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3rd Grade
Addition and Subtraction 0-18
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3rd Grade Math
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Baylor Elementary School
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Norms
National vs District vs School
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CBM and RTI

» CBM allows us to develop objective student standards
and effectively monitor student progress
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el RA=ZEand IDIBITIES ORI are both
statistically sienificant predictorst oINS
IWILATScores

~ el RA=ZNSTa statistically better predictor:
howevetsintourability torpredicthiow: the
studentsiwallipertormy this difference s not ot
any practical’sisnificance.

McDougal, 2015



Progress monitoring assessments (CBM):

Randomly sample curriculum from > Predict performance on high stakes

across the school year tests

Measure fluency ( the measure is > Are sensitive to short term changes
timed) In student progress

Are brief (each task is from 1 to 5 > Are used to develop local norms
minutes)

Have been shown to predict
success in the curriculum

McDougal, 2015
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www.interventioncentral.org

CBM Reading

Probe Excample:
Passage T




One hundred years ago in Paris, when theaters and music halls 11
drew trgyeﬁng players from all over the world, the best place to 23
stay was at the widow Ggteau'’s, a boardinghouse on English 33

Street. Acrobats, jugglers, actors, and rlyn(es from as faraway 43

as Msaéw and New York reclinaalon the widow's feather 53

mattresses and devoured her kidney stews. Madame Gateau 61
worked hard to make her guests comfortable, and so did her 72
daughter, Mirette. The girl was an expert at washing linens, 82
chopping leeks, paring potatoes, and mopping floors. She was 91
a good listener too. Nothing pleased her more than to overhear 102
the vagabond players tell of their adventures in this town and 113

that along the road. 117

T 200’ btipeaEf gD



CENVIREAUINGPASSESSIENTE Iy =)
RECOUING SCONES -

Student Name: m Grade/Classroom: Mrs. Larrossa

Reading SiilLeve_S~2  BestTime(s) for CBMonitoringM> TH_1-2:30

Book/Reading Level. Probe 1,2,3
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www.interventioncentral.org

CBM Reading

Probe Excample:
Passage 2




Someone is lost in the woods. He might be hurt, or the weather
could turn bad. It is important to find him as fast as possible.

But he didn't follow a trail, and footprints don’t show on the

forest floor. What to do? Call in the search and rescue dogs.

by following their Ms, because each person has his or her

own, yﬁuascent. Panda is a Newfoundland dog trained to

locate lost people. She and her owner, Susie Foley, know how

to search through the woods, under the snow, or in the water.

13
26
38
50
63
74
84
85

107
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CENVIREAUINGPASSESSIENTE Iy =)
RECOUING SCONES -

Student Name: m Grade/Classroom: Mrs. Larrossa

Reading SiilLeve_S~2  BestTime(s) for CBMonitoringM> TH_1-2:30

Book/Reading Level. Probe 1,2,3
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www.interventioncentral.org

CBM Reading

Probe Excample:
Passage 3




In the busy rain forest of Mal#fysia, a grasshopper leaps into a
spray of orchids. Suddenly, one of the *flowers” turns on the

grasshopper. An orchid mafitis, with wings like petals, grips it

tightly. For the grasshopper, there will be no escapa

12

23

33
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RECONGING SCORES —

Student Name: m (Grade/Classroom: Mrs. Larrossa

Reading Sl Level _>~2  BesTime(s) for CBMMonioring» Th_1-2230

Book/Reading Level. Probe 1,2,3
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RECONGING SCORES —

Student Name: m (Grade/Classroom: Mrs. Larrossa

Reading SiilLeve_S~2  BestTime(s) for CBMonitoringM> TH_1-2:30

o
Book/Reading Level. Probe 1,2,3
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Reading: Maze Task

@ Description
® Read silently for 2-3 min e — e A
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Espin, Wallace, Lembke, Campbell, & Long, 2010; Ticha, Espin, & Wayman, 2009
High School Tiered Interventions Initiative




