
portunities to learn, but that the effective utiliza-
tion of these opportunities depends on the stu-
dents themselves and is determined by their cog-
nitive, motivational and social characteristics 

In terms of competencies, teachers are not 
required to possess managerial competence, but as 
they are nominated as school principals, they must 
acquire this competence. ( Permendinas number 
13 the year 2007 as cited by Juwita and Saefudin 
( 2017). 

NCATE Standards as cited by Manikan 
(2019), commented that a teacher may be is inef-
fective but if her students are motivated to learn 
the content, they will do so in spite of you. Stu-
dents are the ultimate deciders when it comes to 
whether or not they learn.  

This plight of the private school teachers 
clearly affects their decision because the Hierar-
chy of Needs Theory (Maslow, 1954) states that 
people have an inborn desire to be self-actualized, 
that is, to be all they can be. In order to achieve 
these ultimate goals, however, a number of more 
basic needs must be met such as the need for 
food, safety, love and self-esteem. Maslow felt 
that people are motivated to fulfill basic needs 
before moving on to other more advanced needs.  

Thus, migration of teachers from private 
schools to the public sector happens every year 
because “a person is motivated to behave in a cer-
tain manner because he or she expects the desired 
result,”  a much higher salary in this case and  “it 
is assumed that behavior results from conscious 
choices among alternatives whose purpose is to 
maximize pleasure and to minimize pain”  posits 
the Expectancy Theory (Vroom, 1964; Lawler, 
1981). Using this theory, Viscardi (2014) postu-
lates that if a person is motivated to behave in a 
certain manner because he or she expects the de-
sired result, then the pay-for-performance systems 
for teachers is a viable option to improve overall 
student achievement as well as entice more pro-
fessional and capable candidates to become teach-
ers. 

With due consideration, all the above-cited 
information highlight the significance of this 
study.  

 
 

OBJECTIVES 
 
The main purpose of this study was to deter-

mine the level of competence of the teachers hired 
during constant migration and its implication on 
the students’ academic performance. 

Specifically, this study sought to answer the 
following questions: 
1. What is the profile of teacher-respondents in 

terms of: 
1.1 age; 
1.2 sex; 
1.3 civil status; 
1.4 educational attainment; 
1.5 years in service; 
1.6 monthly salary; and 
1.7 relevant trainings and seminars attended? 
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2. What is the profile of the student-respondents 
in terms of: 
2.1 grade level; 
2.2 age; 
2.3 sex; and 
2.4 academic performance? 

3. What is the perception of the respondents on 
the level of competence of teachers hired dur-
ing constant migration in private schools as 
to: 
3.1 managerial competence; and 
3.2 instructional competence? 

4. Is there a significant correlation between the 
students’ academic performance and the level 
of competence of teachers hired during the 
constant migration in private schools? 

5. Is there a significant difference between the 
perception of the respondents on the teachers’ 
level of competence  as to: 
5.1 managerial competence; and 
5.2 instructional competence? 

6. Based on the findings, what plan of action may 
be proposed? 
 
 

RESEARCH METHODOLOGY 
 
To achieve the purpose of this research, the 

researchers employed a descriptive-correlational 
research design utilizing modified survey ques-
tionnaires to measure the competence of the pri-
vate school teachers. Documentary analysis was 
used to determine the students’ academic perfor-
mance. Purposive sampling technique was used to 
determine the teacher-respondents and simple ran-
dom sampling was used to identify student-
respondents. 

The study was conducted in the selected pri-
vate   secondary schools of the Bohol Association 
of Catholic Schools (BACS), Diocese of Talibon, 
Bohol. This includes the six (6) secondary private 
schools in the municipalities of  Anda, Duero, 
Candijay, Carmen, Mabini, and Pilar . There were 
428 respondents of the study comprising 6 private 
school principals, 70 teachers and 352 students 
from the different schools namely: Holy Infant 
Academy, Immaculate Academy,  St. Anthony’s 
Academy ,St. Joseph Academy,  Santa Monica 
Institute and, Virgin Del Pilar Academy. Table 
below is shown for the distribution of the re-
spondents. 

The researchers used two (2) instruments 
namely: Student Survey Questions for teachers 
based from  Missouri’s Educator Evaluation Sys-
tem, 2013 and the Certification Assessment In-

strument by Private Education Assistance Com-
mittee (PEAC) 2018-2019 to measure the compe-
tence of the teachers’ hired during the constant 
migration in private schools. Modified survey-
questionnaire was subjected to reliability and va-
lidity tests. The reliability coefficient obtained 
was 0.806 thus, the instrument is highly reliable. 

The qualitative scales used to measure the 
Teachers’ Competence:  

 

 
On questionnaire for the teacher’s profile. 

An instrument used to gather the personal infor-
mation covers the Age, Sex, Civil Status, Educa-
tional Attainment, Years in Service, Monthly Sal-
ary, and Related Trainings and Seminars attended. 

On questionnaire for the students’ profile. 
An instrument used to gather the personal infor-
mation of the students  covers Grade Level, Age, 
Sex, and Academic Performance. 

The collected data pertaining to the respond-
ents’ responses on the level of competence in 
management and instruction as well as the aca-
demic performance were gathered. They were 
then analyzed through the use of statistical meth-
ods utilizing the SPSS software and interpreted in 
accordance with the identified problems of the 
study.  

 
 

FINDINGS 
 
Table 1 details the profile of the teacher-

respondents in terms of age, sex, civil status, edu-
cational attainment, years in service, monthly sal-
ary and trainings and seminars attended related to 
classroom management and instructional strate-
gies. 

As to age, it is evident that 21 to 24 years old 
ranked 1st with the highest frequency of  55 or 
(78.57%)  while  31-35 years old and  36-60 years 
old have the lowest frequency of 3 or (4.29 %) of 
the total number of respondents. The data reveals 
that the majority of the teacher-respondents in 
BACS-Talibon are very young and that room for 

Legend    

Rating 

Scale 
Description Interpretation Weighted Mean (WM) 

3.25 - 4.00 
Strongly  

Agree 

Very High  

(VH) 
 

2.50 - 3.24 Agree 
High  

(H) 
 

1.75 - 2.49 Disagree 
Moderate  

(M) 
 

1.00 - 1.74 
Strongly  

Disagree 

Low  

(L) 
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improvement in different aspects is very much 
wide and attainable. 

With regards to sex, the female respondents’ 
frequency is much higher than that of the male 
respondents at 49 or (70.00%). 

The same table shows that 63 or (90%) of the 
teacher-respondents are single which would sug-
gest that most of them can spend more time for 
their job than performing family obligations. 

On the educational attainment, respondents 
with only Baccalaureate Degree get the highest 
frequency at 59 or (84.29%) while the respond-
ents with Masteral Units are 9 or (15.71%). It is 
notable that none of the respondents belongs to 
MA CAR nor MA Graduate. Encouraging them to 
proceed with graduate studies may help them de-
velop more competence. 

 For years in service, 34 or (48.57%) of the 
teacher-respondents are still on their first year, 21 
or (30.00%) are sophomores, while 12 or 
(17.14%) are already in their third year. Only 3 or 
(4.29%) of them are in the fourth year or more in 
their employment. This implies that most of the 
teacher-respondents are neophyte in the teaching 
profession.  

 
Table 1. Profile of the Teacher-Respondents 

 
  In terms of monthly salary, the table reveals 

that compensation of the teacher- respondents is 
low that 69 or (98.57%) of them receive only 
from Php7,000.00 to Php9,999.00 a month while 
only 1 or (1.43%) has a salary per month ranging 
from Php10,000.00 to Php15,999.00 and nobody 
receives more than this. This could be a big factor 
of teachers migrating to the public schools.  

It is noticeable in the last part of the table  that 
there were 49 or (70.00 %) of the teacher-
respondents who attended the Curriculum Map-
ping seminar. Yearly, the private schools send 
teachers to DepEd-PEAC INSET before the clas-
ses begin for professional development on con-
tents and strategies. The data shows that only two 
(2) respondents have not attended a seminar. 

The data revealed that majority of the teacher-
respondents are at the young age and are still sin-
gle in civil status. Since they are yet in the begin-
ning stage of their teaching profession, they are 
classified as probationary teachers that provides 
them a compensation which is much lower than 
the salary of their counterparts in the public 
school system. It is also indicated in the data that 
more females are employed as teachers than the 
males.  Basically, all of the respondents have 
Bachelor’s Degree but only a few of them have 
Masteral units and none has completed a Master’s 
Degree. The data also showed that despite being 
new in the profession, not all of the respondents 
are sent to attend in every seminar and trainings 
available for them. 

It is believed that, as teachers gain experi-
enced, the pupils/students not only learn more but 
they also more likely to do better on other means 
of success (Kini & Podolsky, 2016). 

Here in table 2, presented is the profile of stu-
dent-respondents in terms of grade level, age, sex, 
and academic performance. 

The data show that respondents in Grade 10 
have the highest frequency at 104 or (29.54%) 

  Frequency 
Percentage 

(%) 
Rank 

1.1. Age       
21-24 years old 55 78.57 1 
25-30 years old 9 12.85 2 
31-35 years old 3 4.29 3.5 
36-60 years old 3 4.29 3.5 

Total 70 100%  
1.2. Sex       
Male 21 30 2 
Female 49 70 1 

Total 70 100%  
1.3.Civil Status       
Single 63 90 1 
Married 7 10 2 
Widow 0 0 3.5 
Widower 0 0 3.5 

Total 70 100%   
1.4.Educational Attainment       
Baccalaureate Degree 59 84.29 1 
With MA Units 11 15.71 2 
MA CAR 0 0 3.5 
MA Graduate 0 0 3.5 

Total 70 100%   
1.5.Years in Service       
1 year 34 48.57 1 
2 years 21 30 2 
3 years 12 17.14 3 
4 years – above 3 4.29 4 

Total 70 100%   
1.6.Monthly Salary       
Php  7,000.00 - Php9,999.00 69 98.57 1 
Php10,000.00 – Php15,999.00 1 1.43 2 
Php16,000.00 – Php20,999.00 0 0 3.5 
Php21,000.00 -  Above 0 0 3.5 

Total 70 100%  

1.7.Relevant Trainings/
Seminars Attended 

      

2017 DepEd-PEAC Summer 
INSET 

12 17.14 5 

2018 DepEd-PEAC Summer 
INSET 

27 38.57 3 

2019 DepEd-PEAC Summer 
INSET 

33 47.14 2 

Improving SHS Teachers’ 
Pedagogical Content 
Knowledge 

2 2.85 6.5 

Millennials, Gen Z and 21st 
Century Skills Seminar 

13 18.57 4 

Curriculum Mapping Seminar 49 70 1 
None 2 2.85 6.5 
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while those in grade 12 have the lowest frequency 
at 21 or (5.97%).  

The other grade levels are distributed accord-
ingly with their respective frequencies as: grade 8 
at 84 or (23.86%), grade 9 has 64 or (18.18%) 
while grade 11 at 47 or (13.35%) and grade 7 at 
32 or (9.09%). The data reveal that the student-
respondents in the grade level with highest fre-
quency have already spent four years in the identi-
fied schools and must  have already been familiar 
with the teacher-respondents.   

As to the age of the respondents, 15 years old 
has the highest frequency at 88 or (25.10%) fol-
lowed by 16 years old at 75 or (21.31%)  and 14 
years old at 73 or (20.74%). While 19 years old is 
the lowest at 5 or (1.42%), 12 years old, 13 years 
old, 17 years old and 18 years old are at the fre-
quency of 16, 36, 33 and 26 respectively. This 
implies that students-respondents are already in 
their exact age as they join formal education. 

In terms of the sex, female-respondents out-
numbered the male-respondents at 226 or 
(64.20%)  to 126 or (35.80%). 

The academic performance of the respondents 
manifests that at the highest frequency of 234 or 
(66.48%) they  are at the outstanding level whose 
general weighted average ranges from 90.00-
100.00. Those who are at very satisfactory level, 
average grade ranges from 85.00 to 89.99, come 
second at the frequency of 90 or (25.57%). Twen-
ty four (24) or (6.81%) of them rank 3rd  at satis-
factory level whose grade ranges from 80.00 to 
84.99. While 4 or (1.13%) of the respondents rank 
4th at satisfactory level and nobody gets the gen-
eral weighted average below 75 or did not meet 
expectation level.  

The data show that the student-respondents 
who answered the survey were coming from 
grades 7 to 12 and the level with the most number 
of participants is grade 10.  

 
Table 2. Profile of the Student-Respondents 

 
Also disclosed in the data, that of the students 

whose ages ranged from 12 to 19 years old, those 
who are at the age of 15 have the most number of 
participants and the female respondents outnum-
bered the males.  And in terms of the academic 
performance of the respondents, majority of them 
have outstanding weighted average with the grade 
ranges from 90% to 100% and nobody got the 
average grade below 75%  or did not meet expec-
tation.  

The data revealed that  majority of the re-
spondents have the  general weighted average 
qualified to be in the outstanding level despite the 
fact that they were selected randomly across  the 
grade levels from grade 7 to grade 12.  

Table 3 reveals the perception of the respond-
ents on the level of competence of the teachers 
hired during the constant migration in private 
schools as to managerial and instructional compe-
tence. Results depicted that the teachers’ manage-
rial competence and instructional competence 
were rated “Very High” with a weighted mean of 
3.34 and 3.27, respectively.  

 
Table 3. Perception of Respondents on Level of  

Competence of Teachers Hired During the  
Constant Migration in Private Schools  

 Frequency Percentage 
(%) 

Rank 

1.1 Grade Level  
Grade 7  32 09.09 5 

Grade 8  84 23.86 2 

Grade 9  64 18.18 3 
Grade 10  104 29.54 1 

Grade 11  47 13.35 4 

Grade 12  21 05.97 6 
Total 352 100%  

1.2 Age  

12 years old  16 04.54 7 
13 years old  36 10.23 4 

14 years old  73 20.74 3 
15 years old  88 25.10 1 
16 years old  75 21.31 2 

17 years old  33 09.38 5 

18 years old  26 07.38 6 
19 years old  5 01.42 8 

Total 352 100%  
1.3 Sex  

Male  126 35.80 2 

Female  226 64.20 1 
Total 352 100%  

1.4 Academic Performance  
Descriptor Grading Scale    
Outstanding 90.00 - 100.00 234 66.48 1 
Very Satisfactory 85.00 - 89.99 90 25.57 2 
Satisfactory 80.00 - 84.99 24 06.81 3 
Fairly  
Satisfactory 

75.00 - 79.99 4 01.13 4 

Did Not Meet  
Expectation 

Below 75 0 0 5 

 Total 352 100%  

Statement WM VI Rank 

3.1. Managerial Competence       

3.1.1 Students feeling cared in the class-
room. 

3.45 SA 1 

3.1.2 Managing student’s behavior to ena-
ble   learning. 

3.32 SA 4 

3.1.3 Providing support and scaffolding 
(step by step learning). 

3.34 SA 3 

3.1.4 Letting students experience a chal-
lenging work environment. 

3.37 SA 2 

3.1.5 Investing students in classroom learn-
ing. 

3.29 SA 5 

3.1.6 Giving students descriptive feedback. 3.27 SA 6 

Average Weighted Mean 3.34 
Strongly Agree 

(Very High) 
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Moreover, the composite mean of 3.31 de-
scribes that the overall level of competence of 
teachers hired during the constant migration in 
private school is very high. Professional teachers 
build authentic relationships with their students. 
They help student feel valued in their own educa-
tional process and engage in meaningful conver-
sations about things that motivate them outside 
the classroom (eNotes Editorial, 2016). 

 
Table 4. Correlation Between the Students’  
Academic Performance and Competence of  

Teachers Hired During the Constant Migration  
in Private Schools 

 
Table 4 shows the test of correlation between 

the students’ academic performance and the level 
of competence of teachers hired during the con-
stant migration in private schools as to managerial 
and instructional competence. The result revealed 
that there is sufficient evidence of a significant 
correlation between the students’ academic per-
formance and teachers’ competence as to instruc-
tional, r (68) = 0.244, p=.041, thus reject the null 
hypothesis. This denotes that teachers’ compe-
tence greatly associated with the academic perfor-
mance of the students. Teachers with high level of 
instructional competence, most likely, will pro-
duce students with high academic performance 
because according to Vygotsky (1978) as much 
important learning by the child occurs through 
social interaction with a skillful tutor. 

However, there is no significant correlation 
between the students’ academic performance and 
the level of managerial competence of teachers 
hired during the constant migration in private 

schools with r (68) = 0.139, p=0.252. This infers 
that though in some degree, the managerial skill 
of a teacher affects the academic performance of 
the students, but it is not necessary. A student 
could still perform high academically even with a 
teacher of low managerial ability because accord-
ing to the findings of Kunter, M., et. al. (2013) 
that classroom management did not statistically, 
significantly predict achievement anxiety. It is 
also affirmed by the Permindinas member 13 year 
2007 as cited by Juwita and Saefudin (2017) that 
teachers are not required to possess managerial 
competence, but as they are nominated as school 
principals they must acquire this competence 

Likewise, there is no significant relationship 
between the students’ academic performance and 
the overall teachers’ level of competence, r (68) = 
0.207, p=0.086. This deduces that teachers’ total 
performance is not a guarantee on how the stu-
dents perform academically because you may be 
an ineffective teacher but if your students are mo-
tivated to learn the content, they will do so in 
spite of you. Students are the ultimate deciders 
when it comes to whether or not they learn ac-
cording to the NCATE Standards as cited by 
Manikan (2019). 

 
Table 5. Difference Between the Respondents’  

Perception on the Teachers’ Performance 

 
Table 5 displays the test of difference be-

tween the respondents’ perception on teachers’ 
performance in terms of managerial and instruc-
tional. The result disclosed that there is a suffi-
cient evidence of a significant difference between 
the respondents’ perception on the teachers’ per-
formance as to managerial, F (2, 207) = 76.34, p 
< .001, and instructional, F (2, 207) = 47.89, p 
< .001, thus reject the null hypothesis. The data 
mean that the respondents have different percep-
tions on the performance of the teachers. Despite 
the fact that they shared the same instrument in 
the survey yet the results show that each group of 
respondents have different perspective on how the 
teachers’ performance affects each of them. 

3.2. Instructional Competence       

3.2.1 Teachers’ Actions 3.30 SA 1 

3.2.2 Student Learning Actions 3.24 A 2 

Average Weighted Mean 3.27 
Strongly Agree 

(Very High) 

Composite Mean 3.31 
Strongly Agree 

(Very High) 

Students’ Academic 
Performance and… 

r p-value 
Interpreta-

tion 
Decision 

Managerial  
Competence 

0.139 0.252 
Not  

Significant 
Failed to  
Reject H0 

Instructional  
Competence 

0.244 0.041 Significant Reject H0 

Overall Teachers’ 
Performance 

0.207 0.086 
Not  

Significant 
Failed to  
Reject H0 

*Correlation is significant at 0.05 level (2-tailed)  

Teachers’  
Performance 

F p-value Interpretation Decision 

Managerial  
Competence 

76.34 < .001 Significant Reject H0 

Instructional  
Competence 

47.89 < .001 Significant Reject H0 

*Difference is significant at0.05 level (2-tailed) 
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Furthermore, the researcher use scheffe test to 
explore difference between multiple group means. 

 
Multiple Comparison  

 
The result exposed that there is a sufficient 

evidence of a significant difference between the 
individual perception of the principals, teachers 
and students on the teachers’ performance as to 
managerial and instructional with p < .001, thus 
reject the null hypothesis. This deduces that the 
three important players namely, the principals, 
teachers and students in the delivery of the curric-
ulum do not have a common understanding on 
how the teachers are to be evaluated in terms of 
their performance as to managerial and instruc-
tional. Though they used the same instrument in 
the evaluation, they still  differed in their interpre-
tation of the different items. This further shows 
that the quality of the delivery of the curriculum 
depends on how it affects the individual because 
according to Berliner (2005) & Hattie ( 2009) as 
cited by Kunter, M. et al (2013) that one approach 
to evaluate the quality of instruction is to measure 
the effects of specific methods or strategies.  This 
is one aspect that future researchers may consider 
in their study. 

 
 

CONCLUSIONS 
 
Founded on the foregoing findings, the fol-

lowing conclusions were formulated: 
 

1. The level of instructional competence of the 
teachers hired during the constant migration 
in private schools has a significant positive 
association on the students’ academic 
achievement. 

2. Teachers with high level of instructional com-
petence tend to promote outstanding academic 
performance of students. This indicates fur-
ther that the teachers’ level of competence 
have high implications on students’ academic 
progress. 

RECOMMENDATIONS 
 
Based on the findings and conclusions of this 

research, the following recommendations were 
drawn: 
1. Individual schools in  BACS-Talibon should 

regularly send the teachers to trainings and 
seminars for the enhancement of their compe-
tencies be it in an in-house in-service training 
or externally organized seminars and train-
ings. 

2. The trainings and seminars should focus more 
on enhancing  the instructional competence of 
teachers.  

3. Teachers should be encouraged to pursue 
graduate studies with equitable financial as-
sistance from the school. 

4. Private schools should lobby to the govern-
ment for the increase of teachers salary subsi-
dy. 

5. Future researchers in the field of education 
may use the findings as basis for future re-
search or conduct related-studies to improve 
teachers’ level of competence in terms of in-
structional. 
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INTRODUCTION  
 
In the era of globalization, educational sys-

tems are transforming and changing in the way 
teaching and learning activities occur in schools. 
In the process, schools are required to prepare 
students to be effective, responsible and globally 
competitive individuals. The 21st century charac-
terizes themes such as global awareness, multiple 
literacies, economic, cultural and environmental 
literacy (Uche, Kaegon & Okata, 2016).  

With the multiple literacy requirements of the 
21st-century environment comes the demand for 
competencies and for the acquisition of 21st-
century skills needed for survival and be competi-
tive with the ability to function effectively across 
local and international boundaries (Boholano, 
2017). With globalization, it has become neces-
sary that learners acquire a high standard of edu-
cation, such that will make learners cope and 
adapt to the changing world. In Singapore, 21st 

Century Competencies (21CC) policy focused on 
enabling students to develop creative and critical 
thinking skills and their strategies included in the 
explicit teaching of creative and critical thinking 
skills (Tan, Koh, Chan, Onishi & Hung, 2017). 
Here in the Philippines, there is a new paradigm 
of the Department of Education- the implementa-
tion of the K-12 Basic Education Program. This 
curriculum reform has developed a framework 
which aims for the holistic development of the 
learners and opened a way to the mandated 21st 
Century Skills. These include teachers’ level of 
competencies in learning and innovation, technol-
ogy and career skills (Pa-alisbo, 2017). Learning 
and Innovation, Information Media and Technolo-
gy and Life and Career Skills are main domains of 
the 21st century skills practices of teachers. The 
21st century skills are knowledge, skills, attitudes 
and competencies necessarily needed to be global-
ly competitive. 
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ABSTRACT 
 

The main thrust of the study was to determine the level of 21st century skills of teachers’ teach-
ing practices in relation to teaching efficiency among the public elementary school teachers of 
Guindulman District during the school year 2019-2020. This study utilized descriptive survey 
with correlational research designs using descriptive survey questionnaire distributed to overall 
289 respondents. It was found out that teacher-respondents always practice instructional plan-
ning, instructional delivery, classroom management, teacher learner interaction, assessment, 
professional responsibilities and professional relationships; efficient in planning and prepara-
tion, classroom environment, instruction, professional responsibilities and use of learners as-
sessment. There is a significant relationship between teachers’ teaching efficacy and overall lev-
el of 21st century skills. The researcher concluded that teachers possess learning and innovation 
skills, information, media and technology skills, and life and career skills. Teachers’ 21st centu-
ry skills and teaching practices were significantly related to teaching efficiency. The study rec-
ommends that teachers are encouraged to continue to pursue educational advancement for a 
high level of teaching efficiency and level of 21st century skills. Teachers are encouraged to at-
tend trainings and seminars for their professional growth thus promote teaching efficiency. 
Teachers are encouraged to adapt changes through implementing new programs with regards 
to 21st Century skills and teaching efficiency. The school administrators should initiate and im-
plement programs and practices which could promote the skills needed in the 21st century and 
teaching efficiency. Future researchers may conduct similar study and make this study as refer-
ence to come up with more meaningful result of related study. 
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Teachers occupy a very strategic role in the 
achievement of educational objectives. The level 
of efficiency of the teachers and the ability of the 
educational systems to achieve its set goals is a 
measure of how productive the teachers perform-
ing their roles (Uche, et.al, 2016). A teacher can 
be efficient when engaging time on task, well-
prepared lesson plan, instructional materials and 
everything is organized. Efficiency means doing 
things right to produce positive outcome of the 
teaching-learning process. Teaching efficiency 
covered important teaching dimensions of plan-
ning and preparation, classroom environment, 
instruction, professional responsibilities and the 
use of student assessment. Teaching practices 
cover instructional competencies which include 
indicators such as instructional planning and de-
livery, classroom management, teacher-learner 
interaction, subject content, evaluation and pro-
fessional responsibilities and relationships. 

