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SYLLABUS

COURSE DESCRIPTION:

As the American population becomes increasingly multicultural, it becomes even more essential to be familiar with the similarities and differences in the beliefs, needs, and experiences of diverse and at-risk populations. This course prepares students to understand and appreciate human diversity. Utilizing a strengths perspective, this course examines the resilience of diverse and at-risk populations, particularly those increasingly represented in southern Florida (e.g., Haitian, Guatemalan, Caribbean, Cuban, Muslim, Jewish, gay, and lesbian). This course will explore the oppressive experience of people from various backgrounds in terms of color, ethnicity, culture, national origin, class, gender, age, religion, physical or mental ability, gender identity, and sexuality. This course focuses on diversity in a global environment, including issues of religious diversity, immigrant populations, discrimination, institutional racism and economic deprivation. It will enhance students’ self-awareness and sensitivity for culturally competent social work practice with individuals, families, groups, organizations, and communities.

RELATION TO THE EDUCATIONAL PROGRAM:

Human Diversity is a required course in the second semester of the foundation year for students in the graduate social work program. Students will be applying the knowledge, skills, and values developed in the foundation core curriculum with multi-culturally diverse populations in micro, mezzo, and macro practice settings. Theory and practice will be integrated by incorporating examples from the student’s concurrent field education experience.

EDUCATIONAL OBJECTIVES:

The following list of objectives shows how this course contributes to the overall objectives of the MSW Foundation Curriculum [F1-F8]. Upon completion of this course, students are expected to be able to:

F1.  Apply knowledge and skills that develop, demonstrate, and promote the basic values of the social work profession; requiring students to analyze ethical dilemmas and ways such dilemmas impact  practice, service and clients, as well as identifying how our own personal values impact such systems

· Identify similarities and differences in values, beliefs, needs, and experiences of diverse populations.

· Demonstrate awareness of their own cultural ideology and values, and how these affect their clinical-community social work practice.

F2.    Define, design and demonstrate strategies for effective practice with persons from diverse backgrounds; including populations at risk, groups that have experienced social and economic injustice, including the women and children, new immigrant groups, migrant farm workers, gay, lesbian, Haitian, Latino, African and Caribbean American, and aging populations in south Florida.

· Critique the cultural assumptions and values underlying mainstream models of social work practice, with particular attention to issues for immigrant and refugee communities.
· Evaluate the relationship between pathology and the experience of exclusion, prejudice, and discrimination.

· Convey accurate information on sensitive or taboo subjects related to diversity.
F3.  Define, design and demonstrate strategies to reduce discrimination, oppression, and economic deprivation and to promote social and economic justice with populations-at-risk.    

· Understand the oppressive experiences of people from diverse backgrounds (including groups who have been discriminated against due to race, ethnicity, culture, national origin, language, class, sex, gender, age, religion, physical or mental ability, political beliefs, economic deprivation, and/or sexuality).

· Analyze social systems in terms of equality, equity, social, and distributive justice.

F4.  Understand and apply theories and knowledge concerning the reciprocal relationships between human behavior and social environment across the life span in terms of biological, sociological, cultural, psychological, and spiritual development; requiring students to identify and describe ways such social systems promote or deter people in maintaining or achieving health and well-being.

· Define key concepts associated with intergroup relations (culture, ethnicity, race, gender identity and expression, sexuality, minority group, Aboriginal peoples, social class, disability, acculturation/adaptation, assimilation, multiculturalism, stratification, discrimination, racism, colonialism, world view; oppression).
· Articulate the major characteristics of racism, sexism, classism, and at least one other “ism,” and explain why they are important considerations for social work practice and/or social policy.
F5. Analyze policy issues, apply policy research, and identify and demonstrate policy skills necessary to influence, formulate, and advocate for policies consistent with social work values.  

· Describe how stereotypes about diverse and at-risk populations inform the policy-making process.

· Articulate the major characteristics of racism, sexism, classism, and at least one other “ism,” and explain why they are important considerations for social work practice and/or social policy.

· Identify the impact of diversity on groups and organizations at a macro level, including institutional racism and other forms of discrimination.

F6. Identify and apply knowledge and skills necessary for successful generalist practice, applying and integrating theories/models of social justice, empowerment, strengths and systems theory to each component (e.g., assessment, planning, etc.) of generalist practice.  

· Develop their own framework for diversity-informed generalist practice, including an ability to articulate the key skills, values, and theoretical perspectives needed to practice with people from a particular diverse group.

F7.   Develop, conduct, apply and effectively communicate empirically based knowledge to improve practice, policy and social service delivery as well as evaluating one's own practice.

· Access social research on diverse populations and apply it appropriately to client situations.
F8.  Demonstrate practice competence within an ecological framework, integrating knowledge, skills, values and social work theories/models of social justice, empowerment, strengths and systems theory in the field.
· Demonstrate skills of diversity-informed practice, including interviewing from an emic perspective and working with diverse clients from the perspectives of strengths, empowerment, and systems.

These objectives will be evaluated through the Online Tests, Midterm Presentation, In-Class Participation, and the Final Term Paper.
TEACHING METHODOLOGY

The teaching methods utilized in this course include lectures, discussions (face-to-face and online), debates, assigned readings, films, group exercises, case presentations, quizzes, interviews, library and web research, and guest speakers.

COURSE ASSIGNMENTS AND GRADING

Grading will be based upon the following tests and assignments:

	Test or Assignment
	Due Date
	Weight toward Final Grade

	Practice Test – Blackboard (Bb)
	Due prior to 2nd class
	0%

(for practice only)

	Six Blackboard Tests based on weekly readings 
	Due prior to the class when the reading is due (see weekly outline for dates)
	18%
(3% per test X 6 tests)

	Student Presentation
	Dates to be determined (February to March)
	40%

	Final Term Paper
	Due April 28 – email to barsky@barsky.org before 5 p.m.
	42%


Blackboard Tests

During designated weeks, tests will be posted on Blackboard (see week-by-week course outline below). Prior to the class where we will be discussing the required reading, you will need to complete the test for that class. Each test will include 12 multiple-choice questions, testing your basic knowledge of the information from the reading. You will have 20 minutes to complete each test, which is plenty of time as long as you have done the reading and preparation before you go online to take the test. These online tests will ensure that everyone comes to class prepared with basic knowledge from our readings and then we can discuss, apply, and critique the information in class. The test for the first class is just a practice test (you have the option to take it or not, and it does not count towards your final grade). The next 6 tests will count (3% each for a total of 18% of your final grade). There will also be one make-up test for anyone who misses an earlier test or who scores poorly on an earlier test. You can only do one make-up test – your scores for the other tests are final. Also, if you do not take a test before its due date, you will not be allowed to take that test (that is, no extensions will be permitted, though you can do the one make-up test). To compensate you for your time taking these online tests, we will be canceling two on-campus classes. Some advantages of online tests are:
· You have the flexibility of determining when you want to do the test

· You do not need to come to campus (you can do the test from a home computer; if you do not have access to a computer with Web access at home or at a friend’s place, you can use a computer in one of FAU’s computer labs)

· The two canceled classes will help because I am scheduled to be out of town at a social work conference for one date and the Jewish festival of Passover falls on the other date.