CBIVIIREAUINGNEINERCYARIGIESHEXAITIPIE

Examiner Copy Student Copy

One hundred years ago in Paris, when theaters and music halls One hundred years ago in Paris, when theaters and music halls

drew traveling players from all over the world, the best place to drew traveling players from all over the world, the best place to

stay was at the widow Gateau's, a boardinghouse on English stay was at the widow Gateau's, a boardinghouse on English

as Moscow and New York reclined on the widow's feather as Moscow and New York reclined on the widow's feather
mattresses and devoured her kidney stews. Madame Gateau mattresses and devoured her kidney stews. Madame Gateau
worked hard to make her guests comfortable, and so did her worked hard to make her guests comfortable, and so did her
daughter, Mirette. The girl was an expert at washing linens, daughter, Mirette. The girl was an expert at washing linens,
chopping leeks, paring potatoes, and mopping floors. She was chopping leeks, paring potatoes, and mopping floors. She was
a good listener too, Nothing pleased her more than to overhear 102 a good listener too, Nothing pleased her more than to overhear
the vagaband players tell of their adventures in this town and 113 the vagabond players tell of their adventures in this town and

that along the road. 17 that along the road.




Table 1: Sample Estimates of ‘Typical’ CBM Instructional
Reading Levels By Grade

Shapiro ( 1996)

“CRW Per |

1&ﬂd|ng

CiEmors

Ewert
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:ewert
fﬁg.flert
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. Fewert

han |

Milwaukee Public Schools
(Winter 2000-2001 Local
Norms)

| CRW Per Min for Students
| in 20-73" Percentile

"ran 5

an 5

wan ?

nan T

han T




- Table 2: Predictions for Rates of Reading Growth by Grade
(Fuchs, Fuchs, Hamlett, Walz, & Germann, 1993)

Increase in Correctly Read Words Per Minute for Each

Instructional Week
" Realistic Weekly ~ Ambitious Weekly
Grade Level Goal Goal
Grade 1 20 30
- (Grade? 15 20
Grade 3 10 15
Grade 4 085 11
Grade 5 05 08
Grade 6 0.3 065
nline.com www.interventioncentral.org
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5 Strands of Mathematical 5 Big Ideas in Beginning

Proficiency Reading

1. Understanding 1. Phonemic Awareness
2. Computing 2. Alphabetic Principle
3. Applying 3. Fluency with Text

4. Reasoning 4. Vocabulary

5. Engagement 5. Comprehension

Source: National Research Council. (2002). Helping Source: Big ideas in beginning reading.

children learn mathematics. Mathematics Learning Study University of Oregon. Retrieved September 23,
Committee, J. Kilpatrick & J. Swafford, Editors, Center for 2007, from http://reading.uoregon.edu/index.php

Education, Division of Behavioral and Social Sciences
and Education. Washington, DC: National Academy
Press.
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—Genenallys studentsiusetherCBlvViimatenalisiprepare dio),
thelferRdelevelfAlVISIWEND):
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> Can de voethrcomputation and cencepts and applications
at all'grade levels



Compliation

Student Copy of a
First Grade
Computation Test



CompUialien

ConECHIDIGIISHEVAUalENEACHNN UIMERININEVER/SARSIVET,

4507 4507 4507
—2146 —2146 —2146

2361 2461 2441
v v

v vVvv v o vY

4 correct 3 correct 2 correct
digits digits digits
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CERCEPIS aNENARPICAUIRS

Student Is presented with 18—25
Concepts and Applications problems
representing the year-long grade-level
math curriculum.

Student works for set amount of time
(time limit varies by grade, no more
than 7 minutes).



(CENCEPISTANENARRICALIGRS

Mame _ - Date __ Test5 Page 2

Nama Date Tests Page 3

Column & Applications 4 Calumn

(1)

14 Column E Applications 4 Column F
Write the number in the blank, 118) (22)
Write the number in each blank. Terega's Babysitting Earnings

Write the latter in each blank,

o R {A) fine four hundred thousand, fwenty-gight

- 7 RS

®) point 400,029 O r
G ray {}Q )KThe dividendis .

(D line segment A The remainder is
’ ‘){The guotient Is

o b o
]

Use the bar graph to answer the questions.

Randy's Traval L 12 .
il - 5Q. units (18) Write the fraction when: Terzsa babysat for 5 hours in July.
T How much does she charge for

S 15 tha numeratar and aach hour?
5§ is the denominator. E—

How much money did Teresa earn
allogether in the four months?

Write the letier in the blank.

w
a
=
=
k=]
pus
&=
=
E
3
=

R

How much maoney did Teresa earn
in August?