Teachers must be updated, prepared and mas-
tered how to move in the 21st century workforce 
than limiting ourselves learning the traditional 
approaches of the teaching and learning process. 
With these prevailing situations, the researcher 
was motivated to undertake this study primarily to 
delve into determining the 21st-century skills of 
teachers, teaching practices, and teaching efficien-
cy among the public in Guindulman District, 
school year 2019-2020 with the end view of pro-
posing a professional development program. 

  
 

THEORETICAL BACKGROUND 
 
Learning is an active process wherein learners 

are active in exploring and constructing their 
knowledge.  According to Piaget's (1936) Theory 
of Cognitivism focuses on mental processes, in-
cluding how people think, learn and solve prob-
lems. This allows pupils to explore the material 
and develop a deeper understanding, which re-
flects on the 21st-century skill that a student 
should possess, develops higher-order thinking 
skills. In another theory, Social Learning by Ban-
dura’s (1977) emphasizes collaborative learning 
and group work and there are opportunities to ob-
serve experts in action. Learning takes place 
through observation and sensorial experiences. 
Incorporating social theory intro classrooms, 
teachers can develop an encouraging classroom 
environment, which inspires students to engage 
lessons and enjoy learning experience. Also, 
Gardner's (1983) Theory of Multiple Intelligences 
draws students back into learning. Using the dif-

ferent bits of intelligence to a concept allows each 
of diverse learners a chance to succeed in learn-
ing. It enables students to improve their strengths 
and purposively target and develop weaknesses. 
Gardner claims that all human beings have multi-
ple intelligences. These can be nurtured and 
strengthened or ignored and weakened. Teachers 
should begin to understand learning styles to be 
more effective in teaching.  

Legal Bases. This study is anchored on Sec-
tion 16, (2) of Batas Pambansa Blg. 232 also 
known as Education Act 1982 which provides that 
the teacher shall be accountable for efficient and 
effective attainment of specified learning objec-
tives in pursuance of national development goals. 
This study is also supported by National Compe-
tency-Based Teachers Standards (NCBTS) Do-
main 1, Social Regard for Learning focuses on the 
idea that teachers serve as positive and powerful 
role models of the value in the pursuit of different 
efforts to learn and the Article IV, Section 2 of 
Code of Ethics for Professional Teachers states 
that every teacher shall uphold the highest possi-
ble standards of quality education, shall make the 
best preparation for the career of teaching, and 
shall be at his best times in the practice of his pro-
fession.  In support of DepEd Order No. 021, se-
ries 2019, Policy and Guidelines on the K to 12 
Basic Education Program, seeks to provide Filipi-
no learners with the necessary skills and compe-
tence to prepare them to take on the challenges of 
the 21st century.  

Related Studies.  The educational system 
needs to provide experiences relevant to the 21st 
century world, which means the introduction of 
new learning domains and competencies (Care, 
Kim, Vista & Anderson, 2018). The 21st-century 
education addresses “what students need to learn 
how to be successful in school, work, family and 
community life”. Thus, it combines a focus on 
21st-century learner outcomes – to have the ex-
pertise, content knowledge and literacies. These 
will help learners master the abilities required in 
the 21st century (Egnor, 2013). Teachers are ex-
pected to reshape and be guided on what to teach 
as well as techniques enhancing the quality of 
education for the 21st century. Powerful learning 
of this nature demands well-prepared teachers 
who draw on advances in different fields (Berry, 
2010). Highly effective teachers in our country 
are more needed. In addition, pupils need educa-
tors to set a wide vision, plan and execute 21st-
century skills to ensure quality learning and a cat-
alyst of changing learners' life. Chalkiadaki, 
(2018) noted that educators should demonstrate 
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competencies like effective classroom manage-
ment, wherein a range of strategies should be em-
ployed to promote positive relationships, coopera-
tion and purposeful learning. Another is effective 
teaching practices, representing different view-
points, theories and ways of knowing in the teach-
ing of concepts. Effective assessment strategies 
should be developed which involve learners in 
self-assessment activities to help them become 
aware of their strengths and weaknesses.  

According to Soland, Hamilton and Stecher 
(2013), to ensure a full range of competencies, 
there are broad categories vital in the 21st centu-
ry. These are cognitive competencies, which in-
volve academic mastery, critical thinking and cre-
ativity. With Vail (2010), the 21st century is con-
sidered as the information age, which requires 
skills essential for success like economic techno-
logical information which transform the way peo-
ple live. 21st century needs to know how to pro-
vide technological supported learning opportuni-
ties for learners and know-how technology can 
support learning. According to the study of Bo-
holano (2017), to effectively engage and teach 
learners, schools must be within the prerequisite 
of ICT resources and curricula must design to pro-
mote a collaborative learner-centered environment 
to which learners participate, respond and gener-
ate information. Upon using interactive technolo-
gy, learners can easily acquire information about 
topics discussed since there are learning resources 
that can be accessed for better understanding and 
clearer explanations. Teachers are encouraged to 
incorporate and integrate different forms of media 
with instructions. In the study of Andrin, G. 
(2011) as cited by Bendanillo, A., Tiempo, A., 
Torreon, L., and Olandria, A., (2019), profession-
al practices are significantly related to the level of 
teaching efficiency. Teachers who are engaged 
professional practices very satisfactorily promote 
teaching efficiency. In addition, teaching practices 
such as instructional planning, instructional deliv-
ery, classroom management, teacher learner inter-
action, assessment, professional responsibilities 
and professional relationships could also improve 
teaching efficiency. According to the study of 
Uche et. al ( 2016), the 21st-century classroom 
demands teachers to play important roles to 
achieve quality learning. This demands to train 
learners into being productive members of the 
society where they find themselves globally com-
petitive. The 21st Century Skills is a global 
framework and one of the core elements of the K-
12 Basic Education Program that develop the stu-
dents holistically. These include teachers’ level of 

competencies in - Learning and Innovation Skills, 
Information, Media and Technology Skills, and 
Life and Career Skills. Such competencies will 
take a role in attaining a certain level of standards 
(Pa-alisbo, 2017). Educators should exert more 
effort to upgrade their teaching performance 
through technology-oriented strategies achieving 
the demand of the 21st-century world.  

In the study of Nessipbayeva (2015), 
“Competencies of the Modern Teacher”, schools 
today focus primarily on “life skills”. The aim is 
to teach students to obtain knowledge by them-
selves and work in ways that enable them to come 
up with new ideas. Learners should listen to one 
another and choose the right communication strat-
egy to build a harmonious relationship with one 
another, work collaboratively and sensitively in a 
team, and respecting one’s opinions, ideas and 
beliefs. The behaviors, knowledge, skills, disposi-
tions, and levels of proficiency novices must 
demonstrate before being allowed to begin teach-
ing is a matter for standard-setting that can be 
gauged in relation to the full set of competencies 
claimed to underlie the effective practice.  How 
competence develops in teaching is an empirical 
question that requires further study. The most 
prevalent approach uses the research on expert-
novice comparisons as the basis for insight, pro-
posing the adaptive expert as the long-term goal 
(Berliner, 1992, 2001; Ericsson, 1996, 2002, 
2007, 2008; Hatano & Inagaki, 1986; Snow, Grif-
fin, & Burns, 2005). The 21st-century teacher 
competencies based on UNESCO 21st Century 
Approach to Education Reform are technology 
literacy which prepares learners, citizens and 
workforce to take up new technologies and im-
prove economic productivity. Knowledge deepen-
ing, which expected teachers to increase the abil-
ity of the students to add value to society by ap-
plying knowledge to solve complex problems. 
Knowledge creation, with the goal to increase 
productivity by creating students engage in the 
benefit of knowledge innovation and creation. 
Students will be able to design ICT-based 
knowledge communities (Lai & Viering, 2012). 
Therefore the 21st-century teachers need to be 
prepared to provide technology-supported learn-
ing opportunities for their students' learning.  

 
 

OBJECTIVES 
 
The main thrust of the study was to determine 

the level of 21st century skills, teaching practices 
and teaching efficiency of the public elementary 
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school teachers and the significant relationship 
among the variables.  

Specifically, this study aimed to answer the 
following questions:  

 
1. What is the profile of the teacher-respondents 

with reference to their: 
1.1 age; 
1.2 sex; 
1.3 highest educational attainment; 
1.4 length of service;  
1.5 grade level handled, and 
1.6 relevant trainings/seminars attended? 

2. What is the assessment of the respondents on 
the teachers’ level of 21st century skills as to: 
2.1 Learning and Innovation; 
2.2 Information and Innovation; and 
2.3 Life and Career Skills?  

3. What is the assessment of the respondents on 
the teachers’ level of teaching practices in 
terms of: 
3.1  Instructional Planning; 
3.2  Instructional Delivery; 
3.3 Classroom Management; 
3.4 Teacher-Learner Interaction; 
3.5 Assessment; 
3.6 Professional Responsibilities; and 
3.7 Professional Relationships? 

4. What is the respondents’ assessment of the re-
spondents on the teachers’ level of teaching 
efficiency as to: 
4.1  Planning and Preparation; 
4.2  Classroom Environment; 
4.3 Instruction; 
4.4 Professional Responsibilities; and 
4.5 Use of Learners Assessment? 

5. Is there a significant relationship between the 
teachers’ level teaching efficiency and the 
level of 21st century skills? 

6. Is there a significant relationship between the 
teachers’ level teaching efficiency and the 
level of teaching practices? 

7. Is there a significant relationship between the 
teachers’ level of 21st century skills and the 
level of teaching practices? 

8. Based on the findings, what development plan 
maybe proposed to improve the teachers’ lev-
el of teaching efficiency? 
 
 

RESEARCH METHODOLOGY 
 

Design 
This study utilized the quantitative descriptive

-correlational research design with the aid of the 

descriptive survey-questionnaire to determine the 
level of 21st century skills, teaching practices and 
teaching efficiency of the public elementary 
school teachers. Simple random sampling was 
used to determine the participants of the study. 

 
Environment and Participants 

The study was conducted in all the public ele-
mentary schools in the district of Guindulman, 
Bohol namely: Basdio, Bato, Bayong, Biabas, 
Bulawan, Cabantian, Cabugan, Canhaway, Cansi-
wang, Casbu, Catungawan, Guinacot, Guindul-
man Central, Guio-ang, Lombog, Mayuga, Ta-
bunoc, Tambis, and Trinidad. The participants of 
this study are 19 school heads, 175 teachers, 95 
pupils from the said schools with a total of 289 
respondents.  

 
Instrument/Tool 

This research work made use of the following 
instruments developed by Glenn Andrin, (2011) 
as cited by Bendanillo, A. Tiempo, A. Torreon, L 
& Olandria A., (2019) and a standardized ques-
tionnaire designed by the Bukidnon State Univer-
sity – Malaybalay, Bukidnon. It is consists of 
three (3) parts. Part I of the questionnaire begins 
with the personal background of the respondent. 
Part II was the checklist of the 21st-century skills 
practices of teachers and has 24 items. Part III 
focused on teachers’ teaching practices constitut-
ing seven factors that have 35 items. Part IV has 
25 items, concentrated on teaching efficiency 
which covered important teaching dimensions. 

On questionnaire for the level of 21st century 
skills of teachers, the scales used in reflecting the 
respondents’ level of judgment:  

On questionnaire for the teachers’ level of 
teaching practices, the scales used in reflecting the 
respondents’ assessment: 

Rating Description Qualifying Statement 

5 Very High 
21st century skills of teachers were manifested at all the 
time. 

4 High 
21st century skills of teachers were manifested most of 
the time. 

3 Moderate 21st century skill of teachers when necessary. 
2 Low 21st century skills of teachers were manifested rarely. 

1 Very Low 21st century skill of teachers were not manifested at all.. 

Rating Description Qualifying Statement 

5 Very High 
Practices the teachers’ teaching responsibilities 
and functions at all the time. 

4 High 
Practices the teachers’ teaching responsibilities 
and functions most of the time. 

3 Moderate 
Practices the teachers’ teaching responsibilities 
and functions when necessary. 

2 Low 
Practices the teachers’ teaching responsibilities 
and functions when necessary. 

1 Very Low 
Does not practices the teachers’ teaching re-
sponsibilities and functions at all. 
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On questionnaire for the assessment of the 
respondents on the level of performance of teach-
ing efficiency the scales used in reflecting the re-
spondents’ level of judgment:  

On questionnaire for the teacher’s profile. An 
instrument used to gather the personal infor-
mation. It covers name (optional), age, sex, high-
est educational attainment, length of service, 
grade level handled and related seminars and 
training. 

 
Data Gathering Procedure 

Approval to conduct the study was secured 
from the researcher’s adviser and the Dean of Ad-
vanced Studies of BISU Cogtong, Candijay Cam-
pus, Bohol and the approval from the Schools Di-
vision Superintendent. Then, a letter of permis-
sion to administer the questionnaires was sent to 
the respondents. The researcher distributed the 
questionnaires all the public elementary schools in 
the district of Guindulman, Bohol. The partici-
pants of this study are 19 school heads, 175 teach-
ers, 95 pupils from the said schools with a total of 
289 respondents.  

  
Data Analysis 

To determine the relationship between and 
21st - century skills and teaching practices and 
teaching efficiency used Spearman’s coefficient 
of Correlation. 

 
 

THE FINDINGS 
 

Table 1. Profile of the Teacher-Respondents 
N=175 

Rating Description Qualifying Statement 

5 Very High 
The teachers’ teaching efficiency is observed all 
the time. 

4 High 
The teachers’ teaching efficiency is observed 
most of the time. 

3 Moderate 
The teachers’ teaching efficiency is observed 
when necessary. 

2 Low 
The teachers’ teaching efficiency is observed 
rarely. 

1 Very Low 
The teachers’ teaching efficiency does not ob-
served at all. 

  Frequency Percentage (%) Rank 

1.1. Age       

21-30 years old 38 22.09 4 

31-40 years old 53 30.81 1 

41-50 years old 42 24.42 2 

51-60 years old 39 22.67 3 

Total 175 100% 

1.2. Sex       

Male 9 5.14 2 

Female 166 94.86 1 

Total 175 100% 

1.3.Highest Educational 
Attainment 

      

Bachelor’s Degree Holder 92 52.57 1 

With Units in Master’s Degree 47 26.86 2 

Master’s Degree Holder 31 17.71 3 

With Units in Doctorate De-
gree 

5 2.86 4 

Doctorate Degree Holder 0 0.00 5 

Total 175 100% 

1.4.Length of Teaching Experience 

Below 1 year 0 0.00 8 

1 – 5 years 44 25.14 1 

6 – 10 years 27 15.43 3 

11 – 15 years 43 24.57 2 

16 – 20 years 22 12.57 4 

21 – 25 years 13 7.43 6 

26 – 30 years 17 9.71 5 

31 years and above 9 5.14 7 

Total 175 100% 

1.5.Grade Level Handled     

Kindergarten 10 5.71 7 

Grade 1 29 16.57 1.5 

Grade 2 29 16.57 1.5 

Grade 3 26 14.86 5 

Grade 4 28 16.00 3.5 

Grade 5 25 14.29 6 

Grade 6 28 16.00 3.5 

Total 175 100% 

1.6 Relevant Trainings/Seminars Attended 

1. BASA Pilipinas On-Line 
Course on Effective Literacy 
Instruction 

25 14.29 7 

2.District-Based Mid- Year 
Assessment and In-Service 
Training on Enhancing Teach-
ing Strategies in English, 
Mathematics, Music  and Con-
struction of Test Questions in 
Filipino, and Management 
Skills of Teachers 

102 58.29 2 

3.Division Level Training on K
-Pedagogies, Child Centered 
Approaches 

97 55.43 4 

4.Early Childhood Develop-
ment 

9 5.14 14 

5.Enhancement Training on 
Pedagogical Skills in Mother 
Tongue 

34 19.43 6 

6. Inclusive Education 91 52.00 5 

7. International Training and 
Conference of All Educational 
Leaders and Teachers 

98 56.00 3 

8. Mass Training of Teachers 
on K to 12 Curriculum 

120 68.57 1 

9. National Computerization 17 9.71 11 

10. Orientation Seminar on 
Philippine Performance Stand-
ards for Teachers/Results-
Based Performance Manage-
ment System Full Package 

23 13.14 8 

11.Reinforcing Effective Liter-
acy Instruction and Child- 
Centered Techniques 

10 5.71 13 

12.Regional Training of Teach-
ers on National Kindergarten 
Curriculum 

13 7.43 12 

13.Seminar Workshop on 
Multi-Factored Assessment 
Tool 

21 12.00 9 

14.Seminar Workshop on 
Interactive Teaching Strategies 

18 10.29 10 



 

 38 

Table 1 illustrates the profile of teacher-
respondents as to their age, sex, highest educa-
tional attainment, teaching experience, grade level 
handled and relevant training/seminars attended. 
The result reveals that many of the teachers be-
longed to the age range of  31-40 years old with a 
frequency of 53 with the percentage of 30.81% 
and got the highest rank contrary to teachers aged 
21-30 got the lowest rank with 22.09%. Also, as 
to sex, female teachers got the highest rank with a 
frequency of 166 covering 94.86% while the male 
teachers got the frequency of 9 or 5.14% of the 
total population. This indicates that many females 
like to be in line with teaching especially teaching 
young minds. As to the highest educational attain-
ment, the result shows that teachers with a bache-
lor’s degree holder got the highest rank with a 
total of 92 respondents having a percentage of 
52.57% while on the contrary, no teacher-
respondent that is a doctorate holder. This can be 
inferred that that teacher lacks attention concern-
ing their continuing professional development. 

According to Berry (2010), powerful learning 
demands well-prepared teachers who draw on 
advances in different fields. Therefore pupils need 
teachers who are developed in their fields through 
attending 21st century-based training and work-
shops and enrolling in a master’s and doctorate 
degree. Moreover, as to the length of service in 
teaching, the range of 1 to 5 years got the highest 
rank with a frequency of 44 or 25.14% while 
range below 1 year got the lowest rank of 0.00%. 
This means that most of the teachers are neo-
phytes in the teaching profession. With the grade 
level handled by the teachers, it can be seen that 
Grade 1 and Grade 2 levels have the same fre-
quency of 29 or 16.57% and got the highest rank 
while teachers in Kindergarten level got the fre-
quency of 10 or 5.71 and got the lowest rank. 
With the relevant trainings/seminar- workshops 
attended, the table revealed that teachers are given 
great concern on the implementation of different 
programs of the Department of Education. Mass 
Training of Teachings on K to 12 Curriculum got 
the highest numbers of teachers attended with the 
frequency of 120 covering 68.57%, District- 
Based Mid-Year Assessment and In-Service 
Training on Enhancing Teaching Strategies which 
has a frequency of 102 or 58.29% and Internation-
al Training and Conference of All Educational 
Leaders and Teachers with the frequency of 98 or 
56.00%. It is also evident that the seminar on Ear-
ly Childhood Development has only a frequency 
of 9 or 5.14% which got the lowest rank.  

  

Table 2. Respondents’ Assessment on the  
Teachers’ Level of 21st Century Skills 

N = 289  

 
Presented in Table 2 is the teachers’ level of 

21st Century Skills as to learning and innovation 
skills, information, media and technology skills, 
and life and career skills. The result revealed that 
the teachers’ level of 21st century skills were rat-
ed as “Very High” with and average weighted 
mean of 4.47 and among the 21st century skills of 
the teachers, “Life and Career Skills” got the 
highest rank with the weighted mean of 4.54 
which is described as “Very High”. This denotes 
that teachers are skillful in handling their life and 
career. According to Pa-alisbo (2017), teachers 
are expected to exert more effort to upgrade 
teaching performance through different strategies 
achieving the demand of the 21st-century world. 

 
Table 3. Respondents’ Assessment on the  

Teachers’ Level of Teaching Practices 
N = 289  

 
Table 3 shows the teachers’ level of teaching 

practices in terms of instructional planning, in-
structional delivery, classroom management, 
teacher-learner interaction, assessment, profes-
sional responsibilities, and professional relation-
ships. The result shown that the teachers’ level of 

21st Century Skills 
Weighted 

Mean 
Verbal  

Interpretation 
Rank 

Learning and Innovation Skills 4.49 Very High 2 
Information, Media and Tech-
nology Skills 

4.40 Very High 3 

Life and Career Skills 4.54 Very High 1 

Average Weighted Mean 4.47 Very High 

Legend:     
Rating Scale            Verbal Interpretation (VI)        Weighted Mean (WM) 
4.20 – 5.00 Very High (VH) 
3.40 – 4.19 High (H)      
2.60 – 3.39 Moderate (M) 
1.80 – 2.59 Low (L) 
1.00 – 1.79 Very Low (VL) 

Teaching Practices 
Weighted 

Mean 
Verbal  

Interpretation 
Rank 

Instructional Planning 4.65 Very High 2.5 

Instructional Delivery 4.57 Very High 4 

Classroom Management 4.70 Very High 1 

Teacher-Learner Interaction 4.44 Very High 6 

Assessment 4.40 Very High 7 

Professional Responsibilities 4.65 Very High 2.5 

Professional Relationships 4.55 Very High 5 

Average Weighted Mean 4.57 Very High 
Legend:     
Rating Scale            Verbal Interpretation (VI)        Weighted Mean (WM) 
4.20 – 5.00 Very High (VH) 
3.40 – 4.19 High (H)      
2.60 – 3.39 Moderate (M) 
1.80 – 2.59 Low (L) 
1.00 – 1.79 Very Low (VL) 
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teaching practices were rated “Very High”, with 
an average weighted mean of 4.57, as assessed by 
the respondents. The result further depicted that 
the level of teachers’ classroom management 
practices rank the highest among other aspects of 
teaching practices with a weighted mean of 4.70 
which is described as “Very High”. This means 
that the teachers’ teaching practices in terms of 
instructional planning, instructional delivery, 
classroom management, teacher-learner interac-
tion, assessment, professional responsibilities, and 
professional relationships were evident as ob-
served by the respondents.  

Highly effective teachers in the country are 
more needed. Educators should demonstrate com-
petencies like having effective classroom manage-
ment, promote positive relationships and coopera-
tion. Teachers must have to provide learners with 
the knowledge and skills to meet the demands of 
today’s globalization (Chalkiadaki, 2018). 

 
Table 4. Respondents’ Assessment on  

Teachers’ Level of Teaching Efficiency 
N = 289  

 
Table 4 illustrates the assessment of the re-

spondents on the teachers’ teaching efficiency as 
to planning and preparation, classroom environ-
ment, instruction, professional responsibilities, 
and the use of learners’ assessment. The result 
disclosed that the teachers’ level of teaching effi-
ciency  as to planning and preparation, classroom 
environment, instruction, professional responsibil-
ities, and the use of learners’ assessment were all 
rated “Very High”. Further, the level of teachers’ 
teaching efficiency as to instruction and profes-
sional responsibilities got the highest weighted 
mean of 4.49 described as “Very High”. This im-
plies that the teachers’ teaching efficiency is ob-
served by the respondents all the time. This signi-

fies further that teachers are not just good in the 
classroom for giving instructions and inputs but 
also as teachers with the passion that would do 
their professional responsibilities with utmost 
dedication. 