The tests will be provided on the “honor system.” Students are expected to complete the tests on their own, without the aid of any communication with other people. You are permitted to refer to your own notes and your own readings. If you go over the time limit for the test, there will be a 10% deduction for that test.
Student Presentation – Beginning With Ourselves
While people often assume that learning about diversity means learning about others, it is vital that social workers begin by learning about ourselves. By learning about our own values, culture, history, norms, traditions, language, social structures, and so on, we can ensure that we do not impose our beliefs, values, or expectations on others and we can use ourselves as a measuring stick for assessing differences and similarities between individual clients, as well as between groups.
Each student will prepare and present a 20 to 30 minute presentation on ONE dimension of his or her own human diversity (in the interests of fairness to everyone in the class, you will not be allowed to go over the 30 minutes). During our first class, we will do an exercise in which each student will establish the Social Identities (or diversity categories) to which he or she affiliates. Each student will choose which Social Identity that he or she wants to study and present to the class. For the purposes of this assignment, do not use male or female, but you can use social identities related to ethnicity, race, sexual orientation, religion, age, socioeconomic status, disability, or any other dimension of human diversity (feel free to check with Dr. Barsky if you are not sure about your chosen topic). The presentation will consist of the following: 
1. How the Group Is Defined and Perceived within South Florida (that is, how the group views itself and how others view it, including their stereotypes of the group)
2. Common Characteristics and Within-Group Differences - focusing on attributes that are of particular concern to social workers working with individuals, families, or communities from this diversity group (include strengths, stresses, and needs).

3. Example of a Presenting Problem  – Select ONE of the following presenting problems and describe how the group traditionally "attributes" the problem and what type of help the group would use, traditionally, to deal with the presenting problem:
a. Unplanned pregnancy by an unwed teenager

b. Suicide by an elder family member

c. Child born with Down's Syndrome

d. Separation of couple due to one partner's having an affair

e. Adult who contracts HIV
f. Person loses job and ends up living on the street and applying for welfare
4. Suggestions for Diversity-Informed Practice with clients from this group (important items of knowledge, skills, and values)

5. What you learned about yourself by doing this assignment

At the beginning of your presentation, distribute a one-page “handout” to all students in the class. The handout should include: A. Title of the presentation (e.g., "My Slavic Background"), B. Student's name, C. Definition of the diversity group, D. List of references used for the presentation (3-5 scholarly sources); and E. Presenting problem to be discussed. You may use PowerPoint or other audiovisual aids, though these are not required.
Evaluation of Presentation: Grading will be based upon the following criteria: selection of relevant, scholarly readings (3 to 5); preparation of Handout (described above); clear definition of the group; accurate identification of how the group perceives itself and is perceived by others; accurate identification of common attributes and within-group differences; comprehensive assessment of presenting problem from diversity perspective; accurate suggestions for diversity-informed practice; level of insight about what you learned from this assignment; and creative and effective use of time (interesting, informative, concise).

Final Term Paper: Ethnographic Interview
The purpose of this paper is to conduct and write up an "Ethnographic Interview with a Cultural Guide, Exploring Diversity Issues from an Emic Perspective" using the methods learned from your readings. This assignment can be done individually or in small groups (2-3 people; if you choose to do this paper as a group, all members of the group must participate in the actual interviewing process). Basically, this paper simulates what you could do if you had a client from a diversity background that you wanted to learn more about… you will read up on the client’s diversity background and you will meet with a cultural interpreter to help you gain a better understanding of the client’s diversity so that you can work more effectively and appropriately with the client. Use the following steps to complete this exercise.

1. Identify an individual from a diverse background who is willing to be interviewed and act as a “cultural guide” for the purposes of this assignment. The aspect of diversity for this paper must be different from the one you covered in your first paper or presentation; e.g., you cannot do both assignments on "Puerto Rican Americans". The diversity group should be one that is present in the US (e.g., if your chosen group is Egyptians, your focus should be on "Egyptian Americans" or "Egyptian migrants to south Florida," rather than "Egyptians who are still living in Egypt"). The interviewee you select should NOT be a client or a person currently in a vulnerable state. This interview is an information-gathering exercise, not a therapeutic one. Also, this is not a psychosocial interview of the cultural guide… you will be asking the cultural guide for general information about the culture in which s/he has some expertise. It may be easier for you if you select a person who comes from one of the minority groups discussed in class and presented in the required readings for this course. Since you will be audio-taping or video-recording the interview, ask the person for permission to do so – if the person does not agree to audio- or video recording, you will need to find another person to interview. 
2. Select a social problem that you will use as if it were a presenting problem for a hypothetical client. This should not be a problem that the cultural guide is actually dealing with (check this out with the interviewee in advance). Examples of social problems include child neglect, depression, child acting out in school, brain injury, unplanned pregnancy, elder person with dementia, intimate partner abuse, or homelessness. Use a different social problem than the one you used for your midterm assignment.
3. Prepare an interview guide to help you conduct an interview using the tenets suggested in the Green textbooks or other readings on ethnographic interviewing and working with a cultural guide (list tips for the process and questions you want to cover to ensure that your interview is "exploratory, salient, language-centered, and efficient").

4. Conduct an in-depth interview with your Cultural Guide, exploring the following information about the chosen diversity group: how the group defines itself and any subgroups or subcultures within the larger group, traditional family structures, traditions, attitudes towards disability or mental health issues generally, spirituality/religion, attitudes to sexual or gender minorities,
 levels of acculturation and assimilation, socioeconomic status, language, cultural norms, opportunities as a minority person, experiences with oppression, traditional coping strategies, attitudes toward oppressors or the majority in general, and cultural attitudes, beliefs, and traditional help-seeking behaviors for the presenting problem of your hypothetical client. The interview should last between 40 and 60 minutes. With your interviewee’s approval, audio- or video-record the interview (possible formats: regular audiocassettes, microcassettes, VHS video, CD ROM or DVD).
5. Read at least three relevant, valid, and reliable scholarly chapters or articles with ethnographic descriptions about the diversity group to which your interviewee belongs (you can focus on just one diversity aspect of the interviewee – e.g., if you have interviewed an elderly woman of Italian decent who is Blind, but chose to interview her because she is a person who is Blind, then select readings that focus on this aspect).
6. Write up the interview, including the following components:
a. Describe the presenting problem, including how the problem affects the individual, family, workplace, and other systems in the client's social environment. [1 paragraph]

b. Information you gathered from your Cultural Guide, focusing on the topics covered in point 4 (include narratives or examples that illustrate the different constructs in point 4) [5-8 pages]

c. Compare and contrast the narratives of the interviewee with what you have read about the interviewee's diversity in your selected readings (e.g., a reading might suggest that a certain group has a high rate of poverty, but this may not reflect reality expressed by the interviewee). Identify specific skills of cultural competence that would be useful for working with a client from the diversity group you are studying. [2-4 pages] {sections b and c can be combined in your write-up}
d. Clinical-Community Concerns – given the narratives described by your cultural guide, what community or policy concerns do you think social workers need to be aware of when working with or on behalf of people from the diversity group you are focusing upon? [1-2 pages]

e. References [1 page]

[total: 8-14 pages]

All identifying information (e.g., name, address) about the person interviewed must be omitted or altered in the paper to protect the person’s right to confidentiality. Place a confidentiality statement on the cover page: "CONFIDENTIAL: This paper contains confidential information. Although the interviewee's identifying information has been altered, this paper is to be read only by the instructor, Dr. Allan Barsky, and the author(s) of this paper."