[ : . . :
Pat programmed his VCR 1o record in 9 is the denominator and
Jan Feo. Mar Apr. o May 4 hours. It s 5:00 in the evaning now. Af 3 is the numerator.
Use the graph to answer the guestions. what time will the VCR bagin recarding?

(23)

How marny miles did Az
y:'lra (atogether Y (A) 1:00 am. ; Look at this numbe
Vel alfoge ! _— Look at this number, ook at this number.

How many fewer miles dig (B) 1:00 p.m. 7.954
Randy travel in January than [C) 2:00 am. 57816
in April? D {0] 2:00 pm. Which digit is in the thousands place?

Which digit is in the hundredths place?if;_

How many miles did Randy Which digit is in the hundreds place?
travel in March? {21)
Salve the problem by estimating the sum

13) . ) (24)
Writa a number in aach blank. Write the number in each blank, or difference to the nearest ten, Witk the time

3 tens, 2 tenths = In his stamp collection Jamar has 21 German
stamps and 68 Dutch stamps. Aboul how
30,0 many fewer Germman stamps does he have
than Dutch starmps?

Of these numbers,

33,763 B7 33,824
A 1 tens, 7ones, 48 hundredths =

53.3?4' is the largest 1.4
%JH:; is the smallest.




59

Graham, S., & Perin, D. (2007).
Writing next: Effective strategies
to improve writing of adolescents
in middle and high schools — A
report to Carnegie Corporation of
New York. Washington, DC
Alliance for Excellent Education.
Retrieved from
http://www.all4ed.org/files/
WritingNext. pdf

A Report to Carnegie Corporation of Mew Yark
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Correct Writing Sequences:

A A A

R '
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A A A A
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Instructional | Decision Making Plan:
Interve ntion Data will be collected at least once per week and charted. If three consecutive
data points fall below the goal line the problem solving team will reconvene and

Plan an instructional change will be made.

Student __Jacob Goal Area _Reading

Intervention Designer Tammy Tyter Advisor B-Tily

Phase Instructional Procedure Materials Arrangements Time Motivational Strategies
Teach phonemic awareness skills . Say it and Move During small group reading in

1 Focus on transitioning activities. It the classroom. Time added to 10 minutes Verbal Praise
Provide cues when reading Word Cards Jacob’s group each day for this | Daily
BIN] instruction




Name

Student Improvement is Job #1 Goal Area
District School

Goal

Year

Teacher

Service Providers

Parent Participation

100

90
80

70
60
50
40
30
20
10
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Instructional | Decision Making Plan:

Interve ntion Data will be collected at least once per week and charted. If three consecutive
data points fall below the goal line the problem solving team will reconvene and

Plan an instructional change will be made.

Student __Jacob

Goal Area _Reading

Intervention Designer Tammy Tyter Advisor B-Tily
Phase Instructional Procedure Materials Arrangements Time Motivational Strategies
. . Sav it and Move It | DPuring small group reading in
Teach phonemic awareness skills . . the classroom. Time added to 10 minutes Verbal Praise

1 Focus on transitioning activities.

Materials

. . Word Cards Jacob’s group each day for this | Daily
Provide cues when reading e e
l;sttarciuf;;)crt:grroc\:/(l)dni?nzg gflg?]reaél?cnd Same SlESHEL I RI AL 45 minutes
o : . : Small ill rotate betw . i
2 awareness training. Begin rereadings | 2.0 reading passages mafl groups will rotate betweer Daily Verbal Praise

of passages.

teachers increasing teacher
contact time.

Classroom motivators
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IRStitcCteRAINDECISIGRNIVI2KING

Instructional | Decision Making Plan:

Interve ntion Data will be collected at least once per week and charted. If three consecutive
data points fall below the goal line the problem solving team will reconvene and

Plan an instructional change will be made.

Student __Jacob

Goal Area _Reading

Intervention Designer Tammy Tyter Advisor B-Tily
Phase Instructional Procedure Materials Arrangements Time Motivational Strategies
. . Sav it and Move It | DPuring small group reading in
1 'II:'each phonem_lc_ IIERESS .S!('“S . M;lterials the classroom. Time added to 10 minutes Verbal Praise
Pocu_sdon transrﬂonmg (?.Ct'v't'es' Word Cards Jacob’s group each day for this | Daily
rovide cues when reading B e
4p e eaoher. Conine phonemie | Same el |
o : : : Small ill rotate betw! : i
2 awareness training. Begin rereadings | 2.0 reading passages mall groups witl rotate between Daily Verbal Praise

of passages.

teachers increasing teacher
contact time.