 In the process of globalization, schools are 
required to prepare learners to be effective, re-
sponsible and globally competitive individuals 
(Uche, et.al, 2016). Therefore, learners need 
teachers that will help them to master the 
knowledge, abilities, skills necessary to take ad-
vantage of the opportunities of today’s modernity. 

 
 

Table 5. Relationship Between the Teachers’ Teaching 
Efficiency and 21st - Century Skills  

N = 175 

 
Table 5 unveils the test of the relationship 

between the teachers’ teaching efficacy and their 
21st Century skills in terms of learning and inno-
vation, information, media, and technology skills 
and life and career skills. The result revealed that 
there is a significant relationship between the 
teachers’ teaching efficacy and their 21st Century 
skills in terms of learning and innovation, infor-
mation, media, and technology skills and life and 
career skills since the computed correlation value 
of 0.407, 0.256, and 0.333, respectively with the 
corresponding computed p-value of <0.001, 
0.001, and <0.001 which is lesser than 0.05 level 
of significance, thus the null hypothesis is reject-
ed. This implies that teachers are competent, have 
comprehensive knowledge and understanding, 
and ability to create situations and encourage 
learners to use higher-order thinking skills. Thus, 
illustrates an efficient teacher.  Moreover, there is 
a significant relationship between teachers’ teach-
ing efficacy and overall level of 21st Century 
skills since the computed correlation value of 
0.487 with a computed p-value of <0.001 which is 
lesser than 0.05 level of significance, thus the null 
hypothesis is rejected. This describes that teachers 
who possess the 21st-century skills are efficient in 
their fields.  

Teaching Practices 
Weighted 

Mean 
Verbal  

Interpretation 
Rank 

Planning and Preparation 4.43 Very High 4 

Classroom Environment 4.46 Very High 3 

Instruction 4.49 Very High 1.5 

Professional Responsibil-
ities 

4.49 
Very High 1.5 

Use of Learners Assess-
ment 

4.34 
Very High 5 

Average Weighted 
Mean 

4.44 Very High 

Legend:     
Rating Scale            Verbal  Interpretation (VI)        Weighted Mean (WM) 
4.20 – 5.00 Very High (VH) 
3.40 – 4.19 High (H)      
2.60 – 3.39 Moderate (M) 
1.80 – 2.59 Low (L) 
1.00 – 1.79 Very Low (VL) 

Teaching Efficiency 
and…… 

r p-value 
Interpreta-

tion 
Deci-
sion 

Learning and Innovation 0.407 <0.001 Significant 
Reject 

Ho 
Information, Media, and 
Technology Skills 

0.256 0.001 Significant 
Reject 

Ho 

Life and Career Skills 0.333 <0.001 Significant 
Reject 

Ho 

Overall 21st Century Skills 0.478 <0.001 Significant 
Reject 

Ho 

*Correlation is significant at 0.5 level (2-tailed)  
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This assertion is supported by the study of 
Corpuz and Salandanan (2012), that in order to 
remain relevant and interesting, the teacher must 
possess 21st-century skills. The 21st-century 
teacher is one who is adequately equipped with 
skills, highly collaborative, a lifelong learner is 
accountable for.   

  
Table 6. Relationship Between the Teachers’  

Teaching Efficiency and Practices 
N = 175  

 
Table 6 discloses the test of the relationship 

between the teachers’ teaching efficacy and prac-
tices in terms of instructional planning, instruc-
tional delivery, classroom management, teacher-
learner interaction, assessment, professional re-
sponsibilities and professional relationship. The 
result has shown that there is a significant rela-
tionship between the teachers’ teaching efficacy 
and practices in terms of instructional planning, 
instructional delivery, classroom management, 
teacher-learner interaction, assessment, profes-
sional responsibilities and professional relation-
ship since the computed correlation value of 
0.243, 0.416, 0.509, 0.653, 0.661, 0.549, and 
0.534, respectively with the corresponding com-
puted p-value of 0.001 for instructional planning 
and both <0.001 for instructional delivery, class-
room management, teacher-learner interaction, 
assessment, professional responsibilities and pro-
fessional relationship which is lesser than 0.05 
level of significance, thus the null hypothesis is 
rejected. This can be inferred that teachers’ way 
of demonstrating the different teaching practices 
are within the standards and high level of teaching 
efficacy. 

Moreover, there is a significant relationship 
between teachers’ teaching efficacy and overall 
level of teaching practices since the computed 

correlation value of 0.787 with a computed p-
value of <0.001 which is lesser than 0.05 level of 
significance, thus the null hypothesis is rejected. 
This defines that teachers who are engaged in 
teaching practices promote teaching efficiency. 

This is congruent to the study of Andrin, G. 
(2011) as cited by Bendanillo, A., et al., (2019), 
that professional practices are significantly related 
to the level of teaching efficiency. Teachers who 
are engaged professional practices very satisfacto-
rily promote teaching efficiency. In addition, 
teaching practices such as instructional planning, 
instructional delivery, classroom management, 
teacher learner interaction, assessment, profes-
sional responsibilities and professional relation-
ships could also improve teaching efficiency. 

 
Table 7. Relationship Between the Teachers’ Teaching 

Practices and their Level of 21st Century Skills 
N = 175 

 
Table 7 illustrates the test of the relationship 

between the teachers’ teaching practices and their 
21st Century Skills. The result displayed that 
there is sufficient evidence that teachers’ teaching 
practices and their 21st Century Skills are signifi-
cantly related since the computed correlation val-
ue of 0.528 with a p-value of <0.001 which is 
lesser than 0.05 level of significance, thus the null 
hypothesis is rejected. This indicates that teach-
ers’ teaching practices are in-line with their com-
petence in 21st-century skills. Teachers are 
equipped with the essential competencies and 
standards expected of them as public school 
teachers under the banner of the Department of 
Education. 

Furthermore, components of competent teach-
ing are set forth at a relatively high level, requir-
ing further detail to demonstrate how they unfold 
in particular situations as may be influenced by 
such factors as the subject matter, characteristics 
of students in the classroom, and others. While 
these competencies may be taught and learned, 
their enactment will be influenced not only by 
what teachers know and know how to do but also 
by the conditions of teachers’ work. Competence 
then is not simply what teachers bring to the con-
texts in which they work but also what those con-
texts support or limit. In action, competence is 
always shaped by persons-in-situations (Kennedy, 

Teaching Efficiency 
and…… 

r p-value 
Interpreta-

tion 
Decision 

Instructional Planning 0.243 0.001 Significant 
Reject 

Ho 

Instructional Delivery 0.416 <0.001 Significant 
Reject 

Ho 

Classroom Management 0.509 <0.001 Significant 
Reject 

Ho 

Teacher-Learner Interaction 0.653 <0.001 Significant 
Reject 

Ho 

Assessment 0.661 <0.001 Significant 
Reject 

Ho 
Professional Responsibili-
ties 

0.549 <0.001 Significant 
Reject 

Ho 

Professional Relationship 0.534 <0.001 Significant 
Reject 

Ho 
Overall Level of Teaching 
Practices 

0.787 <0.001 Significant 
Reject 

Ho 
*Correlation is significant at 0.5 level (2-tailed)  

Teaching Practices 
and…… 

r p-value 
Interpreta-

tion 
Decision 

21st Century Skills 0.528 <0.001 Significant Reject Ho 

*Correlation is significant at 0.5 level (2-tailed)  
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2010). Also, while competence may be assessed 
for various purposes, this account is not limited to 
what may be measured. 

 
 

CONCLUSIONS 
 
In the light of the findings presented, the fol-

lowing conclusions are formulated by the re-
searcher. 

Based on the findings, the association be-
tween the level of 21st century skills, teachers’ 
teaching practices and efficiency were statistically 
significant teachers possess a very high level of 
the 21st century skills which include learning and 
innovation skills, information, media and technol-
ogy skills and life and career skills. Teachers are 
always efficient in terms of planning and prepara-
tion, classroom environment, instruction, profes-
sional responsibilities and use of learners assess-
ment. Moreover, the teachers’ way of demonstrat-
ing the different teaching practices is within the 
standards and with high level of teaching efficien-
cy.  

 

RECOMMENDATIONS 
 
Based on the findings and conclusions, the 

researcher arrived at the following recommenda-
tions: 
• Teachers are encouraged to pursue educational 

advancement for a high level of teaching effi-
ciency and adapt to the 21st-century world. 

• Teachers are encouraged to attend training and 
seminars for their professional growth and adapt 
changes through implementing new programs 
with regards to 21st-century skills and teaching 
efficiency. 

• The school heads should initiate and implement 
programs and practices which could promote 
the skills needed in the 21st century and teach-
ing efficiency. 

• Administrators should evaluate and monitor 
teachers’ skills in their practice of quality teach-
ing within the demands of the 21st century, also 
to continuously implement programs addressing 
teaching efficiency. 

• Future researchers may conduct a similar study 
and make this study as a reference to come up 
with a more meaningful result of related study.  

PROPOSED PROFESSIONAL DEVELOPMENT PROGRAM 
 

Time Frame             : School Year 2020-2021 
Proposed Budget     : Php 200,000.00 

Areas of 
Concern 

Objectives Activities/Strategies 
Persons In-

volved 
Time 

Frame 
Success In-

dicator 
Budget 

Source of 
Funds 

Professional 
Growth 

Improve 
teachers’ com-
petence and 
pursue educa-
tional ad-
vancement 

Invite experts or re-
source speakers to 
conduct symposium. 

Division Super-
intendent , Ad-
ministrators, 
Teachers 

April 
2020-
May 
2020 

Increased 
Professional 
Preparation 

- - 

Teaching 
Practices 
  

Improve level 
of effective-
ness among 
public schools 
  

Symposium 
Workshops 
Trainings 
Enhancement Pro-
gram 
Scholarship Grants 

Division Super-
intendent, Ad-
ministrators, 
Teachers, 
State Universi-
ties’ administra-
tors and profes-
sors 

June 
2020-
March 
2021 

Improved 
Level of 
Teachers’ 
Effective-
ness 

Php 
150,000 

MOOE, 
SEF,School 
Funds, Lo-
cal Funds, 
LGU 
  
  
  

Trainings and 
Seminar 
Workshops 

Enhance 
teaching effi-
ciency and 
acquire 21st 
century skills 
among teach-
ers 

Conduct  training for 
Teachers’ Enhance-
ment  during In-
Service Training 

Division Super-
intendent, Ad-
ministrators, 
Teachers 

October  
2020-
May 
2021 

Enhanced 
Teaching 
Efficiency 

Php 
50,000 

MOOE, 
SEF,School 
Funds, Lo-
cal Funds, 
LGU 
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INTRODUCTION 
 
Nowadays most educational institutions are 

equipped with computer laboratories to provide 
training for students that qualify them for their 
professional life (Gaber, 2018). Computers played 
an increasingly important role in the educational 
process and higher learning institutions sought to 
improve the quality of computer access they pro-
vide on their campuses. As stressed by Kuol et al., 
(2018), computers have been used in higher edu-
cation for over thirty years both as a subject of 
study and as a tool to assist in the learning process 
within other discipline. In fact, computer laborato-
ry classes have played a major role in the teaching 
of computing subjects in universities and colleges.  

The practical component of a computer course 
is usually taught in the computer laboratory class. 
The main objectives of such a laboratory class 

include not only helping students to achieve profi-
ciency but also to develop knowledge and skills 
such as critical awareness, problem solving, com-
munication of technical concepts, and independ-
ent thinking. Studying Information and Communi-
cation Technology means developing more ad-
vanced ICT knowledge, understanding on how 
technology works, acquiring practical skills like 
coding/programming and gaining a theoretical 
understanding of topics like computer science and 
web development. Employers in many sectors are 
in demand for college graduates equip with ICT 
knowledge and skills. It is widely acknowledged 
that there are expertise shortages in the ICT area 
by employers, industry experts and government 
officials alike.  

In the Philippine higher education setting, the 
importance of computer laboratories is evident. 
Section 16.2 of CHED Memorandum Order 
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No.25 s. 2015, enumerated the minimum require-
ments for laboratories as to: number of computer 
terminals, internet access, conformance of hard-
ware and software to the generally accepted 
standard in the industry, availability of equipment 
for courses that require specific hardware and the 
use of license software including free and open 
source. Moreover, Accrediting Agency of Char-
tered Colleges and Universities in the Philippines 
(AACUP) - accrediting body of curricular pro-
grams in the Philippines, particularly for state uni-
versities and colleges - identifies four major pa-
rameters for evaluating Area IX (Laboratories) of 
every program subjected for accreditation and 
leveling namely: Laboratories, Shops/Facilities, 
Equipment and Supplies, Maintenance and Spe-
cial Provisions. 

Despite the perceived importance of laborato-
ry classes little research has been done on com-
puter laboratory environments and their effect 
upon learning (Kuol, et al., 2018). In the province 
of Surigao del Norte, there are several higher edu-
cation institutions offering bachelor’s degree in 
computer studies. Surigao State College of Tech-
nology is one of those institutions that offer such 
programs. Like any other colleges and universi-
ties, it also faces diverse issues and challenges 
pertaining to computer laboratory implementa-
tions. Students spent many hours in computer la-
boratory under the supervision of qualified profes-
sors.  

In this context, the researcher opted to deter-
mine the level of computer laboratory implemen-
tations, specifically its management practices, to 
acquiring of knowledge among the students.  

 
Objectives of the Study 

The general objective of this study is to assess 
the of computer laboratory management practices 
in Surigao State College of Technology.  

Specifically, it assessed the computer labora-
tory practices of the College on hardware man-
agement, software management, policy imple-
mentation, internet management, power stability, 
lighting and ventilation and technical support. 

 
Theoretical Framework 

Figure 1 presents the theoretical model of this 
study. It can be seen the two (2) overlapping cir-
cles where the first circle represents theories of 
behaviorism and cognitivism and the second cir-
cle represents the knowledge acquisition theory. 
The space in the middle shared by the two circles 
contained the computer laboratory management 
practices. These practices involve all necessary 

activities undertaken to maintain computer labs. 
Further, the figure depicts that computer laborato-
ry management practices are anchored on theories 
of behaviorism and cognitivism and knowledge 
acquisition. These theories contribute a crucial 
role and consideration in implementing computer 
laboratory management to create facilities condu-
cive to student learning. It elaborates further that 
any faculty handling courses with laboratory 
should have enough and equipped with cognition 
or knowledge in order that when he/she comes to 
laboratory, he/she has something to share to their 
students and be of help in their students’ journey 
towards knowledge acquisition. 

 
 
 

 
 

Figure 1 
Theoretical Model 

 
 

RESEARCH METHODOLOGY 
 

Research Design   
The study made use of the descriptive design 

method. A descriptive survey design was used to 
answer the computer laboratory management 
practices in Surigao State College of Technology. 

  
Research Environment 

This study was conducted at the Surigao State 
College of Technology, Surigao City Campus.  

Surigao State College of Technology has four 
campuses: the Del Carmen Campus, Magpayang 
Campus, Malimono Campus and Surigao City 
Campus.  

 
Respondents   

The research study was participated-in by the 
42 faculty and 100 students in Surigao State Col-
lege of Technology. The student-respondents 
were obtained through a purposive sampling since 
there are only few third-year students enrolled in 
the said program.  
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Research Instrument 
The instrument to be used in the study is the 

researcher- made questionnaire which was an-
chored and adopted from the previous related 
studies. The questionnaire contains pertinent 
questions to be checked and supplied answers by 
the respondents.  

 
Data Analysis  

This study used the following statistical tools 
in analyzing the data.  

Mean and Ordinal Rank. These tools were 
used to measures the computer laboratory man-
agement practices. 

Weighted mean. This is used to analyze the 
data pertaining to the evaluation of the computer 
laboratory management practices as assessed by 
the respondents. 

  
 

RESULTS AND DISCUSSIONS 
 

Computer Laboratory Management Practices 
 
Hardware Management 

Table 1. Presents the computer laboratory 
hardware management practices as assessed by 
the faculty and students.  

Faculty. Seen in the Table that computer 
management practices as to hardware manage-
ment are adopted in the computer laboratories in 
Surigao State College of Technology as verified 
in the mean of 3.33 described as much practiced. 
This brings out the information that repairs and 
maintenance on the physical components of a 
computer and its peripherals, including fans, hard 
drives, keyboards and printers are regularly prac-
ticed in the computer laboratories through its as-
signed computer technicians. 

 
Table 1 Computer Laboratory Management Practices as 

to Hardware Management  

 
 
 
 
 

 
Students. Highlighted in similar Table is the 

average mean of 3.12, described as much prac-
ticed. This brings the idea that hardware manage-
ment in computer laboratories is observed by the 
College. To be specific, item “LCD/TV projector 
is installed” obtained the highest mean of 3.51, 
described as very much practiced. While item 
“functional computer peripheral like printer, scan-
ner, headset, etc. is available” registered the low-
est mean of 2.62, but still described as much prac-
ticed. This means that from among the indicators, 
the above-mentioned item has not given utmost 
attention by the laboratory in-charge as assessed 
by the students and provides information to the 
College of its attention from them to make clients 
like the students to be more satisfied of its service.  

Routine maintenance and consistent manage-
ment steps are very important to ensure optimum 
usage and longer life span of these equipment. 
Role completeness of facilities and infrastructure 
with proper management also determine the quali-
ty of teaching and learning processes in schools 
(Elmunsyah, 2015). Another benefit of effective 
management of hardware assets is that, it can help 
companies save money by enabling them to get 
the most out of their existing IT assets. 

 
Software Management 

Table 2. Presents the computer laboratory 
software management practices of Surigao State 
College of Technology as assessed by both the 
faculty and student-respondents. 

Faculty. The average mean of 2.78, described 
as much practiced imply that the College has been 
practicing measures to reduce safety risks in all 
aspects of a computer program.  

Further gleaned in the Table that they have 
observed that the computer laboratories in the 
College “updates/plug-ins for operating system 
and application programs are installed”, “anti-
virus/anti-malware is installed and regularly up-
dated”, and “virus/ malware scanning is regularly 
conducted” ranked equal with the mean of 2.95, 
described as much practiced. These denote that 
software management as assessed by the faculty is 
taken cared off by the computer laboratory custo-
dians. Nevertheless, item 2 “licensed application 
software/ programs are used” has registered the 
mean of 2.45, described as less practiced. This 
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means that this is not fully implemented by the 
College. 

 
Table 2. Computer Laboratory Management Practices as 

to Software Management 

 
 
 
 
 

Students. The average mean of 3.00, de-
scribed as much practiced entails that like the fac-
ulty assessment, students believe that software 
management is also given attention by the college. 
This is being supported by all items therein which 
have a qualitative description of much practiced 
to give information that software management is 
given fair attention by the college. 

The opposing finding of both respondents on 
the item “licensed computer software/programs 
are used" is due to the fact that the faculty is more 
knowledgeable in terms of software licensing than 
the students whose main purpose is only to come 
to laboratory and learn from the use of computers. 

 
Policy Implementation 

Table 3.  Illustrates the computer laboratory 
management practices as to policy implementa-
tion.  

 
Table 3. Computer Laboratory Management  

Practices as to Policy Implementation  

 
 
 
 
 

 
Faculty. Seen in the Table is the average 

mean of 3.39, described as much practiced to am-
plify that rules and regulations in computer labor-
atory are put into place to ensure availability and 
maintain a positive user experience in the SSCT 
computer labs. 

Students. The average mean of 3.17, de-
scribed as much practiced provides the idea that 
policy implementation in the computer laborato-
ries in the College is highly observed as supported 
by its individual statements which are all de-
scribed as much practiced. This goes to show that 
conducting instructions and laboratory works are 
systematized and in order since policies are im-
plemented and followed in the laboratories by its 
users.   

 
Internet Management 

Table 4. Emphasizes the computer laboratory 
management practices as to internet management.  

 
Table 4. Computer Laboratory Management Practices as 

to Internet Management  

 
 
 
 
 

Faculty. It can be seen in the Table the aver-
age mean of 2.38, described as less practiced 
points out that internet management is not well-
implemented in the college. This is supported by 
its individual items “internet speed is fair enough 
for web surfing” (M=2.36, Less Practiced); 
“students have an allotted internet access ac-
count” (M=2.26, Less Practiced), and “each com-
puter has an internet connection” (M=2.00, Less 
Practiced).    
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Students. Exemplified in the Table is the av-
erage mean of 2.36, described as less practiced to 
specify that internet management is not accessible 
for students’ use. Similar to the assessment of the 
faculty, the finding is in parallel with its individu-
al items “internet speed is fair enough for web 
surfing (M=2.36, Less Practiced); students have 
an allotted internet access account” (M=2.26, Less 
Practiced), and “each computer has an internet 
connection”   (M=2.00, Less Practiced).    

  
Power Stability 

Table 5. Presents the computer laboratory 
management practices as to power stability.  

 
Table 5 Computer Laboratory Management Practices as 

to Power Stability  

 
 
 
 
 

Faculty. The average mean of 2.94 under-
scored that power stability as a part of computer 
management practices of the College is much 
practiced. It can be gleaned in the Table that item 
5 “sufficient power outlets for the system units, 
monitors and other equipment are available” 
ranked first (M=3.62). 

Students. The computer laboratories have 
stable power as evidenced in the average mean of 
3.00, described as much practiced. Particularly, all 
indicators are rated by student-respondents as 
much practiced to imply that power stability is 
observed by the students.  

When there is a power outage, whether it is 
due to a massive storm in the area or a localized 
event that knocks out power, a backup generator 
is important. With an enough standby generator, 
heating, cooling, ventilation, refrigeration, securi-
ty, office transactions, computer laboratory clas-
ses can continue to work. These capabilities allow 

a school to continue fully functioning until normal 
power is restored.   

 
Lighting and Ventilation 

Table 6. Presents the computer laboratory 
management practices as to lighting and ventila-
tion.  

 
Table 6 Computer Laboratory Management Practices as 

to Lighting and Ventilation  

 
 
 
 
 

Faculty. Shown in the Table is the average 
mean for lighting and ventilation which is 3.15 
described as much practiced. This puts emphasis 
that lighting and ventilation in the computer  
laboratories are properly mounted. The computer 
laboratory is prepared to facilitate the installation 
of computers and provide a safe conducive  
environment for teaching and learning of  
computer studies and one way of making it more 
conducive is to have proper lighting and  
ventilation. 

Students. The average mean of 3.07,  
described as much practiced emphasizes that 
lighting and ventilation is observed among the 
users f laboratory. Specifically, the student-
respondents observed that “room lighting  
conforms to the standard requirements of  
fluorescent bulbs relative to its size” ranked first 
with the mean of 3.42, described as practiced. 
Item 1 “furniture and equipment arrangement  
allow free flow of movement that enables students 
to work comfortably without interference” and 
item 3 “cleanliness and orderliness are  
maintained” ranked second and third respectively 
with the mean of 3.52 for faculty. This  
infers that the students believed that light  
and ventilation are evident and mounted.  
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Technical Support 
Table 7. Presents the computer laboratory 

management practices as to technical support.  
 

Table 7 Computer Laboratory Management Practices as 
to Technical Support 

 
 
 
 
 

Faculty. Illustrated in the Table, the faculty-
respondents have observed that technical support 
is evident in the computer laboratory as shown in 
the average mean of 3.24, described as much 
practiced. This highlights that faculty, laboratory 
facilitator, computer technician is around when 
computer instructions/laboratory works are going 
on and when technical problems or complications 
occurred, immediate action to address the prob-
lem is conducted and technical assistance is pro-
vided to both faculty and students to facilitate the 
teaching-learning process in the laboratory.  

Students. Seen in the same Table is the aver-
age mean of 3.00, described as much practiced for 
laboratory management practices as to technical 
support. This points out that the students have a 
parallel observation with the faculty when it 
comes to how technical support is being imple-
mented in the computer laboratory. This conten-
tion is supported by the individual item which has 
the description of much practiced.  