I have posted an example of this paper on Blackboard that you can use as a guide (or also, for a laugh).
Evaluation for the Final Term Paper will be based upon the extent that you: Use nonjudgmental and diversity-informed language; Select relevant and persuasive references (3 to 8); Demonstrate exploratory, salient, language-centered, and efficient coverage of the topics identified in point 4; Clearly describe the presenting problem and how other social systems are affected by it; Provide critical comparisons and contrasts between your cultural guide's narratives and your readings; Identify specific cultural competence skills that are relevant to work with the hypothetical client; Accurately link significant clinical issues with community/policy issues; Accurately report the cultural guide’s information in your paper (as compared to the audio- or video-recording); Use APA format (include a title page, no abstract necessary). 

Alternative Final Term Paper

If you would prefer not to do the Ethnographic Interview assignment, above, you may do this Alternative Final Term Paper. The focus of the Alternative Final Term Paper is to "Deconstruct and Reconstruct a Clinical Method of Intervention" from a human diversity perspective. Students may work on this paper individually or in small groups (2-3 people). Grading for the paper will be based on the same criteria regardless of the number of people working on the paper.

The following steps outline the process for working on this paper:

1. Select ONE case scenario from the file containing “Case Scenarios” under Assignments in Blackboard. (Each scenario focuses on a different presenting problem and diversity group. If you want to create your own case scenario for this assignment, then please provide this to me [by email or paper copy] for approval by the end of January].

2. Locate 3 or 4 articles or chapters that provide valid and reliable information about people from the diverse group represented in the case scenario (Muslim, Blind, Jamaican American, etc.).

3. Locate 2 or 3 authoritative articles on the nature of the presenting problem, how it is understood, and how to intervene (generally, not specifically for the diverse population group).

4. Locate 2 or 3 scholarly books or articles that explain the Clinical Method of Intervention identified in the case scenario– if possible, use original sources (e.g., writings by the people who developed the method).

5. Using the materials gathered in the first three questions, write a paper that integrates the diversity information, the presenting problem, and the Clinical Method. Your paper should include answers to the following questions:

a) ATTRIBUTION OF PROBLEMS: According to your Clinical Method [CM], what determines human behavior and how people change? How would your presenting problem be understood according to the theories underlying the CM? What does the literature say about problem attribution for people from the diversity group represented in the case scenario? How would people from the diversity group attribute the presenting problem? [2-3 pages]

b) DECONSTRUCTING THE INTERVENTION – Identify the major tenets, assumptions, and components of the CM?
 Describe how these tenets, assumptions, and components fit or conflict with the sociocultural realities of the diversity group you have chosen to study. How, if at all, does the CM take diversity issues into account (focus on issues related to the diversity group you have selected)? Consider issues such as oppression, values, social identity development, assimilation, and social class, as defined in the Appleby text. [4-6 pages]

c) SUGGESTIONS FOR RECONSTRUCTING THE INTERVENTION: Given what you have learned from the above questions, how would you reconstruct the CM so that it is more appropriate for the diversity group that you have selected? If the CM cannot be reconstructed to be diversity-appropriate, suggest an alternative CM that would be appropriate. Also, consider interventions at mezzo and macro levels. [1-2 pages]

d) REFLECTION: What has this exercise taught you about your own diversity and background? How are you similar to and different from the diversity group that you have chosen to study in this exercise? (If you have chosen to study a group that you belong to, identify how the literature fits with and conflicts with your own experiences and awareness of the group. If you are working in a group, each person should provide his/her own reflective piece). [1-2 pages]

Grading for this Paper will be based upon the extent to which your paper: Provides clear and concise answers to the foregoing questions (8 to 12 pages plus references and title page); Uses nonjudgmental and diversity-informed language; Selects relevant, valid, and reliable references; Accurately interpret and apply readings (including materials covered in class); Demonstrates original thinking; Uses APA format; and Articulates specific similarities and differences between your diversity and the one studied.

Participation and Professionalism:

All classes will be structured to allow for and encourage your participation. To prepare for class discussion, write down notes to the following questions are you are doing your readings:
a. What was the key message in each of the required readings for the day?

b. What are the definitions for key concepts introduced in the readings?

c. What was one specific thing that you learned from the readings that will affect the way you think and practice as a social worker?

If you come from a particular diversity group that we are discussing and you would like to share something that is culturally relevant from that group, please feel free to bring this into the class (e.g., a poem, a ritual item, food, or artwork). This is completely optional.
Although there is no specific grade to be assigned to class participation, an allowance for exceptional or unsatisfactory class participation may be used to raise or lower a grade by one level (e.g., B- to B; or A- to B+). One of the challenges in a class on diversity is to create a safe environment for people to discuss sensitive topics. In order to deal with internalized racism, homophobia, etc., we must be able to surface these issues and allow people to engage in open, respectful exchanges. Constructive participation means using listening skills, as well as speaking skills. Because culture affects the way that people communicate, participation in class cannot be judged according to a single standard. In addition to verbal participation, for example, there can be nonverbal and written participation (e.g., questions or a diary that is submitted to the professor between classes; if you want to set up a class “chat-line” on the Internet, please let me know).

Given that an MSW is a professional degree designed to prepare students for work in the field, students must practice professional behavior in class. This includes following the NASW Code of Ethics, the FAU School of Social Work Student Manual, and participating constructively in class. Students can demonstrate constructive participation in a variety of ways:

1. Physical attendance at classes;

2. Verbal involvement in class and group discussions;

3. Active participation in role plays or other group exercises;

4. Initiating discussion or bringing in information from assigned readings, other readings and/or experiences;

5. One-to-one dialogue with the instructor, outside of class;

6. Written dialogue (email or paper); and

7. Timely submission of assignments.

When considering the quantity and quality of participation, the following issues should be considered:

· An appropriate level of participation from each student is related to the number of students in the class, the format of the class (e.g., lecture versus workshop), and the desirability of conciseness;

· Respect the rights of others in the class, including privacy and safety (physical and emotional);

· Good questions can include admitting one’s ignorance about a subject (if one person is feeling self-conscious about asking a question that may be seen as “stupid”, there are probably several others in the class who want to know the same thing);

· Students do not need to agree with statements made by the instructor or other students. Students are encouraged to think for themselves, ask challenging questions (in a respectful manner), and arrive at their own understandings;

· Questions/comments which are not relevant to the class or which are stated clearly in the materials can detract from the class and consume valuable time (e.g., before asking, “Is that single-spaced or double-spaced?” and “When is the assignment due?” please check to see if these types of questions are covered in the Course Syllabus).