Classroom motivators

3 Same instructional procedures
Add explicit phonics instruction
Add oral reading time each day

Same
Tradebooks
SRA decoding
materials

At the end of each day, Jacob
will read orally to resource
teacher

Add 15 minutd
Daily

Verbal Praise
Classroom motivators
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Student Improvement is Job #1 Goal Area

Name District _______ School Year Teacher
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Positive Response to Intervention

Performance-=

Observed Performance

Florida DOE; NASP: 2009



Present

Levels of
, Performance

Measuring &
Monitoring Goals
Progress

\ Program, Services /

& Accommodations




VieastapletAnnialGoeals —
INVYGRR 200). 2 (<)) 2) (i

el ER muUStHiISttmeasuranleranualfgeals
conRSIStentwWithrtherstudent'sTneeds andanites;
GEalS arevased en therskiliiweaknesses eitliHISTSHTIUDENI

s Academic; SeeialPhysical, Functional Behavienal

~ llereshouldie argeallasseciated withrall el MeSt NEEMS

> Ihere is nelimit en the number ef goals in an I1EP



AddiienalNGealFREGUIEMIERISHOY
CenRANSIUEERISI:

EEIPIESCNE0! AanRdSUdERISIasSESSedUSingaliemalersiandards;geals
MUSHRCIUEEIGRECTIVES

o MEasurableNntermediaie Sieps EMEE R HE SIUCENL'S PrESERtIEVE!
e Perermance and thiermeasuanpierannuzali geal

8INYCRR 200:4(d)@2)(iV)



EGUCAORAINDECISIONS ANENCOIESPEHEIRIGNRPES
EIVASSESSIENL

SICREENINCG/BENCEIVIARKING PECISICINS: Fier s Bricii sereenirie)s e
gUICKIVARAICatEWHEERSTUG ENTSHNMHENGENENal FEd U CAliGhIPEpPUlatiGhRYane
aGa0 eEMICA VARG CIENROIFANISKS

PROCR=ESSVICINIFORING PECISIONS: At Flers b 2 zipjel €, oricjoirie)
SO ALVESASSESSTIENLSHON UG GEWHREMERSTUGENTSIONRNNTERENLIGHaE
Meakinglad EGUALENRTOUNESS:

INSHRUCHTHIONAL/DIAGNOSHIC DECISIONSHATaRYINER detaled
ASSESSHIERGIONTAR GUISPECIICIacaAtEMIC UENCILST,; GISCOVERNE NGB CAUSE(S)
effa student'sracademicpreniend:

OUIICONME DECISIONS: SUmmative: assessment (€:g:; state tests)terevaltate
e effectiveness ofia program.

Source: Hosp, M. K., Hosp, J. L., & Howell, K. W. (2007). The ABCs of CBM: A practical guide to curriculum-based
76 measurement. New York: Guilford Press.



AlViISWweRrCliERPoimtsiUsing INatienal
Aggregatersample

~ Loy Rislle At arclogovainie 25 ogareaniles Gora nsirtaifon cifor)s
ISISUllICIENRGRIEISIUGENT:

 SeMeERISKS0IN eGR4 ercentESdEnt Wil ERETirom
addiienalinteientuenmwalichnmayPeRreVidedRYAIEIClaSSIOeM
[EACHERGROINERPIOVIME(ENanTeadingeacien):

> At RISk Below 10 percentles Studentreguires intensive
nten/ention; Whichrmay be provided by the classroem teacher: or;
other previder(e.g., reading teacher,).