Table 8. Presents the summary of means on 
computer laboratory management practices. 

Seen in the summary Table that faculty-
respondents rated policy implementation 
(M=3.39), hardware management (M=3.33) and 
technical support (M=3.24) to be the first three 
top practices being observed by them in computer 
laboratory. While the student-respondents have 
policy implementation (M=3.17) as first, hard-

ware management (M=3.12) as second, and light-
ing and ventilation (M=3.07) as third. 

 
Table 8. Summary of Means on Computer Laboratory 

Management Practices 

 
 
 
 
 

The Table generally shows that SSCT's com-
puter laboratories are handled fairly, but it also 
means that the management activities carried out 
in the laboratory can also be improved further. 
Additionally, internet access that has been found 
to be least handled should be provided. 

 
 

CONCLUSIONS 
 
Based on the general findings of the study, it 

is concluded that effective and proper manage-
ment of computer laboratories have contribute in 
developing the knowledge and skills of the stu-
dents. To be specific, this study concluded that: 
1. The computer laboratories in Surigao State 

College of Technology are well-managed in 
terms of hardware and software requirements, 
implementation of laboratory policies, main-
taining a stable power supply, and provision 
of sufficient lighting and ventilation. Howev-
er, internet management is a source of con-
cerns among faculty and students. 

2. There was a consensus among users that the 
computer laboratories in the college have reli-
able software for instructional purposes, suffi-
cient supply of electricity, and are comforta-
ble. But the student-users are less confident 
on the quality of hardware, availability of 
technical support from an expert, and imple-
mentation of laboratory rules and regulations. 

3. The holistic implementation of computer lab 
management is seen as an important factor in 
facilitating learning by the faculty and stu-
dents. 
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RECOMMENDATIONS 
 
Based on the foregoing conclusions, it is sug-

gested that internet should be more accessible for 
both faculty and students for it can improve the 
quality of education in many ways. It opens door-
ways to a wealth of information, knowledge and 
educational resources, increasing opportunities 
for learning in and beyond the classroom. Facul-
ty use online materials to prepare lessons, and 
students to extend their range of learning especial-
ly on this pandemic where social distancing is 
advised.  
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INTRODUCTION  
 
Since the beginning of time, people have cre-

ated ways such as games to enjoy the way of liv-
ing. Until such times, our generation continually 
grow and technology developing too fast and we 
have the 21st century students. These are the lean-
ers that live with the technology and involved of 
playing different online games. However, there 
are lot of games made especially in online games 
and one of these is the Mobile Legends, which is 
now very popular among teenagers. 

Mobile Legends is an online game which 
commonly played by teenagers and easily down-
loaded through mobile phones, tablets and other 
gadgets.  Most of them, it served as their leisure’s 
activity, just for fun only and social interaction 
but without knowing, there are lot of effects 
spending too much in the gadgets. However, it has 

benefits to the players. In fact, their mind will be 
active and distinguish different techniques and 
strategies in playing Mobile Legends and other 
online games. It helps the player to come up with 
decisions in tight situations, especially those ad-
venture games that keep the players to be alert, 
active and strategic.  

According to Moonton Technology, the de-
veloper of Mobile Legends, the game has racked 
up over 500 million downloads, and 75 million 
active players. Also, Mobile Legends is part of the 
Southeast Asian Games 2019 and will mark the 
first time that sports will be played as a medal 
event in a sports competition. In fact,  the Philip-
pines has won the gold medal for in the 2019 
Southeast Asian Games after Sibol outlasts the 
Indonesian juggernauts to fulfill the historic win 
at the Filoil Flying V Arena, San Juan City 
(Reyes, 2019). 
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ABSTRACT 
 

The study aimed to determine the degree of relationship between the students’ purpose of play-
ing Mobile Legends (ML) and their study habits and academic behavior. This study was con-
ducted during the school year 2019 – 2020 in the selected private schools of Bohol Association 
Of Catholic Schools (BACS) Talibon, Bohol. It included the four (4) secondary schools of Bohol 
Association of Catholics Schools, Diocese of Talibon during the school year 2019-2020. This 
study utilized descriptive-correlational research design utilizing purposive sampling technique. 
This study used a modified descriptive survey questionnaire which is adapted from (Dusaran, 
et.al 2013 & H. Linton, 1979). The modified research instrument was subjected to validity and 
reliability tests. The result revealed that the association between playing Mobile Legends (ML) 
and the study habits and academic behavior were not statistically significant. Likewise, there is 
no significant relationship between the students’ academic behavior and study habit. The re-
searchers concluded that the students’ purpose of playing Mobile Legends (ML) has no direct 
relationship on their study habits and academic behavior. The academic behavior and study 
habits of the students were not associated significantly with their purpose of playing Mobile 
Legends (ML). Furthermore, students’ academic behavior does not depends on their study hab-
it. The researchers then recommended that school administrators must establish rules and 
guidelines that regulates use of mobile phones inside the classroom during classes. Parents 
should limit their children from using mobile phones at homes to ensure that phone usage will 
not affect the studies of the students. The Local Government Units through Barangay Tanods 
and Police should closely monitor and implement the curfew hours and impose disciplinary 
measures to the violators in order to avoid if not minimized students’ in playing Mobile Legends 
(ML) during class hours. 

 
 

Keywords: Mobile Legends, Academic Behavior, and Study Habits  
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Online gaming is open to individuals particu-
larly the students. They can easily pick up their 
cellphones and spend more time in playing such 
online game. Students’ spent their time on playing 
Mobile Legends which generally lose their enthu-
siasm in school activities that lead them to affect 
their academic behavior. This is why Mobile Leg-
ends has a great influence and become parts of 
their lives. Mostly of the students’, playing Mo-
bile Legends (ML) is highest things that hinder 
students from concentrating to their studies and 
effects in their in several ways especially in their 
study habits. From this perspective, the researcher 
is prompted to determine the status of playing 
Mobile Legends  to students’ study habits and 
academic behavior during the school year 2019-
2020. 

 
 

RELATED LITERATURE 
 
Online gaming has emerged as a popular and 

successful source of entertainment and play for 
people of all ages, especially for the students. The 
Theory of Mobile learning (Sharples, Taylor, & 
Vavoula, 2005) is essential when thinking of the 
role of mobility and communication in learning 
environments. This theory states the possible ad-
vantage and disadvantage of using mobile phones. 
Constructivist theories proposed that “knowledge 
is being actively constructed by the individual and 
knowing is an adaptive process, which organizes 
the individual’s experiential world”. Students 
bring their own schema (past experiences) into 
their academics and use it to enhance their learn-
ing by gaining more knowledge and build upon 
their old. In another theory,  

The Behaviorist Theory (B.F Skinner, 1977) 
states that rewarding someone for particular be-
havior encourage him to behave in the same way 
in a similar situation. In computer games are 
sometimes called “Skinner Box” because of the 
way they offer reward or punishment for the play-
er’s behavior. Like the classic experiment, many 
games require the performance of a repetitive task 
to achieve some goal or reward. In behaviorist 
theory, a reward or positive reinforce is anything 
that increases the frequency of a behavior. Con-
versely, a punishment or negative reinforce is 
something that decreases the frequency of a be-
havior. The strict structure and scheduling of re-
wards is a classic behaviorism and characterized 
many games.  

However, In Piagets Cognitive learning theo-
ry (1936) it describe the change as altering a 

learner’s mental model. Cognitivist maintain that 
the mind, thinking and understanding mediate the 
stimulus and response described by behaviorists. 
It is more concerned with process than the product 
and is therefore demonstrated by games than im-
prove reflexes, promote critical thinking or help 
people learn different patterns of association. 

The said theory of learning is legally support-
ed by the DO 83, S. 2003 – Reiteration to DECS 
order nos. 70, S. 1999 AND 26, S. 2000 state that 
strictly imposes a ban on the use of cellphones by 
the students during class hours and teachers and 
parents should devise ways to educate students on 
the responsible use of cell phones to prevent them 
from engaging in misguided and immoral activi-
ties immediate dissemination of and compliance 
with this order is hereby directed. 

In addressing the role of online gaming, re-
searchers have found that heavy or excessive use 
of online gaming tends to lower academic 
achievement (Kuss & Griffiths et.al., 2012) and 
decreased sleep quality ( Anderson et.al., 2010). 
The World Health Organization have included 
“gaming disorder” as one of the official list of 
mental health, stating that gaming behavior could 
qualify as problematic if it interferes significantly 
in the other areas of people’s lives. The gaming 
behavior could be a disorder if it meets three char-
acteristics: if a person loses control over their 
gaming habits, if they start to prioritize gaming 
over many other interests or activities, and if they 
continue playing despite clear negative conse-
quences (Loria, 2018).  

Another study from Goel, Subramanyan, Ka-
math (2015), the prevalence of internet addiction 
indicated that those with excessive use internet 
had high scores on anxiety, depression and anxie-
ty depression. Gamers who play for extended pe-
riod of time (over 4 hours) and almost every day 
show a clear signs of addiction. They get restless 
and irritable if they can’t play they also sacrifice 
their other social activities just to play games and 
shows that students, especially men spends a huge 
amount of time playing video games 
(Craton,2011). 

In the Philippines, around half of the 44 mil-
lion Internet users are children aged 17 years and 
below (UNICEF, 2016). In addition, study habit is 
the pattern of behavior adopted by students in the 
pursuit of their studies that serves as the vehicle 
of learning. It is the degree to which the student 
engages in regular acts of studying that are char-
acterized by appropriate studying routines (e.g. 
reviews of material, frequency of studying ses-
sions, etc.) occurring in an environment that is 
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conducive to studying. Study attitudes, on the oth-
er hand, refers to a student’s positive attitude to-
ward the specific act of studying and the student’s 
acceptance and approval of the broader goals of 
college education (Crede & Kuncel, 2008). 

Developing good study habit and attitudes of 
students towards studies are the contributing fac-
tors towards the improvement of one’s academic 
performance. Identifying the factors which has 
negative effects on one’s study habit and attitude 
is of great help in order to give effective remedial 
measures, strategies and interventions to improve 
study habits and attitudes and thus lead to better 
achievement of scores (Hussain Ch., 2006). In 
relation to that, “Student vary learning strategies 
and level of understanding, hence appropriate 
study habits and disposition in learning is benefi-
cial considering that having better study habit, the 
better the academic performance” (Kaur & Patha-
nia (2015)”. According to, Tumbokon (2018), 
have emphasized that there are positive and nega-
tive effects of gaming to the children. Many sci-
entists and psychologists find that video games 
can actually have many benefits. The main bene-
fits of playing video games involve enhancing 
mental skills making kids smart.  Video games 
may actually teach kids high-level thinking skills 
that they will need in the future.  

However, children who play more violent vid-
eo games are more likely to have increased ag-
gressive thoughts, feelings, and behaviors, and 
decreased prosocial helping, according to a scien-
tific study. Too much video game playing makes 
kids socially isolated and even teach kids the 
wrong values. Though playing video games can 
help develop certain skills and some values of 
students, it can certainly lead to negative effects 
such as social isolation and increased aggression. 
Research suggests that excessive online gaming 
may in extreme cases lead to symptoms common-
ly experienced by substance addicts, namely sali-
ence, mood modification, craving, and tolerance 
(Mozee, 2014) which of course is unhealthy af-
fecting not students’ academic also the relation-
ship with family and friends.  

In the survey administered by the researchers 
at Mapua Institute of Technology to the first year 
student, five out of 16 students confessed that 
they have lied to their teachers, parents, etc. that 
they have skipped their classes just to go to a 
nearby computer shop. They did alibis so that 
they will be able to cut classes. They also lied 
about the amount of time spent on the computer. 
According to Cole and Hooley (2013), examined 
anxiety and absorption in Problematic Internet 

Use (PIU) gamers who played massive-
multiplayer online games (MMOs). The research-
ers also wanted to identify differences between 
individuals with high or low levels of PIU. They 
hypothesized that individuals with higher PIU 
scores would have higher scores on state, trait, 
and social anxiety. Young (2010) states that the 
evolution of the video game from a single player 
game to an interactive multi-player world induces 
the players to has the ability to control and alter 
the universe where they are in and via their char-
acter they transform these games into “self-
contained, three dimensional societies”. Over time 
as the player continues to transform this new 
world of their online, player’s character begins to 
seep into their out-game life and the brain begins 
to identify this character as being the true reality.  

Although online gaming support some certain 
skills of the students but it has negative effect es-
pecially the behavior and study habits of the stu-
dents. It is rampant among the secondary schools 
that they hookep up to online gaming especially in 
Mobile Legends and they develop a poor study 
habits and affect their academic behavior which 
lead to reduced their academic performance. De-
spite their awareness of the gaming effect espe-
cially to their academic performance and behav-
ior, still they continue to do so and not giving too 
much priority to their studies that can affect their 
success.  

 
 

OBJECTIVES 
 
The study aimed to determine the degree of 

relationship between playing Mobile Legends 
(ML) and the students’ study habits and academic 
behavior. 

Specifically, this study sought to answer the 
following questions: 
1. What is the profile of the respondents in terms 

of: 
1.1. age; 
1.2. sex; and 
1.3. year level? 

2. What is the status of playing Mobile Legends in 
terms of: 
2.1. frequency; and 
2.2. number of hours per day? 

3. What is the respondent’s assessment on the 
purpose of playing Mobile Legends? 

4. What is the assessment of the respondents on 
the students’ study habits? 

5. What is the assessment of the respondents on 
the students’ academic behavior? 
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6. Is there a significant relationship between play-
ing Mobile Legends and students’ study hab-
it?    

7. Is there a significant relationship between play-
ing Mobile Legends and students’ academic 
behavior?  

8. Is there a significant relationship between the 
students’ academic behavior and study habit? 

 9. What intervention measures could be proposed 
on the basis of the findings? 
 
 

RESEARCH METHODOLOGY 
 

Design 
To evaluate the status of playing Mobile Leg-

ends in relation to the students’ study habits and  
academic behavior the researcher utilized a De-
scriptive Survey Design Method using a purpos-
ive sampling method of the respondents to deter-
mine student-respondents’ profile, purpose of 
playing Mobile Legends (ML), assessment of the 
students’ study habits and academic behavior.  

 
Environment and Participants 

This study was conducted during the school 
year 2019 – 2020 in the selected private schools 
of Bohol Association Of Catholic Schools 
(BACS) Talibon, Bohol. It included the four (4) 
secondary schools of Bohol Association Of Cath-
olic Schools (BACS) namely: Immaculate Acade-
my (IA) located at San Pedro, Duero, Bohol, Saint 
Joseph Academy (SJA) located at 
Poblacion,Candijay, Bohol, Santa Monica Insti-
tute Inc. (SMI) located at Poblacion, Mabini, Bo-
hol and lastly Holy Child Academy (HCA) locat-
ed at Poblacion, Ubay, Bohol. A total number of 
240 students-respondents, 60- parents-respondents 
and 40 teachers-respondents. 

 
Instrument/Tool 

In gathering the data for the study, the re-
searchers utilized the descriptive survey design 
through the use of an adapted questionnaire de-
signed by Dusaran, et.al 2013 and H. Linton 1979, 
were personally distributed to the participants. 
The Part I – Profile of the Respondents , the Part 
II -Status of playing Mobile Legends and for the 
purpose of Playing Mobile Legends, Part III was 
the checklist of the status of the students-
respondents’ study habits. Part IV was the check-
list questionnaire of the effect of playing Mobile 
Legends in relation to their academic behaviour as 
well as the teacher-respondent questionnaire and 
the parent-respondents’ questionnaire. The results 

of the reliability test with Cronbach’s Alpha value 
of .904 which means highly reliable.  

 
Data Gathering Procedure 

The researcher asked permission from the 
BACS Talibon Superintendent through a letter 
noted by the Dean of the College of Advanced 
Studies to conduct this study. Upon approval of 
the superintendent, the researcher also requested 
permission from the School’s Principal. The re-
searcher distributed the questionnaires to the five 
(4) selected secondary of BACS Talibon, eight 
(40) teacher respondents, 240 student respondents 
and 60 parents respondent. Teachers, students and 
parent responded on the questionnaires on profile, 
students’ study habits and academic behavior.  

 
Data Analysis 

To determine the degree of association be-
tween the students’ purpose of playing Mobile 
Legends, study habits and academic behavior, 
Pearson’s product-moment coefficient of correla-
tion used utilizing the SPSS software. 

 
The Findings 

 
Table 1. Profile of Student-Respondents 

N=240  

 
Table 1. Illustrates the profile of the student-

respondents. As to age, majority of the respond-
ents were in the age bracket of 16-17 years old 
with the frequency of 81 or 33.75% while, the 
lowest rank is in the age bracket of 20- above 

1.1 Age Frequency 
Percentage 

(%) 
Rank 

12-13 years old 33 13.75 4 

13-14 years old 27 11.25 5 

14-15 years old 60 25.00 2 

16-17 years old 81 33.75 1 

18-19 years old 35 14.58 3 

20-above years old 4 1.67 6 

Total 240 100.00%   

1.2 Sex       

Male 180 75.00 1 

Female 60 25.00 2 

                                  Total 240 100.00%   

1.3  Year Level 

Grade 7 32 13.33 6 

Grade 8 35 14.58 4 

Grade 9 42 17.50 3 

Grade 10 52 21.67 1 

Grade 11 33 13.75 5 

Grade 12 46 19.17 2 

Total 240 100.00%   
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years old with the frequency of 4 or 1.67%. As to 
sex, male respondents got the highest rank with 
the frequency of 180 or 75.00% while female re-
spondents got the lowest rank with the frequency 
of 60 or 25%. It means that most of the respond-
ents who play online games were male. In terms 
of year level, majority of the respondents were in 
the year level of Grade 10 with the frequency of 
52 or 21.67% while the lowest rank is in the year 
level of Grade 7 with the frequency of 32 or 
13.33%. It means that Grade 10 level is the turn-
ing point of spending and playing online games 
particularly Mobile Legends. It means that Grade 
10 level is the turning point of spending and play-
ing online games particularly Mobile Legends. 
The study of Craton (2011) shows that students, 
especially men spends a huge amount of time 
playing video games.  

 
Table 2. Status of playing Mobile Legends 

N=240 

 
Table 2 presents the status of playing Mobile 

Legends (ML). The result reveals as to number of 
months, the respondents’ played Mobile Legends 
(ML) above 6 months got the highest rank with 
the frequency of 135 or more than 56% and re-
spondents’ played Mobile Legends below 6 
months got the lowest rank with the frequency of 
105 or almost 44%. Moreover, respondents’ with 
less than 2 hours of playing Mobile Legends, got 
the highest rank with the frequency of 97 or 
40.42% while 5 hours got the lowest rank with the 
frequency of 27 or 11.25%. This indicates that 
most of the students who played Mobile Legends 
more than an hour per day is playing Mobile Leg-
ends (ML) online. Supported by the statement of 
Goel, Subramanyan and Kamath (2015), that 
gamers who play for extended period of time 
(over 4 hours) and almost every day show a clear 
signs of addiction. They get restless and irritable 
if they can’t play they also sacrifice their other 
social activities just to play games. 

 

Table 3. Purpose of playing Mobile Legends 
N=240 

Table 3 indicates the respondents’ purpose of 
playing Mobile Legends. The result revealed that 
the student-respondents purpose of playing Mo-
bile Legends agreed on the item that they want 
“To have fun” and got the highest rank with the  
weighted mean of 3.56 while the item “To ignore 
my girlfriend” got the lowest rank  with the  
weighted mean of 1.76. This means that playing 
Mobile Legends has been used as a medium for 
fun and way of enjoyable pastime activity. In ad-
dition, playing mobile-online games can make 
people happy but it leads to low the academic per-
formance. While gaming is an enjoyable pastime 

2.1. Number of Months 
Played 

Frequency Percentage 
(%) 

Rank 

Below 6 months 105 43.75 2 
Above 6 months 135 56.25 1 

Total 240 100.00%   
2.2. Number of hours/ day 

Below 2 hours 97 40.42 1 
3 hours 38 15.83 3 
4 hours 29 12.08 4 
5 hours 27 11.25 5 

6 hours and above 49 20.42 2 
Total 240 100.00%   

 Purpose of Playing Mobile 
Legends 

Weighted  
Mean 

Descriptive  
Interpretation 

Rank 

Spend my free time 3.38 Strongly Agree 2 
Become famous 2.36 Disagree 18 
Relieve my stress 3.15 Agree 5 
Enhance my mathematical 
ability 

2.38 Disagree 17 

Relieve my anger 2.91 Agree 11 
Enhance my visual attention 
skills 

2.97 Agree 9 

Exercise my mind 2.92 Agree 10 
Gain money 2.41 Disagree 16 
Gain friends 3.20 Agree 3 
10. To escape from my 
household responsibility 

2.07 Disagree 19 

11. To ignore responsibility 
like homework 

1.91 Disagree 20 

12. To have fun 3.56 Strongly Agree 1 
13. To spend more time in 
socializing 

2.80 Agree 13 

14. To ignore my girlfriend 1.76 Disagree 21 

15. Develop my leadership 
skills 

2.81 Agree 12 

16. To enhance my skills in 
playing Mobile Legends 

3.18 Agree 4 

17. To participate in the 
tournament 

2.79 Agree 14 

18. To enhance my formulat-
ing strategies in playing 

Mobile Legends 

3.03 Agree 7 

19. To improve my critical 
thinking skills. 

3.05 Agree 6 

20. To enhance my decision 
making in playing Mobile 

3.00 Agree 8 

21. To develop my emotion-
al and intellectual skills that 
support academic achieve-
ment. 

2.70 Agree 15 

Average Weighted Mean 2.78 Agree   

Legend:  
Rating Scale Descriptive Interpretation (DI)     
3.25 – 4.00 Strongly Agree (SA)     
2.50 – 3.24 Agree (A)         
1.75 – 2.49 Disagree (D)       
1.00 – 1.74 Strongly Disagree (SD)  
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activity, research suggests that excessive online 
gaming may in extreme cases lead to symptoms 
commonly experienced by substance addicts, 
namely salience, mood modification, craving, and 
tolerance (Wolfling, Grusser and Thalemann, 
2008 et al.) 

 
Table 4. Assessment of Respondents’ on the  

Students’ Study Habits 
N=240  

Table 4 represents the assessment of the stu-
dents’ the study habits. The students agreed on 
item “I study harder to improve my performance 
when I get low grades” got the highest rank with 

the weighted mean of 3.08. While the item “I take 
practice test” got the lowest rank with the 
weighted mean of 2.32. This means that playing 
Mobile Legends has direct effect on the study 
habits of the student’s respondents however the 
students study harder to improve the academic 
performance in school. Developing good study 
habit and attitudes of students towards studies are 
the contributing factors towards the improvement 
of one’s academic performance.  

Identifying the factors which has negative 
effects on one’s study habit and attitude is of great 
help in order to give effective remedial measures, 
strategies and interventions to improve study hab-
its and attitudes and thus lead to better achieve-
ment of scores (Hussain Ch., 2006). According to 
Dockrill (2012), stated that students who regularly 
spend time playing online games are developing 
analytical and problem-solving skills that can also 
help them in their schoolwork. He also said that 
when you play online games you’re solving puz-
zles to move to the next level and that involves 
using some of the general knowledge and skills in 
maths, reading, and science that you’ve been 
taught during the day. Moreover, According to 
Ordain’s (2017) study showed that respondents 
agreed that playing online games can affect your 
study or your academic performance in school. 
Though they are fine playing, but it has a negative 
impact especially on their health. This only means 
that students are aware of the negative effects of 
gaming to their studies and their health but still 
they chose to continue playing, and prioritizing it 
than their other school works. 

 
Table 5. Assessment of the Respondents on the  

Students’ Academic Behavior 
N = 240 

Statement 
Weighted 

Mean 
Descriptive 

Interpretation 
Rank 

As a student I………       
study my lessons every day. 2.67 Frequently 14 
try to start my homework immedi-
ately after classes. 

2.51 Frequently 17.5 

have specific time to study. 2.76 Frequently 12 
have specific place to study. 2.81 Frequently 7.5 
am careful to keep up-to-date with 
my homework. 