· Students should abide by the NASW Code of Ethics in class, as well as during interactions with the instructor and other students outside of class. This includes respect for the dignity and self-worth of all individuals, regardless of ethnicity, culture, nationality, race, religion, sexual orientation, gender, disability, political belief, or other aspects of diversity.


If a student is away due to illness or other reason, it is that student’s responsibility to obtain notes, handout material, et cetera from another student. The student may also suggest ways that they can make up for time lost (e.g., if you miss a class and you want to propose an extra assignment, such as a journaling exercise, to make up for not being able to participate in the class).


If you have concerns about the class, or recommendations for it, please make these suggestions early so that they can be addressed and incorporated as early as possible.


Given that many students have long days and many commitments beyond class obligations, some students may feel tired or stressed when they come to class. In order to maintain a positive working environment, please maintain your enthusiasm, energy, and humor throughout the class, just as you would be expected to participate fully at your place of professional employment even if you feel tired.

Course Grading:

Your Final Grade for this course will consist of the sum of the points earned in all examinations, class participation, and extra credit assignments. Grades will be assigned as follows:

	93 – 100% = A
	73 – 76% = C

	90 –  92% = A-
	70 – 72% = C-

	87 –  89% = B+
	67 – 69% = D+

	83 –  86% = B
	63 – 66% = D

	80 –  82% = B-
	60 – 62% = D-

	77 –  79% = C+
	 0 – 59% = F


Class Attendance and Participation:

Attendance for this course is required. More than one unexcused absence or excessive tardiness will result in a reduction in class participation grades. The student must present a written excuse from a health care provider for excused absences due to illness or other documentation as requested by the instructor for excused absences.

ACADEMIC POLICIES AND REGULATIONS

For the Academic Policies and Regulations in the Graduate Catalog see http://www.fau.edu/gr-cat/catalog.htm. This web site contains information on grading, incomplete grades, plagiarism, expectations of student behavior, and communications devices (e.g., cell phones to be disabled during class sessions).

REQUIRED READINGS

A package of required course readings will be made available to students during the first class.
Additional course readings will be posted on a CD ROM to made available in class. For assignments, the following FAU website provides data bases and reference guidance relevant to social work - http://www.library.fau.edu/depts/ref/socwork.htm.
BLACKBOARD - EMAIL

IMPORTANT: Blackboard uses the email addresses assigned to you by FAU – since you probably do not pick up email from the FAU account, you need to forward your email to the email address that you generally use. Log onto MyFAU (http://myfau.fau.edu) and forward your email to the email address that you want all Blackboard and other FAU email directed to… and if your email address changes, remember to change the forwarding in MyFAU.
COURSE OUTLINE AND READING ASSIGNMENTS

The following outline and readings may change as the course progresses, given student interests and needs. I will send out a revised outline once we have confirmed dates for student presentations, as well as guest lecturers with expertise in diversity-informed practice. Please read the required readings prior to the class when we will be discussing them. For your convenience, all required readings are available package of readings that will be made available to you in class. 

	Class
	Topics
	Readings

	Class 1

Day – Jan.10

Eve – Jan.12


	Introduction: Terminology, Theories, and Frameworks for Practice with Diverse & Oppressed Clients

· Diversity in USA-similarities and differences in values, beliefs, needs and experiences of diverse and at-risk populations

· Social & Economic Justice-equity/equality/distributive justice

· Self-awareness & its impact on Practice

· Concepts of Race, Ethnicity & Culture

· Green's "Human Services Model of Cultural Competence" – Help-seeking behaviors of clients.

· Ecological and Strengths perspectives (incl. resilience)
Course Overview – Syllabus Review and Preparation for Student Presentations
	Required:  Green, J. (1999). Race, ethnicity, & social services. Cultural awareness in the human services: A multi-ethnic approach (Ch.1, pp. 4-94). Boston, MA: Allyn & Bacon.

Recommended: Devore, W., & Schlesinger, E. (1999). Approaches to social work and the ethnic reality Ethnic-sensitive social work practice (Ch.5, pp. 111-138). Boston, MA: Allyn & Bacon. 
NEW: Chang, V., Scott, S., & Decker, C. (2009). Importance of self-understanding. In Developing helping skills: A step-by-step approach (pp. 3-15). Belmont, CA: Cengage - Brooks/Cole.
Practice Test on Green article – available for practice for the online tests later in the term. Make sure you have a reliable Internet connection and are comfortable with Blackboard before the tests that count towards your grade. Although this test does not count toward your final grade, it is recommended for practice.

	Class 2

Day-Jan.17

Eve-Jan.19

(Remember - Martin Luther King Day is Jan 16 Consider participating in Martin Luther King Day Events such as the parades, speeches, or other human rights activities that advance causes related to Human Diversity and Social Justice)
	Cross-Cultural Learning

· Empathy & Cultural Competence

· Organizational Cultural Competence

Language & Worldview

· Ethnographic Interviewing

· Working with a Translator
· Emic vs. Etic Perspectives
· Attribution, Care, and Cultural Constructs

· The Ignorant Stranger
Preparation for Final Paper using ethnographic interviewing
· Listen to other people this week and pay close attention so that you hear them from their perspectives. Take note of how some of your own assumptions about them are disproved. Bring examples to class.

Video: Bennett, M. (2002, VHS). Better together than a-p-a-r-t: Intercultural communication, an overview. Newtonville, MA: Intercultural Resource Corp. [Boca VH 8084]
	Required: Bein, A. (2003). The ethnographic perspective: A new look. In J. Anderson & R. W. Carter (Eds.). Diversity perspectives for social work practice (Ch. 10, pp. 133-145). Boston: Allyn & Bacon.

Blackboard test on Bein article due prior to class

Review requirements for Final Paper

Recommended: Leigh, J. W. (1998). The helping relationship. Communicating for cultural competence (Ch.5, pp. 38-59). Boston: Allyn & Bacon.

Green (1999). Language & cross-cultural social work (Interviewing for emic insight). In Cultural awareness in the human services: A multi-ethnic approach (part of Ch. 4 pp. 129-150). Boston, MA: Allyn & Bacon.