17



AIMSweb® Growth Table
Reading-Curriculum Based Measurement

Multi-Year Aggregate
2006-2007 School Year

T e [ e [ wme |

Grade Percentile Num WR WR

o
=

o
=

)
?gn—-m:m-q

gcmcm
ph

=]
Lh

Lh
=

<
HH m

StdDev
Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year
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79

HoWierSela Gealtieran: OfiFltever

RteR/ention

COMPANNGISIUGEENFRERNGHNANCENOIBENCHMEIKSIan G
10 ERUIRNINGFSEVEENBISCTEPaNGCIESTIIE SIUCEERTNS
adminisiened readingHiueRcy PIeRES EqUIVAIERH OIS 6],
HEFCUERrgraderplacement (@urngitherFall/AMIRteSpRRG
SCheEIWIGETSCrecning)randitheesulisiare’ companedito
PEEFnEHNS: liftherstudentialisrsigniiicanuy elow thelevel
O PEESS; e eIrSHemay necdradailional aSSESSMENTo
determine Whetnertne Sstudentis te ieceve Inten/ention
and assessment offfgrade level’.
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EXAINPIEIeIRIEUIESSEVI GRIGHRTNOEEEVEENR ARG,

It JantaR/;, MiS: Chandler a 4Egrade teaChers LECEIVES HET
classwiderreadingritiency screening results: ShHenetes that'a
StudenRtWwherhas ecentiy iransieied ierer Classieeni; Randy,
PEREIMEC At s SNV OY0 STREAN NEOITECTHANRE) fenther i =minuie
AllVISWeRNGae e 4N UERCY PIOIES:

VIS, ChiandlieircenRsultsPAIVISWER e adIRG=IUERCY ESEANCH
RermMS andfinds that areasenaplie:minimum i rEeadingate o
Students By Winteroffgrade 4425 percentile) st 8ON/RE:
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EXAMPIEIIRREUIESSEVIGRIGHITNONEIEEVE R ARG,

AIMSweb Norms:
AIMSweb® Growth Table ‘Typical’ reader (25"
Reading-Curriculum Based Measureme L -2 2 SIEE o

R , mid-year (winter norms):
Multi-Year Aggregate 89 WRC

2006-2007 School Year
T | e e
Grade Percentile Num WRC Num WRC Target Student Randy:

| ——— | I— | 35 WRC

169

A1 Conclusion: Randy’s
grade-level performance
258l is in the ‘frustration’

80 range.

He requires a Survey-
SR Level Assessment to find
his optimal ‘instructional’

level.
Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year



HeWAerSEla GealNieran Oli=
Tevel intenvention

2, CGoplcltigiine) =t Sitfvay Lavel AsseEssent (SILA), Fef sitlelspiis yyiin
|2 e dISCrePanCIES WHER COmpPared terRERCHIMANKS, e leacher;
cORAUCIS arSItATe dEteImInE thesttidentSteptimaltevel or:
SUppleEmeERtaNRENVERNGR ARE PIEYESSEHNGRIICHRNG:

~ herteacheradminisierstAlNVSWeREading RIERES TGN SUCCESSIVENN,
eallienrgrade’evelsiand compares the Student’s PEHeIMANCE torthe
PERCHMAKNGHNSHOR tal gradeevel:

> e student's instriuctionalevelferintenventien s ithe st grade
level inwhichrhis reading=fluency: rate fallsfat or above: the 251
PErcentilie according te the Benchmark nerms.
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EXAIPIEICIRREUIESSEVIGRIIGHRTNOEEEVENR ARG,

BECalSEIRanE Seading fiuency ratels seial elow.

©

S

thergrade=levelnenmsi (2 gap 654 WRE) IS IEaChE!;

ECIHES 1o conducharSuVeyItevelFASSeESSImeEnt erNind

thersitidentsieplimaligiacdelevel placement o)

UippleEmentalireadingistiiiclion:



EXAINPIEICIREEIESSENVI GRIGHRENOEEEVEENR ARG,

On Grade 2-level probes,
Randy attains a median
score of 64 WRC.

AIMSweb® Growth Table
Reading-Curriculum Based Measurement
Multi-Year Aggregate

2006-2007 School Year .
¢oo ?m The AIMSweb winter
Fall Winter . norm (25t percentile) for
Percentile Num WRC Num WRC Numn g 2nd grade student is 53

90 105 131 WRC.
75 80 106

50 55 79 The student is now in the
| 25 | 28 | 53 | ‘instructional’ range and
10 14 25 the Survey Level

Mean 57 79 Assessment ends.
36 39 s

90
75
S0




3.