2.83 Frequently 6 

read my notes before i come to 
class. 

2.40 Sometimes 20 

find an alternate text, if i have trou-
ble understanding the text. 

2.51 Frequently 16 

take notes in the class. 2.97 Frequently 3 
am careful to copy all the steps or 
solutions of problems in my notes. 

2.79 Frequently 9.5 

 ask questions when i am confused. 2.98 Frequently 2 
 review my notes and text before 
beginning my homework. 

2.77 Frequently 11 

 work problems until i understand 
them, not just until i get the answers 
listed in the back of the book. 

2.68 Frequently 13 

 use strategies for effective remem-
bering. 

2.91 Frequently 4 

 develop memory techniques to 
remember concepts. 

2.90 Frequently 5 

 have study partners in my class. 2.51 Frequently 17.5 
take practice tests. 2.32 Sometimes 23 
 carefully check or rework as many 
problems or questions as i have 
during practice tests. 

2.53 Frequently 15 

note the type of mistakes i made: 
concept errors, application errors. 

2.40 Sometimes 21 

 exert more effort when i do difficult 
assignments. 

2.79 Frequently 9.5 

spend my vacant time in doing 
assignment or studying my lessons. 

2.37 Sometimes 22 

study harder to improve my perfor-
mance when i get low grades. 

3.08 Frequently 1 

spend lesser quality of time with my 
friends during school days to con-
centrate on my studies. 

2.47 Sometimes 19 

prefer finishing my studying and my 
assignments first before playing 
online games. 

2.81 Frequently 7.5 

Average Weighted Mean 2.64 Frequently 
Legend:  
Rating Scale Descriptive Interpretation (DI)     
3.25 – 4.00 Always (A)     
2.50 – 3.24 Frequent (F)         
1.75 – 2.49 Sometimes (S)       
1.00 – 1.74 Never (N)  

Statement 
Weighted 

Mean 
Descriptive 

Interpretation 
Rank 

1. My self-esteem is high 2.88 Moderately Evident 10.5 
2. I’m not easily upset 2.67 Moderately Evident 17.5 
3. I involve in  different school 
activities 

2.82 Moderately Evident 13 

4. Non-violators of school rules 2.73 Moderately Evident 16 
5. I’m obedient and respectful 3.05 Moderately Evident 3 
6. I am  helpful and responsible 2.98 Moderately Evident 6 
7. I am tactful in my actions and 
words 

2.74 Moderately Evident 15 

8. I’m optimistic and joyful 3.12 Moderately Evident 2 
9. I accept failures and learned 
from it 

3.17 Moderately Evident 1 

10. I’m gentle and humble 2.92 Moderately Evident 8 
11. I am eager and enthusiastic 2.83 Moderately Evident 12 
12. Inspired to socialize outside 
and inside the room 

2.88 Moderately Evident 10.5 

13. I develop my spiritual, emo-
tional and moral aspects. 

2.95 Moderately Evident 7 

14. I have a positive sense of ‘self
-efficacy’ about the academic 
content area. 

2.91 Moderately Evident 9 
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Table 5 represents the assessment of the re-
spondents on the students’ academic behavior. It 
specifies the behaviour of the students which is 
observed by the parents and teachers. As shown in 
the table, that students agreed on the statement 
that “I accept failures and learned from it”, got the 
highest rank with the weighted mean of 3.17 with 
the descriptive interpretation of Moderately Evi-
dent while the statement got the lowest rank is 
“Use bad language towards peers and teacher with 
the weighted mean of 1.68 with the descriptive 
interpretation of Not Evident. It is clear here that 
students respondents and clearly observed that 
any failure or negative result from their activity 
like playing Mobile Legends they will accept the 
consequences whole heartedly and learned a les-
son from it in which they can balance between 
their studies and playing Mobile Legends, which 
served as their leisure time. Moreover, students 
who played Mobile Legends is easily distracted 
because their minds cannot focuse on the academ-
ic aspect and just thinking on the games every 
time.  

Tumbokon (2018), has emphasized that there 
are positive and negative effects of gaming to the 
children. The main benefits of playing video 
games involve enhancing mental skills making 
kids smart.  Video games may actually teach kids 
high-level thinking skills that they will need in the 
future. However, children who play more violent 
video games are more likely to have increased 
aggressive thoughts, feelings, and behaviors, and 
decreased prosocial helping, according to a scien-
tific study. Too much video game playing makes 
kids socially isolated and even teach kids the 
wrong values. 

Table 6 Relationship Between the Assessment of the  
Respondents on the Purpose of Playing Mobile Legends 

and Students’ Study Habit 
N = 240  

Table 6 illustrates the test of relationship be-
tween the respondents’ assessment on the purpose 
of playing Mobile Legends and the students’ 
study habit. The result depicted that there is no 
significant relationship between the students’ 
study habit and their purpose of playing Mobile 
Legends since the computed correlation value of 
0.110 with the p-value of 0.088 which is larger 
than 0.05 level of significance, thus failed to re-
ject the null hypothesis. This implies that purpose 
of playing Mobile Legends have no direct influ-
ence to students’ study habits. This further de-
notes that students’ study habits were not affected 
by playing Mobile Legends (ML). According to 
Hussain Ch. (2006) which states that playing Mo-
bile Legends (ML) has no negative effects on stu-
dents’ study habit.  

 
Table 7. Relationship Between the Assessment of the  

Respondents on the Purpose of Playing Mobile Legends 
and Students’ Academic Behavior 

N = 240  

Table 7 clarifies the test of relationship be-
tween the respondents’ assessment on the purpose 
of playing Mobile Legends and the students’ aca-
demic behavior. The result disclosed that there is 
sufficient evidence of a significant relationship 
between the students’ academic behavior and their 
purpose of playing Mobile Legends since the 
computed correlation value of 0.210 with the p-
value of 0.001 which is lesser than 0.05 level of 
significance, thus the null hypothesis is rejected. 
This infers that playing Mobile Legends (ML) has 
direct influence on students academic behavior. 
Moreover, those students’ who spent a lot of time 
in playing Mobile Legends( ML) were observed 
to have changes in their academic behavior. How-
ever, moderate engagement in gaming can lead to 
improved performance in an academic setting 
(Skoric et.al.,2009). They found a positive corre-
lation between game play and English test scores, 

15. I am responsible for my ac-
tions 

2.99 Moderately Evident 5 

16. Showing sense of empathy 2.78 Moderately Evident 14 
17. I am easily distracted. 3.01 Moderately Evident 4 
18. Express low self esteem 2.42 Less Evident 19 
19. Display/showing my negative 
attitude 

2.19 Less Evident 21 

20. Disrespectful towards my 
peers and teachers 

1.89 Less Evident 24 

21.Physically aggressive 2.22 Less Evident 20 
22. Easily influenced by peer 
pressure. 

2.67 Moderately Evident 17.5 

23. Displays  obscene gestures 1.98 Less Evident 22 
24.  Use bad language towards 
peers/ teachers 

1.68 Not Evident 25 

25. Leaving the classroom without 
permission. 

1.95 Less Evident 23 

Average Weighted Mean 2.66 Moderately Evident 

Legend:  
Rating Scale Descriptive Interpretation (DI)     
3.25 – 4.00 Highly Evident (HE)     
2.50 – 3.24 Moderately Evident (ME)         
1.75 – 2.49 Less Evident (LE)       
1.00 – 1.74 Not Evident (NE)  

Playing Mobile 
Legends and… 

r p-value Interpretation Decision 

Students’ Study 
Habit 

0.110 0.088 Not Significant 
Failed to  

Reject Ho 
*Correlation is significant at 0.05 level (2-tailed) 

Playing Mobile 
Legends and… 

r p-value Interpretation Decision 

Students’ Aca-
demic Behavior 

0.210 0.001 Significant Reject Ho 

*Correlation is significant at 0.05 level (2-tailed) 
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which suggests that gaming can actually lead to 
better test scores. 

 
Table 8. Relationship Between the Students’  

Academic Behavior and Study Habit 
N = 240 

Table 8 shows the test of relationship between 
the students’ academic behavior and their study 
habit. The result revealed that there is sufficient 
evidence of a significant relationship between the 
students’ academic behavior and their study habit 
since the computed correlation value of 0.260 
with the p-value of <0.001 which is lesser than 
0.05 level of significance, thus the null hypothesis 
is rejected. This implies that when students spend 
more time in studying they will achieve and mani-
fested good in their academic behavior thus per-
form well in school. In short, as the students’ 
study habits improves, the academic behavior of 
the students will become better. In addition, study 
habit is the pattern of behavior adopted by stu-
dents in the pursuit of their studies that serves as 
the vehicle of learning. It is the degree to which 
the student engages in regular acts of studying 
that are characterized by appropriate studying rou-
tines and thus help improve students’ academic 
behavior (Crede and Kuncel, 2008). 

 
 

CONCLUSIONS 
 
In the light of the findings presented, the fol-

lowing conclusions were formulated by the re-
searchers. 

The purpose of students in playing Mobile 
Legends (ML) has no direct relationship on their 
study habits and academic behavior. Academic 
behavior and study habits of the students were not 
associated significantly with their purpose of 
playing Mobile Legends. Furthermore, students’ 
academic behavior does not depends on their 
study habit  

 
 

RECOMMENDATIONS 
 
Based on the findings and conclusions, the 

researcher arrived at the following recommenda-
tions: 

 

1. School administrators must establish rules and 
guidelines that regulates use of mobile phones 
inside the classroom during classes. 

2. Teachers should strictly implement the rules 
and guidelines in using mobile phones inside 
the classroom.  

3. Parents should limit their children from using 
mobile phones at homes to ensure that phone 
usage will not affect the studies of the stu-
dents as well as hindering them from doing 
their responsibilities at homes. 

4. Students should know their limitation and 
consequences from too much playing Mobile 
Legends and know the priority particularly in 
school works.  

5. The Local Government Units through the Ba-
rangay Tanods and Police should closely 
monitor and implement the curfew hours and 
impose disciplinary measures to the violators 
in order to avoid if not minimized students in 
playing Mobile Legends (ML) and make an 
ordinance to the proprietor of computer shops 
or computer cafe to regulate and impose disci-
plinary actions and not to accommodate stu-
dents during class hours.   
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INTRODUCTION 
 
In the teaching-learning process, the teachers 

play a valuable role. Teachers are best known of 
educating the students placed in their care using 
their knowledge, skills and abilities effectively. 
Teaching skills are essential for the purpose of 
effective teaching learning process in every insti-
tution. Thus, effective teaching is the result of 
teacher’s skills and competence. 

Undoubtedly, teachers are equipped with 
knowledge and different qualities to deliver teach-
ing learning process. As professionals, they per-
form tasks and fulfill their duties as expected. 
However, effective teaching involves more than 
expertise in academics but also social processes 
each day. They must be able to interact with the 

students and help them understand new perspec-
tives. But, over the past years, teaching has be-
come increasingly stressful. 

According to Greenberg, Brown and Abe-
navoli (2016), teaching is one of the most stress-
ful occupations in the U.S. High levels of stress 
are affecting teacher health and well-being, caus-
ing teacher burnout, lack of engagement, job dis-
satisfaction, poor performance, and some of the 
highest turnover rates ever. 

In addition, it is stated by Esguerra (2018) 
that the chronically overworked state of public-
school teachers in the Philippines is well-known. 
The workload of public-school teachers is not on-
ly limited to teaching but also to other nonteach-
ing tasks. Given this workload, actual teaching is 
increasingly being sidelined by the multitude of 
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ABSTRACT 
 

The study aimed to determine the influence of teachers’ professional, interpersonal and in-
trapersonal skills to their teaching performance in Guindulman District, Division of Bohol for 
the School Year 2019-2020. This descriptive-correlation study used the questionnaire adapted 
from Joseph (2013) as the main tool in gathering the data together with the documentation of the 
teacher-respondents classroom observation rating. There was a total of one hundred fifty-eight 
(158) respondents, comprising one hundred forty-eight (148) teachers and ten (10) school heads. 
The results revealed that there was no significant relationship between the teachers’ profession-
al, interpersonal and intrapersonal skills and their profile as to highest educational attainment 
and teaching experience. However, there was a significant relationship between the teachers’ 
teaching performance and their professional skills, similarly with their interpersonal skills, as 
well as their intrapersonal skills. Therefore, it was concluded that teachers’ teaching skills were 
not significantly influenced by their highest educational attainment and years of experience. 
Teachers uphold on their commitment to their profession and ability to handle their selves. 
Moreover, teachers’ professional, interpersonal and intrapersonal skills greatly influence teach-
ers teaching performance. The better the teachers’ professional, interpersonal, and intraperson-
al skills mean the higher the teaching performance. 
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other responsibilities and roles that teachers play. 
It is also observed locally. Teachers have ancillary 
tasks aside from teaching and they might have 
personal struggles within their selves; issues at 
home and in the workplace, which may influence 
their intrapersonal and interpersonal skills and 
that may affect the teaching learning process. 

Stress is a feeling of emotional or physical 
tension of one’s body's reaction to a challenge or 
demand. Thus, a positive internal dialogue occurs 
within the mind and initiates an appropriate reac-
tion and attitude as far as Intrapersonal skills are 
concern. A teacher with intrapersonal skill learns 
to cope and has knowledge of one’s self through 
reflection. It is important to help individuals to 
mature in social context that also develops inter-
personal skills and professional skills. 

Teachers must have a deep understanding on 
how their interpersonal and intrapersonal skills 
influence teaching. This prompted the researcher 
to conduct a study on influence of professional, 
interpersonal and intrapersonal skills on teachers’ 
teaching performance among the teachers in 
Guindulman District of the province of Bohol. For 
whatever findings may result to proper dissemina-
tion and adaptation to help the teachers continue 
improve their performance and effectiveness. 

 
 

LITERATURE BACKGROUND 
  
Teachers play a very important role in the 

teaching – learning process. They possess number 
of skills in the teaching profession. However, 
teaching skills vary from very broad and general 
skills such as planning of lessons to very specific 
skills, such as the appropriate length of time to 
wait for pupil to answer a question in a particular 
situation. So, it is somehow difficult to identify a 
list of teaching skills (Dhillon, 2014). Although 
there are quite a number of teachers’ skills, the 
present study focuses on teachers’ professional, 
interpersonal, and intrapersonal skills in general.  

According to Ko, Sammons, and Bakkum, 
(2014), teachers teaching performance and effec-
tiveness is generally referred to in terms of a fo-
cus on student outcomes and the teacher behav-
iors and classroom processes that promote better 
student outcomes. Significantly, teachers 
equipped with the right skills inspire and influ-
ence the live of students.  They are instruments 
who can ignite brilliant thoughts in students, help-
ing them discover, and develop their potential and 
skills. 

Professional skills refer to the skills that 
teachers possess in order to be successful in their 
professional practice. Teachers develop skills over 
time through best practices shared together with 
other teachers, continuing education and class-
room experience. 

Interpersonal skills are used to communicate 
and interact with other people, both individually 
and in groups. It includes variety of skills that 
may center on communication which involves 
listening and speaking as well as reading and writ-
ing 

Teaching is not limited to skills, but it also 
involves expertise and values. Moreover, becom-
ing an effective teacher is a complex process that 
is continuous throughout the teacher’s profession-
al life. It requires the continuous development of 
his personal growth and the honing of his profes-
sional competencies. An effective teacher reflects, 
becoming sensitive to her own problems and 
those of her profession and students. He solves 
problems to the best knowledge he can produce 
and becomes more competent in handling one 
problem after another. The sense of efficacy de-
rived from successful problem-solving results to 
self-esteem and greater commitment to effective 
teaching. He must not only rely on her profession-
al competence or technical knowledge. He needs 
to continuously reflect on her attitudes, beliefs, 
and behavior that affect teaching-learning process. 
The learners will learn effectively if they are mo-
tivated to be involved and to take and to take re-
sponsibility for their own learning (Gavino, 
2013). 

In the study of Angeles (2012) on “Teaching 
Efficacy, Interpersonal, Intrapersonal Skills and 
Teaching Performance in the Tertiary School”, 
result shows that there is a relationship between 
teaching efficacy and teachers’ intrapersonal 
skills. The teachers perceived efficacy as directly 
and indirectly influenced by their intrapersonal 
skills particularly their self- regard, self- 
knowledge, self- discipline, emotional capability, 
time management capacity and setting priorities. 
Thus, the better the teacher’s intrapersonal skills 
are, the higher is his or her teaching efficacy. 

The Multiple Intelligence Theory (MI) was 
developed by Gardner (1983), this theory main-
tains that each person possesses several intelli-
gences which are used to carry out specific tasks. 
This theory is important to education because 
teachers see more frequently that students learn in 
different ways. He defined seven intelligences. 
Those first seven intelligences are: Interpersonal 
(appreciates group work), Intrapersonal (prefers 
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working alone), Kinesthetic (needs movement), 
Linguistic/Verbal (understanding through speak-
ing), Logical/Mathematical (uses numbers), Musi-
cal (learns through rhythm and music), and Spa-
tial (visual understanding) (Concept to Classroom, 
2004). 

The theory proposes that "one is able to know 
the world through language, logical-mathematical 
analysis, spatial representation, musical thinking, 
the use of the body to solve problems or to make 
things, an understanding of other individuals and 
an understanding of ourselves. Where individuals 
differ is in the strength of these intelligences and 
the ways in which such intelligences are invoked 
and combined to carry out different tasks, solve 
diverse problems and progress in various do-
mains." . Morgan (2014) supports Gardner's theo-
ry. Morgan's research indicated that differentiated 
instruction benefits all students, but must be pre-
sented by well-prepared, experience and knowl-
edgeable teachers.  

 
 

OBJECTIVES OF THE STUDY 
 
The study aimed to determine the influence of 

professional, interpersonal, and intrapersonal 
skills on teaching performance of the teachers in 
Guindulman District. This study further sought to 
answer the following questions: 

 
1. What is the profile of the teacher- respondents 

in terms of highest educational attainment; 
teaching experience; and relevant trainings/
seminars attended? 

2. What is the assessment of the respondents on 
teachers’ professional skills? 

3. What is the assessment of the respondents on 
teachers’ interpersonal skills? 

4. What is the assessment of the respondents on 
teachers’ intrapersonal skills? 

5. What is the assessment of the school head 
respondents on teachers teaching performance 
using the classroom observation tool? 

6. Is there a significant relationship between the 
teachers’ skills and their profile in terms of 
highest educational attainment; and teaching 
experience? 

7. Is there a significant relationship between the 
teachers’ teaching performance and their pro-
fessional skills; interpersonal skills; and in-
trapersonal skills? 
 
 
 

RESEARCH METHODOLOGY 
 

Design 
To assess the influence of professional, inter-

personal, and intrapersonal skills on teachers’ 
teaching performance, the researcher used the de-
scriptive – correlation survey method. A docu-
mentation of the teacher-respondents classroom 
observation rating and a survey with the aid of a 
questionnaire was used to gather the factual infor-
mation from the respondents.  

 
Environment and Participants 

The locale of this study was the Guindulman 
District in the third congressional district of Bo-
hol, Philippines. Guindulman is situated in the 
eastern part of the province of Bohol and forming 
a district of the Department of Education. The 
respondents subjected in this study were the pub-
lic elementary school teachers in their respective 
school. There were a total of 148 elementary 
school teachers and ten (10) school head- re-
spondents.  

 
Instrument  

The researcher used a questionnaire as the 
main tool in gathering data was adopted from Jo-
seph (2013) on the study entitled “Teacher Effec-
tiveness and Professional Competency among 
Higher Secondary School Teachers in Kottayam 
District, Kerala”. The questionnaire was com-
posed of two parts: Part I consisted of the profile 
of the teachers including their highest educational 
attainment, teaching experience and relevant 
training/ seminars attended. Part II consisted of 
thirty (30) items on professional, interpersonal 
and intrapersonal skills of the respondents. For the 
documentation, the researcher asked a copy of the 
respondents’ first and second quarter classroom 
observation rating that contains indicator on how 
well the teacher performs during the classroom 
observation. 

 
Data Gathering Procedure 

The researcher secured first the approval from 
the Dean of the College of Advanced Studies and 
official permit from the Superintendent of the De-
partment of Education, the Public Schools District 
Supervisor of Guindulman District and the School 
Head of each school to conduct this study. Like-
wise, the researcher asked permission and ex-
plained the purpose of this study to the teacher-
respondents. Questionnaires were then personally 
distributed. The respondents were given ample 
time to answer the survey questions. The an-
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swered questionnaires were then retrieved; while 
the rated classroom observation for the first and 
second quarter were documentarily gathered from 
the teacher respondents and was treated with con-
fidentiality. 
Data Analysis 

To determine the profile of the respondents 
and the frequency of their answers on the listed 
items in the questionnaire, the percentage formula 
was used. It is derived by dividing the frequency 
of responses by the number of cases and then 
multiplying the dividend by 100,  

The researcher used the weighted mean for-
mula to calculate the average value of responses 
to items in the questionnaire. 

The Chi – Square test of independence was 
used to determine the relationship between the 
teachers’ profile and the teachers’ skills. 

To determine the relationship between the 
teachers’ teaching performance and their profes-
sional skills, interpersonal skills and intrapersonal 
skills, the Spearman Rank Order Coefficient Cor-
relation (rs) formula was used: 

 
 

RESULT AND DISCUSSIONS 
 
This study was conducted among the elemen-

tary teachers and school heads of Guindulman 
District, Guindulman, Bohol. The findings are 
herein presented and analyzed considering the 
various aspects of the research problem. 

As to highest educational attainment, the table 
reflects that majority of the teacher – respondents 
were Bachelor’s Degree Graduate with the fre-
quency of seventy – two (72) or 48.65 % of the 
total sample size. Teachers with master’s degree 
unit were forty – one (41) or 27.70 % and 18.92 
% acquires complete academic requirements in 
masters’ degree. However, only five (5) graduated 
on their masters’ degree, two (2) have Ph.D./
Ed.D. units and none hold a Doctorate degree. 
This implies that majority of the teacher respond-
ents have their basic qualification in the teaching 
profession and there are a growing number of 
teachers who continues to pursue advance studies. 

On the same table, in terms of respondents’ 
teaching experience, it shows that teachers teach-
ing 20 years above and 3 years below have the 
highest frequency of thirty – five (35) or 23.65 % 
and twenty – six or 17.57% respectively. This 
implies that large number of the teachers in Guin-
dulman District are rich in teaching experience. 

 
 

Table 1. Profile of the Teacher-Respondents 
N = 148  

 
It is also indicated on table 1 that teachers 

most attended trainings and seminars with more 
than 50% of the sample size were namely: Moral 
Values/Formation Seminar for Public School 
Teachers with the frequency of  one – hundred 
thirty – nine (139);  Mass Training of Teachers on 
the K to 12 Basic Education Program with one – 
hundred twenty – seven (107): Learning Action 
Cell ( LAC ) with one – hundred seven (107); and 
Seminar – Workshop on the Contextualization 
and Enhancement Skills and Competence in 
Teaching  with one – hundred three (103). Mean-
while, the Training Workshop on Inclusive Edu-
cation and Addressing Mental Health Issues in the 
School Setting has less than 50% of the respond-
ents’ attended seminar. 