	Class 3

Day-Jan.24

Eve-Jan.26
	Critical Thinking in Diversity Informed Practice

· Diversity and practice with individuals, families, groups, and communities

· Diversity, vulnerable populations, and policy

· Diversity and SW research

· Diversity, values, and ethics
Deconstructing and Reconstructing a method of practice – Preparation for Alternate Final Paper (example)

Videotape: Cultural Diversity in Mental Health Counseling-VH7064
	Required: Shiraev, E. (2004). Critical thinking in cross-cultural psychology. In E. Shiraev & D. Levy (Eds.). Cross-cultural psychotherapy: Toward a critical understanding of diverse clients (Ch. 3, pp. 55-96). Reno, NV: Bent Tree Press. *[divided into part 1 and part 2 on CD ROM]

Blackboard test on Shiraev article due prior to class

Recommended: Sample Paper on Blackboard - Chatman, J. (1998) Being different yet similar: The influence of demographic composition and organizational culture on work processes and outcomes. Administrative Science Quarterly, 43(4), 749-752. (not on CD ROM)

	Class 4

Day-Jan.31

Eve-Feb.2
	Beginning with Ourselves

Sex, Sexual, Orientation and Gender – Implications for Clinical Practice, Community Work, and Policy

· Heterosexual privilege

· Psychiatry/Psychology

· Religion: video – “Trembling Before G-d”
· Law

· AIDS/HIV

Sociocultural strengths/issues
	Required: Van Wormer, K., Wells, J., & Boes, M. (2000). Social work with lesbians, gays, and bisexuals. A strengths perspective. Boston: Allyn & Bacon.

Blackboard test on Van Wormer article due prior to class

Recommended: Barsky, A. E., Barsky, S. A., & Laverdiere, A. (2000). Crisis intervention with a gay Irish-American man: Social work and interprofessional responses. In E. Geva, A. E. Barsky, & F. Westernoff. (Eds.). Interprofessional practice with diverse populations: Cases in point (pp. 67-86). Westport, CN: Greenwood.

	Class 5

Day-February 7

Eve-Feb.9
	Race as a Social Construct

· Implications for Clinical Practice, Community Work and Policy

White Racial Identity

Student Presentations

Diversity Pot Luck Dinner (optional – everyone brings a dish related to some aspect of their diversity)
	Required: Sue, D. W. (2006). White racial identity development. In Multicultural social work practice (Ch. 6, pp. 107-128). Hoboken, NJ: Wiley.

Blackboard test on Sue article due prior to class

Recommended: Richmond, L. J. (2004). Counseling European Americans. In F. D. Harper & J. McFadden (Eds.). Culture and counseling: New approaches. Boston: Allyn & Bacon.

Lynch, E. W., & Hanson, M. J. (1992). Families with Anglo-European roots. Developing cross-cultural competence: A guide for working with young children and their families (Ch. 4, pp. 65-87). Baltimore: Paul Brookes.

	Class 6

Feb 13-17

During this week, Dr. Barsky will be in Chicago for the CSWE conference – no regular class
	No regular class (this is one of the classes canceled to make up for the online tests/assignments using Blackboard)


	Good week work on your presentation or final paper.

	Class 7

Day - Feb.21

Eve – Feb.23

	People of Color: Generalist Practice

· African Americans and other groups

Student Presentations


	Required: Thomas, N. D. (2005). Generalist practice with people of color. In J. Poulin (Ed.). Strengths-based generalist practice: A collaborative approach (pp.398-430). Belmont, CA: Brooks/Cole.

Blackboard test on Thomas article due prior to class

Recommended: Pinderhughes, E. (1989). Understanding Race. In Understanding race, ethnicity, and power (Ch. 5, pp. 71-108). New York: Free Press.

Manning, M. (2000). Culturally competent assessments of African American Communities and Organizations. In R. Fong & S. Furuto (Eds.). Culturally competent practice: Skills, interventions, and evaluations (Ch. 9, pp. 119-131). Boston: Allyn & Bacon.

Diller, J. V. (2004). Working with African American Clients. Cultural diversity: A primer for the human services (Ch. 11, pp. 197-215). Belmont, CA: Brooks/Cole.

	Class 8

Day - Feb.28

Eve – March 1

	Mixed-Race and Mixed Ethnic Families

Student Presentations
	Required: Negy, C., Klein, J. L. & Brantley, E. D. C. (2004). Multiracial/ethnic clients. In C. Negy (Ed.). Cross-cultural psychotherapy (Ch. 12, pp. 231-246). Reno, NV: Bent Tree Press.
Blackboard test on Negy article due prior to class

Recommended: Dhooper, S. S., & Moore, S. E. (2001). Understanding and working with biracial/mixed-race Americans. Social work practice with culturally diverse people (Ch. 7, pp. 212-244). Thousand Oaks, CA: Sage

Lum, D. (2003). People of color (ethnic minority) framework. In J. Anderson & R. W. Carter (Eds.). Diversity perspectives for social work practice (Chapter 6, pp. 61-76). Boston: Allyn & Bacon.

	Spring Break

March 6-10
	No Classes
	No additional readings – opportunity to start work on Final Term Paper

	Class 9

Day-March 14

Eve-March 16
	Latin Americans – Clinical-Community Counseling

Student Presentations


	Required: *Delgado-Romero, E. A. (2001). Counseling a Hispanic/Latino client--Mr. X. Journal of Mental Health Counseling, 23, 207-221.
Recommended: Gloria, A. M., Ruiz, E. L., & Catillo, E. M. (2004). Counseling and psychotherapy with Latino/Latina clients. In T. Smith (Ed.). Practicing multiculturalism: Affirming diversity in counseling and psychology (pp.167-189). Boston: Allyn & Bacon.

	Class 10

Day-March 21

Eve-March 23
	Ideographic Counseling

Student Presentations


	Required: Ridley, C.R. (2005). Counseling ideographically. Overcoming unintentional racism in counseling and therapy (pp. 85-105). Thousand Oaks, CA: Sage. 

	Class 11

Day-March 28

Eve-March 30
	Social Work Practice with the Elderly

· Demographics

· Challenges

· Alternatives to Deficits Model
	Required: M. Miranda & A. Morales (2001). Social work practice with the elderly. In A. T. Moreales & B. W. Sheafor (Eds.). Social work: A profession of many faces (9th ed.) (Ch. 14, pp. 317-343). Boston: Allyn & Bacon.
OPTIONAL Blackboard test on Miranda article due prior to class (if you missed an earlier test or did poorly on one, you can use this test as a make-up test)

	Class 12

Day-April 4

Eve-April 6
	Ability, Disability and Challenge

· Psychological: Cognitive, Psychiatric, Emotional, Behavioral, and 

· Physical: mobility, motor, sensory

· Age of onset

Functional vs. Socially Imposed

· If time – Name Game; Dysfunctional Diversity Exercise
	Required: Appleby-Chs.10 & 12 (Disability)

Also, to prepare for role play with Michael J. Fox – see Parkinson's information on Blackboard, posted under Course Documents.



	Class 13

Day-April 11

Eve-April 20 [see note below re April 13]
	Intergroup Conflict

· -Social Work Roles

Course and Instructor Evaluations (please bring pencils to class)
	Required: Platow, M. J., & Hunter, J. A. (2002). Realistic intergroup conflict: Prejudice, power, and protest. In M. Augoustinos & K. Reynolds (Eds.). Understanding prejudice, racism, and social conflict (Ch.12, pp.195-214). Thousand Oaks, CA: Sage. 

	Class 14

No day class April 18 due to Passover)

No evening class April 13 due to Passover
	This will be the second class that is canceled in lieu of the online tests and assignments.
	No additional readings – work on final paper

	Class 15

Day-April 25

Eve-April 27-NO CLASS – FAU's Reading day


	For Day section only:

Families with Middle Eastern Roots

· Cultures, religions

Affirmative Practice

· Transactional view of diversity

· Clinical, programmatic, and policy perspectives

(Videotape to be shown: Muslims)
	Term Paper is Due: Email to barsky@barsky.org by 5 p.m. on April 28.