85

HeWAerSEla GealNieran Oli=
Tevel intenvention

Salaaiirie) <l ‘Of=Lavelt ProcressA\Vloitoririe) Ceozil
JIGrSE AN PIEYIESSEMGRILCRRG g2l tHENEACHER GOKSIUP
HENRERCHMAKNRETOFIIEIS Ot PEICERIE A tIE
student'siefiElievelsinpstnctionaltgradelevel previeusiy,
determineditreughrthierSuRey EeVel ASSESSHIENRT:



EXAINP EIeIRRIeUIESSENI GRIGHRENOEEEVE R ARG,

AIMSweb® Growth Table
Reading-Curriculum Based Measureme] fs1-1ESi=1i0 e o) ilgle.

Multi-Year Aggregate the progress-monitoring
2006-2007 School Year goal for Randy, his

_ LGB teacher looks up the

Grade Percentile Num WR Num Lol benchmark WRC for the
| 105 | | 131 Ol
2 (his off-level
‘instructional’ grade
level)—which is 79

Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year



HeWAerSelra Goealtieran: @liFltevel
IRteR/ERtion

ZmSliransi atin g erRLE O LESSEVIONTIORHNGNGO A NNTONVEEKIY
INCHEMENLSS

e teacherSHinalftaskieiore Stalting e PregrESSEMeRItCHRNENS
e transiaterne student'sitlimaterinteVeERtoRIgeaINRter amBIIeUS
PUEEaliISuc WeEKIVIRCIEMERLS.

One useitliimethed e determining WeeKIy grewtn rates IS terstat
Withi researnch-adernved growth nemms and te thenruse a multiplier’
[0 make the expected rate of weekly: growth more ampitious.
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HeWierSel a Gealtieran: OfiFltevel
IRteR/ERtien

2SN S NO RN ERIO U RESSEVIGNIIOH NG NGO A NN OV EEKIVANCTEMENTS:
(Cort,

~ neeacheriisioeks Uprtheraverageaie oiwee ki student grewihirsuppiiedNnrtne
eseanchimnerms: (INONENFavallanle; argeedtiereititimeNIS e USE thie grewin
RermsHoRhe 50l ReErceEntie at ther Glitlevel araceratWhicChtherstlidERLISECEVING
INERVERIGRIANENIEINGINGRITGIES)

— hereacherten muliipliesttnisigrade nernierWeeKi growiiiNey aiigue eWEEN
155ranaf 2 0N (Shiapine; 2008) BEcalSe: the erginalWe ekl growiiiale rlepresents a
ypicalirate studentimprevement, usingrtiisimultiplier e nerease: the target
student’s Weekly growtn estimate: IS Intended accelerate learning and close the gap
separating that student frem peers.

606



AIMSweb® Growth Table

Reading-Curriculum Based Measurement
: \soregate

Randy’s ultimate goal is 79 WRC (the 50t ol Year

percentile norm for grade 2).

During the Survey Level Assessment, Randy
was found to read 64 WRC at the 2" grade
level. n at

There is a 15-WRC gap to be closed to get de
Randy to his goal.

At 2 additional WRC per week on
intervention, Randy should close the gap
within about 8 instructional weeks.

Ranady or about 2.V additonal WKCS.

Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year



HoWwiterSel a Goealtieran @Oii=ltevel
IRteR/ERtien

S ACVARGCING I ErSTUG ENRICTHIGHERG M ENFEVEISHoRINTEREnIenand
ProgressENVIoNIterRng

heteachermoniters therstdent s grewtininieadingHiuency atleasti G RICE PEr
Weeki(tWice permweekisiaeal):

> \Whenthe student's reading filency excecds therS0lperncentilenn\VoendsiRead
CoecHiorIS eIrRER GlizleVelfgrade; thEeEaCHEREASSESSES thESIUEERTS
eadingrivuency usingrAllViISwerrmatenalsrat e neEXtNIgHER grade:

> iithestdEnt PERGRNS ab O aldeVE the 25 PECENTIE ORI PREPES! oM that nEXt
grade level theteacher advancCes the stldent and vegINsitermeniter at the iigher,
grade level.

> ['he precess repeats until'the student eventually: cleses the gap with peers and IS

PEINg monitored at grade of placement.
90



ExamplereiPregessV onitehne @liEtevelRans

AIMSweb® Growth Table
Reading-Curriculum Based Measurement

] : : ' Aggregate
Grade Levels (Conty, o LAY
So Mrs. Chandler assesses Randy -
| on AIMSweb reading fluency probes WRC | RO
for Grade 3 and finds that he reads
on average 72 WRC —exceeding the
Grade 3 25™ percentile cut-off of 69
WRC.