1.1 Highest Educational Quali-
fication 

F  (%) Rank 

Bachelor’s Degree Graduate 72 48.65 1 
Graduate with Master’s Degree 
Unit 

41 27.70 2 

Master’s Degree CAR 28 18.92 3 
Master’s Degree Graduate 5 3.38 4 
With Ph D/ Ed D Units 2 1.35 5 
With Ph D/ Ed D Graduate 0 0.00 6 

Total 148 100%   
1.2 Teaching Experience       
3 years and below 26 17.57 2 
4 – 6 years 21 14.19 3 
7 – 9 years 20 13.51 4 
10 – 12 years 17 11.49 6 
13 – 15 years 11 7.43 7 
16 – 19 years 18 12.16 5 
20 years and above 35 23.65 1 

Total 148 100%   
1.3 Relevant Trainings/
Seminars    Attended 

      

Mass Training of Teachers on 
the K to 12 Basic Education 
Program 

127 85.81 2 

Seminar-Workshop on the Con-
textualization and Enhancement 
Skills and Competencies in 
Teaching 

103 69.59 4 

Training Workshop on Inclusive 
Education 

71 47.97 5 

Learning Action Cell 107 72.3 3 
Moral Values/ Formation Semi-
nar for Public School Teachers 

139 93.92 1 

Addressing Mental Health Is-
sues in the School Setting 

50 33.78 6 
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The implication of this is that teacher - re-
spondents are provided with trainings and semi-
nars by the Department of Education wherein they 
will become exposed and are more knowledgeable 
in delivering the teaching – learning process. Fur-
ther, teachers will have the opportunity to grow 
professionally, be equipped and continue develop 
necessary skills that contribute effectiveness in 
teaching.  

The table shows that the teachers’ profession-
al skills are maintained and developed through 
attending training programs and orientation cours-
es to equip with abundant knowledge, they are 
aware on how to encourage students, being re-
sourceful with up-to-date knowledge and main-
tains general approach. It signifies that the school 
continues offering professional assistance to the 
elementary teachers to broaden and strengthen 
their knowledge on their fields. This further en-
tails that teacher-respondents are professionally 
skilled for carrying out their responsibilities and 
duties as viewed by their school heads. 

 
Table 2. Respondents’ Assessment on  

Teachers’ Professional Skills 
N1 = 10; N2 = 148 

Legend: 
 Rating Scale            Verbal Interpretation (VI) 
 3.25 – 4.00 Highly Manifested (HM) 

 2.50 – 3.24 Moderately Manifested (MM) 
 1.75 – 2.49 Fairly Manifested (FM)    

 1.00 – 1.74 Poor Manifested (PM)  

Table 3. Respondents’ Assessment on  
Teachers’ Interpersonal Skills 

N1 = 10; N2 = 148 

 
Table 3 portrays respondents’ assessment on 

teachers’ interpersonal skills. As an overall as-
sessment, liking and encouraging teamwork and 
developing students’ interest in the lessons have 
the highest weighted mean 3.88 with a verbal in-
terpretation of “Highly Manifested”. However, 
the teachers who successfully express what he 
intends to convey has the lowest weighted mean 
of 3.70, still interpreted as “Highly Manifested”. 
The result denotes that the respondents have their 
assessment relatively, and that the teacher- re-
spondents possess high interpersonal skills. It de-
notes further that the teachers maintain good rela-
tionship to the parents and exhibits their interper-

Statement 
School Heads Teachers Overall 

WM VI Rank WM VI Rank WM VI Rank 

I/The teacher………                   
possess commitment to 
job 

3.90 HM 4.5 3.82 HM 1 3.86 HM 2 

being resourceful with up
-to-date knowledge 

3.80 HM 8.5 3.49 HM 10 3.65 HM 9.5 

maintains good general 
approach 

3.80 HM 8.5 3.64 HM 5 3.72 HM 6.5 

possess skill to help the 
students in acquiring 
good study habits and 
work pattern 

3.90 HM 4.5 3.71 HM 3 3.80 HM 3.5 

successfully teaches with 
clear cut objectives 

3.90 HM 4.5 3.53 HM 8 3.71 HM 8 

motivates the students by 
providing new learning 
activities 

3.80 HM 8.5 3.66 HM 4 3.73 HM 5 

equipped with teaching 
competencies in teaching 

3.90 HM 4.5 3.54 HM 7 3.72 HM 6.5 

gets benefited by attend-
ing training programs 
and orientation courses 
to equip with abundant 
knowledge 

4.00 HM 1.5 3.74 HM 2 3.87 HM 1 

encourages in planning 
of co- curricular activi-
ties for students 

4.00 HM 1.5 3.61 HM 6 3.80 HM 3.5 

creative in delivering the 
lessons 

3.80 HM 8.5 3.50 HM 9 3.65 HM 9.5 

Average Weighted Mean 3.88 
Highly 

Manifest-
ed 

3.63 
Highly 

Manifest-
ed 

3.75 
Highly 

Manifest-
ed 

Statement 
School Heads Teachers Overall 

WM VI Rank WM VI Rank WM VI Rank 
I/The teacher..                   

speaks with 
clarity and good 
modulation 

4.00 HM 2.5 3.67 HM 7 3.83 HM 4 

successfully 
expresses what 
he intends to 
convey 

3.80 HM 7 3.59 HM 10 3.70   HM 10 

3. enables pupils 
to learn by active 
involvement 

3.90 HM 5 3.64 HM 9 3.77 HM 6 

maintains cordial 
relationship with 
students 

3.70 HM 9.5 3.75 HM 4.5 3.73 HM 9 

likes and encour-
ages teamwork 

4.00 HM 2.5 3.75 HM 4.5 3.88 HM 1.5 

encourages slow 
learner with the 
help with the 
help of other 
members of the 
group 

4.00 HM 2.5 3.72 HM 6 3.86 HM 3 

develops stu-
dents’ interest in 
the lesson 

4.00 HM 2.5 3.76 HM 3 3.88 HM 1.5 

being social and 
amicable with 
students 

3.80 HM 7 3.66 HM 8 3.73 HM 8 

maintains good 
relationship with 
the colleagues 

3.80 HM 7 3.81 HM 2 3.81 HM 5 

maintains cordial 
relationship with 
the parents of the 
pupil 

3.70 HM 9.5 3.82 HM 1 3.76 HM 7 

Average 
Weighted Mean 

3.87 
Highly 

Manifest-
ed 

3.72 
Highly 

Manifest-
ed 

3.79 
Highly 

Manifest-
ed 

Legend: 
Rating Scale    Verbal Interpretation (VI)     Weighted Mean (WM) 
3.25 – 4.00       Highly Manifested (HM) 
2.50 – 3.24       Moderately Manifested (MM)         
1.75 – 2.49      Fairly Manifested (FM)        
1.00 – 1.74      Poorly Manifested (PM) 
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sonal skills in developing the students’ interest 
and build student’s interpersonal skills though 
teamwork. 

Table 4 demonstrates the respondents’ assess-
ment on teachers’ intrapersonal skills. It manifests 
that the school heads are aware how the teachers 
deal themselves within and how they manage and 
control emotions professionally and personally. 
Further, it indicates that the teacher-respondents 
have flexible intrapersonal skills. They have a 
deep knowledge and understanding about what is 
going on their own or self- awareness. 

Teachers should be taught to manage their 
emotional aspect to effectively in working misbe-
having students. They create a classroom culture 
that is both safe and inviting and are able to effec-
tively manage their classrooms.  As a result, they 
foster a deep sense of stability which promotes 
greater student learning (Corcoran, 2017).   

 
Table 4. Respondents’ Assessment on  

Teachers’ Intrapersonal Skills  
N1 = 10;  N2 = 148 

Legend: 
Rating Scale     Verbal Interpretation (VI)   Weighted Mean (WM) 
3.25 – 4.00       Highly Manifested (HM) 
2.50 – 3.24       Moderately Manifested (MM)         
1.75 – 2.49       Fairly Manifested (FM)        
1.00 – 1.74       Poor Manifested (PM) 

 
Table 5 reveals the teacher-respondents’ 

teaching performance. As shown in the table, out 
of one hundred forty-eight (148) teachers, the one 
hundred thirty-four (134) or 90.54 % of them got 
an “outstanding” and fourteen (14) or 9.46 % 
were rated “very satisfactory”. This implies that 
teachers are rated highly in terms of their effec-
tiveness in delivering the lessons. 

 
Table 5. Teacher - Respondents’  

Teaching Performance 
N = 148 

In the case of the data result, it signifies that 
DepEd has made a great move in helping the 
teachers perform well and effectively in the class. 
The teachers are given the skills to be developed 
and shared to the students where knowledge is 
acquired effectively. 

 
Table 6. Relationship Between the  

Teachers’ Profile and Teachers’ Skills 
N = 148  

 
Table 6 shows the test of relationship between 

the teachers’ teaching skills and their demograph-
ic profile in terms of highest educational attain-
ment and teaching experience. The result revealed 
that there is no significant relationship between 
the teachers’ teaching skills and their profile as to 
highest educational attainment and teaching expe-
rience since the computed chi-square value of 
3.29 at 4 degrees of freedom and 4.39 at 6 degrees 
of freedom, respectively with the corresponding p
-value of 0.510 and 0.624 which are greater than 
0.05 level of significance, thus failed to reject the 
null hypothesis. This denotes that teaching skills 
are not significantly influenced by highest educa-

Statement 
School Heads Teachers Overall 

WM VI Rank WM VI Rank WM VI Rank 

I/The teach-
er……… 

                  

accepts criticism 
or recognition 
gracefully 

3.50 HM 9.5 3.76 HM 1 3.63 HM 7 

feels delighted to 
teach subject, in 
which he is inter-
ested 

4.00 HM 1 3.72 HM 4 3.86 HM 1 

maintains sound 
emotional adjust-
ment 

3.60 HM 7 3.55 HM 9 3.57 HM 9.5 

inculcates enthu-
siasm and interest 
in the learner 

3.60 HM 7 3.71 HM 5 3.65 HM 6 

cooperates with 
the students to 
discuss their 
personal prob-
lems 

3.80 HM 2.5 3.63 HM 7 3.71 HM 3 

have emotional 
stability 

3.80 HM 2.5 3.56 HM 8 3.68 HM 4 

admits my mis-
takes pointed out 
by students will-
ingly 

3.60 HM 7 3.74 HM 2.5 3.67 HM 5 

have enough self 
confidence 

3.70 HM 4.5 3.43 HM 10 3.57 HM 9.5 

readily accepts 
new strategies of 
learning by at-
tending seminar 
and trainings 

3.70 HM 4.5 3.74 HM 2.5 3.72 HM 2 

separates person-
al problem with 
work 

3.50 HM 9.5 3.68 HM 6 3.59 HM 8 

Average 
Weighted Mean 

3.68 
Highly 

Manifest-
ed 

3.65 
Highly 

Manifest-
ed 

3.67 
Highly 

Manifest-
ed 

Rating Descriptor Frequency Percentage (%) Rank 
4.600 - 5.000 Outstanding 134 90.54 1 
3.600 – 4.599 Very Satisfactory 14 9.46 2 
2.600 – 3.599 Satisfactory 0 0 4 
1.600 – 2.599 Unsatisfactory 0 0 4 

1 – 1.599 Poor 0 0 4 
Total 148 100%   

Teaching Skills 
and.. 

X2 df p-value 
Interpreta-

tion 
Decision 

Highest Educational 
Attainment 

3.29 4 0.510 
Not  

Significant 
Failed to 
Reject Ho 

Teaching Experience 4.39 6 0.624 
Not  

Significant 
Failed to 
Reject Ho 

*Correlation is significant at 0.05 level (2-tailed) 
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tional attainment and teaching experienced. It fur-
ther discloses that teachers uphold on their com-
mitment to their profession and ability to handle 
their self regardless of experience and highest ed-
ucational attainment. 

Moreover, it is not an assurance that a degree 
and experience provide the teacher all the skills 
needed. As a teacher, they continue to learn from 
multiple sources of knowledge throughout their 
career. They have the opportunity to learn from 
practice, by making mistakes, from the students, 
and from other teachers and administrators. Fur-
thermore, other factors like social interaction and 
self-awareness have contributed and developed 
the teachers in professional, interpersonal, and 
intrapersonal aspects. 

Although a degree is a great starting point, an 
effective teacher needs to be committed not only 
to their students, but to the teaching profession as 
a whole. According to Lynch (2015) professional 
commitment is an attitude that teachers have to-
ward their job. Teacher commitment helps to dif-
ferentiate those who are devoted to their profes-
sion and those who are not. Teachers who are 
committed are not only committed to their stu-
dents and their school but are also lifelong learn-
ers who are committed to the teaching profession. 
In this case, teachers take its responsibilities to 
carry his duties and be effective in the classroom. 

 
Table 7. Relationship Between the Teachers’ Teaching 

Performance and their Professional Skills, Interpersonal 
Skills and Intrapersonal Skills 

N = 148 

Table 7 presents the test of relationship be-
tween the teachers’ teaching performance and 
their professional skills, interpersonal skills, and 
intrapersonal skills. The result revealed that there 
is a significant relationship between the teachers’ 
teaching performance and their professional skills 
since the computed correlation value of 0.257 
with a computed p-value of 0.002 which is lesser 
than 0.05 level of significance, thus the null hy-
pothesis is rejected. This denotes that teachers’ 
professional skills influence teachers’ perfor-
mance and teaching effectiveness since teachers 
develop skills over time through professional 
practices shared together with other teachers. 

Moreover, as the teachers are professionally ex-
posed and continually developed, they have also 
applied and practiced it in delivering their lessons, 
thus, resulting to effective teaching performance.  

Likewise, there is a significant relationship 
between the teachers’ teaching performance and 
their interpersonal skills since the computed cor-
relation value of 0.278 with a computed p-value 
of 0.001 which is lesser than 0.05 level of signifi-
cance, thus the null hypothesis is rejected. This 
implies that teachers’ interpersonal skills are im-
portant and greatly influence their performance 
and effectiveness. It can help teachers transmit 
learning easier and understandable and give a 
good interaction to the students.  

In addition, teachers with good interpersonal 
skills are more likely to improve their ability to 
determine appropriate self-behavior, cope with 
undesirable behavior, absorb stress, deal with am-
biguity, structure social interaction, share respon-
sibility, and interact more easily with others (Bar-
On, 2005) as cited by Lindsey and Rice (2015).  

Grayson and Alvarez (2008) found that teach-
ers who succeed in maintaining positive interper-
sonal contact with their students are more likely to 
stay motivated and enthusiastic in their teaching 
job and enjoy their work. Therefore, they will 
teach the students to learn the necessary 
knowledge and skills positively and effectively. 

Furthermore, there is a significant relationship 
between the teachers’ teaching performance and 
their intrapersonal skills since the computed cor-
relation value of 0.291 with a computed p-value 
of <0.001 which is lesser than0.05 level of signifi-
cance, thus the null hypothesis is rejected. This 
infers that teachers’ intrapersonal skills are a con-
tributing factor and that it influences the teaching 
performance and its effectiveness. 

Intrapersonal skills initiate an appropriate re-
action and attitude because of positive internal 
dialogue occurring within the mind. In the study 
of Angeles (2012) on “Teaching Efficacy, Inter-
personal, Intrapersonal Skills and Teaching Per-
formance in the Tertiary School”, result shows 
that there is a relationship between teaching effi-
cacy and teachers’ intrapersonal skills. 

Strong intrapersonal skills help teachers to 
have self-awareness, control their attitude and 
inner processes. It will serve as their foundation to 
build relationships and develops interpersonal 
skills wherein they communicate and convey mes-
sage to other teachers and to the students as well. 
Thus, teachers’ strong intrapersonal skills follow 
good interpersonal skills and finally, develops 
their professional skills that evidently influence 

Teaching Perfor-
mance and…… 

r p-value Interpretation Decision 

Professional Skills 0.257 0.002 Significant Reject Ho 
Interpersonal Skills 0.278 0.001 Significant Reject Ho 
Intrapersonal Skills 0.291 <0.001 Significant Reject Ho 
*Correlation is significant at 0.05 level (2-tailed) 
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their teaching effectiveness and holistically mold 
them into an ideal practitioner of education. 

 
 

CONCLUSIONS 
 
In the light of the findings presented, it was 

concluded that teachers’ professional, interperson-
al, and intrapersonal skills were not significantly 
influenced by their highest educational attainment 
and years of experience. Teachers uphold on their 
commitment to their profession and ability to han-
dle themselves. Moreover, teachers’ professional, 
interpersonal, and intrapersonal skills greatly in-
fluence teachers teaching performance. The better 
the teachers’ skills mean the higher the teaching 
performance. 

 
 

RECOMMENDATIONS 
  
Based on the conclusions mentioned, it was 

recommended that the Department of Education 
(DepEd) should continuously innovate and pro-
vide effective professional development to teach-
ers through relevant seminars, trainings and work-
shop that can help teachers grow professionally 
and to widen their knowledge and skills. School 
administrators should consistently monitor and 
evaluate the teachers’ performance and continue 
to mentor them in order to achieve high satisfac-
tions and maintain sound emotional adjustment 
and confidence of the teachers. Teachers should 
strengthen and continue develop their profession-
al, interpersonal and most of all intrapersonal 
skills to ensure outstanding teaching effective-
ness. 
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INTRODUCTION 
  
Teachers may be impressed by the type of 

pupils who can understand the materials after 
their first reading or give well-thought-out oral or 
written responses to the teachers’ questions 
promptly. Some pupils are aware of their 
knowledge and know when, where, and how to 
apply it in the learning situations. It is accepted 
that successful learners possess metacognition of 
learning. 

Metacognition refers to the knowledge and 
control that one has over cognitive processes. 
With regard to reading, it is common to talk about 
metacognitive awareness (what one apply it in the 

learning situations. It is accepted that successful 
learners possess metacognition of learning. 

Metacognition refers to the knowledge and 
control that one has over cognitive processes. 
With regard to reading, it is common to talk about 
metacognitive awareness (what one  

know) and metacognitive regulation or con-
trol (knowing when, where, and how to use strate-
gies, that is, what we can do). On a general level, 
metacognition includes awareness and control of 
planning, monitoring, repairing, revising, summa-
rizing, and evaluating. Essentially, individuals 
learn awareness of our comprehension processing. 
More specifically, one learns strategies that sup-
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ABSTRACT 
 

The main thrust of this study was to determine metacognitive strategies and intervention process 
in relation to academic performance to selected pupils in the District of Mabini, Bohol, Philip-
pines. The researcher employed the descriptive- documentary method which involves observing 
and describing the subject without manipulating it in any way. The  instrument  used  for  data  
collection  were the  Metacognitive  Reading  Strategy Questionnaire  (MRSQ)  developed  by  
Taraban  et  al.  (2004). MRSQ measures two constructs: (a) the analytic cognition and (b) prag-
matic behaviors. A questionnaire was also used as a tool to determine the respondents’ metacog-
nitive intervention with four-part process of metacognition from Fogarty (1994) namely: plan-
ning, monitoring, implementing and evaluating. The participants in this study were random se-
lected 220 Gra de 5 pupils, and purposively 22 teachers and 22 School Heads in the public ele-
mentary school in the said district. The result of this study revealed that there is no significant 
relationship between the pupils’ academic performance and the metacognitive strategies in 
terms of analytic cognition and pragmatic behaviour. Therefore, this study concludes that even 
though teachers make use of metacognitive strategies among their learners, they do not signifi-
cantly affect on the pupils’ academic performance in Science subject. Teachers should enhance 
metacognitive strategies by gathering information to the learners, and giving information that is 
critical to their understanding through the use of other references in the library. This study will 
help the teachers to cope different problems in Science and it helps in improving the academic 
performance of the learners in handling Science and the different strategies especially in meta-
cognition aspects. 
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port our comprehension (Baker, 2008; Pressly, 
2002). 

One reason why metacognition is significant 
is that if learners are not aware of when compre-
hension is breaking down and what they can do 
about it, strategies introduced by the teacher will 
fail. It has pointed out that students’ without met-
acognitive approaches are essentially learners 
without direction or opportunity to review their 
progress, accomplishments, and future directions 
(Pressly, 2002). 

In Japan, number of hours in teaching Math 
and Science was increased. In December 2012, 
the new guidelines were implemented starting 
with Science and Mathematics in primary schools 
students fiscal 2009. One science class hour a 
week is used by students to discuss how to con-
duct experiments and hypothesize results; another 
two hours of class are used to conduct the experi-
ments. In the past, teachers were passive. Now the 
method has changed and students can be at the 
center. Teachers taught with words, students 
would forget them in a few months. If they partic-
ipate in the processes, the experience can really 
take root (Tamura, 2012). 

On the other hand, Science education in the 
Philippines cannot be considered as strength. 
Based on results from 2014, the passing rate for 
National Achievement Test (NAT) for elementary 
grade pupils is only 69.12%. The passing rate for 
high school seems far worse of only 46.38% from 
2010 statistics. Aside from the aforementioned 
national examination, the Philippines has exhibit-
ed a consistently abysmal performance in interna-
tional surveys such as Trends in International 
Mathematics and Science Study (TIMMS). For 
Elementary, fourth grade participants ranked 23rd 
out of 25 countries in both Math and Science. 
Philippines stopped participating in the survey in 
2008, perhaps after getting such lackluster scores 
(DOST-Science Education Institute, December 
2018). 

School within Mabini District showed low 
results during National Achievement Test in Sci-
ence in year 2016-2017. Furthermore, results on 
the periodical exams or quarterly exams of the 
pupils were also low. Some pupils showed slow 
learning when it comes to comprehensions and 
retention of the past lessons. Thus, the research-
ers’ aims to help improve and increase the aca-
demic performance of the pupils in Science sub-
ject using metacognitive strategy and identify the 
needs among teachers for pupils’ gain. Teachers 
use metacognition strategy to improve the aca-

demic performance among pupils especially in 
Science.  

 
 

LITERATURE BACKGROUND 
   
Educational psychologists have long promot-

ed the importance of metacognition for regulating 
and supporting student learning. More recently, 
the “Partnership for 21st Century Skills” has iden-
tified self-directed learning as one of the life and 
career skills necessary to prepare students for post
-secondary education and the workforce. Howev-
er, educators may not be familiar with methods 
for teaching and assessing metacognition, particu-
larly among elementary-aged children. The pur-
pose of  studying metacognition  fourfold:( 1) to 
explore the ways in which metacognition has been 
defined by researchers; (2) to investigate how 
metacognition develops in young children; (3) to 
learn how teachers can encourage development of 
metacognitive skills in their students; and (4) to 
review best practices in assessing metacognition.  

As Kuhn and Dean (2004) explain, metacog-
nition is what enables a student who has been 
taught a particular strategy in a particular problem 
context to retrieve and deploy that strategy in a 
similar but new context. Other authors note that in 
cognitive psychology, metacognition is often de-
fined as a form of executive control involving 
monitoring and self-regulation, a point echoed by 
other researchers (Schneider & Lockl, 2002). 
Metacognition has two constituent parts: 
knowledge about cognition and monitoring of 
cognition (Schraw, G., Crippen, K. J., & Hartley, 
K. 2006). 

Recent research suggests that young children 
are capable of rudimentary forms of metacogni-
tive thought, particularly after the age of 3. Alt-
hough individual development models vary, most 
postulate massive improvements in metacognition 
during the first six years of life. Metacognition 
also improves with appropriate instruction, with 
empirical evidence supporting the notion that stu-
dents can be taught to reflect on their own think-
ing. Assessment of metacognition is challenging 
for a number of reason: first, it is a complex con-
struct; second, it is not directly observable; third, 
it may be confounded with both verbal ability and 
working memory capacity; and lastly, its existing 
measures tend to be narrow in focus and decon-
textualized from in-school learning (Lai, 2011). 

The notion of metacognition applied in this 
study consists of knowledge of persons (both in-
terpersonal and intrapersonal), monitoring, and 
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evaluation. Knowledge of persons invites aware-
ness of students’ ideas, as students’ sense-making 
process. Monitoring and evaluation also occur in 
the context of students’ ideas, as students test 
their faith in a particular idea, assessing whether 
they really believe that idea and whether they 
should keep on doing so. 2014.  

Furthermore, Basic to Lev Vygotsky’s soci-
ocultural theory of human learning (1978) de-
scribes learning as a social process and the origi-
nation of human intelligence in society or culture. 
The major theme of Vygotsky’s theoretical frame-
work is that social interaction plays a fundamental 
role in the development of cognition. This theory 
also is the assumption that social interaction plays 
major role in the origin and development of high-
er mental (metacognitive functions). These func-
tions appear first on the interpsychological 
(social) plane and only later on the intrapsycho-
logical (individual) plane. 

This study will help the teachers to cope dif-
ferent problems in Science and it helps in improv-
ing the academic performance of the learners in 
handling Science and the different strategies espe-
cially in metacognition aspects. 