Required: Sharifzadeh, V. (1992). Families with Middle Eastern roots. In E. W. Lynch & M. Hanson. (Eds.). Developing cross-cultural competence: A guide for working with children and their families (Ch.11, 319-352). Baltimore, MD: Paul H. Brookes.
Recommended
: Hodge, D. R., & Nadir, A. (2008). Moving toward culturally competent practice with Muslims: Modifying cognitive therapy with Islamic tenets. Social Work, 53(1), 31-39.

Erickson, C. D., & Al-Timimi, N. R. (2004).Counseling and psychotherapy with Arab American Clients. In T. Smith (Ed.). Practicing multiculturalism: Affirming diversity in counseling and psychology (pp.234-254). Boston: Allyn & Bacon.

	
Exam Week
	Debate - Should SW Programs Be Culturally Specific?

Spirituality and Social Work
· Roles of religion

· Religious bigotry
· Alternative expressions of spirituality
	Required: Lum, D., & Guzzetta, C. (1997). Debate 5, Should programs and service delivery systems be culture-specific in their designs. In D. De Anda (Ed.). Controversial issues in multiculturalism (pp. 54-70). Boston, MA: Allyn & Bacon.

Recommended: Hugen, B. (Ed.) (1998). Christianity and social work. Botsford, CT: National Association of Christians in Social Work.

See also, Jewish Social Work Forum for a journal specific to working with Jewish clients.



	Alternate topic – we may switch an earlier class to the following topic, depending on class interest
	Women and Sexist Oppression

· Branches of feminism – liberal, radical, lesbian, global, environmental, Marxist

· Structures of reality

· Work, family policy, welfare

· Gender roles

· Poverty


	Required: Saulnier, C. R. (1996). Radical feminism. Feminist theories and social work: Approaches and applications. (Ch. 3, pp. 29-52). Binghamton, NY: Haworth.(See PowerPoint Presentation posted on Blackboard under Course Documents) 

Recommended: Taylor, S., & Kennedy, R. (2003). Feminist framework. In J. Anderson & R. W. Carter (Eds.) (2003). Diversity perspectives for social work practice (pp.171-198). Boston: Allyn & Bacon. [not in readings package]


Web Sites relating to diverse groups, rights, and culture:

· Allan Barsky: www.barsky.org (click on Diversity)

· American Association for Retired Persons www.aarp.org 

· American Civil Liberties Union www.aclu.org 

· American Foundation for the Blind www.afb.org
· CIA – facts on every country (includes demographics, economic information, system of government, etc.) - http://www.cia.gov/cia/publications/factbook/index.html 

· Citizenship and Immigration Canada  www.settlement.org/CP/english/index.html
“Cultural Profiles Project”: Provides cultural information on people from many countries (good pragmatic resource)
· Gay, Lesbian & Straight Education Network, www.glsen.org
· U.S. Citizenship and Immigration Services  http://uscis.gov/graphics/index.htm 

· Learning Disability Association, www.ldanatl.org 

· Multicultural Pavilion http://curry.edschool.virginia.edu/go/multicultural 

· Health and Racial/Cultural Issues http://healthlaw.org/race.shtml
· Human Rights Campaign – www.hrc.org
· National Association for the Advancement of Colored People – www.naacp.org 

· National Center for Lesbian Rights – www.nclrights.org 

· National Association of the Deaf - www.nad.org 

· National Multicultural Institute - www.nmci.org 

ADDITIONAL REFERENCES / BIBLIOGRAPHY
Adams, M., Blumenfeld, W., Casteaneda, C., Hackman, H., Zuniga, X. (2000). Readings for diversity and social justice. New York: Routledge. 
African American Research Library and Cultural Center, 2650 Sistrunk Blvd., Ft. Lauderdale.

Aleman, S, Fitzpatrick, T., Tran, T. V., & Gonzalez, E. (2000). Therapeutic interventions with ethnic elders: Health and social issues. Binghamton, NY: Haworth.

Ancis, J. R. (Ed.) (2003). Culturally responsive interventions. New York: Brunner-Routledge. 
Anderson, J., & Carter, R. W. (Eds.) (2003). Diversity perspectives for social work practice. Boston: Allyn & Bacon. * Excellent chapter on Ethnographic Approach (10)
Appleby, G. A., Colon, E., & Hamilton, J. (2007). Diversity, oppression, and social functioning: Person and environment assessment and intervention (2nd ed.). Boston: Allyn & Bacon.
Augoustinos, M., & Reynolds, K. J. (2002). Understanding prejudice, racism, and social conflict. Thousand Oaks, CA: Sage. 
Barret, B. & Logan, C. (2002). Counseling gay men and lesbians. Belmont, CA: Brooks/Cole.

Barrett, K., & George, W. H. (2005). Race, culture, psychology, and law. San Francisco: Sage.
Barsky, A. E. (2006). Successful social work education: A student's manual. Belmont, CA: Brooks/Cole.
Barsky, A. E., & Albertini, V. L. (In Press, 2006). Facilitators and barriers to care
for Haitian Americans with HIV or AIDS. Journal of HIV/AIDS and Social Services, 5(2).
Barsky, A. E. (2005). Assumed privilege: A double-edged sword. In S. K. Anderson & V. A. Middleton (Eds.), Explorations in privilege, oppression, and diversity (pp. 103-111). Belmont, CA: Brooks/Cole.

Bein, A. (2003). The ethnographic perspective: A new look. In J. Anderson & R. W. Carter (Eds.). Diversity perspectives for social work practice (133-145). Boston: Allyn & Bacon.
Bent-Goodley, T. (Ed.) (2003). African-American social workers and social policy. New York : Haworth. [Boca-HV3181 .A374 2003]
Byer, C., Shainberg, L., & Galliano, G. (1999). Dimensions of human sexuality (5th ed.). Toronto: McGraw-Hill.

Cox, R. P. (2003). Health related counseling with families of diverse cultures: family, health and cultural competencies. Westport, CN: Greenwood. [RC455.4 .F3 C69]
Chang, V., Scott, S., & Decker, C. (2009). Importance of self-understanding. In Developing helping skills: A step-by-step approach (pp. 3-15). Belmont, CA: Cengage - Brooks/Cole.
Chernin, J. N., & Johnson, M. (2003). Affirmative psychotherapy for lesbians and gay men. Thousand Oaks, CA: Sage.

Choi, N. G. (Ed.) (2002). Social work practice with the Asian American elderly. Binghamton, NY: Haworth.

David-Russell, E., (Ed.) (2002). Multicultural education, research, intervention, and training. San Francisco: Jossey-Bass (Whiley).