Therefore, Randy is advanced to
Grade 3 progress-monitoring and his
intervention materials are adjusted
accordingly.

3

Mean
StdDev

Source: AIMSweb® Growth Table Reading-Curriculum Based Measurement: Multi-Year Aggregate: 2006-2007 School Year
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IREVERVGRFSUPPO)H

I EYOUNCANNOIFCREANESAISURRORIFS CHIEDUIEE
IDONNONFDONINIEERVENINONSTINIH IEOINENSANNSIE
ESTABILISIHED

~ It ls arlilezl dnrete oulfelipief zielppliplsiirziiolfs Linlelgrstzirie) inle
IMPGHERCE CREISUPPEIISCHECUIE
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TIER | interventions

> Build the intervention capacity of classroom teacher
~ Can be delivered in the class or throughout the school
~ Create a consistent renu of interventions

~ Teachers have to show they used intervention(s) from
menu prior to referral.

> Exhibits differentiated instruction =




CreatiRguNeRiNmeERn

~—Generalelisteiiepracatemic/enavieraliCeRCERIS tiiat
IeaditerStudERtETelals
o Anlaly/Ze PaSt ECOES
o REVIEWNSIFRGIES/ETENialS

— SUIVEV e ACHES aleUEiecuVerstiaiegies tiat
a6 dreSS cemmonEieal gUESHIONS
o Createsunvey withrcommen elenal CORCEMS
o [[EAChErRS WHie I effective strategies

o Synthesize these strategies thatis SUPPORTED: by
rlesearch



NeriNRteR/ention

> SEEXPECIAlIGRMHANERENEIEHiINGIerSIUCEREEACHENS
WillRUSENCEeaSsHemtieENNERNRER

o SCHEEIdEIemIRES oW InaRyIRIER/ERIGRSaVE IGNIENHE
PETereelenal

o DECUMERIANGRMMEEHEGNIETORE Elenal
WheRdIGIRIERERLIGRNIERIN
HeW frequentiy wasiiused
WhathWasithe greuprsize
IHeW, 16ng| didfeach SESSION! Iast
Proegress monitering data that demonstrates the respoense
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IRERVERUGRIS PPN

—Reventien plans sheuldie deVEIopEdasEeEd on
Studentneed andinteventieRistskill

—AllNRtERERtieRPIanSs sheuldNIaVe IRENVEReRISUPPeIL

> PrnRcipalsisheuicdiensure thaiintenventien plansiave
IRERERIGRISUPPO

N EeachersisnouldnolibElEXPECIEM NONMPIEMENLIPIANS
WIlhoUIssUpport
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IRERVERNGH CARNCRINANVOKI;

> gilcsrii racsivas EXPLICIT insiruciion
o SKilIStarertaughinrsmalifdetailearSieRs

o SiUEERTGIVEN OPRBHURIKAIGNVALICH; PrACHCE; AREECEIVE
IMmediaie iecuack

>~ giucdsrii 1s racuired to rasoorid acivaly to insirucior

o Sitident ias tershieyWwWhatithey knew ky actively anaaceciiately.
[ESpenRding

S ERINECEIVESHIETHOTIANCENEEUITAGK



EVERUERNCARNORINAVORKI

> Silclarit s rrigilveiiacl o clo e Wori
Qzip)ii elo) Vs, Welp)ii ele)

> Seigg of insiruciion i ldgniisd

. Acquisition
NGO ENOPERLITINENI2INICN :!cc,lr:rmly
D EXIRY e STUE ERRCARNIER OITIFSKIIFACCUALE ANVt ESAG U IS U9 O
> Fluency
I PEROHNSHASKSISIOWIN 2 iallinG J] Y/
S EXItrgeal = SKIlINSEtaINed  CanfComPIRESKIl Wt etRIEESKIlIS SaSHIUERTASPEESS:

. Generalization

. Failsito apply skilllto/new situe 'JJIL.:, CONfUSES'S :s:sjll With|S .)muL!r skills\(+ Vs ; \

EXit 002 Uses sKill aGress settings o)}

Doees not modify skill as needed to fit new situations
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