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Westin Galleria Dallas

Dallas Ballroons of a new test of intelligence

1 The theory is calle®ASS, for Planning, Attention, Simultaneous,

Question and Successiveognitiveprocessing

Plaase provide a brief overview/summary of your model of SLD identification with any 1 Build a new test to measure that theory without being

i rch and/or theoratical point of vi . 7 -
SUppOring roseareh andlor thectancal point of view constrained by the content of 1Q testthis is how the Cognitive
How does your mathod differentiate a general learning difficulty from a SLD? Assessment System was made

Since there is such healed debate in the world of School Psychology and AThePASSheory isembedded in the DCM
Neuropsychology regarding SLD methods, do the speakers feel that it would be
appropriate for an LEA lo adopt both methodologies? Could evaluators use both an
Ril and a PSW approach, or are they mutually exclusive?

Should we expect an individual to have the same areas of cognitive strength and

(T
Third Functional Mtihod far SLID Deternination

Unit: Planning 3 Three methods for devecting a pattern of strengrhs and weaknesses (PSW) that

Thinking About can be used s pare of the p i ! i

How to Solve. Z disabilicy (SLD) have been suggested by Nagliri in 1999, Hale and Fiosella in

-’ | 2004, and by Fanagan, Ortiz, and Alfonso. in 2007, These authors share the

same goul: 10 present  procedure to detect 3 PSW in scores that can be wsed

to Kentlfy an SLD (sometimes

DON'TFORGET 8.5 referred o as a shird opeion: Zirkel &

et e Thons, 20101, Depite differences

x m-;f- of the Disowpancd’ iy ghe compasition of the scores used

and the definitions of what consti-

e and ene cantency. outes o basle peychological prooess,

these methods all rely on finding 1

combination of differences as well as

similarities in scores across academic

and cogithve tesis, Our_approach

10 operationalizing 3 PSW is sl

the Discrepancy/Consistency Methed

(DCM) for the i SLD.

Determining SLD is essentially based
on the combinacon of PASS and
achievement rest scores. The methexd
involves o systematic  examination

Figure 1.2 Three Functional Units and Associated Brain Structures i PASS soresard ko acbomement of varizbiliey of PASS and scademic

. N e Andin 2017 fe= z achievernent test scores, which has
From:Essentials of CAS2 AssessNueggiteri & Otero, 2017 w0 maln ingredients. First, these must be evidence of a PASS cognirive weakness
s described in Step 1 of this chapeer, and, second. achievement test scores should

‘shaw substantial varisbilicy that aligns with the high and low PASS scores. Whar

of PASS scale discrepancies thas are significant relative to.

resubs s a combimat
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A MeasuringPASS iswayto measurethinking separately «Q
from knowing —
A This is critical for SLd®termination becausehildren who

are not learning get loweverbal 1Q tests because they are 4'*—\)
confounded by knowledge Q;eed a

U How to separate these concepts? !ﬁ(ﬂ%}/
A What does a student have tmow to complete task? %

9 This is dependent oimstruction
A How does a student have think to complete a task?
1 This is dependent on theraingWo | 4 A O, LJa & OK
processe® ¢ KAa Aa 6KIUG O0OKS t!
1 What doesPASStandfor?

~

A SignificanDiscrepancyetween good PASS neurocognitive scores and
weakacademic scores

| This discrepancy helps us distinguish a student with SLD versus ID
A And Consistencyoetweenlow PASS and academic scores

9 In many ways the consistency is the most important aspect of the DCM because it
FyasSNE GKS ljdz8adaz2yy &2Keé R2 (KS addR

U These three components of the DCM are represented in a
triangle with the low scores in achievement and basic
psychological processing (PASS) at the bottom and good

scores at the toi
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average hastructional | 110
relevance

A Significant variation in 100
NBfFiAzy (2 dzR §

average AND a standard( 90
score less than 90 (< 2
Y%tile)supports designation so

as SLD Planning  Attention ~ Simultaneous ~ Successive

A NOTE: PASS scales NOT ~#—PASS Profile «e=PASS Disorder
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CHAPTER & Cognitive Assessment System: Redefining
Redefining Intelligence with the Planning, 28 Intelligence From a Neuropsychological
Attention, Simultaneous, and Successive Theory s

of Neurocognifive Processas. Perspective

Jack A, N uf ok M. Oters

between high o 'AVERAGE SCOR
processing and Io Significant in Basic Psychologicy| Significant

achievement Discrepancy Processes and Discrepancy
A Consistency Achievement

between low

processing and low

achievement
BELOW AVERAGE BELOW AVERA
NOTE:The consistency scores in academid scores in basic psycl
between low cognitive skills processes
processing and low
achievementinswers the
question:WHY the
student fails

A Specific PASS profiles have been found in several studieg
APASS scores show strong correlations to achievement
APASS scores from CAS and CAS2 provide the fairest way

to measure ability

APASS scores have been shown to be related to
intervention
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FS is irrelevant

Dallas Ballroom
50 60 70 80 90 100
Time | Question
smin | Plaase provide a brief overview/summary of your model of SLD idantification with any Written EXPVQSS_“’" 50 70 90 110
supporting research and/or theoratical point of view. Spelling

Math Composite

Al ejandro is not a 0sl
Math Computation i

‘ 3min | How does your method differentiate a general leaming difficulty from a SLD? He has di InAttention and.

ab K /2y processing with academic failure (SLD) with
(1| Nouropeycholgy egarng SLD methos o he speakers e  wouk b Reading Composie e I e e
appropriate for an LEA lo adopt both methodologies? Could evaluators use both an Reading Comprehensio Note: He has had adequate educational
Ril and a PSW approach, or are they mutually exclusive? Letter & Word Recognition 5 instruction

. 3min_| Should we expect an individual to have the same areas of cognitive strength and .
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Panel Discussion Questions
February 6, 2019
4:00 p.m.- 6:00 p.m.