De Anda, D. (Ed.). (1997). Controversial issues in multiculturalism. Boston: Allyn & Bacon.
Delgado, M. (2006). Social work with Latinos: A cultural assets paradigm. New York: Oxford University Press.
DeLucia-Waack, J. L, & Doonigian, J. (2003). The practice of multicultural group work: Visions and perspectives from the field. Belmont, CA: Brooks/Cole. - ISBN: 0534560385 

Devore, W., & Schlesinger, E. (1999). Ethnic-sensitive social work practice. Boston, MA: Allyn & Bacon.

Dhooper, S. S., & Moore, S. E. (2001). Social work practice with culturally diverse people. Thousand Oaks, CA: Sage.

Diller, J. V. (2007). Cultural diversity: A primer for the human services (3rd ed.). Belmont, CA: Brooks/Cole.
Dorfman, R. A., Morgan, M. L., & Meyer, P. (2004). Paradigms of clinical social work: Emphasis on diversity (Volume 3). New York: Brunner-Routledge.

Engstrom, D. W., & Piedra, L. M (2007). Our diverse society: Race and ethnicity—Implications for 21st century American society. Washington, DC: NASW Press.
Erera, P. I. (2002). Family diversity: Continuity and change in the contemporary family. Thousand Oaks: Sage.
Everett, J. I., Chipungu, S. S., Leashore, B (2004). Child welfare revisited: An Africentric perspective. New Brunswick, NJ: Rutgers University Press. [HV3181 .C485]
Ewalt, P. L., Freeman, E. M., Fortune, A. E., Poole, D. L., & Witkin, S. L. (Eds.) (1999). Multicultural issues in social work: Practice and research. Washington, DC: NASW Press.
Flores, M., & Carey, G. (2000). Family therapy with Hispanics: Toward appreciating diversity. Boston: Allyn & Bacon.

Fong, R., & Furuto, S. (2000). Culturally competent practice: Skills, interventions, and evaluations. Boston: Allyn & Bacon.

Freire, P. (1971). Pedagogy of the oppressed. New York: Herder & Herder.

Guadalupe, K. L., & Lum, D. (2005). Multidimensional contextual practice: Diversity and transcendence. Belmont, CA: Brooks/Cole.

Geva, E., Barsky, A. E., & Westernoff, F. (2000). Interprofessional practice with diverse populations: Cases in point. Westport, CN: Greenwood.

Gopaul-McNicol, S., & Armour-Thomas, E. (2002). Assessment and culture: Psychological tests with minority populations. San Diego: Academic Press. [RC473.P79 G67 2002 Port St. Lucie]

Green, J. (1999). Cultural awareness in the human services: A multi-ethnic approach. Boston, MA: Allyn & Bacon.

Hodge, D. R., & Nadir, A. (2008). Moving toward culturally competent practice with Muslims: Modifying cognitive therapy with Islamic tenets. Social Work, 53(1), 31-39.

Hogan, M. (2007). Four skills of cultural diversity competence: A process of understanding and practice (3rd ed.). Belmont, CA: Brooks/Cole.

Howard, K., & Stevens, A. (2000). Out and about on campus: Personal accounts of Lesbian, gay, bisexual, and transgender college students. New York: Allison Books.

Houser, R., Wilczenski, F. L., & Ham, M. A. (2006). Culturally relevant ethical decision-making in counseling. Thousand Oaks, CA: Sage.
Hunter, S., & Hickerson, J. (2003). Affirmative practice: Understanding and working with lesbian, gay, bisexual, and transgender persons. Washington, DC: NASW Press.
Ivey, A. E., & Ivey, M. B. (2008). Essentials of intentional interviewing: Counseling in a multicultural world. Belmont, CA: Brooks/Cole - Cengage.

Judaica Collections on the fifth floor of the S.E. Wimberly Library, Boca Raton Campus.
Julia, M. (2000). Constructing gender: Multicultural perspectives in working with women. Belmont, CA: Brooks/Cole.

Kenel, K. (2008). Human service delivery to Latinos. Reno, NV: Bent Tree Press
Kendall, G., & Wickham, G. (2001). Understanding culture. Thousand Oaks, CA: Sage. (HM 623 K46)

Keys, C. B., & Dowrick, P. W. (2001). People with disabilities: Empowerment and community action. Binghamton, NY: Haworth.

Latin and Caribbean Studies Center, Florida International University, http://lacc.fiu.edu.

Leigh, J. W. (1998). Communicating for cultural competence. Long Grove, IL: Waveland Press.

Lieberman, A., & Lester, C. (2004). Social work practice with a difference: Stories, essays, cases, and commentaries. New York: McGraw-Hill.
Logan, S. L, Denby, R., & Gibson, P. (2007). Mental health care in the African American community. Binghamton, NY: Haworth.
Lum, D. (2007). Culturally competent practice: A framework for understanding diverse groups and justice issues. Belmont, CA: Brooks/Cole. (www.cengage.com)
Lynch, E. W, & Hanson, M. (2004). Developing cross-cultural competence: A guide for working with children and their families. Baltimore, MD: Paul H. Brookes. [HV888.5 .D48 2004]
Mackelprang, R., & Salsgiver, R. (1999). Disability: A diversity model approach in human service practice. Belmont, CA: Brooks/Cole.

Mallon, G. P. (Ed.). (2007). Social work practice with lesbian, gay, bisexual, and transgender people. Binghamton, NY: Haworth.

Martin, E., & Martin, J. M. (2003). Spirituality and the black helping tradition in social work. Washington, DC: National Association of Social Workers (www.socialworkers.org).

Martin, J. I, & Hunter, S. (2001). Lesbian, gay, bisexual and transgender issues in social work: A comprehensive bibliography with annotations. Washington, DC: CSWE.

May, G. E., & Raske, M. B. (2005). Ending disability discrimination: Strategies for social workers. Boston: Allyn & Bacon.
Miller-Cribbs, J. E., & Farber, N. (2008). Kin networks and poverty among African Americans: Past and present. Social Work, 53(1), 43-51.
Moodley, R., & West, W. (2005). Integrating traditional healing practices into counseling and psychotherapy. Thousand Oaks, CA: Sage.
Moreales, A. T., Sheafor, B. W. (2001) Social work: A profession of many faces (9th). Boston: Allyn & Bacon.

Morrow, D. F., & Messinger, L. (2006). Sexual orientation and gender expression in social work practice: Working with gay, lesbian, bisexual, and transgender people. New York: Columbia University Press.
Murphy, B. C. (2008). Interviewing in action in a multicultural world (3rd ed.). Belmont, CA: Brooks/Cole – Cengage. (also, DVD with interviews)
Panagua, F. A. (2005). Assessing and treating culturally diverse clients: A practical guide (3rd ed.). Thousand Oaks, CA: Sage.
Pederson, P. B., Draguns, J. G., Lonner, W. J., & Trimble, J. E. (Eds.) (2002). Counseling across cultures (5th ed.). Thousand Oaks, CA: Sage. (www.sagepub.com)

Pinderhughes, E. (1989). Understanding race, ethnicity, and power: The key to efficacy in clinical practice. New York, NY: Free Press.