 
 

OBJECTIVES OF THE STUDY 
  
The main thrust of this study was to determine 

the relationship of metacognitive strategies and 
intervention process used by public elementary 
teachers to pupils’ academic performance in Sci-
ence in the District of Mabini, Bohol, Philippines.  

Specifically, it aimed to determine the follow-
ing: 
1. What is demographic profile of the teacher-

respondents in terms of age, sex, educational 
attainments, length of teaching experience, 
and relevant training/seminar attended? 

2. What is the pupil’s academic performance in 
Science? 

3. What is the respondents’ strategy in terms of 
analytic cognition and pragmatic behavior? 

4. What is the respondents’ intervention process 
in terms of planning, implementing, monitor-
ing, and evaluating? 

5. Is there a significant relationship between the 
pupil-respondents’ academic performance and 
the metacognitive strategies used by the 
teachers? 

6. Is there a significant correlation between the 
metacognitive strategies used by the teachers 
and the metacognitive interventions process? 
 

RESEARCH METHODOLOGY 
  
The researchers employed the descriptive 

documentary method which involves observing 
and describing the subject without manipulating it 
in any way. 

The academic performance of the pupil- re-
spondents was consolidated; the researchers used 
documentary analysis on the official grades from 
the school selected under this study. The permis-
sion was secured in order to obtain its credibility 
and confidentiality of the said documents. 

It was conducted in the Mabini District, one 
of the municipalities in the third congressional 
district and situated in the eastern part of Bohol, 
Philippines. It is about 102 kilometres away from 
Tagbilaran City through the coastal route. Mabini 
district were composed of 22 elementary schools 
subjected in this study.  

The participants in this study were randomly 
selected 220 Grade 5 pupils, 22 teachers of Ma-
bini district. There were twenty-two (22) school 
head-teachers and teacher- respondents, while 
there were a total of two-hundred twenty (220) 
pupil- respondents. 

 The  instrument  used  for  data  collection  
was the  Metacognitive  Reading  Strategy Ques-
tionnaire  (MRSQ)  developed  by  Taraban  et  al.  
(2004). MRSQ measures two constructs: (a) the 
analytic cognition, and (b) pragmatic behaviors. 
MRSQ consists of 26 statements, each of which 
uses a 5-point Likert scale ranging from 1 (“I nev-
er do this”) to 5 (“I always do this”) and partici-
pants choose one of the five responses (never, 
rarely, sometimes, often, and always).  

 
 

RESULTS AND DISCUSSIONS 
 
Table 1 shows the demographic profile of the 

respondents. In terms of the respondents’ age, 
they are distributed throughout the age brackets 
which mean that there is no particular age group 
focused on this study. It reveals that most of the 
teacher-respondents are at the age bracket of 31-
40 years old with nine (9) or 40.91% while the 
least age bracket is 51-60 years old with three (3) 
or 13.64% only. Furthermore, there are more fe-
male than male teachers which comprise the 
81.82% with eighteen (18) while there were four 
(4) or 18.18% males.  

The treated data revealed the following find-
ings: As to educational attainment, majority of the 
respondents earned units in Master’s Degree with 
sixteen (16) or 72.73%. For the teaching experi-
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ence, the large part of the data belongs to the 
teachers with 1-5 years of teaching and 11-15 
with five (5) or 22.73% while the lowest rank was 
below 1 year with one (1) or 4.56% only. \ 

Pertaining to the relevant trainings and semi-
nars, all teacher-respondents had attended train-
ings and seminars on INSET and Mid-Year As-
sessment, and also more than 60% on Methods 
Strategies in Teaching and ENSCIMA (English, 
Science and Mathematics) topics. 

 
Table 1. Profile of Teacher-Respondents  

N=22 

 
Table 2 reveals the selected Grade 5 pupils’ 

academic performance in Science specifically 
their grades in third quarter. The table shows the 
different descriptor to identify the grading scale of 
the pupils. Based on the given data, most of the 
pupils belong to “Very Satisfactory” ranges 85-89 
with ninety-six (96) or 43.64% and least rank was 
Fairly Satisfactory ranges 75-79 with one (1) or 
0.45% only. It shows that most of the pupils got a 
noteworthy and very satisfactory result.  

Table 2. Pupils’ Academic Performance in Science  
N = 220  

 
This entails that pupils were doing great in 

their studies for the third quarter of the academic 
year 2019-2020.  Pupils’ academic achievement is 
an important school-level measurement of teach-
ers’ performance (Pizana, 2014). Hence, pupils’ 
academic achievement can be influenced by their 
teachers’ performance.  

Table 3.1 illustrates the respondents’ assess-
ment on teachers’ metacognitive strategies as to 
analytical cognition. The statement 1 “evaluates 
the text to determine their students contributes to 
the knowledge/understanding of the subject got 
the highest weighted mean of 4.37 or always 
while the statement 8 “tries to infer that infor-
mation from the text when information critical to 
his understanding of the text is not directly stated” 
got the lowest weighted mean of 4.02 or often. 
This denotes that teachers gave test to students as 
part of assessment and evaluation. According to 
Duncan and Mckeachie, 2005, teachers’ aware-
ness to students’ abilities can provide good per-
spectives and ideas to the accurate task to be pro-
vided to influence students’ academic achieve-
ment. 

 
Table 3.1. Respondents’ Assessment on Teachers’ 

Metacognitive Strategies as to Analytical Cognition  
N = 264  

1.1 Age F % R 

21-30 years old 3 13.64 3.5 

31-40 years old 9 40.91 1 

41-50 years old 7 31.82 2 

51-60 years old 3 13.64 3.5 

Total 22 100.00%   

1.2 Sex       

Male 4 18.18 2 

Female 18 81.82 1 

Total 22 100%   

1.3 Educational Attainment       

Bachelor’s Degree Holder 22 100%   

With units in Master’s Degree 16 72.73 1 

With Master’s Degree 1 4.55 4 

CAR 2 9.09 3 

NONE 3 13.64 2 

Total 22 100%   

1.4 Length Teaching Experience       

Below 1 year 1 4.55 7 

1-5 years 5 22.73 1.5 

6-10 years 4 18.18 3 

11-15 years 5 22.73 1.5 

16-20 years 3 13.64 4 

21-25 years 2 9.09 5.5 

26-30 years 2 9.09 5.5 

1.5 Relevant trainings/seminar at-
tended 

      

  Strategic Intervention Materials (SIM) 10 45.45 5 

Methods Strategies in Teaching 15 68.18 2.5 

Science Investigatory Project (SIP) 12 54.55 4 

ENSCIMA 15 68.18 2.5 

INSET & Mid-Year Assessment 22 100 1 

Total   100%   

Descriptor 
Grading 
Scale 

Fre-
quency 

 (%) 
Ra
nk 

Outstanding 90-100 91 41.36% 2 
Very Satisfac-
tory 

85-89 96 43.64% 1 

Satisfactory 80-84 32 14.55% 3 
Fairly Satisfac-
tory 

75-79 1 0.45% 4 

Did Not Meet 
Expectations 

Below 75 0 0   

Total   220 100%   

Statement 
WM VI 

Rank 3.1 Analytic Cognition 
The teacher……     

1. evaluate the text to determine their students 
contribute to the knowledge/understanding of the 

4.37 A 1 

2. anticipate how he/she will use the knowledge 
that their pupils gained from reading the text 

4.35 A 2.5 

3. try to draw on his knowledge of the topic to help 
them understand what they are reading 

4.21 A 9 

4. reconsider and revise his background knowledge 
about the topic 

4.28 A 5.5 

5. reconsider and revises his prior questions about 
the topic 

4.18 O 12 

6. consider other possible interpretations to deter-
mine whether his pupils understood the text 

4.18 O 12 

7.distinguishes between information that he already 
know and new information 

4.28 A 5.5 

8. try to infer that information from the text when 
information critical to his understanding  of the text 
is not directly stated 

4.02 O 16 
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As to pragmatic behavior, the respondents’ 

assessment for this category was always on item 6 
“re-read the text when having difficulty” and 10 
“study difficult lessons/topic” with 4.20, while the 
over-all average weighted mean of school heads 
and teachers was 4. 29 or Always. 

Finding what is effective is a day-by-day and 
a class-by-class effort like metacognitive strate-
gies in pragmatic behaviors. How the learners 
adopt to the given tasks matters also on the result 
of their performance. 

In public schools where teachers are commit-
ted, there is a positive effect on student achieve-
ment (Taylor, E. 2011).  

However, teachers with low level commit-
ment can contribute to a reduction of student 
achievement and develop fewer plans to improve 
the academic quality of their instruction (NASSP, 
2008). Thus, teachers need to assess themselves 
on their performance to affect student progress 
academically. 

 
Table 3.2. Respondents’ Assessment on Teachers’  
Metacognitive Strategy As to Pragmatic Behaviors 

N = 264  

Legend:                                  
Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79                   Never (N) 

 
As shown in Table 4.1 shows the respondents’ 

assessment on the teachers’ metacognitive inter-
vention as to planning.  

 
Table 4.1. Respondents’ Assessment on the Teachers’ 

Metacognitive Intervention as to Planning 
N = 44 

The statement number 1 “thinks about the text 
topic” got the highest weighted mean of 4.73 or 
always while statement number 3 “reads the title 
and author, front and back cover blurbs, and table 
of contents” got the lowest weighted mean of 4.25 
or always. It explains that in every intervention 
process among teachers, planning must be the first 
step in order to achieve a certain goal. Further, 
based on the given data, the average weighted 
mean is 4.46 or Always. Most of the respondents 
think about the text topic which signifies the im-
plementation of metacognitive strategy or think-
ing about thinking. 

During planning phase, teacher has set and 
considered how they will approach the task and 
which strategies they will use. Teacher takes re-
sponsibility for planning activities, too often 
teachers teaches students “what to think but not 
how to think” (Flavell, 1981). Furthermore, plan-
ning and organizing are beneficial in learning un-
familiar content by low proficient learners (Ching, 
2002). 

9. evaluate whether what he is reading is relevant 
to his reading goals 

4.35 A 2.5 

10. search out information relevant to his reading 
goals 

4.18 O 12 

11. anticipate information that will be presented 
later in the text 

4.18 O 12 

12. try to determine the meaning of unknown 
words that seem critical to the meaning of the text 

4.18 O 12 

        
13. check whether they had anticipated the current 
information 

4.29 A 4 

14. exploit his personal strengths in order to better 
understand the text 

4.26 A 7 

15. visualize descriptions in order to better under-
stand the text 

4.25 A 8 

16. take note how hard or easy a text is to read 4.14 O 15 
Average Weighted Mean 4.23 Always 
Legend:                                  

Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79 Never (N) 

Statement 
WM VI Rank 

The teacher teaches his/her pupils to…. 

1. make notes when reading in order to remember 
the information 

4.10 O 4.5 

2. underline and highlight important information 
in order to find it more easily 

4.08 O 6 

3. write questions and notes in the margin 3.93 O 10 

4. try to underline difficult words when reading 4.10 O 4.5 

5. read materials more than once 4.07 O 7 

6. re-read the text when having difficulty 4.20 A 1.5 

7. ask questions for clarification 4.19 O 3 

8. read other references in the library 3.94 O 9 

9. search the meaning of scientific words 4.05 O 8 

10. study difficult lessons/topic 4.20 A 1.5 

Average Weighted Mean 4.09 Often 

Statement 
WM VI Rank 

The teacher……… 
1. think about the text topic. 4.73 A 1 
2. think about how text features can help in under-
standing the topic 

4.64 A 2 

3. read the title and author, front and back cover 
blurbs, and table of contents 

4.25 A 7 

4. study illustrations, photos, and graphics, including 
labels and captions 

4.41 A 4 

5.  skim for boldfaced words, headings and subhead-
ings, and summaries 

4.32 A 6 

6.  think about what they know, what connections 
they can make, and what questions they might want 
to answer 

4.39 A 5 

7.  think about the way the text might be organized, 
such as cause and effect compare and contrast se-
quence of events 

4.48 A 3 

Average Weighted Mean 4.46 Always 
Legend:                                  

Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79 Never (N) 
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Table 4.2. Respondents’ Assessment on the Teachers’ 
Metacognitive Intervention as to Implementing 

N = 44  

 
On other hand, Table 4.2 emphasizes on the 

metacognitive intervention as to implementing. 
The highest weighted mean of 4.79 interpreted as 
always is statement 5 which is “giving examples”. 
However, the lowest weighted mean of 4.46 with 
an interpretation of always was statement 2, show 
cards and illustration. It can be gleaned from the 
result that most of the teachers and school heads 
provide examples in the conducting their teaching
- learning process in which they answered Always 
(A) on the over-all average weighted mean of 
4.64.  

Most of the teachers during intervention pro-
cess give examples towards the learners in order 
for further and better learning. Learners do not 
actively participate during lesson thus teachers’ 
fails in making them involved that’s why it is pos-
sible to give first examples to them before they 
will actively participate especially if given a 
group activity. 

As shown in Table 4.3, the highest weighted 
mean is item number 3, “it makes inferences” 
with 4.71 or Always, while the lowest for this cat-
egory was item number 8 “writes comments or 
questions on self-stick notes or in the margins” 
with 4.25 or always. The overall weighted mean 
of 4.51 and interpreted as always. This means that 
teachers monitor if the pupils are doing well ac-
cording to the different strategies applied to them. 
It involves the changes and adapting strategies. 

 
Table 4.3. Respondents’ Assessment on the Teachers’ 

Metacognitive Intervention as to Monitoring 
N = 44  

According to O’Malley and Chamot (2001), 
metacognitive strategies involve the learning pro-
cess, planning for learning, monitoring the learn-
ing tasks, and evaluating how one has learned. 

Table 4.4 states the respondents’ assessment 
on the teachers’ metacognitive intervention as to 
evaluating. In the given data, statement number 1 
“carefully reads and understands the pupils work” 
ranks first with a weighted mean of 4.73 or al-
ways. This is being done after a given task to the 
learners. On other hand, statement number 5 “asks 
some help from colleagues for next time” was the 
lowest rank with a weighted mean of 4.30 or al-
ways.  

 
Table 4.4. Respondents’ Assessment on the Teachers’ 

Metacognitive Intervention as to Evaluating 
N = 44 

According to O’Malley and Chamot (2001) 
metacognitive strategies involve the learning pro-
cess, planning for learning, monitoring the learn-
ing tasks, and evaluating how one has learned.  

Table 5 presents the test of relationship be-
tween the pupils’ academic performance and the 
metacognitive strategies in terms of analytic cog-
nition and pragmatic behavior. The result depicted 
that there is no significant relationship between 
the pupils’ academic performance and the meta-
cognitive strategies in terms of analytic cognition 

Statement 
WM VI Rank 

The teacher….. 
1. motivate the pupils to answer the questions 4.71 A 3.5 
2. show cards and illustration 4.46 A 7 
3. ask pre-questions about the lesson 4.60 A 5 
4. perform the given activity 4.48 A 6 
5. give examples 4.79 A 1 
6. give group activity 4.75 A 2 
7.  listen pupils ideas and opinion 4.71 A 3.5 
Average Weighted Mean 4.64 A   
Legend:                                  

Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79 Never (N) 

Statement 
WM VI Rank 

The teacher…… 
1. make connections 4.64 A 2 
2. make predictions 4.57 A 3.5 
3. make inferences 4.71 A 1 
4. use context clues 4.57 A 3.5 

5. use text features 4.55 A 5 

6. identify text structures 4.50 A 6 

7. use graphic organizers to pinpoint particular 
types of text information 

4.34 A 7 

8. write comments or questions on self-stick notes 
or in the margins 

4.25 A 8 

Average Weighted Mean 4.51 Always 

Legend:                                  
Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79 Never (N) 

Statement 
WM VI Rank 

The teacher…….. 

1. carefully reads and understand the pupils work 4.73 A 1 
2. always apply strategies worked well for me 4.66 A 2 
3. improve and modify strategies that did not work for 
me 

4.57 A 4 

4. plan of what will be done next time 4.59 A 3 
5. ask some help from colleagues for next time 4.30 A 7 
6. always remember and review what I read 4.50 A 5 

7. solicit  feedback from experts 4.44 A 6 
Average Weighted Mean 4.54 Always 
Legend:                                  

Rating Scale  Verbal Interpretation   Weighted Mean (WM)  
4.20 – 5.00 Always (A) 
3.40 – 4.19 Often (O)  
2.60 – 3.39 Sometimes (S)    
1.80 – 2.59 Rarely (R) 
1:00- 1.79 Never (N) 
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and pragmatic behavior since the computed corre-
lation value of -0.068 and -0.067 with the corre-
sponding computed p-value of 0.313 and 0.320, 
respectively are greater than 0.05 level of signifi-
cance. This denotes that academic performance of 
pupils does not depend on the analytic cognition 
strategies employed by the teachers. 

 
Table 5. Relationship Between the Pupils’ Academic 

Achievement and the Metacognitive Strategies 
N = 220 

The result is supported by the study of Turan 
and Demirel, (2010) pupils with high academic 
performance demonstrate high level of metacog-
nitive awareness. Therefore, academic achieve-
ment of pupils does not rely only on the perfor-
mance of the teachers and how teachers used the 
metacognitive strategies. It helps the teachers to 
improve the academic performance of the learners 
using metacognitive strategies. 

Moreover, there is no significant relationship 
between the pupils’ academic performance and 
the overall metacognitive strategies since the 
computed correlation value of -0.073 with a com-
puted p-value of 0.284 is greater than 0.05 level 
of significance, thus failed to reject the null hy-
pothesis. This contradicts that there is a positive 
influence for training on metacognitive strategies 
and pupils with poor metacognition may benefit 
from these training to improve their metacogni-
tion and academic performance (Ponnusanmy, 
2002; Rezvan, Ahmadh & Abedi, 2006). 

On the other hand, a study supports a negative 
relation between metacognition and academic 
achievement (Justice & Dornan, 2001). Cubukcu 
(2009) found no difference between control and 
experimental group (that taught using metacogni-
tive strategies) on pupils’ achievement. 

  
Table 6. Correlation Between the Teachers’  

Metacognitive Strategies and the Metacognitive  
Intervention Process    N = 22  

Table 6 illustrates the test of correlation be-
tween the teachers’ metacognitive strategies and 
the metacognitive intervention process. The result 
shown that there is no significant correlation be-
tween the teachers’ metacognitive strategies and 
the metacognitive intervention process since the 
computed correlation value of 0.033 with a com-
puted p-value of 0.886which is greater than 0.05 
level of significance, thus failed to reject the null 
hypothesis. The result implies that metacognitive 
strategies are not a contributing factor to affect 
intervention process. 

The Metacognitive strategies did not show 
significant gains in the pupils’ metacognitive 
strategies, the qualitative data from suggested 
positive perceptions of pupils of their metacogni-
tive strategies amongst the high- and average-
achieving pupils. The effect of metacognitive in-
terventions on pupils’ academic performance in 
the light test resulted in pupils displaying the cor-
rect declarative knowledge (Hartman, 2001). 
Therefore, this study concludes that even though 
teachers make use of metacognitive strategies 
among their learners, they do not significantly 
affect on the pupils’ academic performance in 
Science subject. But it helps the teachers to im-
prove the quality of teaching in Science among 
their learners using metacognition strategies and 
process. 

 
 

CONCLUSION 
   
The result of the study revealed that there is 

no significant relationship between the pupils’ 
academic performance and the metacognitive 
strategies in terms of analytic cognition and prag-
matic behavior. Therefore, this study concludes 
that even though teachers make use of metacogni-
tive strategies among their learners, they do not 
significantly affect on the pupils’ academic per-
formance in Science subject. But it helps the 
teachers to improve the quality of teaching in Sci-
ence among their learners using metacognition 
strategies and process. 

 
 

RECOMMENDATION 
 
Based on the findings and conclusions men-

tioned, the following recommendations were 
drawn. 

School heads should craft an appropriate 
school-based intervention process and/or action 
plan to boost their teachers’ job performance, sat-

Academic Performance 
and…… 

r 
p-

value 
Interpreta-

tion 
Decision 

Analytic Cognition -0.068 0.313 
Not  

Significant 
Failed to 

Reject Ho 

Pragmatic Behavior -0.067 0.320 
Not  

Significant 
Failed to 

Reject Ho 
Overall Metacognitive 
Strategies 

-0.073 0.284 
Not  

Significant 
Failed to 

Reject Ho 
*Correlation is significant at 0.05 level (2-tailed) 

Variables r 
P-

value 

Interpreta-

tion 
Decision 

Metacognitive Strategies and… 

0.033  0.886  
Not  

Significant  

Failed to 

Reject Ho  
Metacognitive Intervention 

Process 
*Correlation is significant at 0.05 level (2-tailed) 
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isfaction and effectiveness, follow up the need 
and provide assistance to the member to have a 
harmonious and collaborative work among them 
to ensure the effectiveness of their work towards 
the learners. 

Teachers should enhance metacognitive strat-
egies by gathering information to the learners and 
giving information that is critical to understanding 
through the use of other references in the library, 
and taking questions and notes. It should be done 
by using metacognition strategies like study habit 
among learners, using library during vacant time 
to improve academic performance in Science. 
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INTRODUCTION 
 
“Education is a continuous process.” This 

quote of a writer gives us a challenge to think and 
decide for ourselves what can greatly help in our 
needs and aspirations. Professional learning is the 
strategy used by schools and school districts to 
ensure that teachers continue to strengthen their 
knowledge and practices in their teaching profes-
sion (Mizell, 2010).  Besides, the most effective 
professional development engages a team of 
teachers to focus on the needs of their pupils. 
Teachers` engagement in effective professional 
development and in-service training increases pu-
pil achievement. So how can these professional 
developments be achieved? 

According to Selvi (2010), teachers still needs 
to improve their own knowledge and skills in or-
der to become competent and capable of offering 

quality teaching to the pupils. Thus, teaching 
practices greatly impact students’ achievement 
and can make a difference in a student’s willing-
ness and ability to achieve (Fornes, Kavale, Blum, 
& Lloyd, 1997). The Learning Action Cells 
(LACs) is DepEd’s primary mechanism for the 
professional development of the teachers, defined 
as a group of teachers who engage in collabora-
tive learning sessions to solve shared challenges 
encountered in the school facilitated by the school 
heads or a designated LAC leader. 

This study was conceptualized to assess the 
relationship between the level of learning action 
cell session practices and the school performance 
in terms of promotion rate, failure rate and drop-
out rate as the basis for LAC planning particularly 
in selected public elementary schools of Candijay, 
Alicia, Mabini, Anda, Guindulman, and Duero 

LEARNING ACTION CELL SESSION PRACTICES 
 IN RELATION TO SCHOOL PERFORMANCE   

     
 

 ROSITA C. YUSALINA, LEANDRO C. TORREON,JULIUS J. IGOT 
ALLAN S. TIEMPO, PROCESO M. CASTIL, LUZMINDA G. MACHETE  

Department of Education- District of Duero, Bohol, Philippines 
Bohol Island State University, Candijay Campus, Cogtong, Candijay, Bohol, Philippines  

    
 
 

ABSTRACT 
 

The main thrust of this study was to determine the relationship between the level of learning 
action cell session practices and school performance in the selected public elementary schools of 
Candijay, Alicia, Mabini, Anda, Guindulman and Duero Districts of Bohol Division for the 
School Year 2019-2020. This study employed descriptive survey using researcher-made ques-
tionnaires. The quantitative data from the survey-checklists were utilized in order to address the 
primary aim of this study. There were a total number of two hundred forty (240) teacher-
respondents. After the data collection, these were tabulated, analyzed, interpreted, and reported. 
The result of the study revealed that there is a significant relationship between the level of learn-
ing action cell session practices and school performance in terms of promotion rate and failure 
rate. However, dropout rate was found to be insignificantly related to their level of learning ac-
tion cell session practices. Therefore, this study concluded that the Learning Action Cell session 
can boost school performance in terms of pupils’ promotion and minimize failure. Thus, the 
higher the level of learning action cell session practices, the more pupils will be promoted to the 
next grade level and failure rate will significantly decreased. Based upon the findings and con-
clusions of the study, it is recommended that the school heads should implement learning action 
cell sessions regularly. They should ensure the strict monitoring of learning action cell sessions 
and related activities and evaluate their impact on teacher professional development, quality 
teaching and pupil achievement; and teachers should attend learning action cell sessions, devel-
op plans to apply what has been learned, and implement agreed action plan in one’s classroom. 
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Districts of Bohol Division and with the aim to 
give assistance to help lessen their burdens. 