Planning (102) & Westin Galleria Dallas

processing ani EEERE Simultaneous (96) ; Dallas Ballroom
low achievement ey DIEEIEETEY
A Consistency Tme | Question
Il 15 5 Please provide a brief W/ f modal of SLD identificati th
H min Ase o a OVervi 'summary of your I on with any
gxcgég\?eﬁgm supporting research andior theoratical point of view.

ath Composite=77| .
Reading Composite=f gi’gg;i(‘gzaﬁ)
Written Language =7B 3min | Since there is such healed debalte in the world of School Psychology and

(1hr) | Neuropsychology regarding SLD methods, do the speakers feel that it would be
. consistent—1

3min | How does your method differentiate a general learning difficulty from a SLD?

The consistency
between low cognitive
processing and low
achievemenanswers
the question:WHY
the student fails

©

appropriate for an LEA o adopt both methodologies? Could evaluators use both an
Ril and a PSW approach, or are they mutually exclusive?

3min_| Should we expect an individual lo have the same areas of cognitive strength and

=)
I
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AHe received group reading instruction weekly and six

problem before initiating a referral

d

" months of individual reading instruction from a reading
U PROVIDED specialist. He made little progress and was retained
Athere is a limit on how long a student is helped t Problems worsened in second grade
A L h icall d U After two years of special team meetings and
Progress monitoring is psychometrically soun special reading instruction he is now working two

grade levels below his peers and still failing
U Finally the school psychologists did an evaluation

18
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A e Academic Strengths 9
low processing and lof?'SCTePANCY Attention=102 DY plans in all content areas
achievement Simultaneous=98

1 Instruction should include ways to better work with
Coaniti serial information
i i ognitive . A A o -
A S Weakaesses N 1 Rote memory and phonics instruction aresitivised
Weaknessgs) 2
Planning=72 and
Successive=76
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‘Should we expect an individual to have the same areas of cognitive strength and
waakness over tima? Are scores reliable over time? And if not, does that mean the
area of LD can change between evaluations?

Evaluators who are using a method that involves finding a significant dlscrepemy
batwaan an Overall Normal Ability Profile and cognitiva/achievement

have been by that the federal dalrillun does
not state the student must have an mmnhﬂ cognitive ability, only that ID must
Effectiveness of a Reading Iniervention on the Basis of Comparisons of Raw Scores and Standard Scores be ruled out. Are we possibly under-identifying using this practice?

Depending on time-possibie foliol

How do you address the nlndsufamdnmm presants with an overall cognitive
ability below average, but the differences in scores among the cognitive tests are so
great that it would be difficult not to consider eligibility for services based on the
cognitive scattar?

How interchangeable are the different PSW methods? I the same student were
assessed using each mathod would the same conclusion be reached- why or why
not?

What do you believe is the biggest one or two misconceptions or misreprasentations
of your model? Please take this opportunity to clarify
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Consistency Method for at least three reasons U Evidence of stability across
AFirst, PASS theory is the basis of interpretation of the CA VEIEIS
Comparing First and Second Test Administrations

ASecond, each subtest measures one of four PASS, our C Comparing the diffeence between two admnisiratons of the CAS

for the CAS2, CAS2 Brief show that. il byl aplchubord oupie

AThird, PASS Scales are much more reliable, and therefore ki iz vapehmes- boskickeiereha

more stable sl e My e o e e

Bilingual Hispanic Children’s Performance on the
English and Spanish Versions of the Cognitive

The Assessment of Hispanic English-Language System

e 90% of the time the same PASS weakness was found

Tulin Oters
Can

"
Learners With Reading Failure

Talo M. 0o

G ool Psychalogy Qrtarly across CAEnglish and Spanish versions.

2007, Vol. 22, No. 3, 432-448 U Otero, T., Gonzales, L., & Naglieri, J. A. (2012). The Neurocognitive Assessmel
of Hispanic English Language Learners with Reading Prolflechazes of

Clinical Neuropsychologyl RESULTS: 96% of the time the same
PASS weakness was found across €EA§lish and Spanish
versions.
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‘Should we expect an individual to have the same areas of cognitive strength and
waakness over tima? Are scores reliable over time? And if not, does that mean the
area of LD can change between evaluations?

Evaluators who are using a method that involves finding a significant dlscrepemy
batwaan an Overall Normal Ability Profile and cognitiva/achievement
have been by that the federal dalrlllnn does

not state the student must have an mmnhﬂ cognitive ability, only that ID must
be ruled out. Are we possibly under-identifying using this practice?

Depending on time-possibie foliol

How do you address the nlndsufamdnmm presants with an overall cognitive
ability below average, but the differences in scores among the cognitive tests are so
great that it would be difficult not to consider eligibility for services based on the
cognitive scattar?

How interchangeable are the different PSW methods? I the same student were
assessed using each mathod would the same conclusion be reached- why or why

A LSS =

What do you believe is the biggest one or two misconceptions or misreprasentations
~+-CAS2 —-CAS2 Brief ~+-CAS2 -e—CAS2 Rating Scale of your model? Please take this opportunity to clarify