Rabin, C. (2005). Understanding gender and culture in the helping process: Practitioners’ narratives in global perspectives. Belmont, CA: Brooks/Cole.

Ridley, C. R. (2005). Overcoming unintentional racism in counseling and therapy (2nded.). Thousand Oaks, CA: Sage.
Rothman, J. C. (2003). Social work practice across disability. Boston: Allyn & Bacon.
Rothman, J. C. (2008). Cultural competence in process and practice: Building bridges. Boston: Allyn & Bacon.
Samatrai, K. (2003). Culturally competent public child welfare practice. Belmont, CA: Brooks/Cole. [HV741 .S26 2003]
Saulnier, C. R. (1996). Feminist theories and social work: Approaches and applications. Binghamton, NY: Haworth.

Scheile, J. H. (2000). Human services and the Afrocentric paradigm. Binghamton, NY: Haworth.

Shireav, E., & Levy, D. (2004). Cross-cultural psychology: Critical thinking and contemporary applications (2nd ed.). Boston: Allyn & Bacon.
Slattery, Jeanne M. (2004). Counseling diverse clients: Bringing context into therapy. Belmont, CA: Brooks/Cole.

Smith, T. B. (2004). Practicing multiculturalism: Affirming diversity in counseling and psychology. Boston: Allyn & Bacon.

Stonewall Library & Archives (LGBT community), 1717 N Andrews Ave., Fort Lauderdale, http://www.stonewall-library.org.
Sue, D. W. (2006). Multicultural social work practice. Hoboken, NJ: Wiley.
Sue, D. W., & Sue, D. (2002). Counseling the culturally diverse: Theory and practice. San Francisco: Jossey-Bass (Whiley).

Tenemura Morelli, P., & Spencer, M. (2000). Use and support of multicultural and antiracist education: Researching informed interdisciplinary social work practice. Social Work, 45,166-175.

Thomas, A. J.. & Schwarzbaum, S. (2005). Culture and identity: Life stories for counselors and therapists. Thousand Oaks, CA: Sage.
Thomas, R. Roosevelt (1999). Building a house for diversity: How a fable about a giraffe and an elephant offers new strategies for today’s workforce. New York: Amacom.

Ting-Toomey, S., & Oetzel, J. G. (2001). Managing intercultural conflict effectively. Thousand Oaks, CA: Sage.

Tung, M. P. (2000). Chinese Americans and their immigrant parents. Binghamton, NY: Haworth.

Vacc, N. A., DeVaney, S. B., & Brendal, J. M. (2003). Counseling multicultural and diverse populations: Strategies for practitioners (4th ed.). New York: Brunner-Routledge. 
Van Wormer, K., Wells, J., & Boes, M. (2000). Social work with lesbians, gays, and bisexuals. A strengths perspective. Boston: Allyn & Bacon.

Walls, N. E., Freedenthal, S., & Wisneski, H. (2008). Suicidal ideation and attempts among sexual minority youths receiving social services. Social Work, 53(1), 21-29.

White, J. Z. (2001). Social work with the First Nations: A comprehensive bibliography with annotations. Washington, DC: CSWE. (www.cswe.org)

JOURNALS 

Journal of Cultural Diversity & Mental Health
Women’s Studies

Journal of Multicultural Social Work


Social Work with Immigrants and Refugees

Journal of Sex and Marital Therapy


Journal of Homosexuality

Journal of Sex Education and Therapy

Ethnic and Racial Studies

Journal of Social Work and Human Sexuality  
Annals of Sex Research

Gender and Society




Sex Roles

Journal of Gerontological Social Work

Journal of Ethnic & Cultural Diversity in SW
Affilia – Journal of Women & Social Work

Journal of Poverty

VIDEOS:
Cultural Identity Theory: Definition, Present Status, and Research Findings (2004) - #EAJ1262 – Insight Media www.insight-media.com
What Does It Mean to be White: The invisible whiteness of being (Derald Wing Sue), 2004 - Insight Media www.insight-media.com
SAFEWALK – Night Owls

Boca Raton 561-297-6695      Davie 954-236-1902       Ft. Lauderdale 954-762-5611     Jupiter 561-799-8700
Campus security will escort individuals, day or night. Call ahead or go to their offices at Room 155 in the LA Building, Davie to make appropriate arrangements.

STUDENTS WITH DISABILITIES
In compliance with the Americans with Disabilities Act (ADA), students who require special accommodations due to a disability to properly execute coursework must register with the Office for Students with Disabilities (OSD) located in Boca Raton - SU 133 (561-297-3880), in Davie - MOD I (954-236-1222), in Jupiter - SR 117 (561-799-8585), or at the Treasure Coast - CO 128 (772-873-3305), and follow all OSD procedures.
DISCRIMINATION OR HARASSMENT – 561-297-4004

Students who have concerns about on-campus discrimination or harassment (including sexual harassment) can contact the FAU Equal Opportunity Program for assistance. The Boca office is located in Administration Building Room 291. Our full Nondiscrimination Policy is posted on our website at http://www.fau.edu/ssw/public/nondiscrim.html.
RELIGIOUS HOLIDAYS

This course has been arranged so that there will be no classes on religious holidays, such as Christmas or Yom Kippur. Please advise the instructor at the beginning of the term if you need accommodations for other religious holidays.
HONOR CODE
Students at Florida Atlantic University are expected to maintain the highest ethical standards. Academic dishonesty, including cheating and plagiarism, is considered a serious breach of these ethical standards, because it interferes with the University mission to provide a high quality education in which no student enjoys an unfair advantage over any other. Academic dishonesty is also destructive of the University community, which is grounded in a system of mutual trust and places high value on personal integrity and individual responsibility. Harsh penalties are associated with academic dishonesty. For more information, see http://www.fau.edu/regulations/chapter4/4.001_Honor_Code.pdf. 

ADDITIONAL INFORMATION ON STUDENT RIGHTS and RESPONSIBILITIES

For additional information on student rights and responsibilities, please see the FAU Catalog at http://www.fau.edu/academic/registrar/univcatalog/welcome.htm 

and the BSW Student Manual at http://www.fau.edu/ssw/pdf/BSWstudmanual32706.pdf 
or the MSW Student Manual at http://www.fau.edu/ssw/pdf/MSWstudmanual.pdf.
� Prepare ways of asking about gender identify and sexual orientation in ways that will not offend the interviewee.


� Tenets are the beliefs of the CM. Assumptions are notions that do not have any research or other evidence to back them up. Components of the CM are the skills, strategies, and stages of the model of intervention (e.g., One Psychoanalytic Therapy is that the client must bring subconscious inner conflict to consciousness in order to resolve them. This is based upon the assumption that subconscious conflicts affect a person’s thoughts, fears, and behaviors in a manner that can be very debilitating, One component (or strategy) of Psychoanalytic Therapy is hypnosis, in which a client is put into a state of relaxation where the client can retrieve memories that have been placed in the subconscious.





�Perhaps switch the recommended and required reading... Hodge article demonstrates deconstructing and reconstructing cognitive therapy for this group.


COULD SUBSTITUTE FOLLOWING TOPIC - �
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