 
 

OBJECTIVES OF THE STUDY 
 
The main purpose of this study is to ascertain 

the relationship between the level of learning ac-
tion cell session practices and the school perfor-
mance. 

Specifically, it seeks to answer the following 
questions: 
1. What is the profile of the teacher respondents 

as to: 
1.1 age; 
1.2 sex; 
1.3 civil status; 
1.4 highest educational attainment; 
1.5 years in teaching experience;  
1.6 grade level handled; and 
1.7 LAC session attended? 

2. What is the level of learning action cell ses-
sion practices in terms of: 

2.1 planning; 
2.2 Implementation; 
2.3monitoring; and 
2.4 evaluation 

3. What is the school performance in terms of: 
promotion rate; 

3.1 failure rate; and 
3.2 dropout rate? 

4. What is the assessment of the teacher-
respondents on the effect of Learning Action 
Cell session practices in terms of: 

4.1 motivation of pupils to learn; 
4.2 utilization of varied teaching strate-

gies; 
4.3 utilization of technology in teaching; 

and 
4.4 evaluation of pupils’ learning? 

5. Is there a significant relationship between the 
respondents’ profile and the level of learning 
action cell session practices? 

6. Is there a significant correlation between the 
level of learning action cell session practices 
and assessment on the effect of learning ac-
tion cell session practices? 

7. Is there a significant relationship between the 
assessments on the level of learning action 
cell practices and their school performance? 

8. Is there a significant difference between the 
respondents’ level of learning action cell ses-
sion practices? 
 
 

RESEARCH METHODOLOGY 
  
To evaluate the level of learning action cell 

session practices to school performance of select-
ed public elementary schools in the Eastern part 
of the province of Bohol. The researchers’ utilized 
the descriptive survey with the aid of question-
naire as the main gathering tool in determining the 
demographic profile of the teacher- respondents in 
terms of age, sex, civil status, highest educational 
attainment, years in teaching experience, grade 
level handled, and LAC session attended as an 
instrument in gathering data needed in the study.  

The researcher collects data through quantita-
tive and descriptive survey based on the aid of a 
questionnaire about a specific topic. 

These locales of the study were from six (6) 
districts in the eastern part of the province of Bo-
hol namely: Candijay, Alicia, Mabini, Anda, 
Guindulman and Duero. From Tagbilaran City, 
Candijay is 92 kilometers or 57 miles, a two-hour 
ride away, Alicia is 103 kilometers or 64 miles, 
Mabini is approximately 104 kilometers, Anda is 
about 99.3 kilometers, Guindulman is 84.6 kilo-
meters and Duero lies on the southeastern part of 
the province of Bohol, 73.1 kilometers away from 
Tagbilaran City.  On the other hand, there were 
two hundred forty selected public elementary 
teachers participated in this study.  

   
 

FINDINGS 
 
Table 1 shows the profile of the respondents 

in terms of age, sex, civil status, highest educa-
tional attainment, years in teaching experience, 
grade level handled, and the level of LAC session 
practices attended. 

 
Table 1 Profile of the Respondents N=240 

1.1 Age Frequency Percentage (%) Rank 

25 years old below 12 5.00 5 

26 – 35 years old 84 35.00 1 

36 – 45 years old 73 30.42 2 

46 – 55 years old 57 23.75 3 
56 – 65 years old 14 5.83 4 
Total 240 100.00%   
1.2 Sex       
Male 18 7.50 2 
Female 222 92.50 1 
Total 240 100%   
1.3. Civil Status       
Single 42 17.50 2 
Married 192 80.00 1 
Widow/Widower 6 2.50 3 
Divorced/Separated 0 0.00 4 
Total 240 100%   
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According to Yara (2009), one way to achieve 

professional growth is through attending seminars 
and trainings.  Theories of learning and different 
approaches and strategies in teaching keep on 
changing; hence, teachers should update them-
selves with these changes so that they would be 
more effective in imparting knowledge to the stu-
dents. Moreover, pursuing professional improve-
ment may help teachers achieve desirable teach-
ing outcome and professional growth through 
learning action cell sessions. 

             
Table 2 Level of Learning Action Cell Session Practices 

N=240 

Table 2 portrays levels of learning action cell 
session practices as to planning, implementation, 
monitoring and evaluation. The results revealed 
that among the four constructs, “Evaluation” 
ranked first with the average weighted mean of 
3.45 which described as “Highly Observed”, and 

item number 1 “Planning” got the weighted mean 
of 3.33 which is also interpreted as “Highly Ob-
served”. This denotes that in every learning action 
cell session conducted, either on district-based, 
cluster-based and school-based, evaluation is al-
ways part of the activity. 

The results shown that planning, implementa-
tion, monitoring and evaluation were Highly Ob-
served by the respondents during the learning ac-
tion cell sessions. This implies that all the process 
was highly evident. 

Table 3 shows the school performance in 
terms of promotion rate, failure rate and dropout 
rate. As shown in table that in promotion rate 
mostly were in the percentage bracket of 91-100% 
with a frequency of 31, it implies that the school 
performance in terms of promotion rate are high-
er. While in failure rate all pupils (100%) falls 
below 5.00%. On the other hand, on dropout rate 
there were 30 respondents or 96.77% correspond 
to below 2.00 while one was under 2.00- 3.99 
with 3.23%. 

 
Table 3 School Performance 

N=31  

 
The results denote that the school subjected in 

this study belonged to the outstanding perfor-
mance, wherein the LAC sessions was evident 
that can improve performance. 

 
Table 4 Respondents’ Assessment on the Effect of LAC 

Sessions Practices  N = 240 

1.4. Highest Educational 
Attainment 

      

Bachelor’s Degree Holder 56 23.33 2 
With units in Master’s Degree 167 69.58 1 
Master’s Degree Graduate 13 5.42 3 
With PhD./Ed.D. units 3 1.25 4 
Doctorate 1 0.42 5 

Total 240 100%   

1.5. Years in Teaching Ex-
perience 

      

Below 1 year 6 2.50 7 
1 -5 years 62 25.83 1 
6 – 10 years 56 23.33 2 
11 – 15 years 44 18.33 3 
16 – 20 years 31 12.92 4 
21 – 25 years 18 7.50 6 
26 years and above 23 9.58 5 
Total 240 100%   
1.6. Grade Level Handled       
Kinder 21 8.75 7 
Grade 1 38 15.83 3 
Grade 2 35 14.58 5 
Grade 3 28 11.67 6 
Grade 4 36 15.00 4 
Grade 5 40 16.67 2 
Grade 6 42 17.50 1 
Total 240 100%   
1.7. Level of LAC Session 
Attended 

      

School – Based 66 27.50 2 
Cluster- Based 36 15.00 3 
District – Based 138 57.50 1 
Total 240 100%   

Item WM DI Rank 

Planning 3.33 HO 4 

Implementation 3.40 HO 2 

Monitoring 3.37 HO 3 

Evaluation 3.45 HO 1 

Average Weighted Mean (AWM) 3.39 
Highly  

Observed 

3.1 Promotion Rate Frequency Percentage (%) Rank 

91 – 100% 31 100.00 1 
81 – 90% 0 0 2.5 
80% and below 0 0 2.5 

Total 31 100.00%   
3.2 Failure Rate       
Below 5.00% 31 100.00 1 
5.00 – 9.99% 0 0 2.5 
10.00% and above 0 0 2.5 

Total 31 100.00   
3.3 Dropout Rate       
Below 2.00 30 96.77 1 
2.00 – 3.99 1 3.23 2 
4.00 – 5.99 0 0 3.5 
6.00 and above 0 0 3.5 

Total 31 100%   

Statement WM DI Rank 

Motivation of Pupils to Learn 3.80 SA 1 
Utilization of Varied Teaching 

Strategies 
3.66 SA 

3 
Utilization of Technology in Teach-

ing 
3.60 SA 

4 

Evaluation of Pupil’s Learning 3.71 SA 2 

Average Weighted Mean (AWM) 3.69 Strongly Agree 
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Table 4 demonstrates the respondents’ assess-
ments on the effect of learning action cell session. 
In the present study, this variable was measured in 
four indicators, namely: motivation of pupils to 
learn, utilization of varied teaching strategies, uti-
lization of technology in teaching and evaluation 
of pupils’ learning. 

As shown on the table, among the four indica-
tors of assessment on learning action cell session, 
“Motivation of pupils to learn” got the highest 
weighted mean of 3.80, interpreted as “Strongly 
Agree” while “Utilization of Technology in 
Teaching” got the weighted mean of 3.60 which is 
describes as “Strongly Agree”. According to 
Buckmaster and Carroll (2008), learner motiva-
tion is one of the most important components of 
learning in all formal and informal settings. Some 
students naturally seem motivated to learn, others 
need inspiration and stimulation.  

 
Table 5 Relationship between the Respondents’ Profile 
and the Level of Learning Action Cell Session Practices  

N = 240  

Table 5 displays the test of relationship be-
tween the level learning action cell practices and 
the respondents’ profile in terms of age, sex, civil 
status, highest educational attainment, teaching 
experience and grade level handled. The result 
revealed that the level of learning action cell ses-
sion practices is significantly related to the re-
spondents’ profile in terms of teaching experi-
ence, X2(18) = 41.85, p = .001, and grade level 
handled, X2(10) = 28.03, p = 0.038, thus the null 
hypothesis is rejected. This denotes that teachers 
with more years in teaching and has grade level 
handled are more likely to attend and participate 
LAC sessions. 

 
Table 6 Relationship between the Level of Learning Ac-

tion Cell Session Practices and the Assessment on the 
Effect of Learning Action Cell Sessions    N = 240  

Table 6 illustrates the level of learning action 
cell practices (LAC) and the respondents’ assess-
ment on learning action cell sessions conducted. 
The result depicted that there is enough evidence 
of a significant relationship between the learning 
action cell practices and the respondents’ assess-
ment on learning action cell sessions conducted r 
(238) = 0.436, p< 0.001 thus, the null hypothesis 
is rejected. This indicates that teachers’ assess-
ment on LAC sessions conducted is significantly 
associated with their learning action cell practices. 

 
Table 7 Relationship between the Level of Learning Ac-
tion Cell Session Practices and the School Performance   

N = 31 

Table 7 shows the test of relationship between 
the level of learning action cell (LAC) practices 
and the school performance as to promotion rate, 
failure rate and dropout rate. The result shown 
that there is a sufficient evidence of a significant 
relationship between the level of LAC practices 
and the school performance in terms of promotion 
rate r (29)=0.394, p=0.028 and failure rate r=(29)
= -0.394, p=0.028, thus the null hypothesis is re-
jected. This indicates that the higher the level of 
learning action cell session practices, the more 
pupils will be promoted to the next grade level. 
Failure rate will dramatically decrease due to the 
increase in promotion rate. 

 
Table 8 Difference between the Respondents’ Practices in 

Conducting Learning Action Cell Sessions 
N1 = 36; N2 = 66; N3 = 138 

 
Table 8 illustrates the test of difference be-

tween the respondents’ practices in Learning Ac-
tion Cell sessions. Out of 240 teacher-
respondents, thirty- six (36) of them were on clus-
ter-based, sixty-six (66) were on school-based and 
one-hundred thirty-eight (138) were on district-
based LAC sessions. The result shown that there 
is enough evidence of a significant difference be-
tween the respondents’ practices in conducting 
LAC sessions F (2, 219) = 3.538, p= 0.031, thus 

Profile X2 df 
p-

value 
Interpreta-

tion 
Decision 

Age 11.45 12 0.491 
Not  

Significant 
Failed to 
Reject Ho 

Sex 1.924 2 0.523 
Not  

Significant 
Failed to 
Reject Ho 

Civil Status 2.036 2 0.562 
Not  

Significant 
Failed to 
Reject Ho 

Highest Educational 
Attainment 

8.58 12 0.739 
Not  

Significant 
Failed to 
Reject Ho 

Teaching Experience 41.85 18 0.001 Significant Reject Ho 

Grade Level Handled 28.03 10 0.038 Significant Reject Ho 

*Correlation is significant at 0.05 level (2-tailed) 

LAC Session Practices 

and… 
r p-value 

Interpreta-

tion 
Decision 

Assessment of LAC Ses-

sions Conducted 
0.436 <0.001 Significant Reject Ho 

*Correlation is significant at 0.05 level (2-tailed) 

School  

Performance 
r p-value Interpretation Decision 

Promotion Rate 0.394 0.028 Significant Reject Ho 

Failure Rate -0.394 0.028 Significant Reject Ho 

Dropout Rate -0.284 0.115 Not Significant 
Failed to  

Reject Ho 

*Correlation is significant at 0.05 level (2-tailed) 

Variable F p-value Interpretation Decision 

Practices in Conducting 

LAC Sessions 
3.538 0.031 Significant Reject Ho 

*Difference is significant 0.05 level (2-tailed)  
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the null hypothesis is rejected. This means that the 
three types of LAC session vary on how it should 
be conducted. 

Moreover, the researcher used post hoc analy-
sis using Tukey test to determine the difference 
between multiple group means. 

 
Multiple Comparison 

 
The result of the post hoc analysis using the 

Tukey test disclosed that significant difference 
lies between the practices of the teacher-
respondents whose LAC sessions conducted in 
School-based and District-based, p= 0.034. This 
implies that teachers who attended in School-
based and District-based LAC sessions differs in 
their practices. It further deduces that the teach-
ers’ practices School-based LAC sessions is sig-
nificantly different from those LAC sessions con-
ducted in the District. 

 
 

CONCLUSIONS 
 
Based on the results and findings of this 

study, there is enough evidence of a significant 
relationship between the level of learning action 
cell session practices and the school performance 
in terms of promotion rate and failure rate. Mean-
while, the level of learning action cell session 
practices and the school performance in terms of 
dropout rate is significantly related. Therefore, 
this study concluded that the Learning Action Cell 
session can help boost school performance in 
terms of pupils’ promotion and decrease failure. 
Thus, the higher the level of learning action cell 
session practices, the more pupils will get promot-
ed to the next grade level, and the failure rate will 
dramatically be decreased due to the increase in 
promotion rate. 

  
 

RECOMMENDATIONS 
 
Based upon the findings and conclusions of 

the study, the following recommendations were 

drawn. The School Heads should monitor the con-
duct of learning action cell sessions regularly 
among the teachers and should warrant the moni-
toring of learning action cell sessions and related 
activities and evaluating their impact on teacher 
professional development, quality teaching and 
pupil achievement. Moreover, teachers should 
consistently and participate actively in the con-
duct of learning action cell sessions. They should 
develop plans to apply what has been learned and 
implement agreed action plan in one’s classroom. 
Lastly, the learners should cooperate and partici-
pate actively during class discussion to uphold 
academic success and high performance. 
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INTRODUCTION  
 
The communication environment has changed 

significantly during the last two decades. These 
changes have affected both the theory and prac-
tice of all areas of communication. Among these 
changes include a more integrated approach to 
development communication including, but not 
limited to, blurring the lines of advertising and 
public relations. Development communication has 
emerged as a result of ever increasing segmented 
audiences of consumers empowered by options. 
An integrated campaign means that all communi-
cation efforts work together, and result in syner-
gy: “the whole is greater than the sum of its 
parts” (Wells, Burnett, & Moriaty, 2003). Con-
sumers today are so inundated with commercial 
messages, it is no longer possible to rely on one-
way communication with the consumer that is 
offered by traditional media such as television, 

radio, magazines and newspapers. Development 
communication is communication developed and 
transmitted, usually through paid media sources, 
to consumers in order to sell goods and services. 
To be effective in communications in the 21st 
century, advertising and public relations must be 
interactive or two-way communication in which 
the consumer can actually engage with the brand. 
Development communication strives to build a 
long-term relationship between provider and cli-
ents by involving the targeted individual in an 
interactive or two-way exchange of information 
(Blakeman, 2007). 

Development communications are a subset 
under the umbrella of strategic communications, 
and the emergence of the Internet and social me-
dia have had a tremendous impact on the theory 
and practice of these disciplines. Advertising 
spending on the Internet has outpaced all other 
traditional media. In the last two years, the num-
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ber of social networking tools and the number of 
people using those tools have exploded. Thus the 
rules are constantly changing and there is consid-
erable uncertainty on how to employ these tools 
from a strategic perspective. Professionals in the 
industry have endured the “trial by fire” method 
of learning how to effectively use social media as 
strategic communication for products and busi-
nesses, and there is still much to be learned. In 
developmental communications education, it is 
assumed that students know as much or more than 
as educators do about employing social media as 
effective communication tools. After all, they 
were first to move into MySpace, find friends on 
Facebook, share photos on Flickr, and utilize 
YouTube. But does that mean they will intuitively 
know how to use these tools strategically? Do 
they think about these tools outside of their own 
personal communication? Do they connect the 
concepts that they learn in developmental commu-
nications classes, such as building relationships 
and connecting with strategic publics for a client 
or business, with social media? Or do they need to 
be educated? It is these and similar questions that 
the researcher hopes to answer with this study. 

The different areas of communications were 
once very compartmentalized in their respective 
silos. Public relations, advertising, sales promo-
tions, events and personal selling were often sepa-
rate entities with different communications and 
objectives. Those areas are merging to unify the 
messages and communicate more meaningfully 
with customers on a united front. As the industry 
has moved to a more integrated approach, adver-
tising and public relations education also has 
evolved (Larsen & Len Rois, 2006). Many pro-
grams have moved to an integrated curriculum, 
which includes integration of advertising, public 
relations, and marketing concepts through a stra-
tegic communications approach. 

The emergence of new digital technologies 
and social media has also had a dramatic impact 
on the invariable change in communication. The 
term, social media, is the new “buzz word” in the 
communications and marketing industry. It is the 
current label for digital technologies that allow 
people to connect, interact, produce and share 
content. These technologies have donned many 
labels including: social networking, peer media, 
new media, digital media, NextGen PR, and Web 
2.0. Among the terms associated with these tech-
nologies includes an alphabet soup of abbrevia-
tions and acronyms: user-generated content 
(UGC), consumer-generated media (CGM), com-
puter-mediated communication (CMC), and multi

-user domains (MUDs). The term, social media, is 
yet to be defined by Merriam-Webster’s diction-
ary, but there is an active Web site titled, “Social 
Media Defined,” which provides a four-paragraph 
answer to the question: “What is Social Media?” 
The online encyclopedia Wikipedia provides the 
following definition: Social media are media de-
signed to be disseminated through social interac-
tion, created using highly accessible and scalable 
publishing techniques. Social media supports the 
human need for social interaction, using Internet- 
and web-based technologies to transform broad-
cast media monologues (one to many) into social 
media dialogues (many to many). It supports the 
democratization of knowledge and information, 
transforming people from content consumers into 
content producers (“What is Social Media?, n.d.) . 

Social media have been adopted from its in-
ception by public relations, advertising and mar-
keting practitioners as tools for communicating 
with strategic publics. Wright and Hinson (2009) 
have established that public relations profession-
als perceive social media positively with respect 
to strategic communication. Given that social me-
dia are having an impact on professionals in the 
industry, the researcher questions if social media 
are having a similar impact on college students in 
general and students studying in the area of devel-
opmental communications. To address these is-
sues, the researcher posited five research ques-
tions. Because of the integration of public rela-
tions and advertising curriculum across the coun-
try, known as strategic communications, students 
majoring in public relations and advertising are 
grouped and measured together for the purpose of 
this study. 

 
 

OBJECTIVES OF THE STUDY  
 
This study has two primary objectives:                                          

1. It sought to understand students’ attitudes and 
perceptions of social media. It is important for 
educators and curriculum leaders to have an 
appreciation of students’ knowledge base of 
social media and how they employ it in their 
construction of knowledge and reality.                                                                                       

2. It also sought to learn the impact of education 
on college students’ attitudes and perceptions 
of social media as strategic communications 
tools. Understanding students’ attitudes and 
perceptions of social media are particularly 
important for educators in marketing, adver-
tising, and public relations or strategic com-
munications because of the impact social me-
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dia are having on these practices. It is also 
valuable for professionals in the industry, who 
are hiring recent college graduates, to gain 
insight into how students perceive social me-
dia in their own lives and as strategic tools. 

 
 

METHODOLOGY 
 
The study adopted an exploratory research 

design whereby effect of social media on develop-
mental communication skill of students was in-
vestigated. 

Because of the minimal number of respond-
ents, complete enumeration was employed for the 
respondents from the College of Arts and Com-
munication. There were only 102 Development 
Communication students who were enrolled in the 
first semester, SY 2017-2018 from first year to 
fourth year level. Therefore, no sampling tech-
nique was used since all of the respondents were 
used as the subject of this study. 

The study involved both qualitative and quan-
titative data collection methods. Qualitative data 
was collected through Focus Group Discussions 
(FGDs) and key informant interviews. Three 
FGDs were done by gathering three students one 
from each year level. In addition, interviews 
among three students randomly selected was held. 
An interview guide was made for this activity. 
Finally, a questionnaire was used to collect quan-
titative data.   

Most of the statistical analyses in this study 
were conducted using SPSS, except for the cate-
gorical analysis, which was computed manually. 
Regression analysis was used to establish the 
cause and effect relationship between social me-
dia skills and developmental communications 
ability of the students. 

 
 

CONCLUSION 
 
Social networking sites offer considerable 

audience and advertising potential for the future. 
Young audiences are turning attention to their 
smartphone screens to engage in social network-
ing more often than they are turning to the televi-
sion screen, movie screen or gaming screen com-
bined. As this study suggests students are looking 
to social media among their top sources for news 
and information. Social media are not only chang-
ing the way people communicate with one anoth-
er, but also with how people are communicating 
with traditional media and gathering information. 

As a result, social media are having an enormous 
impact on advertising media planning in particu-
lar. Social media requires a radically different 
mindset from traditional media planning.   

The findings in this study indicate that devel-
opment communication students demonstrated 
media literacy in terms of social media. Even 
though the current study did a good job exploring 
the contextual explanations of social media use 
and attitudes among students majoring in develop-
ment communications, it would have made sense 
to explore those explanations among other majors 
for comparison. Future media literacy research 
could involve more in-depth analysis of students’ 
social media use and their ability to analyze and 
create messages, understand economic or social 
contexts, and recognize the way social media 
shape understanding of “ourselves” and experi-
ence of reality.  

 
 

FINDINGS 
 

Most of the DevCom students agree that the 
emergence of social media has changed the way 
organizations communicate. This means that or-
ganizations are taking advantage of the technolo-
gy to communicate their goals as well as their 
products in case of businesses. 

Most DevCom students strongly agree that 
social media and mainstream media such as tele-
vision and newspapers have made communica-
tions more instantaneous. They have forced  or-
ganization to respond more quickly criticism. 
Most government offices nowadays have social 
media arm where they can upload their announce-
ment or press releases. 

Most students strongly agree that the infor-
mation disseminated through blogs and other so-
cial media of the organizations influence leaders 
and members of other target audiences. The 
DevCom students agree that social media serve as 
watchdog for traditional mainstream media. This 
means that these students see the  social media as 
check and balance of the information provided by 
the television network or daily broadsheets. 

 
 

RECOMMENDATIONS 
  
In light of the findings of this study, it is rec-

ommended that a further investigation be conduct-
ed to investigate social media usage across differ-
ent age norms. A cross-sectional research design 
maybe used for this study. In addition, future so-
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cial media literacy study could involve more in-
depth analysis of students’ social media use and 
their ability to distinguish deep-fake news in the 
online social media platforms and recognize how 
fake contents shift their understanding of reality. 
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